
Index

abridged fiction, 274
academic writing: assessment and,

174; contrastive rhetoric and,
226–7, 229–30; genre and, 207–9

American College Testing (ACT), 168
American Sign Language (ASL),

104–7
analytic scales, 42
APA style, 95
Applebee, Arthur, 4
appropriation, 124–5, 129
Army Specialized Training Program

(ASTP), 17
article system (English), 96, 154, 156,

225
assessment: 184–9; alternative

methods for, 179–81; changes in
field of, 162–3; computerized
testing and, 180–1; constructs and,
165–79; cross-cultural rhetoric
and, 174–5; curriculum and, 81–4;
direct v. indirect, 162–4, 167; error
role and, 173; exam cultures and,
182; expectations of, 163–7;
familiarity with students and, 168,
181–2; genre and, 173–4; peer
support and, 180; portfolio,
179–80; rater training effects and,
178–9; readers and, 177–9, 257–8;
reliability and, 163–4; scale length
and, 176–7; scoring procedure for,
175–6; task variables and, 170–3;
teachers’ view of, 162; test
performance v. potential, 182–3;
text analysis and, 173–9; validities
and, 164–7; washback and, 182,
183n1; writer and, 168–70,
257–8

Atkinson, D., 233–4
autobiographic fiction, 272

Biber, D., 154
Bibliomania, 302
Bizzell, P., 179
Bloomfield, Leonard, 16–17
Braddock, R., 142
British National Corpus Online, 303
Britton, James, 143
Brossell, G., 183
bulletin boards, 295–6

Cambridge FCE (First Certificate of
English), 174

canonical literature, 274–7
Carson, Joan, 227, 250–2, 255
categorization schemes, 61n3
causal-comparative research, 38,

43–4
chat rooms, 296–8
Chenoweth, N., 320
Chinese, 99–101, 223–4, 227, 250
Christensen, Francis, 20
Christie, F., 200
City University of New York

(CUNY), 23–5
classroom: college environment and,

321–3; computers and, 285–306;
contrastive rhetoric and, 227;
essays and, 230–2; grammar
instruction and, 148–56; historical
perspective on, 311; IECC service
and, 295; literature use and,
263–81; TOEFL and, 230–2

Coe, Richard, 210
cognition, 1, 169
coherence, 42

333

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-52983-9 - Exploring the Dynamics of Second Language Writing
Edited by Barbara Kroll
Index
More information

http://www.cambridge.org/0521529832
http://www.cambridge.org
http://www.cambridge.org


334 Index

College Composition and
Communication, 26

College English, 269
College ESL, 25
Collins COBUILD English Language

Dictionary, 154
Common Underlying Proficiency

Hypothesis, 246–7
composition: 1, 18, 101–2;

appropriation and, 124–5, 129;
computers and, 285–306; context
and, 22; contrastive rhetoric and,
218–39; curriculum influence and,
75; discourse-level structure and,
20–1; feedback and, 119–36;
form-function relationships and,
151–2; French and, 98; genre and,
195–213 (see also genre); grammar
and, 141–61 (see also grammar);
multiple drafts and, 144–6;
native-born students and, 24;
North American issues in, 23–5;
pedagogical limitations and, 22–3;
process theory and, 6, 21–2;
Sapir-Whorf hypothesis and, 20;
sentence-level structure and,
19–20; social context and, 58;
Sydney School and, 200–4, 213n8,
213n9; teaching literature for,
263–83;

computers: 285–6, 307–10; accuracy
and, 289; agency and, 304; chat
and, 296–7; communication
patterns and, 299; composition
and, 285–306; digital literacy and,
1–2; discourse and, 299–300;
e-mail and, 295, 299–300;
feedback and, 298–9; grammar
software, 154; hypertext and, 300;
influence of, 287; Internet
resources and, 302–3; manner
effects of, 292–3; MOOs and,
297–8; MUDs and, 297–8;
networking and, 293–300;
potential of, 304–6; quality and,
292–3; revision and, 289;
rewriting anxiety and, 289; student
attitudes and, 288–9; team editing
and, 294–5; textual properties and,
289; usage issues and, 304–6;

Web sites, 295–8, 301–3; word
processing and, 288–93

Computers and Classroom Culture
(Schofield), 285

conceptualizations: curriculum effects
and, 71, 74–89; influences of,
86–7; teachers’, 71–92

