CAMBRIDGE

Cambridge University Press

978-0-521-52971-6 - Group Dynamics in the Language Classroom
Zoltan Dornyei and Tim Murphey

Frontmatter

More information

Group Dynamics in the Language Classroom

© Cambridge University Press www.cambridge.org



http://www.cambridge.org/0521529719
http://www.cambridge.org
http://www.cambridge.org

Cambridge University Press

978-0-521-52971-6 - Group Dynamics in the Language Classroom
Zoltan Dornyei and Tim Murphey

Frontmatter

More information

CAMBRIDGE LANGUAGE TEACHING LIBRARY

A series covering central issues in language teaching and learning, by authors who
have expert knowledge in their field.

In this series:

Affect in Language Learning edited by Jane Arnold

Approaches and Methods in Language Teaching Second Edition
by Jack C. Richards and Theodore S. Rodgers

Beyond Training by Jack C. Richards

Classroom Decision-Making edited by Michael P. Breen and Andrew Littlejohn

Collaborative Action Research for English Language Teachers by Anne Burns

Collaborative Language Learning and Teaching edited by David Nunan

Communicative Language Teaching by William Littlewood

Designing Tasks for the Communicative Classroom by David Nunan

Developing Reading Skills by Francoise Grellet

Developments in English for Specific Purposes by Tony Dudley-Evans and
Maggie Jo St John

Discourse Analysis for Language Teachers by Michael McCarthy

Discourse and Language Education by Evelyn Hatch

The Dynamics of the Language Classroom by lan Tudor

English for Academic Purposes by R. R. Jordan

English for Specific Purposes by Tom Hutchinson and Alan Waters

Establishing Self-Access by David Gardner and Lindsay Miller

Foreign and Second Language Learning by William Littlewood

Language Learning in Intercultural Perspective edited by Michael Byram and
Michael Fleming

The Language Teaching Matrix by Jack C. Richards

Language Test Construction and Evaluation by J. Charles Alderson,
Caroline Clapham and Dianne Wall

Learner-centredness as Language Education by Ian Tudor

Managing Curricular Innovation by Numa Markee

Materials Development in Language Teaching edited by Brian Tomlinson

Motivational Strategies in the Language Classroom by Zoltdn Dornyei

Psychology for Language Teachers by Marion Williams and Robert L. Burden

Research Methods in Language Learning by David Nunan

Second Language Teacher Education edited by Jack C. Richards and David Nunan

Society and the Language Classroom edited by Hywel Coleman

Teaching Languages to Young Learners by Lynne Cameron

Teacher Learning in Language Teaching edited by Donald Freeman and
Jack C. Richards

Understanding Research in Second Language Learning by James Dean Brown

Vocabulary: Description, Acquisition and Pedagogy edited by Norbert Schmitt and
Michael McCarthy

Vocabulary, Semantics, and Language Education by Evelyn Hatch and
Cheryl Brown

Voices from the Language Classroom edited by Kathleen M. Bailey and
David Nunan

© Cambridge University Press www.cambridge.org



http://www.cambridge.org/0521529719
http://www.cambridge.org
http://www.cambridge.org

Cambridge University Press

978-0-521-52971-6 - Group Dynamics in the Language Classroom
Zoltan Dornyei and Tim Murphey

Frontmatter

More information

Group Dynamics in the
Language Classroom

Zoltan Dornyei
and
Tim Murphey

CAMBRIDGE

UNIVERSITY PRESS

© Cambridge University Press www.cambridge.org



http://www.cambridge.org/0521529719
http://www.cambridge.org
http://www.cambridge.org

Cambridge University Press

978-0-521-52971-6 - Group Dynamics in the Language Classroom
Zoltan Dornyei and Tim Murphey

Frontmatter

More information

PUBLISHED BY THE PRESS SYNDICATE OF THE UNIVERSITY OF CAMBRIDGE
The Pitt Building, Trumpington Street, Cambridge, United Kingdom

CAMBRIDGE UNIVERSITY PRESS

The Edinburgh Building, Cambridge cB2 2rU, UK

40 West 20th Street, New York, NY toor1—42171, USA

477 Williamstown Road, Port Melbourne, VIC 3207, Australia
Ruiz de Alarcén 13, 28014 Madrid, Spain

Dock House, The Waterfront, Cape Town 8oot, South Africa

http://www.cambridge.org

© Cambridge University Press 2003

This book is in copyright. Subject to statutory exception

and to the provisions of relevant collective licensing agreements,
no reproduction of any part may take place without

the written permission of Cambridge University Press.

