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abstracts, article 64
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reading for see academic reading
testing for 109, 154, 292
academic reading 104, 130-1, 180
and grammar test 98
access, lexical 76
accuracy criteria 268
achievement, measures of 350-1
acquisition, hierarchy of 8
ACTFL see American Council for the
Teaching of Foreign Languages
(ACTFL)
Adams, M. J. 20
adaptive tests 162, 198
adjunct questions 42, 51
administration of test 168, 198
admissions decisions, example 178-85,
292
adult literacy 257, 269
informal assessment of 257, 258

Adult Literacy Basic Skills Unit
(ALBSU), UK 260

Advanced Reading, examples 322-30

advertisements 77

affect 4, 54-6, 83, 123, 165-6, 202

ALBSU see Adult Literacy Basic Skills
Unit (ALBSU)

Allan, A. I. C. G. 304, 331, 333, 334

Allen, E. D. 279-80

ALTE see Association of Language
Testers in Europe (ALTE)

Alvarez, G. 346

American Council for the Teaching of
Foreign Languages (ACTFL),
proficiency guidelines 104, 278-81

amount of reading 283

analytic approaches see discrete-point
methods

Anderson, N. 87, 88-9, 97

Anderson, R. C. 68, 69

anonymity 144
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Anthony, R. 269
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anxiety 54-5, 56, 83, 123
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Arabic 74, 76, 352
ASLPR see Australian Second Language
Proficiency Ratings (ASLPR)
assessment
ability to extrapolate from to the real
world 27
‘alternative’ 27
as a cognitive strategy 166
and computer-based testing 351-4
as describing 269
distorting effect of 16
for the future 303-57
internal 198
as a socioculturally determined
practice 27-8
see also formal assessment; formative
assessment; informal assessment
procedures; reading assessment;
summative assessment
assessment methods 332-42
Association of Language Testers in
Europe (ALTE), framework for
language tests 129, 281-4, 291
assumptions, cultural 45-6, 62
attainment, national frameworks of
272-8
attention, selective to text 309
attitudes, and literacy training 257
auding rate 57
audiotape 337
Australian Second Language Proficiency
Ratings (ASLPR) 104, 278, 284
Ausubel, D. P. 17
authenticity 148, 256
of texts 157, 256, 284, 288, 297
author, reader’s relationship with the
126, 144, 309, 320, 322
automaticity 12, 15, 19-20, 111, 352
of word recognition 30, 57, 75, 80, 122

Bachman, L. F. 63, 89, 96-7, 98, 124,
134, 135, 207, 227, 230, 304, 355
framework 140-64
on test development 168, 170
background knowledge 28, 29, 33-4,
44-5, 63, 80, 121, 255
versus text content 102-6, 114

background knowledge effect 43,
310-11

Banerjee, J. 342

Barker, T. A. 344

Bartlett, F. C. 17, 33, 45, 55

Barton, D. 25, 26, 257, 354

beginning readers 34, 59-60, 275-6,
341

identifying component skills 93,
97
and layout of print on the page 76

behaviourism 17

Bensoussan, M. 88, 100

Berkemeyer 339

Berman, I. 101

Berman, R. A. 37, 69

Bernhardt, E. B. 38, 69, 230, 231-2,
338-9, 352

Biasing for Best (Swain) 63, 143

bilingual readers 23-4, 41

Block, E. L. 41, 42, 347-8

Bloom, B. S. Taxonomy of Educational
Objectives in the Cognitive Domain
10

blueprint see test specifications

Bormuth, J. R. 72

Bossers, B. 38, 39

bottom-up approaches, defined 16-17

bottom-up processing 16-20

boys 56

Braille 13

Bransford, J. D. 8, 43

breath groups see pausal units

Brindley, G. 272

British Council 103, 183

Broadfoot, P. 270

Brown, A. 309

Brown, J. D. 103

Brumfit, C. J. 28

Buck, G. 90-1, 305, 307

Biigel, K. 56

Burke, C. L. 340

Buunk, B. P. 56

C-tests 75, 225
CAE see Certificate in Advanced English
(CAE)
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Canale, M. 135
Carnine, D. 70, 347
Carr, T. H. 97
Carrell, P. 17, 34, 39, 40, 68, 75, 103
Carroll, J. B. 22, 71, 95
Carver, R. P. 12-13, 14, 47-8, 52, 57-8,
69-70, 101-2, 106, 111, 149
Cavalcanti, M. 333-4, 335
CCSE see Certificate in Communicative
Skills in English (CCSE)
Certificate in Advanced English (CAE)
291-2
Certificate in Communicative Skills in
English (CCSE) 250, 296-301
Certificate of Proficiency in English
(CPE) 292-3
Chall, J. S. 71, 73
Chang, F. R. 342-3
Chapelle, C. A. 352
checking on reading, informally 259-60
Chihara, T. 105
children, self-assessment by 257
children’s story books 153
Chinese 73, 76, 352
chronological ordering 67
Chapham, C. 62, 104, 105
Clarke 38
classroom assessment
characteristics of 191-2
validity of 186
classroom conversations 259, 336-8,
356
classroom instruction, feedback in
162
classroom observation 259, 262, 265
classroom setting, secondary school,
example 186-92, 200
closed questions 258
closure, theory of 225
cloze elide tests 225-6
cloze methods
banked cloze, 210, 218
matching cloze 210
rational 208
cloze tests 7, 72, 74, 92, 203, 205,
207-11, 258, 259, 334
cognition, and reading 21-2