Conference on College Composition
and Communication (CCCC), 18,
25

construct validity: 165–6; assessment
of, 167–79

content: 320; curriculum influence
and, 71–92; feedback and, 123–4;
multiple drafts and, 144–6;
reading/writing relationships and,
254–5; text research and, 41–2

context: 22, 37, 55, 191, 194;
assessment and, 173–5; classroom
environment and, 56, 58;
composition programs and, 58;
contrastive rhetoric and, 218–39;
cultural effects on, 192–3;
feedback and, 120–1, 125–7; genre
and, 192, 195–213; goals and,
56–8; grammar and, 143; issues in,
58–9; reading/writing relationships
and, 242–62; task analyses and,
255–6

contrastive rhetoric: 53–4, 192–3,
239–41; academic writing and,
229–30; advances in, 232–6;
computer science and, 238n5;
criticisms of, 232–6; cultural
effects and, 220, 222–3;
description of, 218; discourse and,
235; EFL applications of, 227–32;
essays and, 226–7, 230–2;
European Union and, 235–6;
examples of, 221–2, 226, 237–8;
future directions for, 233–4, 236;
impact of, 218–9; tertium
comparationis for, 236; TESOL
and, 224, 233–4; text analysis and,
220–3; U.S. history of, 223–7;
Whorfian interpretation and, 224;

correlational research, 38, 43–4
Crain, J. C., 270
creativity: curriculum influence

and, 77; diversity and, 87–8;

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-52983-9 - Exploring the Dynamics of Second Language Writing
Edited by Barbara Kroll
Index
More information

http://www.cambridge.org/0521529832
http://www.cambridge.org
http://www.cambridge.org


Index 335

professional networks and,
86

criterion validity, 164–5
critical thinking, 141
Crystal, David, 235–6
culture: computers and, 301–2;

contrastive rhetoric and, 218–39;
immigrant students and, 53–4, 72,
94–104, 126; literature use and,
265, 277–8; Tannen on, 234

curriculum: case studies and, 207;
college environment and, 321–3;
competency-based, 90n5;
composition and, 75; concepts
defining, 74–9; diversity and,
87–9; ESP, 205–9; generality and,
79–81; genres and, 75–6; global
differences in, 71–92; independent
courses and, 77–8; integrated,
77–9; New Rhetoricians and, 195,
199, 209–11, 212n3; personal
creativity and, 77; professional
networks and, 86; reading/writing
relationships and, 254–5;
specificity and, 79–81; student
achievement and, 81–4; Sydney
School, 200–4, 231n8, 231n9; text
functions and, 76; topical themes
and, 76–7; uniformity issues and,
84–9

Darling, Charles, 302
Dave’s ESL Cafe, 298
deafness, 104–7
democracy, 324–6
Devon method, 164
dictionaries, 46, 99–101, 278, 302
digital literacy, 1–2
Di Pietro, R., 271, 275
Directory of Professional Preparation

Programs in TESOL in the United
States, 27

disciplinary communities, 191
discourse: computers and, 299–300;

contrastive rhetoric and, 235;
metadiscourse, 212n2; structure
levels and, 20–1; text research and,
41–2

diversity: feedback and, 126–7;
literature use and, 275–7

drafting process: 21–2, 122–3;
grammar and, 141, 144–6

Educational Resources Information
Center (ERIC), 303

Educational Testing Service (ETS),
165, 168

e-mail, 289, 295–300, 303
Email Projects Home Page, 303
empirical approaches: 60;

categorization schemes and, 61n3;
causal-comparative, 38;
correlational, 38; experimental,
38; qualitative, 38–9; surveys, 38

English: academic, 207–9; APA style
and, 95; basic literary skills in, 78;
career options of, 1–2; contrastive
rhetoric and, 218–39; dictionary
use and, 46, 99–101, 278, 302;
Finnish and, 229–30; globalization
and, 1–3; grammar and, 141–61
(see also grammar); immersion
approach, 102; independent
courses and, 77–8; integrated
curricula and, 77–9; Japan and, 2;
linguistic structure of, 98;
literature use and, 263–81; need
for teachers of, 1–3; New
Rhetoricians and, 195, 199,
209–11, 212n3; noun clauses and,
155; political issues and, 16–17;
sentence structure and, 95; Sydney
School and, 200–4, 213n8, 213n9;
U.S. higher education and, 16–18;
WSSE, 235–6

