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academic reading skills 445–6
academic vocabulary 306
Academic Word List 306, 570, 730
accents 375–6

and cultural identity 13, 15
and pronunciation 343–7, 354
and vowel sounds 338
learners’ views of 13, 15
varieties of English 25–6

accuracy 730
of grammar 266–7, 277–8
of spoken English 427–9

achievement tests 323, 682–3, 730
acquisition/learning hypothesis 73
ACTFL (American Council on the Teaching 

of Foreign Languages) 671
action research 722–3, 730
action zone 212–13, 730
active (productive) vocabulary 304, 

311–12, 730
activities

communicative practice activities 71–2
community service projects 492–3
Create your own religion 81–2
digital storytelling 511–12
for young learners 226–7, 229, 230, 

232
for teenager learners 240–1
for adult learners 249–50
information-gap activities 71
information-gathering activities 71
information-transfer activities 72
jigsaw activities 71
making requests 550–2
Mystery guest 662
Neighbourhood scavenger hunt 43–4
opinion-sharing activities 71
reading/discussion activity 471–3
reasoning-gap activities 72
role plays 72

Slap the affix 330–1
Speed writing 662–3
task-completion activities 71
Word race 328–9

adjacency pairs 522, 730
adjectives

basic adjectives 305
order 270–1
usage 301–2

adjunct instruction 84, 730
adult language learners

appropriate pedagogy for 244–54
benefit from regular encouragement  

249
characteristics 245–9
clear statements of learning 

outcomes 250–1
competency-based courses 249
course-design options 249–50
encourage learning outside of class 

time 253
first language used as a reference 

point 248
have specific goals in mind 247–8
high level of maturity 248
managing their own learning 246–7
mixed-ability levels 253–4
needs analysis 250
prepare to use English in real-life 

situations 252
principles of teaching English to  

250–4
provide a safe learning 

environment 252–3
task or activity-based approach 249–50
theme-based approach 249
use appropriate forms of 

assessment 254
use learners’ first language as a 

resource 253
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adult language learners (cont.)
use materials from the learners’ 

world 252
value of previous learning 

experience 246
well-established learning styles 247

adverbs 265, 268, 301, 305
affective factors 153–6, 730
affective filter hypothesis 74
affective strategies 52
affixes 302, 326–7
age-appropriate pedagogy 221–55

adult learners 244–54
age-sensitivity of second language 

learning 221
teenage learners 233–44
young learners 221–33

age factor in language learning  
146–8

agenda management in conversation 415, 
730

alternative assessment 680–2, 730
American Council on the Teaching of 

Foreign Languages (ACTFL) 671
analytic scoring 688–9, 731
antonyms 299
anxiety in language learners 154–6
Appleton, Tina 311–12, 420–1, 429, 

436–7
appreciation level in reading 452
approach 58–9, 731 see also teaching 

approaches and methods
army method 63
Ashton Warner, Sylvia 313
aspiration of consonants 339
assessment 731

alternative assessment 680–2
analytic rating form for student 

essays 691–3
appropriate forms for adult 

learners 254
appropriate forms for teenage 

learners 244
appropriate forms for young 

learners 233

classroom assessment using 
technology 659–60

computer-based 688–9
definition 666
designing test items 686–8
developing assessments 684–6
diagnostic pronunciation profile 365–6
extended-production tasks 286
formative 398–9, 579, 676–82, 738
history of changing approaches 667
limited-production tasks 285
of grammatical knowledge 283–6
of listening skills 396–9
of pronunciation 359–61
of reading 466–8
of speaking skills 435–8
of writing 506–7
parents’ views of 682
peer assessment 679–80
purpose of classroom assessment  

674–5
scoring and evaluation methods  

688–9
selected-response questions 284
self-assessment 679
summative 397–8, 682–3, 749
task types in grammar tests 284–6
teacher-based assessment (TBA)  

681–2
using TLLT 659–60
vocabulary assessment 323–4 
see also test

assessment for learning 677, 731 see 
also assessment, formative

assimilation of consonants 340, 731
audiolingual materials 596–7
audiolingualism (audio-lingual 

method) 63–5, 67, 93, 731
auditory learning style 142
Australia, Adult Migrant Education 

Programme (AMEP) 20
authentic assessment 687, 731
authentic materials 613, 731

for teaching listening 392–3
reading materials 457–9
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authentic speech and writing 518
authenticity 731

of language in textbooks 608–13
authoring tools 639, 731
automatic processing 41, 731
automatic speech recognition (ASR) 

programs 349, 350–1, 731

back-channelling 409–10, 522–3,  
731

backward design approach 581, 584–6, 
586–7, 731

BANA 75–6, 136, 732
Bangjin, Qin 480–1, 488, 509–11
behaviourism 32–3, 732
beliefs and principles, influence on 

teacher development 123–5
Beltrán, Jorge Luis 206
Benson, P. 144–5
bilingual education 7
blended learning 635, 637, 653–4, 732
blends and reductions in speech 376–7
blogs 504–5, 660

collaborative blogging 636–7
for teenage language learners 243
role in language learning 642–3
sharing videos through a class blog 658

Bohlke, David 176, 201–2, 427, 618,  
706

bottom-up processing 732
when listening to speech 377–9
when reading 450–1

British National Corpus (BNC) 
website 322, 505

Brooking, Priscilla 252–3, 274, 559–60, 
625, 682, 704

business, use of English for 7
Business Language Testing Service 

(BULATS) test 669, 672

CALL see computer-assisted language 
learning

Cambridge Certificates in English 
Language Skills (CELS) 435

Cambridge English corpus 322

Cambridge English Language 
Assessment 21, 22, 177, 244, 283, 
435, 667, 668, 669, 672

Cambridge Grammar in Use series 600
Cambridge Michigan Examination for the 

Certificate of Competency in English 
(ECCE) 669

Cambridge University Press 672
Canada, LINC programme 20–1
Caprario, Marcella 43–4, 280–1,  

288–92
career advancement, and knowledge of 

English 7
case studies 732

successful language learners 159–65
teacher knowledge 130–2

CBI see content-based instruction
CBLT see competency-based language 

teaching
CEFR see Common European Framework 

of Reference
central design approach 581, 582–4, 

586–7, 732
Certificate in English Language Teaching 

to Adults (CELTA) 177, 698, 703
Certificate in Teaching English to 

Speakers of Other Languages 
(CELTA) 177, 244

Chan, Virak 726–8
change, as aspect of teacher 

development 126–9
Chea, Theara 109, 147–8, 161–3, 624
Chee Soo Lian 25–6, 644–5
children see young learners
China, English language teaching 

organizations 8
Ching, Husai 159–61, 640
Chomsky, Noam 33, 34–5, 752
chunks 298–9, 300–1, 732
clarification request 413, 416, 544, 732
clarifying input 46–7
classroom discourse 525–9, 732

collaborative dialogue 527
dialogic interaction 527
scaffolded learning 527
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classroom management 196–216, 732
acceptable classroom behaviour  

