Introduction to Four Corners

About the course

The syllabus

Four Corners is an exciting new integrated four-skills course
in American English for adults and young adults. This
four-level course is for students who want to use English
effectively in daily life. Easy and enjoyable to teach, Four
Corners provides content-rich topics in every unit, extensive
opportunities to practice natural English, integrated skills,
and a wide variety of engaging speaking activities.

The writing of Four Corners was informed by the Common
European Framework of Reference (CEFR) for languages,
and the course takes students from the CEFR Al level (true
beginner level) through to a strong CEFR B1 level (mid-
intermediate level).

A special feature of Four Corners is the opportunity to learn
through different media, such as interactive whiteboard
software, web- and CD-ROM-based activities, and other
options.

The approach

Although many language learners have studied English for
several years or more, they often find they still cannot use
English effectively for real-world purposes. A common
comment from students is: “I know lots of grammar and
vocabulary, but I can’t use my English.”

Four Corners addresses this problem by focusing on
practical communicative skills at every level of the course.
It uses a communicative methodology combined with a
framework of language learning outcomes (or goals). The
course teaches the language, skills, and competencies
needed to carry out a communicative speaking activity at
the end of each lesson and to achieve a practical learning
outcome — the “can do” statement. This approach means
that there is a strong focus on defining what learners

“can do” with the language at each stage of the course,
providing benchmarks to measure students’ progress. These
outcomes in turn are the building blocks of the students’
communication skills.

Four Corners uses these learning outcomes as a key
organizing principle. Every level, from beginner to
intermediate, follows a carefully designed set of outcomes
mapped to the CEFR. The learning outcomes themselves are
practical, transparent, and easy to measure.

The focus on practical learning outcomes is reflected in
an outcomes-based approach to assessment. Students and
teachers can measure success after every lesson to find
out if they can use what they learned. If students need
additional practice, they can use many other Four Corners
components, such as the Student CD-ROM.
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The Four Corners syllabus is an integrated communicative
syllabus linking grammar, vocabulary, skills, and functions
and is informed by the CEFR. This syllabus also includes
items tested in standardized ELT exams. The amount of new
language students are expected to learn in each lesson is
manageable and so provides a firm foundation for effective
communication. The language taught is recycled within and
across levels.

The four strands

The content of Four Corners has been carefully organized
to develop students’ communicative competence in English.
Each unit includes these four related strands:

1. Accuracy

2. Functional language
3. Skills

4. Fluency

1. The accuracy strand. This strand draws on vocabulary
and grammar and the ability to use grammatically well-
formed sentences in communication. In Four Corners,
grammar and vocabulary are presented in Lessons A and C
of each unit as key elements of accurate communication.

2. The functional language strand. This strand is found in
Lesson B of each unit and focuses on functional speaking
skills — the ability to use core functional language in speech
— for example: agreeing and disagreeing, complaining,
apologizing, accepting and declining invitations.

3. The skills strand. This involves using language across
the different modalities of speaking, listening, reading, and
writing. In Four Corners, speaking is strongly emphasized.
There are several opportunities for students to speak
throughout the lesson, but there is a main speaking activity
at the end of each lesson. Speaking is also the main focus of
Lesson B. There are two formal listening activities within
each unit, but students have the opportunity to listen to
recorded sections several times throughout the unit. Reading
and writing are the main focus of Lesson D.

4. The fluency strand. As each unit develops, the focus
shifts from accuracy to fluency. In Lesson D, students have
opportunities to practice fluency, especially in the speaking
activity at the end of the lesson.
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Benefits of the Four Corners
approach and syllabus

The communicative methodology and outcomes-based
approach combined with the Four Corners syllabus offer
numerous advantages to students and teachers:

Clarity. Four Corners’ clear outcomes at regular
intervals provide a learning path for students, so they
know where they are going and why.

“Can do” approach. The carefully designed
outcomes provide learners with the opportunity to use
their English in a variety of real-world contexts.

Communication. The carefully graded grammar and
vocabulary syllabus provides a firm foundation for
effective communication. In addition, the syllabus
enables students to practice communicating regularly.

Confidence. By dividing the task of learning a
language into manageable segments, combined with
the “can do” statements, Four Corners increases
students’ confidence inside and outside the classroom
and prepares them for success in the real world.

Unit organization

Objectives

Typical unit
organization

language; helps
students find
examples of English
in the real world.

Warm-up | Introduces students Unit overview; two
to the topic and Warm-up activities
activates schema.

Lesson A | Presents and Vocabulary,
practices first set of Language in
vocabulary and first context, Grammar,
grammar point of the | Speaking, (Extra
unit. speaking: Keep

talking)

Lesson B | Presents and Interactions
practices the (functional
functional language. language),

Pronunciation,
Listening, Speaking

Lesson C | Presents and Vocabulary,
practices second set | Conversation,
of vocabulary and Grammar, Speaking,
second grammar (Extra speaking:
point of the unit. Keep talking)

Lesson D | Practices the skills Reading, Listening,
of reading, writing, Writing, Speaking
speaking (and
sometimes listening).

Wrap-up | Reviews the target Quick pair review, In

the real world
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How to teach a Four Corners unit

This information takes you through a unit, section by
section.

Warm-up

This page introduces the overall unit topic in a creative
context in order to activate schema and create interest in the
topic. Students do not need to use the target language from
the unit at this point. The exercises are designed so that
language from previous units is recycled here.

The second part of the Warm-up (Part B) is usually a
personalization exercise so that students begin to relate the
unit topic to their own lives.

Both activities can be done in pairs, groups, or as a class.

Teaching Notes

Direct students’ attention to the picture(s) on this page.
Go over the instructions. Have students complete the
activity. Then go over answers with the class.

Go over the instructions. Have students complete
the activity. Set a time limit if necessary. Discuss
students’ answers.

After you have finished the Warm-up activities point to
the four boxes at the top of the page and explain that this
is the language that students will be learning in Lessons
A-D. These boxes act as a first signpost and help students
understand the structure of the unit.

Vocabulary

The aim of this section (in Lesson A and C) is to teach

eight or more lexical items related to the topic of the lesson.
The new vocabulary is usually accompanied by attractive
illustrations or photos, which aid comprehension and
motivate students. Students generally do an exercise, such as
labeling, categorization, or matching, and then personalize
the vocabulary orally in pairs.

Teaching Notes

Go over the instructions and point out the example.
Have students work in pairs or groups to complete the
activity. Students check their answers against the audio.

Go over the instructions and point out the example.
Have students work individually, in pairs, or in groups
to complete the activity. Finally, elicit the answers
from individual students.

Language in context

Target vocabulary is recycled and new grammar is
previewed here within a variety of text types, such as emails,
advertisements, messages, short texts, and short exchanges.
The section includes a written and / or listening activity,
followed by personalized oral practice. Note that it is not
necessary to teach the grammar at this point.
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Teaching Notes

Direct students’ attention to the pictures to set the
scene. Elicit or explain the meaning of unfamiliar
words. Go over the instructions and play the audio.
Have students listen and complete the activity. Go
over the answers with the class.

Model the personalized speaking activity. Have
students work in pairs or small groups and discuss the
questions. Call on individual students for feedback.

Conversation

Just as in the Language in context section, target vocabulary
is recycled, and new grammar is previewed here in a
conversation between two or three speakers. The students
listen and answer a question about the conversation.

In the second part, the students listen to the rest of the
conversation and answer a comprehension question.

Teaching Notes

Direct students’ attention to the picture to set the
scene. Elicit or explain the meaning of unfamiliar
words. Play the audio and have the students answer
the question as they listen and read silently.

Go over the instructions. Have students listen to the
rest of the conversation and answer the question. Go
over the answers with the class.

Grammar

The aim is to present and practice the grammar that
appeared in the previous section: i.e., Language in context
(Lesson A) or Conversation (Lesson C). The grammar box is
brief and clear, without written rules, so that the teacher can
either elicit or explain them. Some of the examples in the
grammar box are usually taken directly from the Language
in context or Conversation, which enables teachers to link
the two activities. In the controlled practice stage, students
carry out a number of activities, ranging from multiple
choice to fill in the blanks to matching. The oral practice
that follows enables students to personalize the grammar.

Teaching Notes

Direct students’ attention to the grammar box. Elicit
or explain the differences between the sections of the
box. To develop grammatical awareness, encourage
students to refer to the previous section and circle

or underline examples of the new grammar in the
text(s). Play the grammar box audio and have students
practice pronunciation.

Go over the instructions and point out the model
answer. If helpful, do the second example orally as

a class. Then have the students complete the written
exercise. Have students compare their answers with a
partner. Call on students to read their answers aloud or
write them on the board. Check answers as a class.