English as a foreign language (EFL)
writing, 49; academic writing and,
229–30; contrastive rhetoric and,
218–39; course differences and,
67–8; diversity and, 87–8; essay
writing and, 230–2; general
approach and, 79–81, 83–4; genre
and, 195–217 (see also genre);
global differences in, 71–92;
specificity and, 79–80, 82–3;
uniformity issues and, 84–9;

English as a second language (ESL)
writing: 8–10, 30–4, 60–65;
appropriation and, 124–5, 129;
ASL and, 104–7; assessment and,

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-52983-9 - Exploring the Dynamics of Second Language Writing
Edited by Barbara Kroll
Index
More information

http://www.cambridge.org/0521529832
http://www.cambridge.org
http://www.cambridge.org


336 Index

English (cont.)
117, 162–89; behavior coding and,
47; case studies of, 93–112;
categorization schemes and, 61n3;
commercial textbook influence
and, 86; composition and, 23–5
(see also composition); computers
and, 285–306; conferences and,
128–9; context and, 22, 55–59;
contrastive rhetoric and, 218–39;
course differences and, 67–8;
curriculum implications and,
71–92; dictionary use and, 46,
99–101, 278, 302; disciplinary
communities and, 191;
discourse-level structure and,
20–1; diversity and, 87–9;
empirical approaches to, 38–9;
English departments and, 18; ESP
and, 205–9; experimental studies
in, 48–50; feedback and, 46, 50,
119–40 (see also feedback); fluency
and, 45–6; form-function
relationships and, 151–2;
foundational knowledge for, 4;
future directions for, 28–9; general
approach and, 79–81, 83–4; genre
and, 192, 195–217 (see also genre);
global differences in, 1–3, 71–92;
grammar and, 116–17, 141–61
(see also grammar); historical
perspective on, 15–34, 311;
independent courses and, 77–8;
instructional settings and, 253–8;
integrated curricula and, 77–9;
interdisciplinary emergence of,
25–8; intervention effects and, 48;
learning and, 115; literature use in,
264–8; methodological factors in,
6–7; multiple drafts and, 122–4,
127–8, 144–6; native language
differences and, 24, 68–9; network
lists and, 295–6; New Rhetoricians
and, 195, 199, 209–11, 212n3;
origins of, 12; overvaluing of,
315–31; pedagogical limitations
of, 22–3; peer review and, 46;
perceptions of, 110–11;
post-graduate influences on, 86;
preparing for, 11–14; process

theory and, 21–2, 44–50;
professional networks and, 86;
raters and, 54; reader relationships
and, 242–62; response analysis
and, 119–40; revision and, 45, 49,
124–5, 127–8; sentence-level
structure and, 19–20; single drafts
and, 127; specificity and, 79–80,
82–3; students and, 53–4 (see also
students); success stories for,
93–114; Sydney School and,
200–4, 213n8, 213n9; as
symbiotic field, 28–9; talk aloud
protocols and, 47; teachers and,
3–5, 50–3 (see also teachers); as
TESL subdiscipline, 19–23; text
research and, 37, 39–44; theory
building and, 5–7; uniformity
issues and, 84–9; U.S. higher
education and, 16–18; writing
controversies in, 270–2

English for Academic Purposes (EAP):
context and, 22; curricular issues
in, 254–5; genre and, 207;
grammar and, 153–5; needs
analyses and, 251–2;
reading/writing relationships and,
251–2, 254–8

English for Special Purposes (ESP):
25, 213n8; case studies and, 207;
context and, 22; functional
sections of, 205–6; genre and,
205–9; New Rhetoricians and,
195, 199, 209–11, 212n3; Swales
and, 205–6

English Language Institute (ELI),
17–18

English Language Testing Service
(ELTS), 176

English Through the Internet, 303
Enkvist, Nils Erik, 228
Erazmus, Edward, 19
Error, 152–3, 173–4
Errors and Expectations

(Shaughnessy), 143
essays: assessment and, 163–4, 168,

170–5; contrastive rhetoric and,
226–7; educational literature and,
273–4; Japan and, 230–2; Senegal
and, 230–2; TOEFL and, 230–2;

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-52983-9 - Exploring the Dynamics of Second Language Writing
Edited by Barbara Kroll
Index
More information

http://www.cambridge.org/0521529832
http://www.cambridge.org
http://www.cambridge.org


