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community language learning, 158
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course, 40, 50; in listening course, 158;
as reflections of political and economic
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competency-based approach, 22, 53, 59; ex-
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41-2; process of developing workplace
course, 40—1; strengths and shortcom-
ings, 43—4;

conceptualizing content, 19-25; 25t; core and
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189-90, 194-5; in EAP course, 116—7

content-based approach: in listening course,
153; in remedial reading course, 153; in
social studies course, 64, 67, 69

content-based courses, 23, 27

context, role of in listening course, 153, 157,
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nents, 13t; grounded process, 2, 9;
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goals and objectives, 16—9; achievability of
goals, 54; goals for business course, 182,
187, 199; goals for EAP course, 96, 98,
101-2; goals and objectives for listening
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Language Experience Approach, 27

Larsen-Freeman, D., 21, 179

learner motivation: in listening course, 164;
in workplace course, 52; in writing
course, 121, 126, 129, 148

learner training, 152, 279, 184, 198-9 (see
also learning strategies)

learners’ needs, 13—6; in business course,
183-5; in social studies course, 64; who
defines, 53, 59; in workplace courses,
43,524 .

learning strategies, 24, 44, 68; strategy-based
objectives, 71-3; strategy training, 154,
157, 159, 164; students’ with limited
number, 43 (see also learner training)

learning styles, 44, 184, 189, 199

lesson planning stage: in EAP course, 89; in
social studies course, 74

lesson plans, for EAP course, 104

listening diaries, 152, 156—8

listening strategies, 153—4, 160—1

Low, G., 28

materials, selecting, and developing, 26~28;
adapting a textbook, 27; criteria for, 26;
in EAP course, 89, 96; integrated, 27; in
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3; in writing course, 121-5
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vance, 53; in EAP course, 89, 116

Michigan Placement Test, 88—9, 94, 96

mind maps, 15, 87, 89, 90-95f, 116, 155,
160

Mohan, B., 163

motivation, see learner motivation
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assessment)
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118; learning vs. teaching objectives,
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cycle approach, 29; in listening course,
155, 158, 161; matrix approach, 29; in
writing supplement, 128—46 (see also
sequencing)

organizing principle for business course, 178

Oxford, R., 24, 160

participatory approach, 53

participatory processes, 24

Pauleen, D., 197

personalized language programs, 177, 187

portfolio evaluation, 30

Prabhu, N. S., 2, 22

problematizing, 5, 6, 9, 33, 35, 59; definition,
S; example of, 33; difference with prob-
lem solving, 5

problem-posing, 48—50, 53

proficiency: assessing for business courses,
183, 187, 199; tests, 15, 30, 183—4

proficiency movement, 20, 21, 27

Raimes, A., 124

reflection as part of planning courses, 6, 66,
1724

resources and constraints, consideration of, 5,
32-5; in EAP course, 89, 93—4, 118; in
workplace course, 56

Richards, J. C., 1, 12, 18, 20

Richards, J. C., and Rodgers, T., 20

Richterich, R., 13

Rigg, P, 27

Rivers, W., 124

Rost, M., 155, 157, 162, 167

Sadow, C., and Sather, E., 154

Saphier, J., and Gower, R., 18, 66, 82, 84

Savignon, S., 20

Scott, S., 157

sequencing: building, 28; feeding relation, 28,
principles of, 28-9; recycling, 28-9; in
writing supplement, 123, 148-9 (see
also organization of content and
activities)

Shafiqi, [., 29

Shulman, L., 7

SPEAK test, 184

Stern, H. H., 15, 17, 163

Stevick, E., 162

stories in teacher education, 7

strategy training, see learning strategies

student contracts, 74, 78

Swan, M., and Smith, B., 182

syllabus, definition, 3; functional syllabus,
88; for EAP course, 86, 89, 100—4, 106—
13; negotiated syllabus, 30

Tarone, E., and Yule, G., 14

tasks, 22—3; as basis for units in workplace
ESL, 41-3; real world and pedagogic,
22 (see also EAP)

teen students, characteristics of, 121

testing, purposes of, 30; developing diagnos-
tic tests, 40, 59 (see also evaluation)

theme-based course, 93, 99

theory and practice, 2; making sense of theo-
ries, 6; personal vs. general theory, 2, 7,
9; sense of plausibility, 2, 9; teacher ex-
pertise, 6

TOEFL, 30, 88-9, 91, 98, 100, 183
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workplace ESL course, 39-58; influence of:
funding guidelines, 56; participants, 53;
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partners, 55; physical constraints, 33—4,
55; political, social, and economic cli-
mate, 57; teacher experience and phi-
losophy, 6, 54; time constraints, 34, 56

writers, skilled and unskilled, 126

writing: descriptive paragraph, 135—8; kinds
of, 122—3; narrative, 146; peer feedback,
130, 132; sequencing, 123, 139—45; ma-
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writing process, 124—5; clustering technique,
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