200–2
agreeing class rules 201–2
basics 197–202
building rapport with students 199
discipline problems 198
during the lesson 209–15
engaging with all students in the 

class 212–13
enthusiasm for teaching 199
giving instructions 210–11
good techniques 218–19
group work 207–9
grouping arrangements 202–9
individual work 204
main issues 196–7
managing time and pace 213–15
observation by another teacher 215
pair work 204–6
students collaborating for shared 

goals 200
supportive classroom climate 197–200
teacher–students relationship 198–9
teacher’s action zone 212–13
teacher’s discourse 211–12
whole-class teaching 203

classroom participation  
styles of learners 139–41

clause-complexes 271–2
CLIL see content and language integrated 

learning
climate (classroom climate) 197–200,  

732
closure 733
closure of a lesson 182–3
CLT see communicative language teaching
cognitive dimensions of lesson 

planning 171–3
cognitive skills involved in listening  

377–85
cognitive strategies 51–2

for listening 386–90
cognitive styles 143–4

of adult learners 245

cognitive theories of language 
learning 33–40

cognitive theory of learning 67
cognitivism 733
coherence 488–9, 733
cohesion 531–2, 733
collaborative dialogue 527, 733
collocations 300, 505, 733
Common European Framework of 

Reference (CEFR) 251, 254, 386, 435, 
733

conversational proficiency 411–12, 
421–2

outcomes-based materials 599
tests based on 671–4
text types 520
use in course design 564–6, 567, 586

communication across national 
boundaries, use of English 6

communication strategies 419, 733
communicative competence 68, 733

intercultural 27
communicative language teaching 

(CLT) 45, 51, 67, 68–76, 93, 646–7,  
733

and the local teaching environment  
75–6

drivers for approaches beyond CLT  
76–7

communicative materials 597–9
communicative practice activities 71–2
communicative syllabus 69–71, 733
community of practice 715–17, 733
competence 733
competencies 572, 585, 734
competency-based language teaching 

(CBLT) 79–80, 102–3, 249, 585,  
734

Compleat Lexical Tutor website 306
complexity 267, 270–1, 281–3, 734
comprehension check 384, 734
computer-adaptive testing (CAT) 659, 

689, 734
computer-assisted language learning 

(CALL) 638–41, 734

http://www.cambridge.org/9781107456105
http://www.cambridge.org
http://www.cambridge.org


Cambridge University Press
978-1-107-45610-5 – Key Issues in Language Teaching
Jack C. Richards
Index
More information

© in this web service Cambridge University Press www.cambridge.org

Index

808

computer-assisted language testing 
(CALT) 659

computer-based tests 688–9
computer-game approach to writing 

activities 506
computer-mediated communication 

(CMC) 645–7, 648, 651, 734
concordancers (software) 322, 505, 734
confidence, development in learners 154
confirmation check 384, 734
consonants in English 339–40

consonant clusters 340, 350, 357–8
final consonants 350

constructivist theories of learning 36
content, definition 81
content and language integrated learning 

(CLIL) 7, 80–3, 84–6, 240, 647, 733, 
734

syllabus 573–4
content-based instruction (CBI) 80–4, 

573–4, 647, 734
content knowledge (of teaching) 114–17, 

734
content words 304, 342, 735
continuing professional development see 

professional development
contrastive analysis hypothesis 33, 274, 

735
controlled processing 41, 735
convergent questions 212, 735
conversation class 430
conversation in English 411–17
conversation script (example) 548–50
conversational routines 301, 521–3
core English 18
core unit of grammar 270
core vocabulary 304–5
corpora 735

online resources 322, 505, 519
tool for guided discovery 280–1
use in active learning 322

corpus 735
corpus analysis 298–9
corpus-based materials 735
corpus-informed materials 599, 735

corpus linguistics 735
Corpus of Contemporary American 

English (COCA) 280–1
cosmopolitan English 15–17, 735
co-text 380–1, 735
course design see language course design
creative-construction hypothesis 35, 735
criterion-referenced tests 671, 735
critical incidents 72–3, 721, 735
critical period hypothesis 146, 736
critical reading 445, 736
cross-linguistic differences in 

meanings 302–3
Croucher, Diana 62, 97–101, 123–4, 701
cultural conventions for text 

organization 485–6
cultural differences in teaching 106–7
cultural identity, and accents 13, 15
cultural values, role in English language 

teaching 14–15
culturally-bound teaching and learning 

approaches 75–6
curriculum 568–9, 736
curriculum development 580–7

backward design approaches 581, 
584–6, 586–7

central design approaches 581, 582–4, 
586–7

dogme approach 583
ends–means approach 584
forward design approaches 581–2, 583, 

586–7
input stage 580–1
natural approach 583
needs analysis 585
objectives-based approach 584–5
output stage 580–1
process approach 582
process stage 580–1
progressivism 582
silent way 583
use of standards (benchmarks) 585–6
waterfall model 581

curriculum planning 559–68
course context 559–62
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data-driven learning (DDL) 322
decoding 377–9, 736
deductive learning 279–81, 736
delexical verbs 304
Derewianka, Beverly 547
diagnostic tests 323, 675–6, 736
dialogic interaction see collaborative 

dialogue
dicto-comp 479–80, 736
dictogloss activities 278–9
digital natives 235–6, 736
digital teaching materials 594–5
diphthongs 339
Diploma in Teaching English to Speakers 

of Other Languages (Delta) 123–4, 
177, 698, 703

direct method 61–3, 446, 736
direct vocabulary instruction 307–9
disciplinary knowledge 114–17
discipline problems in the classroom  

198
discourse 517, 736
discourse analysis 736

authentic speech and writing 518
definition 517–18
focus on texts 519–21
relevance of 518
situationally appropriate 

communication 517
spoken discourse 521–9
tools of 518–21
written discourse 529–35

discourse community 534, 737
discourse markers 305
discrete-point test 686–7, 736
discussions in English 420–4
display questions 212, 737
distance learning 635, 637, 737
divergent questions 212, 737
diversity of learners see learner diversity
dogme approach 583, 737
DVDs, use for listening practice 391–2,  