Go over the instructions and model the activity with a
student. Have students practice the activity in pairs or
small groups. Check answers.
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Interactions

The ability to use essential functional language is an
important skill developed in Four Corners. The aim of
Lesson B is to focus specifically on functional language
(in the Interactions section) presented in the context of a
conversation.

Teaching Notes
Direct students’ attention to the pictures to set the scene.

Play the audio. Have students answer the question
as they listen and read silently. Then have students
practice the conversation in pairs.

Have students read the expressions in the boxes.
Explain similarities or differences in meaning.

Tell students there are two other expressions in the
conversation, one for each box. Have students read the
conversation again to find these expressions and add
them to the boxes.

Play the audio. Have students listen and check their
answers. Then elicit the expressions from the students.
Clarify the meaning of the expressions.

Pronunciation

The aim is to present general pronunciation issues related to
vocabulary or grammar. Activities include awareness raising
and practice in aspects such as word stress, reduction,
intonation, and individual sounds.

Teaching Notes

Use the audio program to introduce the pronunciation
point. To develop awareness, encourage students,
while listening, to pay particular attention to the
pronunciation point before they practice it. Play the
audio again and have students repeat.

Go over the instructions and the words. Play the audio.
Have students listen and do the activity. Have students
check their answers with a partner.

Listening

Listening is addressed at several places throughout a unit,
but the skill is usually specifically developed in Lessons B
and D. In Lesson B, students listen in order to practice and
confirm comprehension of the functional language presented
in Interactions. The Listening in Lesson D provides

valuable practice in “top-down” (listening for the gist of

the information) and “bottom-up” (listening for detailed
information) listening.

Teaching Notes

Optional: Use the pictures or the title to set the scene.
Go over the instructions and pre-teach unknown
vocabulary that is essential for the activity. Play the
audio. Have students listen and do the first activity.
Have students check answers with a partner.

Go over the instructions. Play the audio again and
have students listen and do the second activity. Go
over the answers with the class.
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Reading

The readings in Four Corners reflect the real world, both
in terms of content and text type (with a special emphasis
on electronic types, such as blogs, ads, online articles,
webpages, etc.) Making students familiar with these real-
world readings may help students to feel confident to read
outside the classroom.

The readings, found in Lesson D, also draw upon a variety
of integrated skills. The prereading and postreading
exercises promote speaking. Texts are recorded on audio, so
you can ask students to listen and read along. Importantly,
the readings provide a lead-in to the Writing sections, which
follow them.

Teaching Notes

Introduce the topic of the reading, and use the
discussion questions to activate background
knowledge. Pre-teach vocabulary.

Go over the instructions. Have students read silently
and do the activity. Then go over the answers.

Go over the instructions. Have students read again,
this time in more detail, and do the activity. Go over
the answers with the class.

Model the postreading activity. Have students discuss
the topic in pairs.

Writing

The writing activities in Four Corners contain practical
outcomes, for example, writing a thank-you note or a blog
entry about a movie. Since many students find writing
difficult, even in their own language, the Writing section

in Lesson D provides practice on how to write. Guidance
includes a writing model and practice of target language
from the unit, and a set of initial questions to help them with
content. The activity usually encourages students to share
their work.

Teaching Notes

Go over the instructions and model the activity. Have
students complete the activity.

Have students read the writing model. Show how the
questions in Part A are answered in the text. Have
students write a similar text, using their notes from
Part A. Ask students to share their work with other
students and complete the task.
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Speaking and Keep talking

The grammar, functional language, and vocabulary learned
so far in the unit are only a means to an end. Students need

to use them successfully to communicate. For this reason,

the Speaking activities in Lessons A-D enable students to
practice communicating in a real-world context — through role
plays, information gaps, interviews, surveys, discussions, and
so forth. Importantly, these Speaking activities lead students
to the lesson “outcome”: a “can do” statement. On successful
completion of the Speaking activity in Lessons A-D, students
check the “can do” statement.

Speaking is addressed in every lesson of Four Corners.
However, the speaking practice varies in purpose and
focus. In Lessons A—C, for example, the students practice
using new grammar, vocabulary, and functional language
accurately in a real-world situation. In contrast, the ability
to speak fluently is developed in the culminating speaking
activity in Lesson D, and the Keep talking activity (Lessons
A and C) provides freer speaking practice for students in
pair or group settings.

Teaching Notes

Model the activity with the students. Remind students
to ask follow-up questions and to show interest in their
partner’s comments. Students work in pairs or groups
to complete the activity. As you monitor the class,
offer help and encourage students to keep talking.
Also, take notes of errors you hear students make in
the use of the target language, and encourage students
to correct them at the end of the speaking activity.

Wrap-up

The unit Wrap-up consists of two sections: Quick pair
review and In the real world. The Quick pair review provides
students with an opportunity to consolidate what they
learned in the unit through lively pair-work activities, e.g.,
Brainstorm, Do you remember? Find out! Guess! or Test
your partner. The Quick pair review activities can be written
or spoken.

In the real world encourages students to find examples of
the target language from the unit in the real world outside
the classroom. Students are actively encouraged to use
sources of English such as movies, magazines, TV, the
Internet, and books to learn more about a topic of interest.
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Essential teaching tips

Classroom management

Error correction

During controlled practice accuracy activities, correct
students” wrong use of the target language right away,
either by correcting the error yourself or, whenever
possible, having the student identify and / or correct
the error. This way, the focus is on accuracy, and
students can internalize the correct forms, meaning,
and use of the language.

During oral fluency activities, go around the room
and take notes on errors you hear. Do not interrupt
students. Instead, take notes of their errors in the

use of target language and write these errors on the
board. Encourage students to correct them first. Be
sure to point out and praise students for language used
correctly as well!

Grouping students

It is good to have students work in a variety of settings:
individually, in pairs, in groups and as a class. This creates
a more student-centered environment and increases student
talking time.

The easiest and quickest way to put students in pairs is
to have two students sitting close to one another work
together. This is good for when students need to have
a quick discussion or check answers.

To ensure students don’t always work with the same
partner and / or for longer activities, pair students by
name, e.g., Maria, work with Javier.

One way to put students in groups is to give them a
number from 1 to 4, and then have all number 1s work
together, all number 2s work together, and so forth.

Instructions

Give short instructions and model the activity for the
students.

Check your instructions, but avoid asking, Do you
understand? Instead ask concept questions such as, Are
you going to speak or write when you do this activity?

Monitoring

Make sure you go around the room and check that

the students are doing the activity and offer help as
necessary.

Monitor closely during controlled practice, but don’t
make yourself too accessible during fluency activities;
otherwise, students may rely on you to answer
questions rather than focus on communicating their
ideas to their partner or group.

Teaching intermediate level
students

Recycle grammar and vocabulary taught in the
previous levels and then add to students’ existing
knowledge.

Create interesting contexts that will encourage
students to use the language that they are learning to
motivate them to speak.

Encourage students to use monolingual English
dictionaries in class or when they work independently.

Encourage students to practice and review target
language by doing activities in the Workbook and
Self-study CD-ROM.

Use the Extra activity boxes within the procedural
notes of this Teacher’s Edition to add variety to your
lessons.

Teaching reading and listening

Reading and Listening texts are meant to help the
students become better readers / listeners, not to test
them. Explain to your students why they need to read
or listen to a text several times.

Adapt the reading speed to the purpose of the reading.
When the students read for gist, encourage them to
read quickly. When students read for detail, give them
more time.

A more comprehensive list of teaching tips can be
found on the Four Corners Teacher Support website:
www.cambridge.org/fourcorners/teacher
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Core series components

Four Corners has a variety of core components to help you and your students meet their language
learning needs. Here is a list of the core components.

COMPONENT DESCRIPTION

Student’s Book with The Student's Book is intended for classroom use and contains 12 ten-
Self-study CD-ROM page units. Keep talking activities for additional speaking practice are
included after the 12 units.

The Self-study CD-ROM provides additional vocabulary, grammar,
functional language, pronunciation, listening, and video-viewing practice.

Class Audio CDs The Class Audio CDs are intended for classroom use. The CDs provide
audio for all the audio sections in the Student’s Book.

Teacher’s Edition with The interleaved Teacher's Edition with Assessment Audio CD / CD-ROM
Assessment Audio CD / includes:
CD-ROM

e Page-by-page teaching notes with step-by-step lesson plans

e Audio scripts, video scripts, and answer keys for the Student’s Book
and Workbook

e Photocopiable video activity sheets
¢ \/ideo teaching notes

¢ anguage summaries for each Student's Book unit's grammar,
vocabulary, and functional language

e A complete assessment program, including oral and written quizzes, as
well as unit tests in printable PDF and Microsoft Word® formats

Workbook The Workbook’s eight-page units can be used in class or for homework.
Each unit provides students with additional vocabulary, grammar, functional
language, and reading practice.