First published 2003
Reprinted 2004

Printed in the United Kingdom at the University Press, Cambridge
Typeface Sabon 10.5/12pt. System 3B2 [CE]

A catalogue record for this book is available from the British Library
Library of Congress Cataloguing in Publication data applied for

ISBN 0521 82276 9 hardback
ISBN o521 52971 9 paperback

© Cambridge University Press www.cambridge.org



http://www.cambridge.org/0521529719
http://www.cambridge.org
http://www.cambridge.org

Cambridge University Press

978-0-521-52971-6 - Group Dynamics in the Language Classroom
Zoltan Dornyei and Tim Murphey

Frontmatter

More information

Contents

Preface: How we came to write this book

Introduction
Invitation to participate

X

What is group dynamics and why is it important for language

teachers?
Why is ‘group dynamics’ such an unknown concept in

L2 studies and where can we find more information?
What will you learn in this book and how will it help your

teaching?
The importance of spending time on group dynamics

1 Becoming a group
1.1 What s a ‘group’?
1.2 Initial emotions in class
1.3 Intermember relationships
1.4 How to promote acceptance

I2
I2
14
17
19

1.5 On the importance of knowing each other’s names in class 26

1.6 Icebreakers 29
1.7 Moving students round 31
1.8 Summary 32
2 Managing the class: Rules, norms and discipline 34
2.1 What are ‘group norms’? 35
2.2 Group norms need to be discussed and willingly accepted 36
2.3 If one breaks the norms. . . 39
2.4 How to maintain group norms in the long run 41
2.5 Learning contracts 43
2.6 How to deal with institutional and competing norms and
rules 45
2.7 Summary 47
v

© Cambridge University Press

www.cambridge.org



http://www.cambridge.org/0521529719
http://www.cambridge.org
http://www.cambridge.org

Cambridge University Press
978-0-521-52971-6 - Group Dynamics in the Language Classroom
Zoltan Dornyei and Tim Murphey

Frontmatter
More information

Contents

3 How groups develop 49
3.1 Ehrman and Dérnyei’s system of group development in

learner groups 50

3.2 When group development goes astray 55
3.3 Summary 58

4 The cohesive group: Relationships and achievement 60
4.1 The mature group 61
4.2 What is cohesiveness? 62
4.3 Group cohesiveness and group productivity/effectiveness 65
4.4 Promoting cohesiveness 66
4.5 Is there a possible downside to cohesiveness? 69
4.6 Summary 72

5 The classroom environment’s contribution to group dynamics 74
5.1 The classroom environment 75
5.2 Spatial organisation 77
5.3 The arrangement of the furniture 8o
5.4 Temperature, light and decoration 83
5.5 The ownership of the classroom 84
5.6 Movement in the classroom 84
5.7 Songs and music in the environment 86
5.8 The ideal classroom? 87
5.9 Summary 88

6 The teacher as group leader 90
6.1 Lewin and his colleagues’ three leadership styles 91
6.2 Rogers’ three attributes of the effective facilitator 92
6.3 Heron’s system of facilitation 95
6.4 Hersey and Blanchard’s situational-leadership theory 97
6.5 A synthesis of the different approaches 98
6.6 ‘Transactional’ versus ‘transformational’ leadership 100
6.7 Promoting learner autonomy 105
6.8 Summary 107

7 Student roles and role modelling 109
7.1 Informal roles 1T
7.2 Inviting and assigning student roles 117
7.3 Role problems 122
7.4 Preparing students for performing their roles effectively 123
7.5 Self-fulfilling prophecies — or how we live up to the role

that is expected of us 125
vi

© Cambridge University Press www.cambridge.org



http://www.cambridge.org/0521529719
http://www.cambridge.org
http://www.cambridge.org

Cambridge University Press
978-0-521-52971-6 - Group Dynamics in the Language Classroom
Zoltan Dornyei and Tim Murphey

Frontmatter

More information
Contents
7.6 ‘Near peer role modelling’ 128
7.7 Summary 132
8 Trouble-shooting: Conflicts and apathy happen! 134
8.1 What causes conflict? 135
8.2 Potential benefits of conflict 141
8.3 Weathering the storm: Conflict resolution 142
8.4 Rebellion against the leader 153
8.5 When apathy sets in 154
8.6 Summary 157
9 The last classes: Affirming and closing 159
9.1 The significance of an appropriate closure of the group 160
9.2 Affirming and motivating 161
9.3 Emotional closure 164
9.4 Projecting into the future 166
9.5 The teacher-leader’s needs 166
9.6 Summary 168
10 Conclusion: Wrapping it up 170
10.1 Brief summary 170
10.2 The need to consider the whole school environment 174
10.3 Parting words 176
References 177
Index 184
vii