Index 337

ethnographic methods, 177–8
European Union, 235–6, 238n3
exam cultures, 182
experimental research, 38, 43–4
Extensive Reading Hypothesis, 248–9

face validity, 164
feedback: 46, 115, 137–40;

appreciation for, 133–4;
appropriation and, 124–5;
computers and, 298–9;
conferences and, 121, 128–9;
context and, 120–1, 125–7;
contradiction in, 120–1; diversity
and, 126–7; effective criteria for,
122–9; face-to-face, 120–1; forms
of, 119–20, 131, 136n3; grammar
and, 123–4, 126, 146–7, 152–3;
individual, 120–1, 125–7, 146–7;
L1 barriers to, 119–20; multiple
drafts and, 122–4, 127–8; peer
response and, 129–34; perspectives
on, 119–22; reading/writing
relationships and, 256–7; research
limitations in, 134–6;
response-and-revision dynamic
and, 120–1; single drafts and, 127;
teachers and, 122–9

fiction, 274
Finnish, 228–30, 235–6
Flemish, 221
fluency, 45–6
form-function relationships, 151–2
foundational knowledge, 4
Freedman, A., 209–10
French, 96–9
Fries, Charles C., 16–17

Gaer, Susan, 303
Geisler, C., 320
“Generative Rhetoric of the

Paragraph” (Christensen), 20
genre: 192, 213–7; abridged fiction,

274; assessment and, 155–6,
173–4; children’s literature and,
274; curriculum influence and,
75–6; defined, 195–7; ESP and,
205–9; grammar and, 153–6;
literature and, 264, 272–8; New
Rhetoricians and, 209–11; novels,

272–3; poetry, 273; Process
Movement and, 212; reading/
writing relationships and, 256;
research in, 197–200; short stories,
272–3; Sydney School and, 200–4,
213n8, 213n9; theory and,
197–200, 211–12

globalization: 1–3, 230; course
differences and, 67–8; curriculum
influences and, 71–92

grammar: 116–17, 157–61;
assessment and, 162; context and,
143; critical thinking and, 141;
drafting and, 141, 144–6; feedback
and, 123–4, 126, 146–7, 152–3;
genre and, 153–6; integration of,
157; language accuracy and, 143;
literature and, 265–6; New
Rhetoricians and, 212n3;
noninterventionist approach and,
144; online resources for, 302–3;
revision and, 142; sentence-level
structure and, 19–20; student
perspective and, 148–51, 155–6;
syntactic complexity and, 40, 42

“Grammar, Grammars and the
Teaching of Grammar” (Hartwell),
143

Halliday, M. A. K., 200
Hartwell, P., 142–3
Hawisher, G. E., 305–6
holistic scoring, 175
Hoter, Elaine, 303
Hyland, K., 154
hypertext, 287, 300

individual attention: assessment and,
168, 181–2; feedback and, 120–1,
125–7, 146–7

Institute of International Education
(IIE), 2

integrated curricula, 77–9
Intercultural E-mail Classroom

Connections (IECC), 295
Interdependence Hypothesis,

246–7
International Association of Teachers

of English as a Foreign Language
(IATEFL), 303

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-52983-9 - Exploring the Dynamics of Second Language Writing
Edited by Barbara Kroll
Index
More information

http://www.cambridge.org/0521529832
http://www.cambridge.org
http://www.cambridge.org


338 Index

International English Language
Testing Service (IELTS), 176–7

Internet, 1, 298, 302–3. See also
computers

“Internet Projects for Learners and
Teachers of English,” 303

Internet TESL Journal, 298, 303
invention strategies, 21–2

Japanese: contrastive rhetoric and,
224, 226, 236; essay writing and,
230–2

Johns, Ann, 250–2
Journal of Basic Writing (JBW), 24–5
Journal of Second Language Writing,

3, 26, 36

Kaplan, Robert, 20, 218–9, 223
Kidon Media-Link, 302
Kitzhaber, Albert, 269
Knight, L., 268, 270
Korean, 223–4
Krashen, Stephen, 143–4, 248–9
Kubota, Ryuko, 233

Language Learning, 25–6
Language Threshold Hypothesis,

247–9
Larson, Richard, 269
Latosi-Swain, E., 269–70
Leki, Ilona, 125, 250–2
Lindemann, Erika, 269
Linguistic Funland TESL, 303
linguistics: 16, 20–21, 40, 42;

contrastive rhetoric and, 218–39;
genre and, 195–213 (see also
genre); grammar and, 141–56;
network lists and, 295–6;
reading/writing relationships and,
242–62; SFL and, 200

