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205-7
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classroom organisation for
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coach, trainer as, 20
cognitive theories, 10
‘comments’ explanation, 8
‘complex picture’ activity, 72-3
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congruence, importance of, 25, 58
‘considering questions’ activity,
96-7,162-3
observer task, 118, 180
constructivism, 10-11
contextual perspectives, 66—7
continuing mentor development,
151-2
‘co-trainer’ (COT) definition, 3—4
course design, 19-21
leader’s role, 30-2, 31
course procedures, 33-8, 33-4
cross-grouping, 7—8

‘dangerous’ teaching, 122

delayed written review, 133-5,
185
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descriptors, 121, 205-8

development reports, 145-7

dialogic approach, 10

‘different observers’ activity, 78-9,
157

‘difficult mentoring moments’
activity, 107-9, 169-70

disbanding activities, 14850

Dornyei, Z., 27

‘drawing conclusions’ task, 135-7,
186

economy in mentoring, 111

Edge, J., 22
‘educator’ role of mentors, 4, 4
‘effective reading of context’, 112
empathising ability, 112
evaluation
of mentor courses, 150
of mentors, 150-1
of student-teachers, 5,
120-7
activities, 123-7,182-3
outside, 120-1
questionnaires, 151,
211-17
tools of, 121-3, 151-2,
204-8
‘excavating the iceberg’ activity,
97-101, 99, 164
observer task, 118, 179
experimentation, importance of,
111
‘expert’, leader as, 26-7
external ‘blinkers’, 68

Fanselow, J., 103

‘feedback’ activity, 44-5

feedback dialogue, 34-6

feedback forms, 150, 151, 211-17

five-minute post-lesson discussion
role-cards, 176-7

fluency in mentoring, 111

‘focused observation’ activity,
80-1, 197-201

‘focused role play’ format, 98, 100

frameworks for post-lesson
discussion, 105, 202-3

Freeman, D., 16, 19, 21, 36, 85,
166, 167

full post-lesson discussion role-
cards, 117, 174-5

Fullerton, H., 4
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goal-oriented nature of learning,
11-12

goals of teacher education 12-13

‘going back to your mentor’
activity, 45-6

‘good’ teaching, 11, 122

Griffiths, J., 1

‘group mime story’ activity, 47-8

‘group poem’ activity, 48-9

group processes, 22, 27-9,
148-50

grouping activities, 36-7, 153

‘growth’ model of learning, 16
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Hayes, D., 79
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‘helpful’ relationships, 21-2

activity, 60-1
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81-3,158

‘humans and aliens’ activity, 75-6

Hungary, teacher training courses,
1-2

Hunt, R., 102

Hunter, T., 43

‘T heard, I saw, I noticed ...
activity, 76-8
I-statements, 77-8
observer task, 118, 178
T’ to “Why” activity, 101-2
‘iceberg’ models, 14, 15, 15-16,
18,18
activities, 97-101, 99, 164
‘Pm a person who ..." activity,
50-1
immediate oral review, 131-3,
184
intermember relationships, 27-9
internal ‘blinkers’, 67-8
interpersonal skills see body
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interpretation phase of reflection
20-1
interteaching, 16-17
interventions, 21, 85
activities, 85-109, 159-70
styles of, 105-6, 166~7, 2023
‘it’s not what you say it’s the way
that you say it’ activity, 93-35,
161
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Johnson, D.W., 169
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judgement, 59, 68-9,75,76,121

Kagan, D., 12, 168
Kazantzakis, N., 159

Kirk, R., 36

knowledge objectives, 24-5

labelling, 59

Lamb, M., 150

leaders, role of, 25-32, 31

lead-ins, 5, 39-65, 40

activity descriptions, 41-65

learning concepts, 10-11

learning mentoring processes,
18-23,18

lesson-planning role-cards, 117,
172-3

lesson-visit check-list, 217

listening activities, 87-9
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Lortie, D., 15

Mace, S., 84

Malderez, A., 1, 4, 15,27, 34, 150

materials for activities, 7, 113-14

Medgyes, P, 1

‘melee’ definition, 7

‘mentee’ definition, 8§-9

mentor courses, Hungary, 1-2

‘mentor’ definitions, 3-4

Mentor Iceberg 18, 18

‘mentor mix’ activity, 51-3

mentorial frameworks, 105,
202-3

‘mentoring metaphors’ activity,
53-4

metaphor’ activity, 53-4

mime story” activity, 47—-8

mirror’ facet of reflection, 19

mirrors’ activities, 54-6

model’ role, 4, 25, 26

activity, 54-5

‘modelling’ facet of reflection, 20

‘models of professional learning’
task, 139-40, 187-91

Moon, J., 79

Moskovitz, G., 45

music, 37-8

‘musical mentoring’ activity ...
55-6
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‘name hooks’ activity, 56-7