Index 379

cognitive ability
non-linguistic 48, 202
and reading ability 280
cognitive psychology research 14
cognitive strategies 56, 166, 308, 309
cognitive variables 90, 101-2, 111,
126
Cohen, A. D. 333
cohesion 37, 67-8, 80, 221, 346
and readability 67-8, 80
communication strategies 308-9
communicative approach 256, 293
communicative language ability
Bachman model of 158
constructs of 134-6
defining 89
as framework 124
communicative language testing 27,
250
Communicative Use of English as a
Foreign Language (CUEFL) 145,
149, 154, 157
compensation hypothesis 50
competences 21, 124, 134-5
complementarity, of word meaning
346
comprehension
complex set on interacting processes
339
continuum with critical thinking
21-2
and decoding 35
described 12
global 87-8, 92-3, 207
and inference 22, 95
and intelligence 107
local 87-8, 92-3
macro- and micro-levels of 92-3, 114
and number of look-backs 338
overall 133-4, Fig. 4.3
as product of reading 4-7
and speed 57-8
see also understanding
computer corpora 354
computer literacy 78, 144, 353-4
computer-adaptive testing 109-10, 198,
353
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computer-based assessment 351-4
computer-based self-instructional
materials 78
computer-based test design 79, 84
computer-based testing 147, 205, 215,
332, 345, 351-4
validity of 354
computer-controlled reading tasks 59
computers, data presented on screen
78-9
conferences, reading 265, 336
confidence 277, 283
confirming validity of hypothesis 19, 21
construct 111, 117, 118-20, 136, 165,
356
and chosen test method 202
defining for a given purpose in a
given setting 117, 123-4
measurement of different aspects of
the 202
of reading ability 1-2, 116-37
of reading development 271-302
of second-language reading 121-2
and test specifications 124-5
construct-based approach 116-37
construct-irrelevant variance 119,
122-4, 157
construct-underrepresentation 119, 122
constructed response items see short-
answer questions
constructs of reading 120-4, 136
comparison of different 128-31
and constructs of communicative
language ability 134-6
content analysis 61-3, 88
content words 69
context, and meaning 70-1
context-using skills 346-7
contextual guessing 71, 197, 309-10,
345, 346-7
continuous assessment 193, 257
conversations
classroom 336-8
as informal assessment 259, 335-6,
356
Cooper, M. 37-8, 69, 268
corpora, computer 354

correcting hypothesis as text sampling
proceeds 19, 21
Council of Europe, Common
Framework 124, 125, 132, 278, 281,
287, 289
CPE see Certificate of Proficiency in
English (CPE)
criteria
for accuracy 268
for judging acceptability of response
285-6, 307, 320-2, 329-30
criteria for assessment
explicitness of 151, 184
implicit 188, 191
critical evaluation 7-8
critical reading 7, 133, 180, 181
skills 21-2
strategies in 320-2
subskills in 21
CUEFL see Communicative Use of
English as a Foreign Language
(CUEFL)
cues
meaning-based 347
word-level 347
cultural knowledge 34, 45-6, 80, 165
culture specificity 22, 25-8, 45-6, 66,
105
Cummins, J. 23-4
Cyrillic script 75

Dale, E. 71

Dallas, D. 69, 73

data, presentation of 77

data collection 305

data-driven processing see bottom-up

approaches

Davey, B. 87, 88, 91, 95, 106-7

Davies, A. 11, 72, 73, 109, 225-6

Davies, F. 340

Davis, F. B. 9, 49

de Witt, R. 131

Deane, D. 267

Dearing, Sir Ron 273

decoding
and comprehension 35
phonemic/graphemic 338
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poor phonetic 20
see also word recognition
deduction 21, 309, 314-15
deep reading 55, 152
defamiliarisation 65
definitions, theoretical and operational
124, 136-7
Deighton, L. 70
density of information 61-2
descriptors of reading ability, in scales
of language proficiency 132-4
detail question 52, 133, 312
development
positive and negative aspects 283
reading 34, 59-60, 83, 140, 265,
271-302
deviation 65
diagnosis 11, 20, 59, 122, 140, 148, 332,
344
and informal assessment 267
informal of individual difficulties 258
diagnostic tests 125-8, 306, 307, 332,
334, 336, 339, 352
diagrams 77
DIALANG project 125-8, 354
Assessment Framework (DAF) 125-8
Assessment Specifications 125
domain of reading 155-6
self-assessment in 341-2
text forms 156
diaries, personal reading 155, 257, 258,
333
dichotomous test items 222-3
dictionaries 73
bilingual 100, 197
monolingual 100, 197
use in reading tests 99-101, 114
differentiation, of reader ability 176-7,
301
diplomats 172
disabilities, reading 257
disciplines, different tests for different
180
discourse cloze test 331-2
discourse competence 135
discourse strategies 36
discrete-point methods 206-7

Index 381

distance-learning 78
distortion 16, 64, 114, 236
doctored text see cloze elide tests
domain
language use domain (Bachman and
Palmer) 140
real-life and language instruction 140
Dérnyei, Z. 225
Douglas, D. 121, 171
Drum, P. A. 95
Duffy, G. G. 41, 348, 350
dyslexia 60, 97

Eamon 310
early phonological activation 14
early reading 275-6
miscue analysis in oral reading 341
editing tests, identifying errors 224
education, Western 62
educational achievement, components
of 10
educational setting, examples 178-92
EFL see English as a Foreign Language
elaboration 64
eliciting methods 332-42
Ellis, R. 322, 330
ELTS see English Language Testing
Service (ELTS)
emotional state 54-6, 80, 83, 123
empirical verification 301-2
encoding 342
encoding time 57, 344
Engineer, W. 108-9
English 69, 71
and Hebrew 101
lack of orthographic transparency 75
typography 74-5
English as a Foreign Language (EFL)
reading tests 96, 230, 272, 334
use of dictionaries in 100
English Language Testing Service
(ELTS) 103, 144, 183
English Proficiency Test Battery (EPTB)
109
English as a Second Language (ESL)
204-5, 306, 317
English for Specific Purposes (ESP) 36
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EPTB see English Proficiency Test
Battery (EPTB)
Erickson, M. 103
errors, identifying in text 224
Eskey, D. 12
ESL see English as a Second Language
(ESL)
ethnographic research techniques 354,
356
European Commission 125
evaluation skills 118, 122
examinations
central 199
different levels of 197-8
exercise types 311-17
exercises, operationalisation of
constructs as 311-31, 356
exercises design, and test item design
203
expected response 125
characteristics of 142, 159-62
language of 142, 161
and observed response 340
types of 156-7, 160-1
expert judgement 72, 90, 96, 231-2, 306
explicitness 8, 62, 70
and learner age 347
expository texts 67, 234
extended production response 157, 160,
161, 183, 230
extensive reading 28, 51, 123, 187, 312
formal testing not recommended
257-8
externalising 3, 4
eye movement studies 4, 18, 56-7, 335,
336

facsimiles of read texts 157, 256
factor analysis 9, 95, 99
facts
distinguishing from opinions 298, 320
reading for 54
familiarity 44, 46, 62, 63, 64, 64-5,
69-70, 81, 133, 144
content or language proficiency
103-4
cultural 282