393

e-portfolios see portfolios

EALTA (European Association 
for Language Testing and 
Assessment) 678

ECCE (Cambridge Michigan Examination 
for the Certificate of Competency in 
English) 669

economic development, link to English-
language skills 6

education, English as the medium of 
instruction 7

Education First (EF) 8
Educational Testing Service (ETS) 22, 667
EFL see English as a foreign language
EIL see English as an international 

language
ELF see English as a lingua franca
elision of consonants 340, 737
ellipsis 411, 413, 487, 509, 737
emotional factors in second language 

learning 153–6
ends–means approach 584
England, Neil 31–2, 40, 64–5, 72–3, 

679–80, 709
English

complex global status 4
expanding circle countries 12–13
global spread of 4–9
impact on other cultures 9
influence on social mobility 4–5
inner circle countries 11
number of first language speakers 4
number of foreign language students 

worldwide 4
number of second language speakers 4
outer circle countries 11
perceived benefits of learning 4–5
reasons for learning 4
reasons for the spread of 5–9
status in multilingual countries 11
symbolic status 8–9
use of mixed codes 12
varieties of 5, 7, 11–13, 25–6

English 900 textbook series 65, 596–7
English as a foreign language (EFL)  

12–13, 737
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English as a lingua franca (ELF) 4, 5, 
13–18, 25, 337, 737

English as a mother tongue 11
English as a native language (ENL) 11
English as a second language (ESL)  

11–12, 737
English as an international language 

(EIL) 4, 10–18, 337
English as the medium of instruction 7
English for specific purposes (ESP) 77–8, 

737
English-language proficiency of 

teachers 112–14
English-language skills, link with 

economic development 6
English language teaching

as an international language 27
impact of technology on 23
in English-speaking countries 20–1
influences on policies and practices of  

18–23
international examinations 22, 23
reflection of local context 24–5
role of the private sector 21–3
scale of the global industry 8
status of English in the school 

curriculum 18–20
see also teacher; teaching

English Profile project 672
entrepreneurship, and use of English 7
epenthesis 340
error analysis 33
errors, transfer from the first language  

33
ESL see English as a second language
ESOL curriculums, United States 21
Europe, cosmopolitan English 15–17
European Association for Language 

Testing and Assessment (EALTA)  
678

European English 15–17
European Language Portfolio (ELP)  

145
evaluation level in reading 452
examinations in English 22, 23

explicit learning 37–9, 307–9, 332–3,  
738

extensive reading 307–8, 309, 464–5, 
470–1, 738

extrinsic motivation 150, 738

face validity 670, 738
face2face textbook series 367, 632
Facebook 243, 636
factual recount 265, 524–5, 530,  

738
false-beginner syndrome 22
false-friends 302–3
feedback 738
field dependence 143–4, 738
field independence 143–4
Figueras, Neus 565–6, 678
fillers 374, 738
flashcards 311
Flesch-Kincaid grade score 458
Flesch readability score 458
Flórez Villa, Jesús David 163–5
fluency 738

in grammar 266–7
in reading 452
in spoken English 426–7, 428

focus on form 278–9, 738
formative assessment 398–9, 579,  

676–82, 738
forward design approach 581–2, 583, 

586–7, 739
fossilization 276, 739
Four Corners textbook series 70, 599, 

602, 630–1
function words 304, 342, 739
functions 571–2, 739

gamification of writing activities 506
García Huerta, Efren 154
general deictics 305
General Service List of English Words 

(GSL) 304, 739
generative use of words 312
genre 739
genre-based teaching 86–9, 93, 739
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genres
in written texts 481, 482–4, 534
of spoken interaction 408–25
pragmatics issues 540–3

Gilliland, Betsy 81–2, 388–9, 492–3
global English language-teaching industry 

see English language teaching
global spread of English 4–9

concerns about 6
differing views on 6
reasons for 5–9

global teaching approaches and 
methods 58–76, 739

globalization
and the spread of English 5–6
English as the language of 14

Globish 17
Google 505
gradation 570, 739
graded readers 459, 739
Graduate Record Examinations 

(GRE) 659
grammar 262–86

accessing and using learned 
grammar 277–9

accuracy 266–7
core units 270
developing complexity 267
effects on language learning 272–6
factors affecting use of 277–8
features of learner language 273–6
fluency 266–7
focus on form (noticing) during 

learning 278–9
grammatical properties of words 301–2
historical approaches in language 

teaching 262
nature of 262–7
role in a language syllabus 268–9
role of feedback during learning 279
sentence grammar 262–5
spoken grammar 269–72
in syllabus development 569–70
text grammar 265–6

Grammar in Use series 600

grammar teaching 279–83
acquiring more complex forms 280–3
developing accuracy and fluency 281–3
inductive learning vs. deductive 

learning 279–81
use of technology 652

grammar-translation method 60–1, 739
grammatical knowledge

assessment of 283–6
role in reading 448

group learning style 142
group work in the classroom 207–9
grouping arrangements in the 

classroom 202–9, 739

Hafner, Christoph A. 658
Harmer, Jeremy 597–8
Hazari, Anjali 636
high-stakes tests 370, 666, 667–9, 739
historical factors in the spread of 

English 5
holistic scoring 688–9, 740
Hong Kong, use of mixed code 12
Hot Potatoes software 659

IATEFL (International Association of 
Teachers of English as a Foreign 
Language) 695

identity 740
and varieties of English 11–13
issues for second language 

learners 151–3
teacher identity and roles in the 

classroom 117–19
idioms 300–1
IELTS (International English Language 

Testing System) 22, 370, 435, 495, 
666, 667, 669, 671

immersion education 84, 740
implicit learning 37–9, 740
improvisational performance by 

teachers 109–12, 184–6, 740
In Touch textbook series 599
incidental vocabulary learning 307–9, 

332–3
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indirect vocabulary learning 307–9
individual learning style 142
individual professionalism see personal 

professionalism
individual work in the classroom 204
Indonesia, impact of English 9
inductive learning 279–81, 740
inferencing 740

when listening 383–4
when reading 452

inferential comprehension level in 
reading 452

information-gap activities 71, 740
information-gathering activities 71
information report (example) 547
information-transfer activities 72
input 740

clarifying 46–7
modifications of 45

input hypothesis 74, 740
institutional professionalism 702–5, 740
instrumental motivation 150, 740
integrated-skills courses 596–9
integrative motivation 150, 741
integrative test 687, 741
intelligibility, features of 344–6
intensive reading 464, 741
interaction (view of language learning)  

45–7, 741
interactional theory 45–7
interactive decisions 110, 741
interactive (two-way) listening 371–3, 

