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task selection 207
teacher, role of 69-70, 177-82
topic selection 83
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transmission model of teaching
110-11,117
multimedia, developing interactive
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difficulty 143-44
examples 141-43
feedback difficulties 144, 149-50
heterogeneous groups 141, 148
learning environment 145, 149
learning process 145-47
learning styles 144, 148
meaningful contexts 144
multimedia, use of term 130
pedagogical tasks, and real life tasks
143
procedure 140-41
relevance 141
screen layouts 143
story frame 141
target group 140
task-based tests 161-62
teacher, role of 147-48, 149-50
multimedia soap task 229, 231
multimedia tools
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130-31
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problem-solving situations 133
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newcomers
educational success 71-72
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language learning needs of 48-51
see also reception classes

output production, stimulating
complexity 70
experience-based questions 212
implicit feedback 212
motivating tasks 212
open-ended questions 212-13
process-oriented questions 212
verbalizing meaning 212
see also productive skills

pedagogical tasks, and target tasks
motivation 86, 87-88
relevant and natural language 84
texts, features of 86—-87
wider knowledge domains, use of
86
performance-referenced tests 11
performance stage see task
performance
post-task phase
form, focus on 104-5
post-task discussion 103-4
powerful learning environments
main ingredients 199f, 216
subject teaching 117-18
teacher’s perspective 201f
young learner’s perspective 200f
pre-task phase
functions of 98-99
instructions 101
interest, arousing 99-100
motivation 177-78, 207-8
relevant knowledge of the world
100-101
productive skills
academic language 7677
reception classes 50-51
see also output production

reading skills
cognitive/communicative processing
70-71
goal-oriented reading strategies
90-91
meaning and form, combining
167-68
reception classes
Flemish educational policy 48—-49
fluency/complexity, and accuracy 51
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reception classes (cont.)
language learning goals 49-51
productive skills 50-51
receptive skills 50
school, domain of 50
TASAN test 51, 52, 53,72
relevance
academic language 85
see also pedagogical tasks, and
target tasks
reliability, test
format 163
instructions 163-64
items, mutual independence of 165
rater reliability 162
task difficulty 164-65
test taker performance 162
and validity 162
remedial teaching 21314

safe learning environments 198
affective wellbeing 205-7
implicit feedback 205
mother tongue tolerance 205-6
physical posture 206—7
positive feedback 206
threats, minimizing 206

school, academic language for 76-77

school language policy
communication 125
cooperation 126-27
ends and means analysis 126
explicit goals 125-26
staff development plans 127
teacher disparities 124-25
teamwork 125
whole school involvement 125

school teams 242-44

science teaching projects
background 118-19
content-based language learning 123
example activity 119-21
language, as tool for exploration

and learning 121-22
motivation 119-21
negotiated curriculum 119
story line as framework 123
task-based activities, efficacy of
122-23
teacher, role of 123-24
test results 119
see also subject teaching

scoring, objective
criterion performance checklist
165-66
form and function balance 166
receptive versus productive skills
165
SESAM task-based syllabus 73, 74
‘silent period’ 63
social constructivism 10, 101, 119
subject teaching
backwash effects 118
combined approach 113
differing meanings of 128
linguistic and technical/scientific
strands, barriers between 112,
116-17
powerful learning environments
117-18
‘practical assignments on the floor’
116-17
teacher support programmes 114,
115
transmission model, improving 117
‘video-coaching on the floor’
training programme 114-16
see also expert language; science
teaching projects
support programmes
change, areas of
control 246
functional classroom arrangement
246
functional language goals 245
group work 247
heterogeneous student groups 247
language learning, effect on
247-48
methodological formats 246
needs-based coaching, effect of
246
pupil motivation and involvement
245-46
syllabus, guided implementation
of 246
teacher input quality 245
transfer, lack of 246
classroom observation and feedback
239-40
data collection 235-36
eclectic pedagogical approach
236-37
needs-based coaching 235
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practice-oriented training 2335,
237-38

school-based coaching 234

support programmes, evaluation
244-48

syllabus introduction, limitations of
239

teacher reactions 236, 237, 238

teacher reflection, promotion of
237,239-40

team-based coaching 234-35

support role, of teacher

expertise, not displaying overtly
188-90

learners, differentiating between
191-93

linguistic and cognitive demands 182

teacher interaction conditions, effect
of 190-91

see also interventions, teacher

syllabus, task-based

DSL syllabus 47-48

introduction of
resistance 232-33
successful implementation,
conditions for 225-26
time to adapt, need for 233-34

The Lift 113, 116-17

methodology 77-78

SESAM 73, 74

TAL language proficiency test 154-56,
165
TASAN test
predictive validity of 72
reception classes 51, 52, 53,72
task complexity 172-74
task-based language teaching (TBLT)
development of 1
educational activities, and target
tasks
language learning goals 24
meaning and form, combination of
910
meaningful use of language, focus
on 69
SLA research 12
task, as unit of design 56
task description 33, 44-45
task performance
interactional support 101-2, 176,
183-84
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motivation 103-4, 131-32
TBLT see task-based language
teaching
teacher, role of
contextual conditions 176-77
interaction 102, 183-88, 190-91,
218-19
intruder, teacher as
additional performance demands
194-95
intervention decisions 193-94
learner-centred approach 195-96
motivation 69-70, 103-4, 131-32,
175,177-82
planning stage 175-76
post-task assessment stage 176
rewarding nature of 196
science teaching projects 123-24
support 182-96
task-based tests 170-71
see also infants, and second
language acquisition
teacher cognition
conflicting beliefs 221
contextual constraints 220-21
taxonomies of 219
and teacher action 219-20
teacher—student interaction model,
as simplistic 218-19
and teacher training 221-22
teacher training 217-18
and teacher cognition 221-22
see also inservice training; support
programmes
team-teaching 242
tests
alternative versus classical 151
assessment, meaning of 151
construct-centred tests 152
development of 170-71
direct versus indirect 158-59
goals/tests/methodology, interplay
between 151-52
of language performance 151-52
meaning and form 167-68
real-life language tasks 11-12,
152-53, 158
resistance to 167-68
simulation of reality 159-62
system-referenced analytic tests 152
TAL test 154-56
TOBA test 156-58
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tests (cont.)
vagueness 168-70
washback effects 11, 171-74
see also reliability, test; scoring,
objective
The Lift 113,116-17
TIBO test example 161-62
TOBA test example 156-58, 164,
169,172
training, teacher see teacher training
type tasks
language performance 30-31
parameters for description of 31-37
practicalities 37
complexity levels 39-40
generalization issue 41-43
‘inverted pyramid’ model 41-43
language proficiency levels 37, 39
organizational difficulties 40-41
vocabulary, currency of 41
specific versus general goals 29

task classification 29-30

task clustering 34-38, 84-85
‘task type’ concept 30, 31

‘type task’ concept 30-31, 45-46

uncertainty 230-31

vagueness 168-70
validity
content 156-59
and reliability 162
VDAB see Flemish Service for
Employment and Vocational
Training
VLOT tests 161

washback
subject teaching 118
tests 172-74
Workable Languages (Leonardo
project) 137
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