DVD Videos for each unit provide further practice of the unit's vocabulary,
grammiar, and functional language in a real-world context and serve as
models for students to make their own videos.

Classware Classware presentation software can be used on an interactive whiteboard
with portable interactive software technology, or with a computer and
projector. This software is intended for classroom use and presents the
Student’s Book, audio, and video.

For a complete list of components, visit www.cambridge.org/fourcorners or contact your local
Cambridge University Press representative.
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Walkthrough

of the Student’s Book

Every unit in Four Corners contains four lessons, each of which has its own learning
outcome and culminates in a personalized speaking activity.

Warm-up Each unit begins with a Warm-up page that previews the language of
the unit and introduces students to the unit theme.

12
On vacation

LESSON A LESSON B LESSON C LESSON D

® Vacation activities ® Asking about o Extreme sports ® Reading: “A Taste
© Gerunds preferences © Modals for of Cairo”
© Reminding someone necessity and ® Writing: A walking
of something recommendations tour

Unit preview
e Highlights the language and topics presented in each lesson

Warm-up
/

[ Agreat day trip!

OXK. Bus

dad de México, TAPO

Origen: Ciu
Destino: Puebla, Pue

Fecha: 20/05/2
e

Warm-up
Hotel de la Ciudad . : :

‘ na 42 e Introduces the overall topic in a creative context in order to
activate schema and create interest in the topic

best! 4 B full " . . .
PG den TR e « Offers opportunities for personalized discussion

A Look at Julie’s scrapbook. Where did she go on her vacation? What do
you think she did there?

B Wwhat do you like to do on vacation? What kinds of things do you usually
bring back with you?

a3
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Lesson A presents and practices useful vocabulary and grammar in a
communicative context. The lesson ends in a speaking activity which is tied
to a specific “can do” statement and which allows students to immediately
apply what they have just learned to talk about themselves.

Vocabulary
e Clearly presents vocabulary related to the lesson topic

* Uses illustrations, photos, definitions, and activities to aid
comprehension

Language in context
e Previews the meaning and use of the target grammar in a
variety of contexts

¢ Recycles target vocabulary

J Travel preferences

/J Vocabulary Vacation activities

A < Match the phrases and the pictures. Then listen and check your answers.

a. buy handicrafts  c. listen to live music  e. speak a foreign language ~ g. visit landmarks
b. go to clubs d. see wildiife f. try local food h. volunteer

B Pair work Which things in Part A have you never done on vacation?
Tell your partner.

< Language in context Three types of tours

A 1 Read the ads for three tours. Which tour is best for someone who
likes volunteering? someone who likes eating? someone who dislikes planning?

Cuisine Advent ENVIRONMENTAL ot
uisine Adventures Al No Worries Tours

Trying local foods is a great Are you concerned about Do you enjoy traveling by

way to learn about a culture. protecting the environment? bus but dislike planning the
o A A Call today if interested Volunteering is a rewarding details? We specialize in
e Provides personalized oral practice pneeyive st N Al | crginicing tous it a0
ool Choose from over 20 tours. stress.
_ J
B what about you? Which tour interests you? Why?
14
-
unit
-
2 Grammar « (TN Grammar
Agerund is an -ing word that acts like a noun. Gerunds may be the subject . .
of asentence,or the may appear aftersome verbs o preposiions. . ® Provides a clear presentation of new grammar structures
As subjects: Trying local foods is a great way to learn about a culture.
Volunteering is a rewarding way to spend a vacation. .
Afersome erbs: | enjoy traveling by bus. e Presents examples from the Language in context
| dislike planning the travel details.
After prepositions: I'm interested in joining the “Eat and Learn” tour. . .
1m concerned about protecting the environmen. e Includes controlled and personalized practice of the
A Complete the conversations with the gerund forms of the verbs. target grammar
Then compare with a partner.
be buy get go help lose meet Vtravel try volunteer K
1. A: Do you enjoy __traveling _ alone or in a group?
B: | prefer in a large group. It’s more fun.
2. A: Are you interested in handicrafts when you travel?
B: Not really. | like to markets, but just to look.
3. A local food is the best way to learn about a culture. Don’t you agree? /
B: I'm not really sure. local people is also good.
4. A: Are you worried about sick when you travel abroad? H
Speaking
5. A: Do you think on vacation would be fun? ° 1 H 1 it 1
oo A Provides personalized speaking activities using the lesson
B Pair worl Ask and answer the questions in Part A. Answer with your vocabulary and grammar
own information.
4l Speaking Travel talk . I e Relates directly to the learning outcome of the lesson
A Complete the questions with your own ideas. Use gerunds. ‘l
* Do you enjoy when you're on vacation? | “\
« Are you interested in on vacation? P ', ‘ % \\
« Which is more interesting on vacation, or AP e |
- 1 4
* Are you ever concerned about when you travel? 173 ”
* As a tourist, is important to you? can dO Stateme”t
. ? .
. : G e Presents a clear and measurable learning outcome
B Group work Discuss your questions. Ask and answer questions X
to get more information.
e Helps assess progress
5 Keep talking!
Go to page 14 for more practice Ican d/'s:uss!ravalpreferen:es.ﬁ ' LJ Appears at the end Of every Iesson
15
_
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Lesson B presents the unit’s functional English strand. Students practice
language functions and strategies in relevant, transferable contexts. A final
speaking activity encourages students to personalize the new language, and
is tied to a specific “can do” statement.

J Don't forgetto . . .
Ol LT T SR Preferencesiandireminders)

A Where do you usually stay when you travel? A hotel? A youth hostel?

B« Listen to the conversation. What doesn't the guest need help with?
Then practice the conversation.

Clerk: Can I help you?

Guest: Yes. 'm looking for a room for
two nights.

Clerk: Do you have a reservation?

Guest: No, | don’t.

Clerk: Let me see what we have. Would
you like a single room or a
double room?

Guest: A single is fine. | only need
one bed.

Clerk: 1 can give you room 13A. Please
sign here. And there’s a free
breakfast from 7:00 to 9:00.

Guest: Oh, great. Thank you very much.

Clerk: Here's your key. Do you need help
with your bag?

Guest: No, that’s all right.

=~ Interactions
e Introduces practical functional language that students can
use in real life

e Focuses on language that helps students sound more like
native speakers

Clerk: OK. Remember to leave your key at
the front desk when you go out.

Guest: No problem.

Clerk: Enjoy your stay.

C 0 Read the expressions below. Complete each box with a similar expression from
the conversation. Then listen and check your answers.

Asking about preferences Reminding someone of something

Would you prefer . .. or ... 7 Don't forget to
Would you rather have . ... or ... . 7 Let me remind you to . .

D Match the sentences and the responses. Then practice with a partner.
1. May I help you?

»

. 1 don't know. Which one is cheaper?
2. Would you like a single room? b. Eleven? | thought it was by noon.

3. Would you prefer a garden o an ocean view? ___ c. Actually, we need a double.

4. Please remember to lock your door at night. ___ . Yes. | have a reservation for one night.
5. Don't forget to check out by 11:00. e. 1 will. Thanks for the reminder.

16

unit

& Listening At a hostel
[ N A Listen to a backpacker check into a hostel. Complete the form

- - with the correct information.
LISten'ng . . ) . . | Sydney Backpackers
e Helps students develop listening skills and build confidence oo

Osingle O double O triple  [J dorm

e Provides practice in “top-down” (listening for the gist of eI

Bathroom? (J yes [(J no  Breakfast? (J yes [J no

the information) and “bottom-up” (listening for detailed e
information) listening Qemn O cretcas

Room number:

Listen again. Answer the questions.
Why doesn't she get a single room?

What time is breakfast?

What floor is her room on?

What does the receptionist remind her to do?

BwNe @

- .
. < Speaking Role play
speak’ng Pair work Role-play the situation. Then change roles.

° Pr0v|des a Communlcatlve task that enables Students to Student A: You want a room at a hotel. Student B is the clerk at the front desk. Circle

your preferences. Then check in.

personalize the new functional language * You want a single / double room.

. * You want to stay for two / three / four nights.
* You want / don’t want your own bathroom.

e Relates directly to the learning outcome © Yo want / dort want breakst

Student B: You are the clerk at the front desk of a
hotel. Check Student A in. At the end,
remind him or her of something.

B: Can | help you?

A: Yes, thank you. I'd like a room, please.

B: All right. Would you prefer a single or a double?
A 1d prefer . ..

B: How many nights would you like to stay?
A

B: ... And please don’t forget . . .