LINGUIST list, 296
literature: 193–4, 282–3; canonical,

274–7; genre and, 264, 272–4;
grammar and, 265–6; historical
controversies in, 269–72;
multicultural, 274–7; novels,
272–3, 280; poetry, 273; pros/cons
of using, 264–8; reading and,
263–4, 279; short stories and,
272–3; social issues and, 277–8

Lloyd-Jones, R., 142
local area networks (LANs). See

computers
Longman Grammar of Spoken and

Written English, 154

McKay, S., 271
Macromedia, 301
Matsuda, Paul Kei, 218
Mauranan, A., 229
Mbaye, A., 231–2
metadiscourse, 212n2
models, 5–7
Modern Language Journal, 35
MonoConc, 303
Moran, C., 299–300
multiple drafts: 21–2; composition

and, 144–6; feedback and, 122–4,
127–8; grammar and, 141

multiple texts, 246, 250–1
multiple trait scoring, 176
multi-user domains, object oriented

(MOOs), 297–8
multi-user domains (MUDs), 297–8

native English speakers (NES)
teachers, 54

native language (L1): 5; contrastive
rhetoric and, 218–39; negative
feedback and, 119–20; perceptions
of, 68–9; reading relationships
and, 242–6; writing controversies
in, 269–70

Nelson, Gayle, 227
NETEACH-L list, 296, 298
networking, 293–300
New Rhetoricians, 195, 199, 209–11,

212n3
newsgroups, 295–6
nonfiction novels, 272
noninterventionism, 144
noun clauses, 155
novels, 272–3, 280

online writing labs (OWLs), 112n3
Oxford Teachers’ Club, 301

pedagogical approaches: 15; common
conceptualization influence and,
86–7; composition and, 23–5;

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-52983-9 - Exploring the Dynamics of Second Language Writing
Edited by Barbara Kroll
Index
More information

http://www.cambridge.org/0521529832
http://www.cambridge.org
http://www.cambridge.org


Index 339

contrastive rhetoric and, 218–39;
curriculum influences and, 71–81;
discourse-level structure and,
20–1; English departments and,
18; ESP and, 205–9; feedback and,
119–36; future directions for,
28–9; genre and, 195–213;
grammar instruction and, 141–61;
interdisciplinary emergence and,
25–8; New Rhetoricians and, 195,
199, 209–11, 212n3; process
theory and, 21–2; reading/writing
relationships and, 242–62;
sentence-level structure and,
19–20; student achievement and,
81–4; Sydney School and, 200–4,
213n8, 213n9; teacher
conceptualizations and, 71, 74–81,
86–9; uniformity issues and, 84–9;
U.S. higher education issues and,
16–18

peer review: 46, 180; pros/cons of
129–30; research on, 130–4

plagiarism, 303
poetry, 273
portfolios, 179–80
post-graduate education, 86
Pratt, E., 298
primary trait scoring, 175–6
process theory: 6, 21–2; behavior

coding and, 47; genre and,
195–213; information use and,
49–50; intervention effects and,
48; research on, 37, 44–50; talk
aloud protocol and, 47; techniques
used, 44, 47

professional networks, 86
Project Gutenberg Electronic Library,

302
punctuation, 164

qualitative research: 38–9; students
and, 53–5; teachers and, 50–5

Raforth, B. A., 206
raters, 54, 178
reading: aloud, 279; assessment and,

177–9; directionality issue and,
249–50; ethnographic methods
and, 177–8; extensive reading

hypothesis and, 248–9;
instructional settings and, 253–8;
interdependence hypothesis and,
246–7; L1 research into, 245–6;
L2 research into, 246–53; language
threshold hypothesis and, 247–8;
literature use and, 263–4; needs
analyses for, 251–2; rater training
effects and, 178; role of, 243–4;
sense of audience and, 242;
strategic, 256; theories for, 244–5,
253–4; writing relations and, 193,
242–62

Reading in the Composition
Classroom (Carson & Leki), 250

Reid, J., 121
revision, 45, 49, 124–5
rhetoric: 1, 103 (See also contrastive

rhetoric); assessment and, 174–5;
cross-cultural influences of, 174–5;
genre and, 195–213; New
Rhetoricians and, 195, 199,
209–11, 212n3; reading/writing
relationships and, 256;
Sapir-Whorf hypothesis and, 20;
textual influence and, 111