Farr, R. 101
fatigue 165
FCE see First Certificate in English (FCE)
feedback 18, 162-3
in test development 170-1
fiction 63, 65, 155
field dependence 91
field independence 91
First Certificate in English (FCE) 89,
128-30, 131, 291
first-language reading
development 59-60
and language knowledge 34-5, 80
National Curriculum attainment
targets for English 272-6
and second-language reading 23-4,
80, 300
Flesch, reading-ease score 71
Flores d’Arcais 69
fluent reading 59-60, 122, 283
characteristics of 14
elements in 13
and reading development 12-13
speed compared with speed of
speech 14
FOG index 71
fonts 74, 76
computer screen 79
Fordham P. 26, 258, 259, 269
foreign-language reading
band descriptors for academic
performance 284-7
construct 128
development 3001
and language knowledge 36-9
National Curriculum attainment
targets 276-8
portfolios and profiles for 267
school-leaviing achievement,
examples 193-200
self-assessment in 341-2
word-recognition skills 345
formal assessment 172, 178, 198
formative assessment 339
Forrest-Pressley, D. L. 347
four-option questions see multiple-
choice questions
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frames 33 automaticity and speed of word
framework recognition 18, 19-20
advantages of using 164 compared with poor readers 50, 83,
Bachman and Palmer’s 140-64 87
examples of 171-200 as flexible users of strategies 4, 307
Organisational Competence 124 metalinguistic skills of 41, 347-8
Pragmatic Competence 124 portrait 286
for test design 11, 124, 138-66 precision of word recognition 18
Test Method Facets 124 skills 33, 48-50
frameworks of attainment, national think clearly 21
272-8 and use of text structure 310
Fransson, A. 54-5 see also fluent reading
free-recall tests 230-2, 338-9, 355 Goodman, K. S. 4, 14, 16, 17, 19, 21, 57,
free-response items 331 74, 270, 312, 317
Freebody, P. 68, 69 Goodman, Y. M. 340
Freedle, R. 88 Gottlieb, M. 267
French 42, 280 Gough, P. 12, 35
Fuchs, L. S. 268 Grabe, W. 12, 13, 18, 56, 69, 110, 306
function words 69 guidelines for teaching reading 28-9
Graded Oral Reading Paragraph Test
gap-filling tests 7, 207-11, 259, 331-2 (GORP) 350-1
gapped summary test 240-2 grammatical skill, in reading 96, 98
Garcia, G. E. 269 graphic information 76-8, 153, 189,
‘garden-path’ studies 35, 68-9 242, 256
Gardner, K. 9 Gray, W. S. 7-8
Garner, R. 338 Grellet, F. 203, 311-17
Garnham, A. 35 Griffin, P. 262, 267
GCSE see General Certificate of group reviews 258
Secondary Education (GCSE) groups, reading in 187, 188
General Certificate of Secondary guessing 89, 312
Education (GCSE), UK 273 contextual (Hosenfeld) 309-10
general language proficiency 205 from context 71, 197, 346-7
general reading ability 94-5, 106 and word-recognition skills 345
General Service List (GSL) (West) 36 see also psycholinguistic guessing
generalisability 7, 52-3, 62, 81, 115, 117, game
123-4, 140-1, 256, 356
and performance assessment 27, 285 Hacquebord, H. 39
genre 39-41, 63-5, 80 Hagerup-Neilsen, A. R. 68
German 69, 95, 280, 338 Halasz, L. 66
Gibson 334 Hale, G. A. 104-5
girls 56 Halliday, M. A. K. 6, 25
gist 52, 128, 130, 312 Hamilton, M. 26, 257, 354
glossaries 73 Hamp-Lyons, L. 147
goal-setting 166 Harri-Augstein, S. 15, 335-6
Gollasch, F. V. 340 Harrison, C. 72
good readers Heaton, J. B. 202
abilities of 33, 48-50, 57 heaviness 37, 69
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Hebrew, 74, 76, 101

Hill, C. 22, 25, 26, 27, 63
Hirsch, D. 35

Hock, T. S. 103-4

Holland, D. 26

Holland, P. W. 260

Holt, D. 270

homonyms 69

Hosenfeld, C. 309-10
Hudson, T. 17
Huerta-Macias, A. 267, 270
Hughes, A. 202

hyponymy 346

hypothesis generation 19, 21, 312
hypothesis-testing 58

idea units, scoring in terms of 230-1
IELTS see International English
Language Testing System (IELTS)
illocutionary force 73
illustrations 76, 77, 153
immediate-recall tests see free-recall
tests
incidental learning 51
independence, in reading 133, 275, 277
individual differences
identifying through different tests
176-7
responses 123
skills 93
individuals
characteristics of 158-9, 165-6
decisions about based on reading
ability 167, 203
inference 7-8, 9, 21, 64, 67, 70, 111, 306,
310
and comprehension 22, 95
inference type questions 88, 163, 163—-4
inferences
about reading ability 167, 203
bridging 320
elaborative 320
informal assessment procedures, 54, 83,
123, 186, 192, 257-70, 336, 355
see also classroom assessment
Informal Reading Inventories (IRIs), US
267-9

informants, use of expert 170-1
information
basic or detailed 282-3
density of 61-2
verbal and non-verbal 76-8
information technology, role in
assessment of reading 144, 303, 351
information theory 61
information-transfer questions 77-8,
242-8
cognitive or cultural bias in 248
as realistic 250-4
input
characteristics 141-2, 152-9
format 141, 153, 157
language of 142, 153, 158-9, 183
organisational characteristics 142,
159
topical characteristics 142, 159, 175
length of 153-4
relationship with response 142, 162-4
test and TLU 154
instructions of rubric, implicit or
explicit 145, 146-7, 187
integrated methods see integrative
methods
integrative methods 26-7, 30, 2067
intelligence
and comprehension 107
reading and 56, 94, 95, 101-2, 114
intelligence tests 70, 99
and reasoning 102
intensive reading 312
intentional learning 51
interaction, between reader and text see
process approaches
interactive compensatory model 19, 50
interactive models, and parallel
processing 18-20
interactivity with text 20, 165, 276, 278,
280
interest, reader 53-4
interlanguage development 132
International English Language Testing
System (IELTS) 98, 103, 104, 105,
109, 130-1, 154, 180, 183
compared with FCE 130-1
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draft band descriptors 185, 272,
284-7
Test of Academic Reading 205-6
Internet 78, 353-4
interpretations
legitimacy of different 6, 26, 150, 192
methods of 81, 192, 201
intervention, pedagogical 59, 140
interviews 4, 6, 198, 335-6, 355
about reading habits 257, 258
conversational paradigm 335-6
introspections 4, 90, 333-5
test-taker’s 97, 331-2
training for 333-4
intrusive word technique see cloze elide
tests
intuition 132
1Q test see intelligence tests
IRIs see Informal Reading Inventories
(IRIs)
Israel 101
Italian 280
item analysis 86—7
item characteristics, and item difficulty
and discrimination 88, 89-91
item difficulty 85, 86-102, 113, 126
at different levels 177, 197-8
defined 85
increasing 177, 197-8
and test difficulty 152
item discrimination 87
item interdependence 109
item length 154
item writing 170-1
Ivanic, R. 257