I can ask about preferences. 1*.
I can remind someane of something.

17
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Lesson C presents and practices useful vocabulary and grammar in a
communicative context. The lesson ends in a speaking activity which is tied to a
specific “can do” statement and which allows students to immediately apply what

they have just learned to talk about themselves.

Vocabulary
e Clearly presents vocabulary related to the lesson topic

e Provides personalized speaking practice using the target
vocabulary

Rules and recommendations

= Vocabulary Extreme sports

A ' Label the pictures with the correct words. Then listen and check your answers.
bungee jumping  paragliding skydiving waterskiing
kite surfing rock climbing  snowboarding  white-water rafting

5 6. 7 8.

B Pair work Which sports would you consider trying? Which would't you do?
Why not? Tell your partner.

( ) 2 Conversation First-time snowboarder
c H A Listen to the conversation. Why does Sarah tell Kyle to stay
onversation i e begmers Secion’ gg 0
|
. . . Kyle: Hi. I'd like to rent a snowboard, please.
e Previews the meaning and use of the target grammar in the Sarah OK. Have you ver been snawbosrding!
. Kyle: Um, no. But I've skied before.
Sarah: Well, we offer lessons. You don’t have to take
ConteXt Of a Conversatlon them, but it’s a good idea. You'll learn the basics.
Kyle: All right. When is your next lesson?
Sarah: At 11:00. You've got to complete this form here to
¢ Recycles target vocabulary Sign up.
Kyle: No problem. What else do | need to know?
Sarah: After your lesson, you should stay in the
H H H H H beginners’ section for a while. It’s safer for the
e Provides structured listening and speaking practice olfet snowboarders,
Kyle: OK. Anything else?
_ 4 sarah: Yes. You must wear a helmet. Oh, and you ought
to wear sunscreen. The sun can be very strong.
B Listen to the conversation between Kyle and his
instructor. Why is Kyle uncomfortable?
18
. e N
unit
2 Grammar Modals for necessity and recommendations G rammar
Necessity Recommendations . g
You must wear a helmet. You'd better be back before dark. ; e Provides a clear presentation of new grammar structures
You've got to complete this form. You ought to wear sunscreen.
You have to listen to your instructor. You should stay in the beginners’ section. 3
Lack of necessity You shouldn’t go in the advanced section. Y Presen‘ts examp|es from Conversatlon
You don’t have to take a lesson.
A Circle the best travel advice. Then compare with a partner. ° |nC|UdBS Contr0||ed and personahzed practlce Of the
1. You should / must get a passport before you go abroad. Everybody needs one.
2. You don't have to / Ve got to visit every landmark. Choose just a few instead. target grammar
3. You should / don’t have to book a hotel online. It’s often cheaper that way.
4. You ought to / shouldn’t get to your hotel too early. You can’t check in until 2:00. v
5. You shouldn’t / “d better keep your money in a safe place. Losing it would be awful.
6. You have to / should pay for some things in cash. Many places don't take credit cards.
7. You must / don’t have to show your student ID to get a discount. Don’t forget it!
8. You ought to / shouldn’t try some local food. It can be full of nice surprises! . .
B Pair work What advice would you give? Complete the sentences with modals PfanunCla thn
for necessity or recommendations. Then compare answers. . . on o
1 vou 0 paragling on  very windy day. e Provides practice on pronunciation issues related to the
2. You have experience to go waterskiing. .
5 You have specal equipment 1o g0 bungee Jumpin. target language in the lesson
4. You be in good shape to go kite surfing.
. , N -
4 Pronunciation Reduction of verbs Focuses on aspects of pronunciation such as word stress,
A ) Listen and repeat. Notice the reduction of the modal verbs. Sentence Stressy reductmnsy |ntona‘t|0n, and |nd |V|dua|
You've got to You have to You ought to »
pay in cash. check out by noon. try the food. Sounds
B Pair work Practice the sentences in Exercise 3. Reduce the modal verbs.
5 Speaking Rules of the game
A Group work Choose an extreme sport from Exercise 1
What rules do you think there are? What recommendations
would you give to someone who wanted to try it? .
A: You must sign a form before you go bungee jumping. speak’ng
B: Yeah. And you should wear a helmet. - . . . g .
: Oh, and you shouldn't be afrid e Provides personalized speaking activities using the lesson
B Class activity Share your ideas.
vocabulary and grammar
6 Keep talking! .
Go o page 150 for mor pracice. tcan talkabout e andrecommendaton. {L * Relates directly to the learning outcome of the lesson
19
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Lesson D develops students’ reading and writing skills. The unit-ending
speaking activity promotes personalization and fluency.

J Seeing the sights

7l Reading -
A Do you ever read food or travel blogs? Do you ever watch food or travel TV shows?

B Read the blog. Write the headings above the correct paragraphs.

‘ ADelicious Dinner  Juice Break  The Market  Sweet Shop ‘

OO0 =)
" bome [ dbouten | Myblog | GeA | Messges | Vil | Reapes |
s

A Taste of Cairo

Cookbook author Arlen Gargagliano is always
looking for new travel experiences. Join her
on her blog as she takes a food tour of

Cairo, Egypt.

- 145pm.

Today I walked through the narrow streets of a famous Cairo market.
There were many areas to explore, but my favorite was the spice
market. Each shop had huge containers of colorful spices. | bought
abag of mixed spices for a friend and some dark henna to dye my
hair red!

315pm.
1 stopped for one of my favorite drinks - sugar cane juice! A man took
pieces of sugar cane, put them in a machine, and made juice. He
gave me a glass of the juice, and | drank it quickly. It was sweet and
delicious! It gave me lots of energy.

_ e30pm
I ate dinner at the Abou el Sid restaurant. | tried several appetizers.
My two favorites were a creamy bean dish in a spicy sauce and fried
eggplant with garlic. | had them with fresh flatbread. | also tried a
famous Egyptian dish made with a green vegetable. | want to live
in this place!

- 800pm.

Before walking back to the hotel, | made one last stop at a place that sells
wonderful Egyptian sweets in el Hussein Square. It was busy, but  sat
down and ordered a cup of tea and basbousa, a kind of cake made with
semolina and sugar syrup. It was out of this world!

C Read the blog again. Write the initials of the blog headings (D, J, M, or S) in which
Arlen did the activities below. (More than one answer is possible.)
1. ate a meal 3. drank something

2. bought a gift 4. had something sweet

5. saw spices
6. tried vegetables

D Pair work Would you enjoy a tour like this? Why or why not? Discuss your ideas.

120

Reading
e Uses a variety of real-world text types

¢ Develops a variety of reading skills, such as skimming,
scanning, and deducing meaning from context

e Promotes personalized discussion

Writing
 Provides a variety of real-world text types, such as emails,
postcards, and notes

e Provides prewriting steps to help students organize their
thoughts before they write

* Provides a model writing sample

) end of the street you can see La Fortaleza. ...

unit
2 Writing A walking tour

A Pair work Choose a topic for an interesting walking tour in your town or city.
Use one of the topics below or your own idea.

architecture and design
food and drink

historical sights
nightlife

parks and nature
shopping

B Pair work Write a description of your walking tour.

Historic Old San Juan
To really learn about the history of Puerto Rico, you
have to walk through Old San Juan. You should start your

walking tour at the city walls. Follow these walls along
the sea to San Juan Gate, which was built around 1635.
Go through the gate, turn right, and walk uphill. At the

C Group work Present your tour to another pair. Did you
include any of the same places?

La Fortaleza
0ld San Juan, Puerto Rico

Listening
e Provides multiple activities that aid listening comprehension

e Presents culturally diverse contexts that help students
enhance their knowledge of the world

=} Listening An adventure tour
A 0 Listen to a guide talk to some tourists before a Grand Canyon rafting trip.
- What does the guide tell the tourists to do? Check (v ) the correct answers.
O wear sunscreen
(O wear a hat
O leave your camera
O bring plastic bags

[ wear a safety vest
(O drink a lot of water
O bring water
O bring food

O bring your cell phone
O wear a swimsuit

[ wear tennis shoes
O listen to your guide
B Listen again. Are the statements true or false? Write T (true) or F (false).

1. The most important thing to remember is to have fun.

Y, 2. The tourists need to wear safety vests at all times on the raft.

3. There is no eating or drinking allowed.
4. The tourists shouldn't leave their phones on the bus.

Speaking
e Provides communicative activities that develop oral fluency

e Helps students use all the language they have learned to
express themselves

e Relates directly to the learning outcome of the lesson

N 4. Speaking Dream trip

Introduction

A Imagine you can go anywhere in the world for
three weeks. Answer the questions.

« What kind of trip are you interested in taking?
* What places would you like to visit? Why?