‘nature of help’ activity, 60-1

negotiated evaluation, 127, 182-3

neurolinguistic programming, 91

‘not being dangerous’ standard,
122,208

Nunan, D., 80, 103, 166, 167
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objectives of courses, 22-3,24-5
observation, 5, 66-84, 128-37
activities, 69-84, 154-8,
197-201
contextual perspectives, 667
drawing conclusions, 135-7,
186
observation (contd)
observer’s perspectives, 67-9
peer, 131-5, 184-5
role of leader, 25-6
role-play observation, 112,
117-18,170-1, 177-80
self, 128-30, 209-10
‘once I had a class’ activity, 90-2,
160-1
‘opposite scenarios’ activity,
102-3
oral review, 131-3, 184
organisation of activities, 6—8
outsider evaluation, 120~1

pairing activities, 36—7
paraphrasing activity, 89-90
observer task, 118, 178

participant-leader relationships,
29-30

Pechou, A., 149

peer-observation, 131-5, 184-5

peripherals, 37

personal ‘blinkers’, 67-8

‘poem’ activity, 48-9

posters, 37

practice/theory interplay, 13-14,
15

Prahbu, N.S., 128

‘prisoners’ activity, 58-9

‘procedures’ explanation, 8

process strands in courses, 30

‘professional learning cycle’ task,
141-5,192-3

pupils, effect on observation
activities, 67

‘question’ activities, 35-7, 162-3
observer task, 118, 179-80

‘question time’ activity, 95-6

questionnaires, 151, 211-16

‘rabbits and snakes’ activity, 71-2,
155, 156

Radai, P, 145

random pairing, 36-7

reading tasks, 6, 138-40, 187-91

reflection, facets of, 19-21

reflection grids, 33-4, 33-4

reflective practice, role play as
focus, 112-13
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reflective practitioners, 13
relationships and goals sheet, 169
‘relationships’ aspect of teaching,
12,21-2
Richards, J.C., 80, 103, 166,
167
Rogers, C.R., 28,29
role-cards, 117, 172-7
role plays, 5, 98, 100, 110-19
focus for reflective practice,
112-13
focused observation tasks,
117-18,177-80
materials, 113-14
negotiated evaluation, 127,
182-3
procedures and role-cards,
114-16, 115, 170-2
role-cards for specific role-plays,
117,172-7
teacher biography cards,
118-19, 181
whole-skill development,
110-12
role-play observation sheets,
170-1
‘rousing interest’ observation
schedule, 158
Ryan, C,, 1,75

Schén, D.A., 13

‘seeing: who, how, what and why?’
activity, 6971, 154

‘self-disclosure’ activity, 50~-1

self-evaluation, 122

self-observation, 128-30, 209-10

Selinker, L., 16

skills development strands in
courses, 30-1

skills objectives, 25

‘smelly socks group’ activity,
59-60

220

social constructivism, 10-11
‘sponsor’ role of mentors, 4
Stevick, E.W., 12
‘student teacher’ definition, 8-9
‘styles of intervention” activity,
105-6, 1667, 2023
styles of mentoring, 112
‘suggested position of activities’
explanation, 6, 7
‘supervisor’ definition, 3
‘support’ role of mentors, 4, 4
support teacher evaluation forms,
216
‘supportive listening’ task, 117,
177

teacher biography cards, 118-19,
181
teacher education concepts,
12-17, 15
Teacher Iceberg, 14, 15
teaching concepts, 11-12
teaching mentoring processes,
23-32, 31
role of course leader, 25-32
training methodology, 24-5
‘telling’ situations, 26~7
‘that’s exactly what I mean’
activity, 89-90
theory/practice interplay 13-14,
15
‘there’s a teddy on the table’
activity, 61-2
‘thinking over’ facet of reflection,
19-20
Thomas, L., 11
Tiberius, R.G., 27
‘tick tock’ activity, 623
timing
activities, 7
observation, 667
role-plays, 111

Tomlinson, P, 11, 12, 16, 21, 85,
110,111, 112

training methodology, 24-5

transcript tasks, 103-4, 165

transmission approach, 10

trust-building, 42-3

Tuckerman, B.W.,

U, P, 138, 139, 187
‘using check-lists’ activity, 124-5

‘variations’ explanation, 8

verbal communication activity
93-5, 161

video-based observation practice,
76-8, 80-1

video-based role-plays, 113-16,
115, 170-2

Vygotsky, L., 21

Wajnryb, R., 80, 199, 200
Walker, C., 49

‘we don’t listen when . ..” activity,
87-8
‘we listen when . ..” activity, 88-9

‘what have you done?’ activity,
63-4

‘what’s the question?” activity,
64-5

Wheatley, G.H., 168

Williams, M., 10, 21, 85

whole-skill development, 110-12

Woodward, T., 74, 80

Wright, T., 33, 44

writing tasks, 6, 141-7, 192-3

written review, 133-5, 185

‘your money or. ..> activity, 74-5
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