Jamieson, J. 352
Japanese 76, 105, 334, 345
JMB Test of English 63
Johnson, D. D. 87-8, 88
Johnson, P.J. 344
Johnston, P. 47, 99, 105-6, 107-8, 111
Jonz, J. 207
judges
identifying skills 49, 304
panels of 304-5
Kamil, M. L. 19, 38

Index 385

Katona, L. 225
Kelly 268
KET see Key English Test (KET)
Key English Test (KET) 287-9
Kintsch, W. 9, 36, 92
Klein-Braley, C. 225
knowledge 8, 17-18, 33-48, 81
deficits and degree of interaction 19
defining general or generalised 105
explicit 41
implicit 41
lexical or cultural 46
of the world 44-5
see also background knowledge;
cultural knowledge; language
knowledge; metalinguistic
knowledge; prior knowledge;
reading knowledge; subject matter
knowledge
Koda, K. 75
Koh, M. Y. 103
Kostin, 1. 88

L1 reading see first-language reading
L2 reading see second-language reading
laboratory settings 52, 333, 334
language
choice of test 353
of expected response 142, 161-2
of input 158-9, 161-2, 183, 291-2
concrete of abstract 282
organisational characteristics 142,
159
topical characteristics 142, 159
language ability, Bachman and Palmer’s
formulation 166
language backgrounds, readers from
different 352-3
language knowledge 34-9, 80, 121
and language of input 158-9
and reading knowledge 23-4
language learning, and learner
strategies 307-9
language use, and test design 138-66
Lasasso, C. 87, 91, 106-7
latencies, response see response
latencies
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Laufer, B. 35 L1 and L2 reading ability 38
layout, typographical 74-6, 80 pragmatic model of 25, 27
learner age, and explicitness of clue 347 training for 257
learner strategies 307-9 uses of 353-4
learner-adaptive tests, computer-based see also computer literacy
353 literacy assessment
learner-centred tests 355 informal 257-60
learning 51-2, 192, 257 participatory approach to 260
learning task, purpose of 203 reliability and validity in 268, 269
Lee, J. F. 230, 232, 278, 280 Literacy Profile Scales, Australia 262
legal texts 62 literacy profiles 260, 262-7, 269
Lennon, R. T. 94-5 literal meaning 7-8
letters, upper-case and lower-case 75 literal questions 163
Levy, B. A. 97 literariness, cline of 65—6
Lewkowicz, J. A. 27 literary criticism 66
lexical density 71, 280 literacy texts 65—6, 83—4
lexical inferencing 314 literature, emotional response to 55, 66
lexical knowledge 36, 99 Liu, N. 35
lexis, effect on processing 69-70 location of information 88, 312
limited production response 157, 160, logographic writing systems 76
196, 227 logs, reading 265
see also short-answer questions look-backs 338
linguistic interdependence hypothesis Lorge, 1. 71
(Cummins) 23-4 Lukmanij, Y. 9, 11, 22, 96
linguistic proficiency Lumley, T. 97
basic interpersonal communication Lunzer, E. 9, 11
skills (BICS) 23-4 Lytle, S. 260
cognitive/academic language
proficiency (CALP) 23-4 McKeon, J. 267
components of 23-4, 134-5 McKeown, M. G. 68
conversational vs. academic 23-4 McNamara, M. J. 267
and metalinguistic knowledge 42-3 macroprocesses 9, 26
linguistic variables main idea comprehension question 163
effect on comprehension 5 Mandler, J. M. 40, 68
traditional 68-71 Manning, W. H. 226
linguistics 60-1 marginal readers see poor readers
listeners 144 marking
listening centrally controlled 199
comprehension and accelerated double 199-200
speech 14 machine-markable methods 215
comprehension monitoring in 307 objective 330
and reading 12, 25 subjectivity of 232
Listening scale 133 marking scheme/key 199-200
literacy 25-8 Martinez, J. G. R. 344
autonomous model of 25 matching, multiple 215-19
cultural valuation of 25-6 Matthews, M. 11-12
ideological model of 25 Mead, R. 11
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meaning
and context 70-1
created in interaction between reader
and text 6, 7-8
level of 306
readers go direct to, not via sound
13-14
see also inference
meaning potential 6, 25
Meara, P. 75, 100
measurement 94-5, 269
‘muddied’ (Weir) 30, 148
measures of achievement 350-1
medium of text presentation 78-9,
157-8
memorising 47, 52, 56
memory
role in reading 310-11
role in responding and presence or
absence of text 106—-8
variations in 5-6
memory effects 230-2, 342
mental activity, automatic and
conscious components 14-15
Messick, S. 119-20
metacognition 13, 41-3, 60, 82, 122-3,
166, 303, 338, 339
and reading performance 348
research into 30, 347-9
metacognitive awareness, measures of
348-9
metacognitive strategies 308, 309, 328
metalinguistic knowledge 35, 36, 40,
41-3, 80, 82, 122-3, 190, 303
and linguistic ability 42-3
metaphor 66
methods
for eliciting or assessing 332—-42
multiple 88-9, 206, 270
see also research methods; test
methods
Meyer, B. 67, 310
recall scoring protocol 230, 231
microlinguistics 9, 96
Millican, J. 26
minority language, transfer from to
majority language 24

Index 387

miscue analysis 4, 257, 259, 340-1
subjectivity of 340-1
Mislevy, R. J. 305
Mitchell, D. 69
models of reading
constructs based upon 120-2
family of 135
modular approach 14
Molloy, J. 103
monitoring comprehension 122, 307,
309, 347
mood shifts 165
motivation 33, 53-4, 80, 83, 123, 255, 275
extrinsic 52, 123
intrinsic 53-4, 55, 152
Mountford, A. 73
Moy, R. H. 103
multimedia presentations 153
multiple regression 95
multiple-choice questions 7, 72, 203,
204, 205, 211-14, 331
‘correct’ response 151-2
distractors 91, 150, 204-5, 211
ease of 91, 92, 114
on Ll and L2 86
method effect 90
variables 88
Munby, J. 94, 124, 211, 312
needs analysis 140
Read and Think 204-5, 320, 332
taxonomy of microskills 10-11, 94
Musumeci, D. 278, 280
mutilated text see cloze elide tests