Roen, D., 316, 324–5
Russian, 223, 275

Sadarangani, U., 276
Sapir-Whorf hypothesis, 20
scale length, 176–7
schMOOze University, 298
Schoer, L., 142
Schofield, Jane Ward, 285
Scholastic Aptitude Test (SAT), 163
Scollon, Ron, 233
second language acquisition (SLA),

153
Selfe, C. L., 305–6
Semitic languages, 223
Senegal, 230–2, 236
sentence-level structure, 19–20
Shapiro, N., 276
Shaughnessy, Mina, 24, 143
short stories, 272–3
Smagorinski, P., 320
software. See computers
Soter, A., 223
Spack, Ruth, 233, 271–2, 277

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-52983-9 - Exploring the Dynamics of Second Language Writing
Edited by Barbara Kroll
Index
More information

http://www.cambridge.org/0521529832
http://www.cambridge.org
http://www.cambridge.org


340 Index

Spanish, 17, 97, 101–4, 126
Sperling, Dave, 298, 303
Stanovich, K., 249
Sternglass, M., 317
students: 35, 111; appropriation and,

124–5, 129; assessment and, 81–4,
162–89 (see also assessment);
classroom environment and, 67;
cognitive factors and, 1, 169;
college environment and, 321–3;
commercial textbook influence
and, 86; computers and, 285–306;
context and, 55–9; deaf, 104–7;
empowerment of, 129; feedback
and, 119–36 (see also feedback);
globalization and, 1–3; grammar
and, 148–51; immigrant, 53–4, 72,
94–104, 126; individual attention
and, 125–7, 146–7; L1 perceptions
and, 68–9; literature and, 263–8;
network lists and, 295–6; online
resources for, 302–3; peer review
and, 46, 129–34, 180;
post-graduate influences on, 86;
progress of, 162; reading/writing
relationships and, 244–6, 256–7;
research on, 53–5; role playing
and, 279; success stories for,
93–114; word processing and,
288–9

Sullivan, N., 298
survey research, 38, 55
Swales, John, 205–6
Sweet, Henry, 16–17
Sydney School, 200–4, 213n8, 213n9
syntax. See grammar
Systemic Functional Linguistics (SFL),

195, 200–4

TACT, 303
talk aloud protocols, 47
Tannen, Deborah, 234
Tate, Gary, 269
teachers: appropriation and, 124–5,

129; assessment and, 162–89 (see
also assessment); ASTP Method
and, 17; best practices and, 5;
CCCC and, 18; classroom
environment and, 67; cognitive
factors and, 1, 169; commercial

textbook influence and, 86;
computers and, 285–306;
conceptualization influences and,
71, 74–81, 86–9; context and,
55–9; contrastive rhetoric and,
218–39; current-traditional
paradigm and, 127; curriculum
implications and, 71–92; diversity
in, 87–9; feedback and, 119,
122–9 (see also feedback); general
approach and, 79–81, 83–4; global
differences in, 67–8, 71–89;
grammar instruction and, 141–61;
growing need for, 1–3; immigrants
and, 24–5; individual attention
and, 125–7, 146–7; lesson plans
and, 3–4; methods for, 110–12;
noninterventionist approach and,
144; online resources for, 302–3;
overvaluing and, 315–31;
post-graduate influences and, 86;
professional networks and, 86;
reading/writing relationships and,
256–8; research and, 35–59; role
playing and, 279; success stories
for, 93–114; training of, 3–5

Teaching English in the Two-Year
College, 26

Teaching of English as a second
language (TESL): 18; context and,
22; discourse-level structure and,
20–1; formative feedback and,
21–2; future directions of, 28–9;
invention strategies and, 21; L2 as
subdiscipline of, 19–23; multiple
drafts and, 21–2; pedagogical
limitations and, 22–3; process
theory and, 21–2; sentence-level
structure and, 19–20

Teachers of English to Speakers of
Other Languages (TESOL), 18,
224, 233–4, 301, 303

team editing, 294–5
technology. See computers
TESL-L list, 296
TESOL Quarterly, 26, 35, 233, 271
testing: 327 (see also assessment);

computer-based, 162–3, 165,
180–1; Devon method, 164; direct
v. indirect, 162–3, 167; error

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-52983-9 - Exploring the Dynamics of Second Language Writing
Edited by Barbara Kroll
Index
More information

http://www.cambridge.org/0521529832
http://www.cambridge.org
http://www.cambridge.org