* What would you like to do in each place?

« How long do you plan to spend in each place?
* How can you get from place to place?

B Pair work Tell your partner about your dream trip.
Ask and answer questions for more information.

I can describe my dream trip. d
121
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Wrap-up Each unit ends with a Wrap-up page that consolidates the vocabulary,
grammar, and functional language from the unit and encourages students to use

different sources to learn more about a topic of interest.

Quick pair review

e Provides a quick review of each lesson’s vocabulary,
grammar, and functional language through lively
pair-work activities

Wrap-up

In the real world

e Encourages students to take their learning outside the
classroom by using the Web or real-world texts

e Encourages students to write about the information they find
x J

unit _

Wrap-up

Wr. ap-up =7 Quick pair review

Lesson A Test your partner! Say four vacation activities. Can your partner
use the gerund form of the phrase in a sentence correctly? You have three minutes.
A: See wildlife.

B: I'm not interested in seeing wildlife on vacation.

Lesson B Give your opinion! Ask your partner which vacation he or she
prefers from each pair of pictures. Then remind your partner to do or take something
on the trip. Take turns. You have two minutes.

A: Would you prefer going to an island or to the mountains?
B: I prefer going to an island.
A: OK. Remember to take sunscreen.

Lesson C Brainstorm! Make a list of extreme sports people do in the
water, in the air, and on land. How many do you know? You have one minute.

Lesson D Guess! Describe your dream trip to your partner, but don't say
where it is. Can your partner guess where it is? Take turns. You have two minutes.

«>2 In the real world

Would you like to try a new sport? Go online and find recommendations in English for
people who want to try a new sport. Use one of the sports below or your own idea.
Then write about it.

‘sandbcarding downhill mountain biking  base jumping  bodyboarding

Sandboarding

Sandboarding is like snowboarding, but you do it
on sand, not snow. You must have a sandboard for
this sport. You should wear glasses so that you
don’t get sand in your eyes.

Travel partners

A Add three questions about travel preferences to the chart. Then check (v) K Ik H
eep talking

T e Nl e Provides additional speaking practice expanding on the topic,
vocabulary, and grammar of the lesson

¢ Promotes fluency through a range of enjoyable
communicative activities

Yes No Yes No
1. doyou like being in a large group? (] O (] O
2. are you interested in meeting new people? (m] O (] O I
3. s saving money important to you? (m] O (] O
4. doyou like trying new foods? (m] O (] O
5. s asking directions embarrassing to you? O (m] O (m]
6. do you like knowing your schedule in advance? O O (m) O
7. is camping more fun than staying in hotels? (m] O (] O L
8. do you enjoy shopping for souvenirs? (m] O (] O
9. doyou like big cities? (m] O (] O
10. do you like going to clubs? (m] O (] O
11. s seeing everything possible important to you? O (m] O (m]
12. O (m] O (m]
13. m] (m] a (m]
14. (m] O (] O

2y

———

\\m\\\\m\m\m\\ o
TIRKETS

We Beat All
Competitor Prices ||

B Pair work Interview your partner. Complete the chart with his or her answers.

C Pair work Compare your answers. Would you make good travel partners?

Why or why not?
A: We wouldn’t make g00d travel partners. You like being in a large group. | don’t.
B: Yes, but we're both interested in meeting new people.
A: Well, that’s true. And saving money is important to us.

Keep talking! 149
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Walkthrough

of the Teacher’s Edition

The Teacher’s Edition provides complete support for teachers who are using
Four Corners. It contains comprehensive teaching notes for the units in the
Student’s Book, accompanied by suggestions on how to incorporate Classware
into every unit. It also contains Workbook answer keys, class audio and video
scripts, photocopiable video activity sheets, video teaching notes, and language
summaries for every unit. Here are selected teaching notes for a sample lesson
from Four Corners Level 1.

XX

1 Vocabulary Vacation activities 21 iin context Three types
of tours

Learning objective: Use vocabulary for vacation
activties.

Learning objective: Read about different tours; see.
t.

A& (D2, Track 45)

hich things in Part A

3 Grammar Gerunds

Learning objective: Use gerunds.

Teaching notes

e [esson overview provides a breakdown of each lesson
and includes the target language and skills presented
in each lesson

e Includes Leaming objectives for each activity
e Provides step-by-step lesson plans

e Suggests Extra activities for expansions and alternative
presentations

e Provides Vocabulary definitions

e Provides Culture notes to give teachers more context about
the topic in the lesson

pages 89-91
A

Classware

e Each Classware box suggests an activity type that best suits
the lesson content. A multi-step description of each activity
appears on pages Xxvii—xxxi

e Each Classware Tip box contains additional instructions
for a quick activity utilizing the different functionalities of
Classware to explore lesson content

T415  Unit12 On vacation

LR

Additional practice

e Provides suggestions for more practice in the Workbook and
Self-study CD-ROM
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Walkthrough

of the Workbook and
Self-study CD-ROM

Four Corners provides students with many additional opportunities to practice the
language taught in the Student’s Book on their own or in the classroom or lab with
the Workbook and Self-study CD-ROM in the back of the Student’s Book.

unit

Onvacation
Travel preferences
( ) T
Workbook :
The Workbook provides additional iy O
e vocabulary Pe—
e grammar
e functional language i
* reading practice s ewsio i vaca i i
k Y, Visit Peru and Ecuador " Doyoulh toponat T -
e B Av.Ss
Self-study CD-ROM et
The Self-study CD-ROM in the Student’s Book provides V  omD oD O R CRED D ¢
additional interactive practice. It contains
e yocabulary exercises
e grammar exercises
e listening exercises
e functional language practice
e pronunciation practice
¢ video comprehension practice
e word lists
e grammar reference
e functional language reference
e interactive quizzes
e a progress chart
_ J
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Introduction to the Video Program

Video Program

Action Video Teaching Notes

The Four Corners Video Program is an exciting and
dynamic supplementary video program. The program
consists of a variety of entertaining videos, each designed to
be watched after the Student’s Book unit has been taught. As
a complement to the Student’s Book, each of the 12 videos
provides further practice of that unit’s grammar, vocabulary,
and functional language in a natural, real-life context.
Students have the opportunity to see and hear conversational
language from the Student’s Book come to life in engaging
and lively situations. The videos also feature close-captioned
subtitles to aid in understanding as students listen and read
simultaneously.

The Four Corners Video Program presents home movies,
how-to’s, interviews, and commercials that serve as a model
for students to make their own Action Videos. The Four
Corners videos are short — three to five minutes long — and
provide realistic examples for students to imitate as they go
beyond the Student’s Book to create their own personalized
videos. This familiar style of video provides a powerful
motivation for students to master the new topics, grammar,
and vocabulary in order to put their English into practice.
And the Action Videos allow teachers a concrete way to
assess students’ oral learning.

Video Activity Sheets

The Video Activity Sheets correspond to each of the 12
video segments and are designed to facilitate effective use
of the Video Program in the classroom. Each two-page

unit includes pre-viewing, viewing, and post-viewing
activities that provide students with step-by-step support and
guidance in understanding the events and language of the
video segment. Before You Watch activities introduce the
context, characters, and vocabulary necessary to understand
the video. The While You Watch section contains easy-to-
complete activities to get students to pay attention to the
important facts and events while watching the video. The
After You Watch section contains comprehension activities
that allow teachers to confirm their students understood the
main points of the video and personalization activities that
expand the spoken language from the Student’s Book. The
Video Activity Sheets are provided in the Teacher’s Edition
for teachers to photocopy.

Video Teaching Notes

The Video Teaching Notes provide teachers with short
summaries of the video and language points, and step-by-
step instructions and optional teaching ideas to complete the
photocopiable Video Activity Sheets. The Video Teaching
Notes also include a brief summary of the Action Video
assignment for each unit.

xxii Introduction

The Action Video Teaching Notes provide teachers with step-
by-step instructions and ideas for students to make their own
videos. The notes are structured into Planning, Making, and
Sharing sections to help students engage with the Student’s
Book language as they create their own videos. Instructions
are rich with language prompts, optional ideas, and activities
for individual students, pairs, and small groups.

Additional techniques for
teaching video

Picture-only viewing

Playing the video with the sound off makes students pay
attention to the visual information on the screen and engages
their imagination to complete activities. Types of videos
with a rich background and a lot of activities are well suited
to silent viewing.

Say the words For a video with a lot of vocabulary
words in it or a sequence of events, play the video
with the sound off. Have students list the things they
can see.

What’s my line? Play a short scene with two or more
characters. Choose a scene that is rich with emotion,
facial expressions, and gestures. Have pairs of
students write what they think the dialogue is for the
scene. Then play the video to check their predictions.