Nation, I. S. P. 35
national curricula 194, 272-8
National Curriculum for England and
Wales
attainment targets for English 272-6
attainment targets for Modern
Foreign Languages 276-8
national frameworks of attainment
272-8
National Vocational Qualification
(NVQ), Language Portfolios 267
natural language understanding,
expectation based 17
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needs analysis 140, 170

negative cloze tests see cloze elide tests

Nesi, H. 100

Netherlands 39

Nevo, N. 15, 334

Newman, C. 270

non-fiction 63, 65

non-literary texts 65—6

non-verbal information 76-8

non-words 345

nonsense words 346

North, B. 132-3, 134-5

Northern Examinations Board, UK 224

novel, interactive paper-based 163

‘nutshell’ (summary) statements 265

Nuttall, C. 28, 203, 257-8, 311

NVQ see National Vocational
Qualification (NVQ)

objective methods 192, 215-23
objectives of reading 51
observation
contexts for 259, 262, 265
of non-verbal behaviour 259
occupation 56
Oller, J. W. 202, 207
Oltman, P. K. 78-9, 110
opacity 37, 69
open-ended questions 258, 329, 331
in L1 and L2 86
operationalisation 49, 116, 117, 168
of construct of reading development
271-302
of constructs as exercises 311-31, 356
opposites, word 346
optimal rates of processing prose see
rauding rate
oral reading, by experts 231
ordering tasks 219-21
Orthographic processing skills 345
orthographic transparency 75-6
overhead slides 78
Oxford Delegacy suite of examinations
157

paired reading 259
Palinscar, A. 309

Palmer, A. S. 63, 227, 230, 355
framework 140-64
on test development 168, 170
paragraphs, relation between 67
parallel processing, and interactive
models 18-20
paraphrasing 161, 309
parents, teacher discussions with 265
Parry, K. 22, 25, 26, 27, 63
parsing strategies 37, 68-9, 76
participatory approach, to literacy
assessment 260, 269
passage-question relationship 87-93
passive, and scientific texts 36—7
Patton, M. Q. 270
pausal units, scoring in terms of 231
Pearson, P. D. 87-8, 88, 269
peer assessment 192
perception, intratextual 338
perceptions of reading test readiness
(PREP) 42
Peretz, A. S. 103
Perfetti, C. 35
performance assessment
and eliciting for improvement 191-3
and generalisability 27, 285
Perkins, K. 48
personality 56, 165
PET see Preliminary English Test (PET)
phoneme-grapheme correspondences
275, 344-5
phonics approach to teaching reading
5,17
phonological activation 76
phonological identification, as
independent or parallel to other
cues in identifying meaning 14
phonological processing skills 344-5
physical characteristics 33, 56—7
physical setting 124, 143-4
placement 59, 268
planning 166
pleasure, reading for see extensive
reading
poetry 65
point of view of writer of text 126, 320
Pollatsek, A. 56, 57, 75
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Pollitt, A. 95
poor readers
compared with good readers 37-8,
41, 50, 83, 87, 347-8
failure to use text structure 310
motivation 53
poor phonetic decoding 20
portrait 286
strategies of 4
as ‘word-bound’ 19, 347
Porter, D. 226
portfolio assessment 29, 192, 193, 260,
265, 269, 270
post-questions 51
power tests, and speeded tests 149-50,
198
pre-questions 51
pre-testing 170-1, 210, 212, 227
precision 57
predictability
of results 305
of use 283
predicting grammatical structures and
meaning 19, 21
prediction 59, 73, 312, 317-20
measuring 307
Preliminary English Test (PET) 289-90
preparing in advance 309
prescription 307
Pressley, M. 42
print
perception of 74-6, 78-9
relation to sound 13-14
small 76-7
transformation to speech 13-14
prior knowledge 6, 47, 338, 339
and content-specific vocabulary tests
105-6
test bias due to 99, 105-6
problem-solving 12, 19, 21, 22
process 33, 94, 152, 304-6, 355
assessment of 303-57
insights into 332-42
process approaches 3-4, 7, 303-57
processes, and strategies 303-57
processing
ability 48-56, 80, 297-8

Index 389

higher-level 111, 306
lower-level 58-9, 306
orthographic and phonological skills
344-5
problems 65
on screen versus in print 78-9
surface or deep-level 55
product 33, 94, 152, 303, 307, 355
product approaches 3, 4-7
measurement method 5, 6-7
variation in the product 5-6
proficiency
scales of language 132-4, 185
see also competence
profiles, literacy 260, 262-7, 269
prompt 154
pronunciation 348
prose. optimal rates of processing 14,
57-8
protocols of readers, analysis of 97
psycholinguistic guessing game
(Goodman) 17, 19, 27, 317
punctuation 75
purpose of reading 25, 33, 80, 82-3,
126, 145
and outcome of reading 50-2, 249,
255, 312
and test task 255
and text type 133
purpose of test 167-201, 203
and realisation of constructs 117, 118,
123, 356
and stakes 112-13
Purpura, J. 342

qualitative research 303-32, 355, 356
questionnaires, on reading habits 258
questions

central 107, 108

higher-order skills 101-2

language of 86-7

macro- and micro-level 92-3

peripheral 107, 108

script-based questions 87

self-generated 249

in target language 86-7

types of 87-93, 205-6
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questions (ctd.)
with or without presence of text
106-8, 114
see also multiple-choice questions;
textually explicit; textually implicit