Index 341

significance and, 173; essay, 163–4,
168, 170–5; multiple-choice and,
162–3; rater training effects and,
178–9; SAT, 163; scoring and,
175–7; statisticians and, 163; stock
answers and, 172; TOEFL, 162–3;
topic effects and, 170–3

Test of English as a Foreign Language
(TOEFL): 315, 328n1; essays and,
230–2; writing teachers and,
162–3, 167, 169

Test of Written English (TWE), 42,
162–3

text: 37; academic, 207–9; analysis
activities and, 155–6; assessment
of, 117, 173–5; computers and,
304–6; contrastive rhetoric and,
218–39; curriculum influence and,
75–6; ESP and, 205–9; expository,
153–4; feedback and, 123–4;
finished text analysis and, 115–18;
genre and, 195–213; grammar
and, 153–6; hypertext and, 287,
300; layered, 300; metatext and,
229–30; multiple, 246, 250–1;
production activities and, 155–6;
reading/writing relationships and,
242–62; rewriting anxiety and,
289; rhetoric emphasis and, 111;
Sydney School and, 200–4, 213n8,
213n9; word processing and,
288–93

textbooks. See literature
text research: content and, 40–2;

discourse and, 41; focus of, 39–42;
independent/dependent variables
and, 43–4; intervention effects
and, 43; lexical sophistication and,
40; linguistic accuracy and, 40, 42;
measurement choice in, 42; quality
and, 42; syntactic complexity and,
40, 42; techniques for, 39,
43–4

Thai, 223–4
Tirkkonen-Condit, Sonja, 227
topical themes, 76–7
Trimbur, J., 324–5
Truscott, J., 146–7
T-units, 174
tutoring, 46

University of Lancaster UCREL, 303

Ventola, E., 229
Vilmi, Ruth, 303
Virtual English Language Center, 298
Virtual Learning Community, 303

Warschauer, Mark, 303–4
washback, 182, 183n1
WebCT, 301
Web sites, 295–8, 301–3
Whorfian interpretation, 224
wide area networks (WANs). See

computers
Willoquet-Maricondi, P., 265, 272
word processing, 288–93
World Standard Spoken English

(WSSE), 235–6
World Wide Web. See computers
WPA: Writing Program

Administration, 26
Writer’s Workbench, 171
writing: general, 259–62, 294–5 (see

also English as a second language
(ESL) writing); academic, 174,
207–9, 226–7, 229–30; assessment
of, 162–84; college environment
and, 321–3; complexity of, 163–4;
computers and, 285–306;
contrastive rhetoric and, 218–39;
criterion validity and, 164–5;
democracy and, 324–6;
directionality issue and, 249–50;
disciplinary content and, 319–21;
employment and, 323–4; error
significance and, 173; essay,
230–2; extensive reading
hypothesis and, 248–9; genre and,
195–213; historical perspective on,
311; instructional settings and,
253–8; interdependence hypothesis
and, 246–7; justice and, 324–6;
language threshold hypothesis and,
247–8; to learn, 250–1; literature
use and, 263–81; multiple texts
and, 246, 250–1; needs analyses
for, 251–2; New Rhetoricians and,
195, 199, 209–11, 212n3;
overvaluing of, 315–31; personal
fulfillment and, 318–19;

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-52983-9 - Exploring the Dynamics of Second Language Writing
Edited by Barbara Kroll
Index
More information

http://www.cambridge.org/0521529832
http://www.cambridge.org
http://www.cambridge.org


342 Index

writing (cont.)
plagiarism and, 303; potential of,
328; prompt subjects and, 170–3,
181–2; punctuation and, 164; rater
training effects and, 178–9;
reading relationships and, 242–62;
revision and, 290; rewriting
anxiety and, 289; role of, 243–4;
sense of audience and, 242;
spelling and, 164; strategic, 256;
subject matter and, 170–1; task

analysis and, 170–3; team
editing and, 294–5; testing and,
163–4, 327 (see also testing);
word processing and,
288–93;

writing research, 44–9
Written Communication, 26, 36

Yoshimura, T., 231

Zamel, Vivian, 21, 233, 252

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-52983-9 - Exploring the Dynamics of Second Language Writing
Edited by Barbara Kroll
Index
More information

http://www.cambridge.org/0521529832
http://www.cambridge.org
http://www.cambridge.org