 741
interactive theory of learning 67
interactive whiteboards (IWB) 651, 656, 

657, 741
Interagency Language Roundtable 

(ILR) 671
Interchange textbook series 70, 599, 602, 

628–9, 679
intercultural awareness 653
intercultural communicative 

competence 27, 741
interference (negative transfer) 33, 273–4
interlanguage 35, 741

International Association of Teachers 
of English as a Foreign Language 
(IATEFL) 695

International Corpus of English (ICE) 26
international culture, status of English  

8–9
International English Language Testing 

System (IELTS) 22, 370, 435, 495, 
666, 667, 669, 671

international examinations in English 22
international media, role in the spread of 

English 8
international organizations, use of English 

for communication 5–6
International Phonetic Alphabet 336
internationalization of higher education, 

use of English 7
internet

as a reading resource 446
emergence of use in language 

teaching 639–40
examples of varieties of English 26
resources to support student 

writing 504–5
intonation 341–2, 429, 741
intonation contour 342
intrinsic motivation 150, 741

Japan
approach to the study of English 10–11
English language policy 19

Japan Association for Language Teaching 
(JALT) 695

Japanese English 17
Japanese learners

communication in the classroom 157
cultural differences in writing 

styles 486
cultural factors in speaking in 

English 415
pronunciation of consonant 

clusters 357–8
teaching listening in English 375

Jenkins, J. 345–6
jigsaw activities 71
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Kaewma, Anuwat 175, 200, 320–1, 351, 
460–1, 550–2, 657–8

key words 378, 395
keyword in context (KWIC) format 280, 

322
keyword method 301, 308–9, 741
Khojasteh, Laleh 610–11
kinaesthetic learning style 142
knowledge base of language 

teaching 114–17
Krashen, Steven 45, 73–5

language acquisition device 35, 741
language acquisition theory (Krashen)  

73–5
language aptitude 148–9, 741
language course design 558–88

criteria for choosing syllabus items 
(grammar) 268–9

curriculum development 580–7
curriculum planning 559–68
definition of curriculum 568–9
definition of syllabus 568–9
needs analysis 562–4, 566
options for adult learners 249–50
options for teenage learners 239–40
options for young learners 224–6
planning course levels 564–8
planning learning outcomes 564–8
syllabus development 568–76
teacher involvement 558
use of standards 564–6

language course design 
implementation 576–80

choosing materials and resources  
577–8

deciding on teaching principles 576–7
monitoring the impact of a course 579
orienting learners to the course 578

Language Instruction for Newcomers to 
Canada (LINC) programme 20–1

language learning
as a social process 47–50
as a strategic process 50–4
as an interactive process 45–7

Language Learning with Technology 
(Stanley) 662–3

language lesson effectiveness 184–7
adjusting the lesson plan during 

teaching 184–6
observation by other teachers 186–7, 

190–4
reviewing lessons 186–7

language lesson structure 179–83
closure 182–3
instruction 180–1
opening 179–80
pacing 182

language lessons 169–87
cognitive dimensions of lesson 

planning 171–3
course aims and objectives 173–5
learning outcomes 173–5
role of lesson plans 175–8
teacher’s role 169–78
views of successful lessons 169–71
see also lesson

language transfer 33, 273–4, 742
learner autonomy 144–6, 640, 655, 742
learner beliefs, diversity of 137–8
learner-centred approach 50–4, 75–6, 

119–22, 174–5, 742
learner diversity 136–58

age factor in language learning 146–8
and learner autonomy 144–6
anxiety in language learners 154–6
changing views of the learner’s role  

136
classroom participation styles 139–41
cognitive styles 143–4
encouraging diversity 136–7
identity issues 151–3
influence of affective factors 153–6
learner beliefs 137–8
learning styles 141–4
role of language-learning aptitude  

148–9
role of motivation 149–51
willingness to communicate (WTC) 157

learner language, features of 273–6

http://www.cambridge.org/9781107456105
http://www.cambridge.org
http://www.cambridge.org


Cambridge University Press
978-1-107-45610-5 – Key Issues in Language Teaching
Jack C. Richards
Index
More information

© in this web service Cambridge University Press www.cambridge.org

Index

814

learner training (strategy training) 53–4, 
742

learners
awareness of varieties of English  

25–6
different associations with English 24
different motivations to learn 

English 14–15, 24
intercultural communicative 

competence 27
reasons for studying English 10–11
self-monitoring of pronunciation  

352–3
valuing own English 26
views of accents 13, 15
views of English 10–11

learning management systems (LMS) 646, 
673, 742

learning outcomes 173–5
learning strategies 50–4, 313–14, 742
learning styles 141–4, 742

and use of technology 657–8
of adult language learners 247
quiz 166

Leitner system 311, 749
Lema, José 205, 214, 309, 391–2, 449–

50, 456–7, 523, 532, 561, 622, 653–4, 
705, 712

Lengeling, Martha 116, 120–1, 273, 
302–3, 696, 708

lesson 742
lesson-observation form 190–4
lesson planning

cognitive dimensions 171–3
course aims and objectives 173–5

lesson plans 175–8
adjusting during teaching 184–6
communicative language teaching 

(CLT) 97–101
extensive reading activity 470–1
teaching affixes and word families  

326–8
teaching small talk 440
teaching the passive voice 288–92
teaching topic writing 509–11

teaching word stress 363–5
template 188–9
see also language lesson

Lewis, Marilyn 23, 38, 107, 145, 149–50, 
207–8, 245–6

lexical chunk 266, 298–9, 300–1, 408, 
742

lexis 742 see also vocabulary
limited English proficiency (LEP) 

students 20, 742
lingua franca 742 see also English as a 

lingua franca
linguistic competence 517
linguistic imperialism 6, 742
linking of consonants 340, 743
listening 370–99

accents 375–6
blends and reductions 376–7
challenges for learners 370
features causing difficulty 373–7
how we listen 371–3
one-way listening 371–3
speed of speech 373
teaching of see teaching listening
two-way listening 371–3
unplanned nature of spoken 

discourse 374–5
listening assessment 396–9
listening logs 388–9
listening processes 377–85

bottom-up processing 377–9
decoding the message 377–9
inferencing 383–4
influence of context 380–1
interactive listening processes 384–5
interpreting the message 377, 379–85
key words 378
role of grammatical knowledge 378–9
role of lexical knowledge 378
top-down processing 377, 379–85
use of background knowledge 381–3
use of schemas 381–3

listening strategies 386–90
taxonomy 401–2

literacy 743
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literal comprehension level in reading 451
local teaching environment 75–6
long-term memory 309–10, 748