Raatz, U. 225
raters
inter-rater correlation 231-2
reliability 151
training 96, 151, 170, 304
rating instruments 89-90, 96-7, 304
rauding (Carver), 12, 52, 57-8, 106
rauding rate 47, 57-8
Rayner, K. 35, 56, 57, 75
re-reading 133
reactivity 162-3
adaptivity 163, 184
non-reciprocal 163, 196
reciprocal 162-3
Read, J. 35, 99
readability 5, 71-4, 83-4, 205
and cohesion 67-8
formulae 71-2, 280
measures of 71-2
and vocabulary difficulty 99
reader intent see purpose of reading
reader variables 32, 33-60, 80

as meaning construction 6, 25

multi-divisibility view of 305-6

the nature of 1-31, 84

and other literacy skills 12, 25-6,
147-8

passive 7, 17

‘pure’ measures of 26

and reasoning 21, 22, 101-2

in relation to its uses 167-201

as socio-cultural practice 25-8

task characteristics 13-16

and thinking 21-2

reading ability

components of 94-5

construct of 1-2, 116-37

defining 49, 355

descriptors of 132-4

and levels of understanding 7-8,
9-13

predictions of 18

and thinking ability 22

transfer across languages 23-4

see also reading skills; reading
subskills

reading aloud 4, 186-7, 257, 259

omissions of words from text 340

reading assessment

future procedures 112-13

readers guidelines for 29-30
active 19 nature of 110-13
defining the construct of reading research into 85-115
ability 116-37 reading comprehension exercises,
distinguishing types of 5 classification of 312-13
as passive decoders 17 reading comprehension tests 21, 47
personal characteristics of 165 Reading Diets 258, 259
practised and unpractised 37-8 reading with intrinsic motivation see
stable characteristics 33, 56—-60 extensive reading
see also bilingual readers; good reading knowledge, and language
readers; poor readers knowledge 23-4
reading reading for pleasure see extensive
and cognition 21-2 reading
constructs of 120-4 reading process 13-16, 356
contamination with writing 236 text-based factors and knowledge-
Gough’s two-component theory of 35 based factors 338
integration into other language use reading processes, Carver’s basic 52
tasks 147-8 reading rate/speed see speed,
and intelligence 101-2 reading
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reading recorder 335-6
reading scales see scales of reading
ability
reading skills 9-10
Davis’s eight 9-10
higher-order and lower-order 22
Munby’s taxonomy of microskills
10-11, 94
reading strategies 309-11
reading subskills, identifying 95, 97
reading tests 20
criticism of 27
suites of 287-301
reading-ease score (Flesch) 71
real world, versus test taking 27, 52-3,
83, 115, 116-17, 151
real-life domain 140, 151, 259
real-life methods, relationship between
text types and test tasks 248-56
real-world tests 167-201
reasoning, and reading 101-2, 114
‘reasoning in reading’ 49
reasons for reading see purpose of
reading
recall
and reader purpose 51
stimulated 335-6
verbatim 41, 348
recall protocols 6, 64, 230-2, 339
immediate 338-9
Meyer’s scoring 230, 231
reciprocal tasks 162, 198
records
of achievement 269
of literacy activities 260-7
of reading 258, 335-6
redundancy
recognition of 340
theory of reduced 225
regional examination centres 199
register, awareness of 283
reliability 148-9, 355, 356
of assessment 110, 112-13, 199
inter-rater 89
of judgement 232, 330
of test methods 85
remediation 11, 140

Index 391

remembering, distinguishing from
understanding 6-7
representation, coded 342
research
into reading assessment 85-115
into reading and into reading
assessment 110-13
research methods 342-51, 356
obtrusive 342
simultaneous 342
successive 342
unobtrusive 342
response latencies, records of 336, 351,
352
responses
correct for wrong reason 212
covert or overt 160
directness of relationship to input
162, 163-4
discrepancies between expected and
actual 201
grouping of 305
intended 305
judgements about reasonableness/
adequacy of 285-6, 307, 320-2,
329-30
language of actual 159
in own words 161-2, 199
range of 163, 227
reactivity of 162-3
relationship of input with 142, 162-4
unintended 305, 330
see also expected response
results, predicted and unpredicted 305
retelling, of what has been read 265
retention 51
retrieval strategies 230
rhetorical structure 36, 40, 67-8, 92, 310
Rigg, P. 340
Riley, G. L. 232
Rogers 257
Ross, S. 341
Rost, D. 95, 97
Royal Society of Arts (RSA) 145, 149,
157
RSA see Royal Society of Arts (RSA)
Rubin, J. 307, 308-9, 333

© Cambridge University Press

www.cambridge.org



http://www.cambridge.org/0521599997
http://www.cambridge.org
http://www.cambridge.org

Cambridge University Press
0521599997 - Assessing Reading
J. Charles Alderson

Index

More information
392 Index
rubric

characteristics of test 141, 145-52
instructions 145, 146-7, 174
scoring method 150-2
structure 142, 147-9
time allotment 149-50
to raise metacognitive awareness
324-8
rule space analysis 90
Rumelhart, D. E. 18, 43, 44-5
Russian 75

Salager-Meyer, F. 64
sample tests 301
sampling, predicting, confirming
and correcting (Goodman) model
19, 21
sampling text for graphic clues 19, 21
Samuels, S.J. 19
scales
overall and sub-scales 133-4
rank-order 185
scales of language proficiency,
descriptors of reading ability 132-4
scales of reading ability 132-4, 136,
278-87
Scanlon, D. M. 20
scanning 52, 312, 315-16, 328
Schank, R. C. 17
schema theory 17-18, 33-48, 44, 111,
310
criticisms of 46-8
schemata 17, 21, 33-4, 108, 165
content 34, 40, 43, 103
formal 34-9
Schematic Concept Formation 48
Schlesinger, I. M. 68
Schmidt, H. H. 337
Schneider, G. 132-3
school boards, US 47
scientific texts 62—3
use of the passive 36—7
scores
contamination of reading by
weakness in writing or listening 148
cut-scores 177
‘passing’ 177

validity of 81
variability of see variance
scoring 150-2, 170, 188
computer-based 354
criteria 151-2
non-objective 330
objectivity of 227, 330
templates 230
Scotland 270
screens
computer 78-9, 84, 353-4
reading on and print-based reading
84, 353-4
TV 78
script-based questions 87, 107-8, 163
scriptally implicit questions see script-
based questions
scripts 33, 75
search-and-match strategies 107-8,
114
second language, instructions in 146
second-language acquisition research,
and computers 352
second-language education 10
second-language knowledge, and
reading ability 23-4
second-language learners
strategies in 308
word recognition 58
second-language readers
and intelligence factor 101
and language of questions 86-7
second-language reading
construct of 121-2
development 60
and language knowledge 36-9, 98
reading problem or language problem
112
strategies for 311
testing in 257-8
text simplification in 73-4
second-language reading ability 22
transfer from L1 reading ability 234,
38-9, 60, 104, 121-2, 300
second-language testing 153
Seddon, G. M. 11
Segalowitz, N. 58
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selected response 157, 160
see also multiple-choice questions;
true/false questions
self-assessment 192, 341-2, 355
by adults 257
by children 257
inventories 342
self-regulation strategies 13, 60
self-reports 257, 333
of emotional response 55
semantic relations, and word-guessing
skills 346-7
sensitivity
to discourse, and cloze methods 208-9
to meanings and language use 276
sequential approach 14
serial processing 18
setting
characteristics 141, 143-5
high-stakes 112-13, 171, 172-3, 178,
193, 200, 332
participants in 144-5
physical 143-4
professional 172-8
time of task 145
sex 56
Shoham, M. 103
Shohamy, E. 86-7, 102
short-answer questions 91, 199, 205,
227-9, 249
short-circuit hypothesis 38
Silberstein, S. 317-20
silent reading 4, 28, 160, 187, 188, 270
simplification, text 72-3, 82, 189
simulation 52, 145-6
situations, examples of testing 171-200
Skehan, P. 11
skills
identification for testing 93-7, 111,
114
individual differences 93
inferring 303
productive 132
range of 122, 306
relative separation of 148
or strategies 306, 309, 311-12, 355
and subskills 305-6