What’s happening? Choose a scene or two that

shows a setting and a lot of action. Write a 4 Wh- chart
on the board:

Who Where When

(time of day)

What

Have Ss complete the chart.

What happens next? Choose a video with a sequence
of events or actions. Play the first half of the video

and then stop at a point where there could be several
outcomes. Have students guess what will happen next.
Write their ideas on the board. Play the scene again and
check how many correct ideas there were.

Sound-only viewing

Playing the video with the sound on but the picture off
makes students pay attention to the spoken information
they hear. Types of videos in which the character has an
expressive voice or which contain a specific language
function are a good choice for these activities. Students
should not have watched the video beforehand.
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Describe the scene Choose a scene that is rich in
dialogue and background. Write information questions
on the board.

How many people are in the scene? How many men?
How many women?

Where are they?
What are they doing?
How are they feeling?

Play the scene and have students listen and answer the
questions.

Describe the person Choose a scene in which the
character has several lines. Play the scene, and then
elicit words to describe the character’s personality and
appearance on the board. Play the video to see how
closely the students’ descriptions match the character.

Normal viewing with subtitles

Playing the video normally, with the sound and picture,
allows students to pay attention to both the visual and
spoken information in the video. Many of the activities
involve stopping and replaying video at a critical point so
that information can be elicited.

Repeat the lines This is useful to give Ss practice
with vocabulary, expressions, and intonation patterns.
Play a scene up to the appropriate point, stop the
video, and have Ss repeat and mimic the speakers

as closely as they can. Then replay the line(s) again,
several times for Ss to master it.

Freeze frame This is an excellent activity for
checking comprehension. Choose a scene with one or
more important actions or language points. Play the
scene, pause at the critical point, and then ask students
a question. For example, have students describe what
is happening or has happened in a scene, describe the
characters (who they are or how they are behaving),
or have them note details about the setting or predict
what will happen next.

Subtitle answer check Use the video to check
answers for information gap questions from the
Activity Sheets. After Ss have completed the Activity
Sheet section, turn on the subtitles and play the
conversation again, having Ss read the subtitles to
check their answers.

What happens next? For more complex video
segments, this activity, described previously in the
Picture-only viewing section, can also be done with
the sound and subtitles on.

Role play Choose a scene with two or more speaking
characters. Tell students that they will watch the video
and then role-play the conversation. Assign characters.
Play the video at least twice. Then have students
practice the role play and perform it in pairs, groups,
or for the class. Give students a copy of the script for
support, if necessary.
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A new ending After viewing a video, have pairs or
small groups of students script a new and different
ending that rewrites the final scene or creates a new
scene of what would happen next. Have students write
their script and then perform it for the class. This can
also become an Action Video assignment if your
students enjoy role-playing.

Action Video viewing

After students have viewed the unit video and completed
the Video Activity Sheet, they are ready to create their own
Action Video. Use these techniques with the class during
the Planning and Sharing stages. Remind students that their
videos can be simpler and shorter than the Four Corners
videos.

Planning

Outline This is useful if students are having difficulty
during the planning stage and to help them understand
the genre of video they are going to make. With the
class, fast forward through the video, pausing at

each critical point to list the elements of the video’s
structure. For example, list the questions interviewers
asked, the number of slides presented in a video diary,
or for a narrative, note the number of characters,
scenes, and/or settings.

Sharing
If it’s appropriate, you can treat the students’ Action Videos
as additional course content and use the teaching techniques
listed above with the videos, for example: stopping to ask
What happens next?

News report This is an excellent activity for
practicing reported speech. Have pairs of students
create and give a news report about one of their
classmates’ videos. For example, pairs can give a
news report about what they saw in someone’s daily
routine video: John went to work in the morning. He
said he usually takes the bus, but that day he walked.
We asked John why he walked . . . Other styles of
reports are movie reviews and opinion pieces.

Student-created worksheets Have pairs produce an
oral quiz about their video. Play their video for the
class and then have students quiz their classmates on
what they saw.
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Walkthrough

of the DVD, Video Activity Sheets,
and Video Teaching Notes

Four Corners presents an exciting video program that provides students with

extra practice of the Student’s Book vocabulary, grammar, and functional language
through real-life context videos. Photocopiable video activity sheets in the Teacher’s
Edition provide structured activities for classroom use. Video teaching notes provide
support for teaching the videos on the DVD along with the video activity sheets.

DVD
¢ Has a video for extra practice of each unit of the
Student’s Book

e Practices vocabulary, grammar, and functional language
presented in the Student’s Book unit

e Presents language in a real-life context

‘ Travels with Nick and Ben:
Fish and chips
Before you watch
A Label the pictures with the correct words. Then compare with a partner,
[rsna

s Kelchup  hightea lambkebabs  vegetable cury  vinegar

% @ “‘ ' Video activity sheets

e Provide activities to help students understand the language

B ko e 5 iy and situations presented in each video
While you watch
Travels withl R T ey o * Provide activities for before watching, while watching, and
Fishand chip after watching each video
AT s _
R
a a
=] a
2o 4
e Video teaching notes
e Provide support for teachers to integrate the DVD and video
= - activity sheets in class
e Provide Action video notes with ideas on how students can
use the videos on the DVD as models for their own videos
\

T225 Video notes
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Introduction to Classware

About Classware

Four Corners Classware combines the contents of the
Student’s Book, the class audio, and the video for each
level of the series into a convenient one-stop presentation
solution. Classware can be used with all types of interactive
whiteboards or with just a projector and a computer to
present Four Corners core materials in the classroom in a
lively and engaging way.

Classware provides an effective medium to focus students’
attention on the content being presented and practiced. It
can also help promote their participation and interaction
with the material in a more dynamic way. The software can
also simplify several of the teaching tasks that take place

in the classroom. You can use Classware to zoom in on a
section of a page, play audio or video without having to use
a separate CD or DVD player, display scripts while students
listen to the audio or watch a video segment, and access
online dictionaries. The easy-to-use tools of Classware also
allow manipulation of all the digitized texts, pictures, audio,
and video in an uncomplicated way. You can add text to the
page, highlight text or pictures, draw lines or circles, erase,
and conceal text or pictures — or ask students to go to the
board and do so.

The software also includes features that facilitate the lesson
preparation process. For example, you can attach files with
your own supplemental material, such as extra activities,
slide show presentations, images, audio, video or even

web links to the pages and open these at the right moment
with a simple click. You can save these attachments and
annotations added to the Student’s Book pages as “sessions”
and return to them at any time — or even share them with
other teachers.

In addition to the information in this introduction, you will
also find tips and suggested activities using Classware in the
notes for each lesson in this Teacher’s Edition. A detailed
explanation of all the Classware features is also available

in the Classware User’s Guide, which can be accessed
through the Help button on the component home screen. We
hope that this information will help you explore the many
ways that Classware can bring a new level of flexibility and
interactivity to the Four Corners classroom.

Classware key functions
and tools

These are some of the tools and functions available in
Classware:

A Contents panel lists all the book pages, audio
clips, and video clips. You can access any of these by
simply clicking on their titles.

The Arrow tool can be used to drag pages, text
boxes, and attachments on screen.
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The Text Box tool allows you to insert text boxes
anywhere on a page. You can type into them using a
keyboard. You can also insert images or attach files
to them.

The Hide / Show tools can be used to conceal a
specific area of a page.

The Pen tool enables you to write and draw on a page
or on audio scripts. It includes a variety of colors and
pen width options.

The Highlighter tool can be used to highlight any
image or text, including audio scripts.

The Eraser and Erase-all-annotations tools can
be used to remove annotations such as pen lines or
hidden / shown areas or to delete attachments.

The Zoom tool can be used to enlarge any part

of a page.

The audio player, activated when you click on an
audio icon on a page or the title of an audio clip in
the Contents panel, includes the basic functions of an
audio player and the scripts. You can click on a line
on the script to play only that line.

The video player, activated when you click on the
title of a video clip in the Contents panel, includes
the basic functions of a video player. It also allows
you to play the video on full screen, with subtitles,
or even without the image (playing the audio only).

The Attach file from my computer function allows
you to attach to the page different types of files from
your computer.

The Attach a blank page function allows you to
attach a blank page, which you can annotate or use
as a mask.

The Attach a web link function allows you to add
a link to a website, which you can access when you
are online.

The Attach a page link function allows you to add
a link to another page of the Student’s Book so that
you can navigate between pages and sections quickly
and easily.

The Save session function allows you to save the
book pages with your annotations and attachments
so that you can use them later.

The Export session function allows you to save your
sessions anywhere on your computer or on other
devices, such as a pen drive.