MA degree 698, 703
Mahoney, Dino 16, 153, 156, 174, 237, 

350, 353, 359, 382, 446, 458–9, 463, 
501

mainstreaming courses 21, 82, 239, 255, 
743

Maldonado, Natàlia 574
managing classroom learning see 

classroom management
media

influence on English learning 16
role in the spread of English 8

mediated learning 48–50
memory, role in vocabulary learning  

309–13
metacognitive strategies 52

for listening 386
methodology 743
methods 58–9, 743 see also teaching 

approaches and methods
Meyer, Daniela 617–18
Michigan Corpus of Academic Spoken 

English (MICASE) 519
microskills 385, 743
micro-teaching (peer teaching) 698, 743
mindmapping tools 505
mixed codes 12
modal items 304
modelling features of English 

pronunciation 350–1
Modern Language Aptitude Test 148
modification of input 45, 743
module 743
monitor hypothesis 73
motivation 743

extrinsic motivation 150, 738
intrinsic motivation 150, 741
learner-centred outcomes 175
role in second language learning 149–

51
theories of 149–51

movies, influence on English learning 16
multiliteracy 743
multinational organizations, use of 

English 7
multi-word expressions 300–1, 744
multi-word units 298–9
Murphy, Raymond 600

Narasaki, Brandon 320, 323, 328–31, 
471–3, 706–7

narrative 525, 529–30, 744
Nation’s Vocabulary Levels Test 323
native-speaker model for English 11, 

14–15, 343–4
native-speaker teachers 112–14
native speakers of English

adapting to offshore English 17–18
communication with non-native 

speakers 17–18
facilitating cross-cultural 

communication 27
nativespeakerism 112–14, 744
natural approach 45, 73–5, 583
natural order hypothesis 74
needs analysis 77–8, 250, 562–4, 566, 

585, 744
example questionnaire 590–1

negative transfer 273–4
negotiation of meaning 45, 47, 744
new Englishes 5, 12, 15–17, 25–6, 338, 

744
New Oriental Education and Technology 

Group 8
Nicoll, Peter 13, 93–4, 198, 347, 393, 

395–6, 430, 451, 470–1, 490–1, 
495–6, 674

Nishikage, Hiroko 157, 357–8, 375, 415, 
486

non-interactive listening 371–3, 744
non-native speaker teachers 112–14
norm-referenced tests 670–1, 744
noticing 744

role in learning pronunciation 349–50
role in learning vocabulary 310

noticing hypothesis 39–40, 744
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nouns
basic nouns 305
collocations with verbs 300, 304
countable and uncountable 301, 316
stressed syllables 341

objectives 744
observation of lessons by other 

teachers 186–7, 190–4, 215
offshore English 17–18
one-way listening 371–3, 744
online resources see internet
opinion-sharing activities 71
oral method see situational language 

teaching
outcomes-based teaching, textbook 

extract 630–1
outcomes-based materials 599, 744
overgeneralization errors 274–5, 745
overuse of forms 275
Oxford Picture Dictionary 600

pace 745
pacing of lessons 182, 213–15, 745
pair work 204–6
Paltridge, Brian 625
paragraph pattern approach 480, 745
passive (receptive) vocabulary 304, 310
Pearson test of English 669
pedagogical content knowledge 114, 

115–17, 745
pedagogical reasoning skills 172–3, 745
pedagogy

for adult learners 244–54
for teenage learners 233–44
for young learners 221–33

peer assessment 679–80, 745
peer observation 745
Pegrum, Mark 655
performance 745
performance-based assessment 687–8, 

745
performance-based learning 42–4, 745
personal learning environments 

(PLEs) 655, 745

personal professionalism 705–8, 745
personal recount 265, 524–5, 745
personalized teaching 120–2
phonemes 746
phonetics 336
phrasal prepositional verbs 300–1
phrasal verbs 300–1
phrase-based learning in children 223
Pimsleur Language Aptitude Battery  

148
placement tests 323, 673–4, 746
plagiarism 485
popular culture, role in the spread of 

English 8
portfolios 679, 682, 685–6, 746
possible selves theory of motivation  

150–1
P-P-P (Presentation, Practice, Production) 

cycle 66–7, 597, 746
practice 746

and skill-based learning 41–2
practitioner knowledge 700, 746
pragmatic reasons for learning English 14
pragmatics 535–45, 746

approaches to teaching 543–5
definition 535–6
degree of social distance between 

participants 538–40
functions 536
genres 540–3
openings and closings 540
presentation of self 540–1
situationally appropriate 

communication 517
speech acts 536–40
topic development 541–3

prefixes 302
presentations in English 436–7, 424–5
private language schools 8, 21–3
procedural knowledge 37–8, 746
process approach 582
process writing 481–2, 746
productive knowledge 298
productive (active) vocabulary 304, 310, 

730
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professional development 695–724
a teacher’s story 726–8
features of 700–1
need for 695
types of teacher education 696–701

professional development implementation
institutional perspective 708–10
personal perspective 710–12
personal strategies 712–23

professional organizations 695
professionalism 695–6, 746

individual perspective 705–8
institutional perspective 702–5

proficiency tests 323, 673, 746
programme 746
progress test 746
progressivism 582
pronunciation 336–61

and learner identity 336
as a component of fluent 

communication 346–7
as a component of intelligibility 344–6
choices for second language 

learners 336
consonants in English 339–40
differences in sound features of 

languages 338
goals of teaching 343–7
intonation 341–2
native-speaker targets 343–4
nature of pronunciation in English  

337–43
phonetics 336
Received Pronunciation (RP) 343–4
reducing distracting 

mispronunciations 346
rhythm 342
role in English language teaching 336–7
segmental features 338–40
social aspects of 336
suprasegmental features 338, 341–3
teacher’s role as a model 346–7
voice-setting features 342–3
vowel sounds in English 338–9
word stress 341

pronunciation games 351
pronunciation learning

awareness of physical aspects 349
communicative activities 351
controlled-practice activities 351
differences among learners 348–9
effective learning 347–53
factors in 348–53
incremental learning 348
linking to other lessons 353
modelling features of English 

pronunciation 350–1
noticing features before learning 

them 349–50
providing feedback 353
self-monitoring by learners 352–3
students’ self-recording 352–3

pronunciation teaching 354–9
planning for 354–6
pronunciation lesson 356–9
use of technology 648–9

pronunciation testing 359–61
public language-teaching institutions 8

Ran, Ao 60–1, 70–1, 232–3, 247–8, 276, 
308, 326–8, 352, 363–5, 613, 719

reading 443–68
academic reading skills 445–6
and the internet 446
assessment 466–8
bottom-up processing 450–1
challenges for learners 443
fluency 452, 464
incidental vocabulary learning 307–8, 

