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competence, 7, 19, 75
competition model (MacWhinney),

116
complexity of tasks. See cognitive

complexity of tasks
comprehension practice

good practice, 294–96
output practice and, 63–64, 216
production practice vs., 33–34,

294–95
computer-based technology, 196–98,

296
Conceptualizer, 53, 54, 56, 61, 62
concrete operations, 230
connectionist models, 116, 129
contrastive analysis hypothesis

(Lado), 85
controlled processing, 147, 148,

259
critical period hypothesis, 243
C-unit (communication unit), 74,

78n7
curriculum design

applied linguistics issues, 299–300
cognitive psychology, 299–300
form-focused instruction, 166–69,

167
goals for learners and, 164–66
rule-based language, 293–94, 300
task-based instruction, 166–69,

167, 182, 183, 299

declarative knowledge
definition of, 149
feedback and, 117
immersion program instruction,

150–51
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147–48, 149
cognitive theory, 147–48

declarative knowledge, 150–51
effectiveness of, 141–43
feedback in, 144–45, 148, 152–53,

154–55
fluency in, 142, 148, 149
form-focused instruction in,

145–46, 148–49, 152, 153–55
limitations of, 141, 143
memory vs. analytical abilities,

232–33
metalinguistic information, 146
procedural knowledge, 151–52
research on, 56
task-based instruction, 146
teaching methodologies, 143–45
theoretical foundation of, 146–47

implicit feedback, 114–15, 145
implicit learning

age of learners and, 233
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explicit learning, interface with,

31–33
explicit learning vs., 260–61, 288,
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instructed learning and, 243
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124–25, 129
negative feedback

accuracy and, 117–18
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research recommendations, 298
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complexity of tasks and, 41–42
contradictory research on, 298
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pyramid model, 171

readiness, 257
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