If you are connected to the Internet, the dictionary
button allows you to access one of the Cambridge
online dictionaries.
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How to use Classware when
teaching a Four Corners unit

Warm-up

You might want to focus on the pictures to preview or
review content, or activate students’ previous knowledge.
Use the Zoom tool to enlarge the pictures or Hide / Show
to conceal the text around them. You can also ask students
to go to the board and circle or label key elements in the
pictures or text using the Pen or Highlighter.

Vocabulary

You might want to zoom in on the section to present the
vocabulary with larger pictures or text. You can also conceal
the words next to the pictures using the Pen tool before you
play the audio so that students focus on the pronunciation of
the words. You can have students go to the board and do the
activity using the Pen tool before reviewing answers with
the whole class.

Language in context

You can use the Zoom or the Hide tool to focus on the
pictures and ask questions to set the scene for the text. You
can ask students to go to the board and identify the words
taught in the vocabulary section using the Highlighter or the
Pen tool. You can also use the Highlighter to identify new
words and elicit their definition.

Conversation

You can zoom in on the conversation and leave it on the
board so that students can work with books closed. You can
conceal some of the words students already know using

the Pen tool so that they fill these in when practicing the
dialogue.

Grammar

You can use the different colors of the Pen tool to identify
the various elements of the structure being presented in
the grammar box. You can ask students to go to the board
and use the Highlighter to identify examples of the new
grammar in the Language in context or Conversation
sections. You can also ask students to go to the board and
complete the written exercise using the Pen tool to review
the answers.
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Interactions

For slightly more challenging practice, you can use the
Hide or Pen tools to conceal the functional expressions
in the dialogue before students practice it substituting the
expressions from the boxes.

Pronunciation

You can use the Pen tool to underline stressed syllables,
draw arrows to indicate the intonation, and identify reduced,
contracted or linked sounds — or ask students to do so on the
board — when checking the answers to the activity.

Listening

Zoom in on the image to set the scene before listening to

the audio. After the students have done the activities, you
might want to play the audio with the script on. You can
underline or highlight words in the script and go over their
pronunciation or meaning. You can also click on a line of the
script to repeat a passage.

Reading

You can use the Zoom or the Hide tool to focus on the title
of the text and elicit the topic or the main idea. You can also
ask students to go to the board and, using the Highlighter or
the Pen tool, identify the passages in the text that provide
the answer for the comprehension questions.

Writing

You can use the different colors of the Pen tool to identify —
or ask students to identify — the answers to the questions in
Part A in the model text.

Speaking and Keep talking

For some activities, you can keep the model dialogue or
guiding questions on the board so that students can refer

to them while practicing with books closed. You can also
attach a Blank Page to list some of the errors students made
in order to correct them at the end of the activity.

Wrap-up

You might want to add a Blank Page to collate a list of items
brainstormed by students at the end of the activity. You can
write the items yourself using the Pen tool or ask students to
go to the board to do so.

© Cambridge University Press photocopiable



Classware activity types

1 Analyzing the model

3 Disappearing dialogue

Purpose: To prepare Ss for the writing activity.
For use with: Writing sections with questions in
Part A and model in Part B.

Classware tools: Zoom, Pen.

Preparation: None.

Books closed. Zoom in on Parts A and B of the Writing
section, making sure to include the questions and model.

Use the Pen tool to underline each question in Part A
with a different color.

Explain to Ss that each sentence in the writing model
(Part B) answers a different question from Part A.

Ask the class which sentence in the writing model
corresponds to the first question. Underline this
sentence in the model in the color corresponding to
the first question.

Have different Ss go to the board and underline the
other sentences in the model in the color corresponding
to the question they answer.

2 Choose ABC

Purpose: To practice or review target vocabulary.

For use with: VVocabulary with pictures.

Classware tools: Zoom, Hide or Pen, Eraser.
Preparation: Before class, hide the target words
using the Hide or thick Pen tool so that Ss can see
only the pictures. Save the session.

Prepare a list with three choices (A, B, and C) for each
picture, one of which should be the correct answer.

Prepare sets of three cards with the letters A, B, and C
for each S, or ask them to bring these to the next class.

Books closed. Zoom in on the area with the pictures
and hidden words.

Point to a picture and call out the three choices listed,
e.g., A. noisy; B. interesting; C. boring.

Ss hold up one of the three cards as their answer.

Reveal the answer (using the Eraser tool if the word is
under the picture).

Continue the activity until all answers are revealed.

Option: Before class, post large A, B, and C signs in the
classroom. Instead of holding up cards, Ss make their
choice by moving to the sign with the corresponding letter.
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Purpose: To practice speaking.

For use with: Conversation, Interactions.
Classware tools: Zoom, Pen.
Preparation: None.

Books closed. Zoom in on the dialogue.

Have Ss work in pairs and practice the dialogue once
with all the words visible on the board.

As Ss practice, use the thick Pen tool to hide parts of
the dialogue little by little.

The pairs change roles and practice again using the
remaining words on the board for guidance.

Continue hiding the lines until all lines are covered and
pairs practice with no guidance.

4 Fill in the text

Purpose: To practice or review target vocabulary.
For use with: Language in context, Conversation.
Classware tools: Zoom, Hide or Pen, Eraser.

Preparation: Before class, hide the target words in
the text using the Hide or thick Pen tool. Save the
session.

Zoom in on the text with the hidden words.

Books closed. Have Ss look at the text with the hidden
words on the board.

Have Ss work in pairs and fill in the blanks in the text
with the missing words.

Have different Ss go to the board and reveal the first
hidden word using the Eraser tool.

Continue the activity until all the words are revealed.

Option: Follow the steps above, but play the audio before
revealing answers so that Ss can check their answers.
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5 Find the match

7 Guided brainstorming

Purpose: To practice or review target language.
For use with: Language in context, Conversation.
Classware tools: Zoom, Hide, Pen, Text Box, Eraser.

Preparation: Before class, hide target language items
in the text using the Hide or the thick Pen tool. On the
margin of the text, or wherever there is space, insert
a Text Box and type the hidden words in a different
order in the box. Save the session.

Books closed. Zoom in on the area with the hidden
words and the Text Box.

Have Ss work in pairs and give them some time to
complete the text with the words in the Text Box.

Have a S from each pair (or volunteers) go to the board
and, using the Pen tool, draw a line from a hidden word
to its correct match in the Text Box.

Continue the activity until all items are matched.

Reveal the hidden words using the Eraser tool and
confirm the answers.

Option: Number the words in the Text Box so that the Ss
can write the number of the word over the hidden word.

6 Fix it!

Purpose: To practice or review target language.

For use with: Vocabulary, Grammar, answers to
reading comprehension questions.

Classware tools: Zoom, Pen.

Preparation: Before class, write an incorrect answer
for each item in the selected exercise using the black
Pen tool. Save the session.

Zoom in on the exercise with the wrong answers written
in. Tell Ss these answers are incorrect.

Divide the class into pairs and have Ss correct the
mistakes with their books closed.

Have Ss go to the board to cross out the mistakes and
correct them using a different color of the Pen tool.

Option: For more challenge, have Ss close their books
before doing the activity (only for Vocabulary and
Grammar).
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Purpose: To review target vocabulary.
For use with: Brainstorm! activities in the Wrap-up.

Classware tools: Attach a Blank Page, Pen, (or

Text Box).

Preparation: Before class, attach a Blank Page next
to the section and write a list with the first letter of
likely brainstorming answers either using the Pen tool
directly onto the Blank Page or typing the list into a
Text Box added to the Blank Page. Save the session.

After Ss do Brainstorm!, divide the class into two
(or more) teams.

Display the attached Blank Page with the list of
first letters.

Books open. Have teams alternate calling out answers
that start with any of the letters on the board. Fill in the
answers on the board using the Pen tool or typing into
the Text Box.

Teams get a point for each correct answer.
The team with the most points wins.

Option 1: For more challenge, ask Ss to close their books
and try to remember answers.

Option 2: Give a time limit for groups to answer.

8 Highlight and say it!

Purpose: To practice pronunciation.

For use with: Any previously taught section with
several examples of target pronunciation items.
Classware tools: Zoom, Highlight.
Preparation: None.

After pronunciation practice, zoom in on the area
(suggested in the teaching notes).

Have Ss work in pairs and give them some time to
identify target pronunciation items in the zoomed
area, e.g., “words with stress on the first syllable” or
“questions with rising intonation.”

When the time is over, have a S from each pair (or
volunteers) go to the board, highlight one target
pronunciation item, and say it.

Continue until all items have been highlighted and read
out loud.
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9 Label that picture

11 List that

Purpose: To review vocabulary.

For use with: Any pictures including several target
vocabulary items.

Classware tools: Zoom, Pen.