Index 393

unitary approach to 95-6, 122, 128
use of term 48-9, 80, 355
skills approach, to defining reading
9-13,93-7, 255-6
skimming 52, 58, 96, 118, 119, 312,
324-8
Smith, F. 4, 13-14, 16, 17, 57, 268, 312,
317
Smolen, L. 270
social class 56
social context of reading 25
social strategies 309
socio-cultural practice, reading as 25-8
sociolinguistic competence 27, 135
sound, relation to print 13-14, 74-6
sound-letter correspondence see
orthographic transparency
sound-symbol correspondences see
phoneme-grapheme
correspondences
sounding out see subvocalisation
Spache 268
spacing of written forms 75
Spanish 39, 280, 338, 352
spatial ordering 67
Speaking scale 133
Spearitt, D. 49
specific purpose ability 121
specific purpose testing
example 172-8
text effects in 104-5
specific purposes, reading for 103
specificity 44, 159, 163, 282-3
of instructions 147
speed
reading 12, 14, 47, 56, 58, 149, 283,
351
and comprehension 57-8
measuring and length of text 109
of word recognition 12, 56, 75, 80
speeded tests, and power tests 149-50,
198
speededness, degree of 142, 157
spoken form, and written form 13-14
Stallman, A. C. 47
standardised reading tests 47, 257, 260,
268

© Cambridge University Press

www.cambridge.org



http://www.cambridge.org/0521599997
http://www.cambridge.org
http://www.cambridge.org

Cambridge University Press
0521599997 - Assessing Reading
J. Charles Alderson

Index

More information

394 Index

standards 3
Stanovich, K. E, 18-19, 50
state anxiety 54-5, 56
statistics, test performance 88-9
Steen, G. 66
Steffensen, M. S. 46, 64
stem length 88
Stern, G. 307
Storey, P. 15, 331-2
story grammars 64
strategic competence 134, 166
strategies 33, 42, 304, 306-32
amenable to consciousness 15
characterisation in textbooks and by
teachers 311-31
checklist of 334
defined 307-8
during test-taking 331-2
not amenable to consciousness see
automaticity
and processes 303-57
research into reader 97
or skills 306, 309, 311-12, 355
wide or narrow range of 331
strategies approach to reading 15-16
analytic 15-16
simulation 16
Street, B. V. 25
Strother, J. B. 73
structure, language 35, 37, 73
study purposes, reading for see
academic reading; study reading
study reading 47, 106, 155
style 64
Suarez, A. 75
subject matter knowledge 34, 44, 80, 81,
104, 282
subjectivity, of marking 151, 232, 340-1
subtests see testlets
subvocalisation 14
summaries 6, 64, 183, 232-9
executive 152, 161
gapped summary test 240-2
multiple-choice 236-9
oral 54
scoring 151, 232-3
subjective evaluation of 205

in test-taker’s own words 161-2
summative assessment 193, 332
Supplemental Achievement Measure

(SAM) 350
Swain, M. 63, 135
Swales, J. M. 64, 67
Swiss Language Portfolio 132
syllabic writing systems 76
syllables, number of 71
syllabuses 194, 200
synonymy 70, 346, 347
syntactic feature recognition 338, 339
syntax
complexity 71-2
effect on language processing 68-9.
70

knowledge of 36, 37, 81

synthesis skills 118, 122

T-units 71
tables 77
talk-back 335-6
talking, and reading aloud 25
target language
instructions in 180, 195
questions in 86-7, 182
target language use (TLU) 2-3, 130, 168
computers and 354
domain defined 140
target language use (TLU) tasks
and test tasks 140-64
examples 171-200
task, see also item
task characteristics (Bachman and
Palmer) 140-64 Fig. 5.1
tasks
biasing effects of purpose 52, 203
and linguistic threshold 39, 82
Tatsuoka 90
Taxonomy of Educational Objectives in
the Cognitive Domain (Bloom) 10
Taylor, W. L. 72
teacher development 267
teacher-designed assessment procedure
192, 193, 355
teachers
assessment by 191, 257, 267
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constructs for reading 132-3, 134
and marking 199-200
teaching methods
relationship of assessment to 186
strategies 317, 328
and testing methods 203
teaching reading 5
Grabe’s guidelines 28-9
see also phonics approach; whole-
word approach
techniques see methods
terminology 306
test construct, definition of 168
test construction and evaluation, stages
of 168-70
test design 168, 357
checklist for 166
frameworks for 11, 124, 138-66
Grabe’s guidelines for teaching
reading and 29-30
and language use 138-66
reader and text variables in 81-4
and relationship between text and
task 255
research into assessment and 85-115
views of the nature of reading and 2,
28-30
test design statement 168
test development 168-71
components of (Bachman and
Palmer) 168, 170
linear or cyclical 170
and operationalisation of theory 136-7
Test of English as a Foreign Language
(TOEFL) 86, 88, 98, 104-5, 109,
112-13, 144, 147, 154, 180, 183,
184, 185, 331
computer-based 78
Test of English for International
Communication (TOEIC) 90
test format see test method
test items
design and exercises design 203
top-down or bottom-up? 20
see also item
test method effect 6-7, 115, 117, 120,
123-4, 202, 270, 354