309
inferencing 452
levels of comprehension 451–2
nature of second language reading  

447–52
processes involved 450–2
reasons for reading 443–5
role of grammatical knowledge 448
role of prior knowledge 450
role of vocabulary knowledge 449
skills 453–4
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strategies 453, 454–7
teacher’s commitment and 

enthusiasm 449–50
teaching 457–66
teaching approaches 443, 446–7
top-down processing 450–1
types of knowledge involved 447–50
use of schema 450

reasoning-gap activities 72
Received Pronunciation (RP) 343–4
receptive knowledge 298
receptive (passive) vocabulary 304, 310
recounts 265, 524–6, 747
reductions and blends in speech 376–7
referential questions 212, 747
reflective writing 156
register 299–300, 747
Reinders, Hayo 78, 146, 511–12, 528–9, 

536
reliability (of a test) 669–70, 747
reorganization level in reading 451–2
repairing misunderstanding 46
restructuring process in learning 36–7, 

267, 747
reviewing lessons 186–7
rhythm 342, 747
Richardson, Silvana 114–15, 210–11, 

241–2
role play activities 72
Rosetta Stone 638
routines 747

in spoken discourse 523–4

Sadeqi, Danial 130–2, 223
San Juan, Maite 128–9, 183
Sánchez Hernández, Verónica 177, 720
Santa Barbara Corpus of Spoken 

American English 519
scaffolding 47–50, 203, 228, 233, 527, 

747
scanning 460, 462, 747
schema 747

use in reading 450
use in written discourse 533
use when listening 381–3

schema theory 35–6
school curriculum, status of English 

in 18–20
scope and sequence plan see syllabus
scripts 533, 747
Scrivener, Jim 218–19
search engines 505
second language acquisition (SLA) 747

research 31–2
second language learning 31–55

key theories 32–55
second language teacher education 

(SLTE) 699–700
segmental level 338–40, 747
self-assessment 438, 679, 747
self-determination theory (SDT) 150
self-directed learning 121–2, 144–6, 747

adult learners 246–7
teenage language learners 237–8

self-presentation 540–1
sentence combining 480, 495, 748
sentence grammar 262–5, 748
Seow, Anthony 204
sequencing 178, 748
serial learning 301
sheltered subject-matter instruction 83, 

748
short-term memory 309–10, 748
Side by Side textbook series 65, 596
silent way 583
simplification 275, 748
Singlish (Singapore English) 25–6
situatedness 748
situational language teaching 65–7, 748
situational materials 597
situationally appropriate 

communication 517
skill-acquisition theory 40
skill-based learning 40–2, 748
skimming 446, 451, 460, 462, 748
small talk 409–11, 416, 440, 748
social-constructivist approach 655
social media 243
social mobility, influence of the spread of 

English 4–5
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social networks 504, 505
social strategies 52
social symbolism of English 8–9
socioaffective strategies for listening  

386–7
sociocognitive approach to learning 42–4
sociocultural theory of learning 47–50, 

748
South Africa, local variety of English 12
South Asian Englishes 12
spaced learning 311, 749
spaced repetition 310–12, 749
speaking course development 430–5
speaking English 407–39

accuracy 427–9
agenda management 415
approaches to teaching 407–8
back-channelling 409–10
conversation 411–17
conversation class 430
cultural factors 415
discussions 420–4
feedback on performance 428–9
fluency 426–7, 428
genres of spoken interaction 408–25
grammar 269–72
intonation 429
learners’ expectations and goals 407
presentations 424–5, 436–7
small talk 409–11, 416, 440
teaching speaking skills 430–5
transactions 417–20
turn-taking 415
see also pronunciation

speaking skills assessment 435–8
special-purpose approaches and 

methods 76–94
Spectrum textbook series 599
speech acts 536–40, 749
speech community 749
speech-slowdown software 350–1
speed of speech, challenges for 

listeners 373
speed reading 464
spoken discourse analysis 521–9

adjacency pairs 522
back-channelling 522–3
classroom discourse 525–9
discourse features 521–4
implications for teaching spoken 

discourse 524–5
openings and closings 521
routines 523–4
topic development 521–2
turn-taking 522, 523

stakeholder 749
stance words 304
standardized tests 668–9, 749
standards (benchmarks) 749

use in course design 564–6
use in curriculum design 585–6

standards-based assessment 671–3,  
749

Stanley, Graham 506, 635–6, 642–3, 
662–3

state systems of language teaching 22,  
23

strategies for language learning 50–4
strategy training 53–4
Streamline textbook series 597
stress-timed languages 342
stretched output 278, 749
structural–situational method see 

situational language teaching
suffixes 302
summative assessment 397–8, 682–3, 

749
suprasegmental level 338, 341–3, 747
sustained silent reading (SSR) 

practice 749
syllables

stressing the wrong syllable 341
structure in English 339–40

syllable-timed languages 342
syllabus 568–9, 749
syllabus design 749

CLT syllabus types 69–70
syllabus development 568–76

competencies 572
content 573–4
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functions 571–2
global teaching approaches and 

methods 569–72
grammar 268–9, 569–70
processes 572–3
selecting units of course 

organization 574–6
situations 571–2
skills 571
special-purpose teaching methods  

572–4
tasks 573
texts 573
vocabulary 570

symbolic associations with English 8–9
synonyms 299

tactile learning style 142
Tamil language, anglicizing of 12
Tanglish 12
task 750
task-based approach, for adult language 

learners 249–50
task-based language teaching (TBLT) 45, 

89–93, 585, 647, 750
task-completion activities 71
teacher-based assessment (TBA) 681–2
teacher beliefs 123–5, 750
teacher development 696, 698–700, 750

changes in approach to teaching 126–9
from teacher-centred to learner-centred 

teaching 119–22
personal philosophy of teaching 125–6
relating activities to students’ lives  

120–2
role of teachers’ beliefs and 

principles 123–5
theorizing from practice 125–6, 751

teacher development process 114–29
identity and roles in the classroom  

117–19
knowledge base of language 

teaching 114–17
teacher education

definition 696

types of 696–701
see also professional development

teacher identity 750
teacher knowledge, case study 130–2
teacher learning 700, 750
teacher–students relationship 198–9
teacher training 696, 697–8, 750
teachers

action zone 212–13, 730
discourse during lessons 211–12
engaging with all students in the 

class 212–13
enthusiasm for teaching 199
giving instructions 210–11
identity and roles in the classroom  

117–19
involvement in course development 558
role in the lesson 169–78
views of SLA research 31–2
working in state or private systems  