Preparation: If using a section with several labeled
pictures (as in some Vocabulary sections), before
class, hide the labels using the thick Pen tool. Save
the session.

Books closed. Zoom in on the picture or area with
pictures so that no text is showing.

Divide the class into two (or more) teams, and have
them stand in straight lines facing the board.

Have a S from one team go to the board and, using the
Pen tool, label any target vocabulary item in the picture
in 15 seconds. Other members of the team can suggest
items to label.

The team gets one point for each correct label.

Continue the game, alternating between the teams, until
all items are labeled.

The team with the highest score wins.

10 Language switch

Purpose: To practice speaking and target language.
For use with: Interactions, Conversation.
Classware tools: Zoom, Highlight.

Preparation: Before class:

For the Conversation section, highlight all instances of
the target vocabulary in the dialogue and the possible
substitute words for each in the Vocabulary section above.

For Interactions, highlight all expressions in the dialogue
and in the boxes. Save the session.

Books closed. Have Ss work in pairs. Have Ss look at
the board and practice the dialogue by substituting the
highlighted items in the dialogue with highlighted items
from the corresponding section.

Option 1: For more challenge, hide the items in the
dialogue using the Hide or thick Pen tool.
Option 2: For even more challenge, hide the items in

the dialogue using the Hide or thick Pen tool, and don’t
highlight the possible substitute items.
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Purpose: To review language.
For use with: Wrap-up, Speaking.

Classware tools: Attach Blank Page, Pen (or
Text Box).

Preparation: Before class, attach a Blank Page next
to the section and divide it into columns (one for
each team) using the Pen tool (or Text Box). Save the
session.

After Ss do Brainstorm! (in the Wrap-up) or gather data
(in Speaking), divide the class into two (or more) teams.

Give the teams some time to collate their individual
answers into a team list.

When the time is over, have the teams face the board
and alternate calling out answers (not given by other
teams).

Write each team’s answer in their column on the Blank
Page (or type them into the corresponding Text Box).

The teams get one point for each correct answer.
The team with the highest score wins.

Option: Instead of writing the answers on the board, have
Ss go to the board and write it in their team’s column.

12 Make connections

Purpose: To activate Ss prior knowledge, to preview
content of unit, to review language.

For use with: Warm-up.
Classware tools: Zoom, Pen.
Preparation: None.

Have Ss work in pairs.

Give the pairs some time to look at the Warm-up page
and link any items in the pictures to any words in the
lesson overviews at the top of the page, e.g., the image
of a dish to the word food. If necessary, discuss the
connection between the image and the word.

Have a S from each pair (or a volunteer) go to the board
and, using the Pen tool, connect an item in a picture to a
word in the overview above.

Have the S (or the pair) explain the connection.

Continue the activity until all possible connections have
been made. (If Ss don’t come up with all possible ones,
elicit these from them.)

Introduction xxix



13 Preview the unit

15 Revealing grammar

Purpose: To activate Ss prior knowledge, to preview
content of unit, to review language.

For use with: Warm-up.
Classware tools: Hide, Pen, Eraser.

Preparation: Before class, hide the bullet lists below
the lesson headings at the top of the Warm-up page
using the Hide tool. Save the session.

Books closed. Have Ss focus on the pictures on the
Warm-up page on the board. Ask Ss questions about the
pictures to elicit words related to the theme and topics
of the unit, e.g., What do you see in the pictures? What
type of things are these?

Using the Pen tool, write some key words mentioned by
the Ss on the board, next to the pictures.

Reveal the lesson overviews on the top of the page
using the Eraser tool. Use the key words elicited to
briefly explain the items on the lists.

Tell Ss that they will learn more about these things in
the unit.

14 Restoring text

Purpose: To review language.

For use with: Language in context, Conversation,
Interactions.

Classware tools: Zoom, Hide, Eraser, Show.
Preparation: Before class, hide the text using the
Hide tool. Then, randomly, erase parts of the hidden
area with the Eraser tool until roughly half of the text
is showing. Save the session.

After Ss read and practice the text, have them close
their books.

Zoom in on the partially hidden text.

Have Ss work in pairs, and give them some time to
re-create the text on a piece of paper.

When the time is over, either play the audio or “reverse”
the hidden area using the Show tool for Ss to check
their answers.

Reveal the full text using the Eraser tool.

Purpose: To review grammar.
For use with: Grammar.
Classware tools: Zoom, Pen, Eraser.

Preparation: Before class, hide key parts of the
grammar box using the Pen tool. Save the session.

Books closed. Zoom in on the grammar box with
hidden items.

Have Ss work in pairs and give them some time to
complete the grammar box.

Ask a pair what the first hidden text is. As they say it,
ask a question to elicit the use of the hidden text, e.g.,
Why do we need did here?

After the S answers the question, use the Eraser tool to
reveal the text. Discuss as appropriate.

Continue the activity until the complete box is revealed.

Option: Have Ss go to the board to suggest the text,
answer your question and reveal the text.

16 Right or wrong?

Purpose: To practice or review target language.
For use with: Vocabulary, Grammar.
Classware tools: Zoom, Pen.

Preparation: Before class, write some correct and
some incorrect answers, or circle some of the wrong
answers for the selected exercise using the black Pen
tool. Save the session.

Zoom in on the exercise. Tell Ss some of the answers
are incorrect.

Point to the first item. Have Ss raise their right hand if
they think the answer is correct.

Ask one of the Ss who identified an incorrect answer to
correct it.

If none of the Ss identified an incorrect answer, say it is
incorrect and elicit the correction from the class.

Continue the activity until all answers are revealed.

Option: If appropriate to the point being practiced and the
level of the class, ask Ss to explain the correction.
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17 Search and highlight

19 Swipe and guess

Purpose: To review vocabulary and/or grammar.

For use with: Vocabulary, Language in context,
Conversation, Reading.

Classware tools: Zoom, Highlight.
Preparation: None.

Books closed. Zoom in on the appropriate section.
Divide the class into two (or more) teams.
Have a S from one team go to the board.

Say a type of word, and have the S highlight an
example in the text, e.g., Highlight a count noun.

The S has 15 seconds to highlight the word using the
Highlight tool and can be helped by the team.

If the S highlights a correct word, the team gets one
point. If not, the other team(s) gets the point.

Continue the game, alternating between the teams
and having Ss highlight the same or a different type
of word.

The team with the most points wins.

18 Show the word!

Purpose: To practice or review target vocabulary.
For use with: Vocabulary with pictures.
Classware tools: Zoom, Hide or Pen, Eraser.

Preparation: Before class, hide the target words
using the Hide or thick Pen tool so that only the
pictures are visible. Save the session.

Zoom in on the area with the pictures and
hidden words.

Divide the class into two (or more) teams, and have
them stand in straight lines facing the board.
Say one of the hidden words. Have a S from one

team go to the board and reveal the word under the
corresponding picture using the Eraser tool.

If the S guesses correctly, the team gets one point.
If not, the other team(s) gets the point.
Continue the game, alternating between the teams.
The team with the most points wins.

Option 1: Play the game as a race. The S from each

team who gets to the board first has the chance to reveal
the word.

Option 2: For Vocabulary sections where the words are
not under the pictures, have Ss use the Pen tool to check
the corresponding pictures.
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Purpose: To review target vocabulary.
For use with: Vocabulary with labeled pictures.
Classware tools: Zoom, Hide, Text Box, Eraser.

Preparation: Before class, hide the pictures using the
Hide tool, and cover the words using Text Boxes. Save
the session.

Zoom in on the area with the hidden pictures

and words.

Divide the class into two (or more) teams, and have
them stand in straight lines facing the board.

Have a S from one team go to the board and, using
the Eraser tool, swipe once through one of the hidden
images to reveal part of it.

That S’s team has one chance to try to guess the word.
If they don’t guess it correctly, the other team(s) has
(have) a chance to guess. If they do, they get one point
and reveal the rest of the picture using the Eraser tool.
Continue the game, alternating between the teams.
The team with the most points wins.

Option: Hide both the pictures and the words using the
Hide tool so that swiping reveals parts of both.

20 Which word?

Purpose: To practice target vocabulary.

For use with: Language in context, Conversation.
Classware tools: Text Box (or Hide or Pen).
Preparation: Before class, cover each target item
with a Text Box (or hide the items with the Hide or Pen
tool, and add a Text Box to the margin of the text).
Type in the covered item and another item from the
Vocabulary set. Save the session.

Books closed. Before Ss read the text, zoom in on the
area with the items covered by the Text Boxes.

Have Ss work in pairs and choose the correct word.
Play the audio. Have Ss listen and check their answers.

Have Ss call out the answers for each item or go to
the board and reveal the original text by deleting the
Text Boxes.
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