© Cambridge University Press www.cambridge.org



http://www.cambridge.org/0521529719
http://www.cambridge.org
http://www.cambridge.org

Cambridge University Press

978-0-521-52971-6 - Group Dynamics in the Language Classroom
Zoltan Dornyei and Tim Murphey

Frontmatter

More information

Preface: How we came to write this book

Why would a Hungarian living in Britain and an American living in the
Far East — both practising language teacher-researchers — decide to write
a book together? And why on ‘group dynamics’ of all topics? Here are
our personal accounts:

Zoltan

As a practising language teacher I often felt that the field of psychology
had a lot to offer me on how to teach better. This is why when I decided
to do postgraduate work in the area, I selected a psychological topic,
the role of motivation in foreign language learning. During my studies I
spent a lot of time in libraries trying to trace down various literature
leads and references that I came across in my reading. One such lead
suggested that student motivation was sometimes influenced by the
learner group — something every student knows who has worried about
getting along with his or her new peers. Before long, I realised that
groups did much more than just ‘pull down’ or ‘up’ a learner. They have
a life of their own and — to my great surprise — this life had been the
subject of a whole subdiscipline within the social sciences called group
dynamics. My next surprise came when I found out that this vigorous
and, from an educational point of view, extremely relevant subdiscipline
was virtually unknown in the second language (L2) field, so I quickly
added a chapter to my dissertation describing its basic principles.

Then I got along with my life, focusing mainly on motivation
research, but group dynamics was always in the back of my mind as one
of the potentially most promising areas to explore; I even wrote a few
smaller articles on it (Dornyei 1990; Dérnyei and Gajdatsy 1989a,
1989b). In the early 1990s, I met a wonderful person, Angi Malderez,
who came to work in Hungary at my university. As it turned out, she
had also been hooked by group dynamics and had even started to write
a book on it with a friend, Jill Hadfield, some years back. Although life

1X
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in the end took them to different parts of the world and it was Jill who
completed the book alone (Hadfield 1992), Angi, just like me, became a
group enthusiast. We decided to pool our experiences and produced a
review paper, which, to our dismay, was at first misunderstood by most
journal reviewers. It appeared that they simply did not see the point in
looking at group dynamics, often mistaking ‘group dynamics’ for
‘group work’ and referring us to Long and Porter’s well-known 1985
paper on the usefulness of student interaction for language acquisition.

I was about to give up when one day, out of the blue, I received a
letter from Earl Stevick who had been one of the reviewers of our
manuscript and who was upset that it had been rejected. He encouraged
us to keep trying, and this encouragement — coupled with the subtle
change in the zeitgeist in the field (with psychological approaches
gaining prominence) — finally brought results: Angi and I succeeded in
publishing not one but two overviews of the field (Dornyei and
Malderez 1997, 1999), and a summary of group dynamics and co-
operative learning (Dornyei 1997) was also accepted in a special issue
of the Modern Language Journal, edited by Martha Nyikos and
Rebecca Oxford (1997). To top it off, an American colleague, Madeline
Ehrman, and 1 decided to write a theoretical summary of group
dynamics and group psychology, which the American publisher Sage
contracted straight away (Ehrman & Dornyei 1998).

Thus, by the end of the 1990s there were two books out on group
dynamics in the Lz field: Jill Hadfield’s (1992) very practical guide and
Ehrman & Dérnyei’s (1998) highly theoretical work. What was missing
was something in between: a book promoting group dynamics that
would contain a more elaborate rationale and overview than the
Hadfield book (which, apart from short introductions, only offers
classroom activities in a ‘recipe book format’) but would be more
accessible and relevant to classroom practitioners than the Ehrman-
Doérnyei monograph. So I was on the lookout to find a fellow enthusiast
who would be happy to join this project — after all, the best way to
write about groups is surely in a team!