Index 395

test method facet 150-1
test methods 85, 115, 198-9, 202-70,
356
alternative integrated 225-6
choice of 202, 203-6
discrete-point vs. integrative 206-7
multiple 88-9, 206, 270
objective 205, 206, 215-23
range of 205-6
subjective 205, 206
validity of 204-5
test specifications 166, 284-5
and constructs 124-5, 136
development of 168-70, 200
examples 125-36
level of detail 171
statements 169-70
test taking
real world versus 52-3, 115
strategies for 331-2
test tasks
facets of 124-5
and text types 203, 248-56
and TLU tasks 140-64
examples 167-201
test texts see text
test usefulness 165, 168, 355
test-based assessment 123, 193
test-coaching 211
test-equating procedures 185
test-takers, characteristics of 168, 355
testing methods, and teaching methods
203
testing reading, guidelines for 29-30
testlets 109-10
tests, revisions, trialling and critical
inspection 201
text
choice of 255, 256
language of the 142, 153
mediation of other variables 255
presence or absence while answering
questions 106-8, 114
simplicity or complexity 283-4
structure 283, 288-9
text analysis 1, 61
text comprehension questions 5
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text content 61-3
background knowledge versus
102-6
text difficulty 61-71, 83-4, 86, 102-13,
133
control of 73-4
estimates of 5
and item difficulty 152
and language ability 103-4
text interruption see cloze elide tests
text length 59, 283
and text difficulty 108-9, 114
text presentation, ‘live’ 157-8
text retrieval see cloze elide tests
text topic 61-3, 80, 114
arcane 62, 63
and reading outcome 255
text type 63-5, 80, 126, 154-5, 282
knowledge of 39-41, 80
and purpose of reading 133
and reading outcome 255
text types
taxonomy of 155-6
and test tasks 203, 248-56
text variables 32, 60-79, 80
texts
concrete or abstract 62, 282
difficulty levels of 258
grading of reading 279-80
literary and non-literary 65-6
medium of presentation 78-9
organisation of 40, 67-8, 80, 221, 323
relationship of questions to 87-93
simplification of 72-3, 82
see also cohesion; readability
textually explicit questions 87-8, 91,
107-8, 113, 163
textually implicit questions 87-8, 91,
113, 163
theoretical definition 119
theory 7, 10, 118, 124, 136-7, 356
and target situation language use 2-3
theory of reading, and
operationalisation of constructs
117, 125, 136-7
think-aloud techniques 4, 88, 257, 305,
333, 335, 355

thinking
in a particular language 334-5
and reading 21-2
thinking ability, and reading ability
21-2
Thomas, L. 15, 335-6
Thompson, 1. 310-11
Thorndike, R. L. 21, 49, 71, 101
Thorogood, J. 267
threshold, language 23-4, 38, 39, 82,
112, 121-2
Clapham’s two 104
interaction with background
knowledge and text 112
and L2 reading 60
time, ability to judge for completing
tasks 157
time allotment 59, 149-50
time of testing 124, 145
TLU see target language use (TLU)
TOEFL see Test of English as a Foreign
Language (TOEFL)
Tomlinson, B. 322, 330
top-down processing 16-20
topic knowledge see subject matter
knowledge
topical knowledge (Bachman and
Palmer) 63, 165
trait anxiety 54-5, 56
transfer, of L1 ability to L2 reading
38-9, 60, 104, 121-2, 300
translations, in-text 73
true/false questions 222-3, 316-17
tutor method for externalising mental
processes of test-takers 338
typographical features 74-6, 80

UCLES see University of Cambridge
Local Examinations Syndicate
(UCLES)

UETESOL see University Entrance Test
in English for Speakers of Other
Languages (UETESOL)

Ulijn, J. M. 73

understanding

differences in 7-8
distinguishing from remembering 6-7
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higher-order level 53-4, 181-2
levels of 7-9
hierarchy of 8
and reading ability 9-13
measuring 150
researcher’s definition of adequate 7
see also comprehension
unitary approach to reading skills 95-6,
122,128
University of Cambridge Local
Examinations Syndicate (UCLES)
128, 287-96
University Entrance Test in English for
Speakers of Other Languages
(UETESOL) 63
Upshur 204
Urquhart, A. H. 44, 62, 67, 104, 284-5
user interface characteristics 78-9

Véhapassi, A. 126
Valencia, S. W. 47, 270
validity
of assessment 110-11, 186, 256, 356
content 255
face 212
of inferences 117
interactiveness in test 165
and interpretation 97
of reading tests 81, 84
response 201, 330
self-assessment and 342
of test methods 85, 204-5
test relative to specific situations 159
of tests 119, 121, 136, 304-5, 332, 355
variables which affect construct 124
van Dijk, T. A. 9, 36, 66
van Peer, W. 65
Vann, R. 337
variables 32-84, 91-2, 285
contaminating 114, 236
item 85, 86—-102, 285
reader 32, 33-60, 80, 165-6, 255,
285
relationship between 143
text 32, 60-79, 80, 86, 102-13, 285
which affect construct validity 124
variance 88

Index 397

vehicle of input see medium
Vellutino, F. R. 20
verbal retrospection in interviews 4
Verhelst, N. 305
video tape 337
visual input, emphasis on 19-20
visual presentation 76-8
visualisation 15, 64
vocabulary
definitions of 99
difficulty of 69-70, 82
role in reading rests 99, 114
size 35, 73
skill 95, 96
specific and general 99
see also lexical knowledge
vocabulary tests 99
content-specific 105-6
grading of 70
vowels 74

Wallace, C. 340
Waller, T. G. 347
weighted propositional analysis
(Bernhardt) 231-2
Weir, C. J. 30, 96, 148, 202
level (c) — discrete linguistic
knowledge 101
Wenden, A. 307-8, 309, 333
West, M. General Service List 36, 71
wh- questions 258
Whaley 310
whole-word approaches 5
Widdowson, H. G. 6, 25, 27, 72
Williams, R. 69, 73
Windeatt, S. 205, 215, 352
Wood, C.T. 76
word frequency lists 71
word recognition 111, 122, 338, 351
automaticity of 12, 15, 57, 75, 80
errors 19
foreign language 345
semantic and syntactic effects on 19,
69
speed of 75
word-guessing processes, research into
346-7
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word-identification processes
orthographic 344-5
phonological 344-5
research into 344-5
words per sentence 71-2
world, knowledge of the see background
knowledge
World Wide Web 78
hot-spots 163
writing

problem of expressing ideas in 236

reading as the result of 25
writing systems 75-6

written form, and spoken form 13-14

Yamashita, J. 345
Yarbrough, J. C. 92-3

Zwaan, R. A. 66
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