21–3
see also English language teaching

Teachers of English to Speakers of Other 
Languages (TESOL) 695, 696, 699, 
702–4, 710

teaching approaches and methods
adjunct instruction 84
army method 63
audiolingualism 63–5, 67, 93
based on a theory of language 58–9
based on a theory of learning 58–9
communicative language teaching 

(CLT) 67, 68–76, 93
competency-based language teaching 

(CBLT) 79–80
content and language integrated 

learning (CLIL) 80–3, 84–6
content-based instruction (CBI) 80–4
criteria for adoption of innovations 94–5
definition of a method 58–9
definition of an approach 58–9
direct method 61–3
drivers for approaches beyond CLT  

76–7
eclectic approach to methods 93–4

http://www.cambridge.org/9781107456105
http://www.cambridge.org
http://www.cambridge.org


Cambridge University Press
978-1-107-45610-5 – Key Issues in Language Teaching
Jack C. Richards
Index
More information

© in this web service Cambridge University Press www.cambridge.org

Index

821

teaching approaches and methods (cont.)
English for specific purposes (ESP)  

77–8
genre-based teaching 86–9, 93
global approaches 58–76
grammar-translation method 60–1
history of developments 58, 595–9
immersion education 84
implications of language learning 

theories 54–5
natural approach 73–5
sheltered subject-matter instruction  

83
situational language teaching 65–7
special purpose approaches 76–94
task-based language teaching 

(TBLT) 89–93
text-based instruction (TBI) 86–9, 93
theme-based language instruction 83

teaching journal 715, 750
Teaching Knowledge Test (TKT) 698
teaching listening 385–96

approaches to 370–1
authentic and created materials  

392–3
cognitive strategies 386
listening lesson 394–6
listening logs 388–9
listening skills 385–6
listening strategies 386–90
macro skills 385
metacognitive strategies 386
microskills 385
planning a listening course 390–1
socioaffective strategies 386–7
sources of listening materials 391–3
use of technology 649

teaching portfolio 719–20, 750
teaching reading 457–66

approaches to 443, 446–7
authentic reading materials 457–9
beyond the structured lesson 463–6
choosing materials 457–9
conducting a reading lesson 459–63
determining goals 457

developing fluency 464
developing independent readers  

465–6
extensive reading 464–5, 470–1
intensive reading 464
speed reading 464
use of technology 649–50

teaching skills 106–14
acquiring practical classroom 

skills 107–9
cultural differences 106–7
English-language proficiency 112–14
improvisational performance 109–12
native and non-native speakers  

112–14
notion of the ‘born’ teacher 107
skills development and confidence-

building 109
stages in development of 111

teaching speaking skills 430–5
choosing classroom activities 432–5
conversation class 430
course development 430–5
determining the goals of the 

course 431–2
use of technology 648–9

teaching writing
approaches to 479–82
discourse and genre approach 481–2
feedback on learners’ writing 502–4
paragraph pattern approach 480
process approach 481
role of technology 504–6
social context for writing 481–2
use of technology 650–1
writing course development 491–506
writing lesson 500–2

technical vocabulary 306, 750
technological pedagogical content 

knowledge (TPCK) 117
technology

definition 635
impact on English language teaching 23
resources for exploring vocabulary 322
role in language teaching 561
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technology in language learning and 
teaching (TLLT) 635–60, 750

and current teaching approaches 
 646–7

and learning styles 657–8
benefits for institutions 645–6
benefits for learners 641–3
benefits for teachers 643–5
blended learning 635, 637, 653–4
challenges of 653–9
classroom assessment 659–60
distance learning 635, 637
emergence in language teaching  

638–41
importance of 635
institutional or large-scale testing 659
integration into a lesson 635–6
personal learning environments 

(PLEs) 655
promotion of learner autonomy 640
teachers’ experiences of TLLT 656–9
teaching grammar 652
teaching intercultural awareness 653
teaching language skills 648–53
teaching listening skills 649
teaching pronunciation 648–9
teaching reading skills 649–50
teaching speaking skills 648–9
teaching the four skills 648–51
teaching vocabulary for writing 651–2
teaching writing skills 650–1
testing and assessment in 659–60
virtual learning environments 

(VLEs) 655
ways to interact with 637–8
ways to use 635–8

teenage language learners
appropriate pedagogy for 233–44
blogging 243
characteristics 234–9
content and language integrated 

learning (CLIL) 240
course-design options 239–40
create a positive classroom climate  

241–2

digital natives 235–6
establish appropriate rules for 

classroom behaviour 242
humanistic learning environment 238–9
independent learners 237–8
lack of specific language-learning 

goals 238
learning through social interaction  

236
motivational activities 240–1
numbers worldwide 234
out-of-class learning opportunities  

236–7
personalized learning 243
principles of teaching English to 240–4
prior language-learning experience 235
self-directed learning 237–8
students allowed to showcase their 

talents 244
students given choices over what to 

learn 243
technological sophistication 235–6
theme- or topic-based approaches 239
use appropriate forms of 

assessment 244
Terrell, Tracy 73–5
tertiary, secondary or primary setting 

(TESEP) 75–6, 136, 750
TESOL (Teachers of English to Speakers 

of Other Languages) 695, 696, 699, 
702–4, 710

test 666, 750
Test of English as a Foreign Language 

(TOEFL) 22, 370, 435, 659, 666, 667, 
669

Test of English for International 
Communication (TOEIC) 22, 667,  
669

test specifications 750
testing

history of changing approaches 667
importance for stakeholders 682
purpose of classroom assessment  

674–5
see also assessment
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tests
at institutional and classroom 

level 673–83
computer-based tests 688–9
criterion-referenced 671
designing test items 686–8
developing tests 684–6
diagnostic tests 675–6
high-stakes tests 370, 666, 667–9,  

739
norm-referenced 670–1
of language aptitude 148
placement tests 673–4
proficiency tests 673
scoring and evaluation methods 688–9
standardized tests 668–9
standards-based assessment 671–3
types of tests and their features  

667–73
validity and reliability 669–70
washback effect of 675

text 87–8, 751
text-based instruction (TBI) 86–9, 93
text-based teaching 751
text grammar 265–6, 751
text-to-speech (TTS) 751
text types 482–4, 519–21
textbooks 594–626

adaptation by teachers 623–6
appropriate for teaching context  

616–18
audiolingual materials 596–7
authenticity of language 608–13
choosing 616–23
communicative materials 597–9
corpus-informed materials 599
criticisms of 608–16
design and production 607–8
development 604–7
from concept to classroom 600–8
goals of 601–4
history of teaching approaches 595–9
history of 595–9
importance in language teaching  