I have known Tim for a long time and I always thought that he was
one of the most creative applied linguists, constantly coming up with
original and highly colourful ideas. He also has the rare gift of being
able to combine an interest in some of the most theoretical issues of the
field and a passion for actual classroom teaching. One day, after I had
already moved from Hungary to Britain, I was reading Tim’s enter-
taining and thought-provoking book, Language Hungry! An intro-
duction to language learning fun and self-esteem (Murphey 1998a), and
it suddenly clicked: Tim would be the ideal companion for the group
project. And before long, we were on the way.

X
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Preface
Tim

Groups, teams and communities have often excited me with their
potential for greater learning, amazed me with their increased creativity,
and sometimes disappointed me with their failure to communicate and
come together. For the first seven years of my career at the University of
Florida’s English Language Institute I taught diverse groups of inter-
national students (Asians, Arabs, Latin Americans, and Europeans),
followed by eight years teaching and doing my PhD research on music
and song in language education in Neuchatel, Switzerland. As a grad
student, T partially supported myself by teaching private lessons and
wrote Teaching One to One (1991), which looks closely at building
rapport with others. During this period, I also worked for 1§ summers
as a language and sports teacher to international children from six to
seventeen years of age in the Swiss Alps, forming groups in and out of
the classroom. Then came 11 years at a Japanese university and a year
and a half in Taiwan before returning to Japan in 2003. (Don’t add all
those up!) In every environment, with whatever the mix of cultures, I
have found that explicitly attending to group-forming processes and
stages has paid off in more peaceful classrooms and improved learning.

As pleasurable as some of my own classes have been, I still want to
understand better how to consistently bring people together, excite
them with the greater possibilities of cohesive teams, and navigate the
inevitable ups and downs of group life. I see threads of this in my own
writing about friends (Murphey 1998b), near peer role models
(Murphey 1998¢; Murphey and Arao 2001), and critical collaborative
autonomy (Murphey and Jacobs 2000). While in Switzerland doing my
PhD, I lived in a community of students who ardently discussed and
debated practically everything. I was introduced to, and enacted, the
Vygotskian idea that learning appears first in social interaction, between
minds, and that messages are co-constructed by participants. About 15
years later, another group exemplified this process for me even more
dramatically: Mark Clarke’s ‘doctoral lab’ at the University of Colo-
rado, Denver. Composed of about a dozen ‘as diverse as you’ve ever
seen’ highly social thinkers who delighted in exploring ideas systemic-
ally, they welcomed me openly for three months when I was on
sabbatical in 1999 and showed me the essentials of a high-achieving
group: food, fun, friendliness, flexibility and ferocious philosophising
with a purpose!

As T began to work on this project with Zoltan in 2001, I was
changing jobs from Nanzan University in Japan to Yuan Ze University
in Taiwan, saying goodbye to several groups and wondering how I was
going to fit in with new faculty, students and cultures. I was a bit

X1
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anxious about leaving the ‘known’ and learning a bit of Chinese, and at
the same time also excited. Now, as we are finishing this book, I am
planning my return to Japan in April 2003 to Dokkyo University, and
again saying goodbye to groups that I have become very attached to and
again feeling the anxiety and excitement that comes with joining new
groups. Thus, writing this book at this moment in my life has been
doubly rewarding because I have been able to use what we are writing
about even more deeply as I am travelling between cultures, countries
and institutions. In fact, I believe that because of this book, I have
recently been able to have some of the most powerfully cohesive groups
I have ever had.

While much of the early research in group dynamics was Western in
origin and often in business contexts, I and my graduate students
(junior and senior high school teachers) have found group dynamics
extremely relevant in our Asian educational environments (Murphey
2003; Ozawa 2002). My energetic MA graduate school class in Taiwan
read this book in draft form and daringly tried out suggestions in their
own language classes. While, stereotypically, Asia is known for its
cohesive groups, we found that actually studying how groups form and
perform could take us beyond superficial social groups and help us
construct more high performing teams. More recently, I have shared this
information in training workshops in Syria and received similarly
positive reactions.

I had read several of Zoltan’s articles and books before I actually met
him on a trip to Budapest back in the early 1990s. Since then we have
met at numerous conferences, always interested in each other’s research.
It has been exciting to work on this book with him. He has a contagious
enthusiasm for his research and teaching, and is an easy person to
immediately like. Over a delicious breakfast at a very old train station
halfway between the East and West in February 2001, we decided this
would be a wonderful book to write together. And it has been!

xil

© Cambridge University Press www.cambridge.org



http://www.cambridge.org/0521529719
http://www.cambridge.org
http://www.cambridge.org