594

integrated-skills courses 596–9
market-driven publishing 601
marketing 608
materials for private schools 602–3
materials for public/state schools  

601–2
outcomes-based materials 599
product-driven publishing 600
representations of content 614–15
selection and evaluation process  

618–23
situational materials 597
types of published materials 594–5
used in private language schools 22,  

23
used in state schools 22, 23
versus teacher- or locally-made 

materials 615–16
The Lado English Series 596
theme-based language instruction 83, 

751
for adult learners 249
for teenage learners 239

theories of language 58–9
theories of language learning 32–55

behaviourism 32–3
cognitive theories 33, 34–40
implications for language teaching  

54–5
interactional theory 45–7
learner strategies 50–4
performance-based learning 42–4
skill-based learning 40–2
sociocultural theory 47–50

theories of learning 58–9
theorizing from practice 125–6, 751
Thornbury, Scott 583
time management during lessons 213–15
TLLT see technology in language learning 

and teaching
TOEFL (Test of English as a Foreign 

Language) 22, 370, 435, 659, 666, 
667, 669

TOEIC (Test of English for International 
Communication) 22, 667, 669
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tongue-twisters 351
top-down processing 751

when listening to speech 377, 379–85
when reading 450–1

topic development in spoken 
discourse 521–2

cultural differences 541–3
pragmatics 541–3

total physical response (TPR) 
activities 226

Touchstone textbook series 272, 599, 
602

Trace, Jonathan 423–4, 676
training gap 566, 751
transactions 417–20, 751
transfer (interference) from the first 

language 33, 751
travel, and the spread of English 8
triphthongs 339
turn-taking in conversation 415, 522, 

523, 751
twenty-first century skills 655
Twitter 243
two-way (interactive) listening 371–3, 741

unconditional positive regard 241–2
underuse of forms 275
unit 752
United States, ESOL curriculums 21
universal grammar 34–5, 752
universities in Europe, programmes 

offered in English 7

validity (of a test) 669–70, 752
verbs

basic verbs for actions and events 305
collocations 300
continuous forms 301
delexical verbs 304
phrasal prepositional verbs 300–1
phrasal verbs 300–1
stressed syllables 341
transitive/intransitive 301

Villas Boas, Isabela 50, 122, 174, 178, 
184–5, 416–17, 428

virtual learning environments (VLEs) 655, 
752

visual learning style 141–2
vocabulary 297–324

syllabus development 570
vocabulary assessment 323–4
vocabulary control 570, 752
vocabulary for writing, use of technology 

in teaching 651–2
vocabulary journal 320
vocabulary knowledge

collocations 300
cross-linguistic differences 302–3
dimensions of knowing a word  

299–302
grammatical properties of words  

301–2
multiple meanings of words 299
multi-word expressions 300–1
nature of 297–303
register 299–300
role in reading 449
word chunks 298–9, 300–1
word relations 299

vocabulary learning 306–14
direct or indirect learning 307–9
generative use of words 312
gradual nature of vocabulary 

acquisition 306–7
keyword method 308–9
learner involvement 312–13
mental processing levels 308–9
noticing 310
role of learning strategies 313–14
role of memory 309–13
spaced repetition 310–12

vocabulary learning targets 303–6
academic vocabulary 306
beyond the core vocabulary 305
core vocabulary 304–5
number of words learners need  

303–4
technical vocabulary 306

vocabulary recycling games 311–12
vocabulary teaching, goals of 297
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vocabulary teaching principles 314–22
encourage active learning 320–2
integrating vocabulary teaching into the 

lesson 316–20
planning vocabulary teaching 314–16
students guessing words from 

context 318–20
teach word-analysis strategies 321–2
use resources of technology 322

voice-setting features 342–3
voice quality 342–3, 752
voicing of consonants 339
vowel sounds in English 338–9
vowels, unstressed 341
Vygotsky, Lev 47–49

Walt Disney Company schools 8
washback effect of tests 675, 752
waterfall model of curriculum design  

581
Web of Science 505
West, Michael 739
whole-class teaching 203
Wikipedia 504, 505
wikis 504
willingness to communicate (WTC) 157, 

349, 752
word-analysis strategies 321–2
word chunks 298–9, 300–1
word groupings 298–9
word stress 341
words

categories of 304–5
collocations 300
false friends 302–3
grammatical properties of 301–2
multiple meanings 299
multi-word expressions 300–1
number of words learners need 303–4
relationships to other words 299
with different meanings in the L2 302–3

World Wide Web 639–40
writing 479–508

challenges for learners 479
genres 482–4

reflective writing 156
skills required by learners 479
teaching writing 479–82, 500–6
text types 482–4
types of 482–4

writing assessment 506–7
writing course development 491–506

course components 494–500
determining goals 491–3
feedback on learners’ writing  

502–4
role of technology 504–6
writing lesson 500–2

writing lesson 500–2
writing proficiency

background knowledge 484–8
coherence of a text 488–9
connecting sentences 488
cultural conventions for text 

organization 485–6
knowledge of text types 484–5
nature of 484–91
organizing the content of writing  

488–9
plagiarism 485
preparing to write 488–91
thesis statements 485
topic sentences in paragraphs 485
use of appropriate styles of writing  

489
use of grammar appropriate to the 

text 486–8
use of writing strategies 489–91

writing strategies 489–91
written discourse analysis 529–35

coherence 533
cohesion 531–2
discourse features of written texts  

529–33
genre 534
implications for teaching written 

discourse 534–5
patterns of text organization 529–31
schema 533
scripts 533
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young learners
active learning 222–3
activities that work with younger 

learners 232–3
activity-based teaching 226–8, 229–30, 

232
appropriate forms of assessment 233
appropriate pedagogy for 221–33
attention span 222
bring speakers of English to class 232, 

233
challenging but achievable 

activities 230–1
characteristics 222–4
collaborative activities 229–30
course-design options 224–6
creating a supportive learning 

community 230
enjoyable and stimulating 

activities 230–1
expansion of courses for 221
experiential learning 222
give clear goals and feedback 231
increasing numbers of 221
interaction with language 223–4

involvement in creating learning 
resources 228

lack of learning resources 224
language ego 224
motivation 224
phrase-based learning 223
principles of teaching English to 226–33
private-language courses for 22, 23
providing rich language support 231
providing scaffolding for 228, 233
sample lesson 231
self-monitoring 224
theme- or topic-based lessons 228–9
use of English for classroom 

management 231
use of familiar content 229
use of mother tongue when needed  

232
use of stories 229, 233
zone of proximal development (ZPD) 228
see also teenage learners

YouTube 237, 658

zone of proximal development (ZPD) 47, 
48–50, 228, 752
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