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close reading, 234
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syntactic cues, 117, 118
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Coady, ., 57, 74-5, 223
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Cochran, H., 201
cognitive economy, 48—9, 50
cognitive psychology, 25
cognitive style, 107-8, 109-10
Cohen, A., 58-9, 157, 226, 241, 266

coherence, 140, 162, 241-2
relation to cohesion, 141, 142,
147
cohesion, 141, 154, 162, 241, 271
instruction in, 150, 241-2
intersentential and intrasentential,
144
lexical, 242
relation to coherence, 141, 142,
147
see also Halliday, M.; Hasan, R.
cohesive devices, see cohesive ties
cohesive ties, 231, 241
conjunction, 142, 144, 148, 241
(see also conjunctions)
ellipsis, 142, 144, 146, 241
lexical, 241
reference, 142, 144
repetition, 142, 144, 145, 242
substitution, 142, 144, 1485, 241
Collins, A., 42, 45, 48-9, 57, 76--7,
101
collocation, 242
communicative language teaching,
223
compensatory processing, 31
comprehension, basic processes of,
see models of reading
comprehension strategies, teaching
of, 239
comprehension style, see cognitive
style
concept analysis, 50
conceptions about reading by read-
ers, see models of reading,
readers’ internalized
concepts, 50, 51, 52
see also schemaf(ta)
conceptual ability, 74
see also Coady, J.
conceptual knowledge, 242
conceptually driven processing, see
top-down processing
conjunctions, 146, 154, 160-2, 266
see also cohesive ties, conjunction
conjunctive ties, see cohesive ties,
conjunction
Connor, U., 241, 250, 261
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see also metacognitive awareness
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Cooke, C., 245
Cooper, M., 58, 264—6, 269-70
covert (cultural) information, 84, 85
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edge, 231, 267
see also Grabe, W.
critical reading, 229
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see also miscue
Cummins, J., 263, 266—7
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optical, 15f, 17t
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97, 184, 185
Goodman’s sense of, 23
skills, 226, 241
see also bottom-up processing;
reading process, passive
deep processing, of word meanings,
243
default inference, see schema(ta), de-
fault inference
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reading for, 254
text, 254

developing reader, 93, 227
see also poor reader; low-level
reader
Devine, J., 127, 129, 130, 261, 263,
269,273
Dijk, T. van, 24, 60, 226, 232, 241
Directed Reading-Thinking Activity
(DR-TA), 248
discipline-effects, 168
discourse constraints, 265
use in L2 reading, 263
discrete point measures, 263
discrete stages, 31
distortions in recall, 144
Downing, J., 57
Dubin, F., 227, 272-3

East Indians, as first-language group,
143

effective reading, 12

efficient reading, 12

Eisterhold, J., 567, 223, 246, 267

elaborations in recall, 144

Elley, W., 269

ellipsis, see cohesive ties, ellipsis

English for academic purposes
(EAP), 63, 168

English for specific/specialized pur-
poses (ESP), 152, 170, 230

Eskey, D., 1-2, 57-8, 63, 94, 115,
223,227, 241, 260-2, 264,
267, 269, 271-2, 274

Experience-Text-Relationship (ETR),
248-9

expository prose, 64

expository text, types of organiza-
tion, 79, 105

see also text types; top-level rhe-

torical structures

Extending Concepts Through Lan-
guage Activities (ECOLA),
248

extensive reading, 228, 231, 23§

eye fixation, 233

eye movement, 24
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fanning effect, in memory, 48

feature recognition, 59

feedback loops, 25, 31
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Fijian, as first language, 269

Fillmore, C., 102, 108, 250

Fine, J., 157
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ences in use of, 214-15
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fluent reader, 225, 226, 227

see also good reader; proficient
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fluent reading, 94, 95, 98, 99

Fog index, 171

Frederiksen, C., 185

Freebody, P., 253

Freedle, R., 79

French, as first language, 265, 266

Fries, C., 82

Fry, E., 235

gap-filling test, see cloze tests
Garrod, S., 241
generalized reading ability, 169
genre effect, 170
see also rhetorical organization, of
texts; schema(ta), formal
Gestalt psychology, 38—40
Geva, E., 249, 252, 253f
see also flowcharting
Glasman, H., 157
Glenn, C., 42
global processing, 236
Gold, C., 28
Goodman, K., 2-3, 13, 23, 57, 74,
85,93, 115, 183, 206, 208—
10, 217, 224, 261
see also cycles; models of reading,
Goodman; models of reading,
psycholinguistic; reading pro-
cess, the
Goodman, Y., 217
good reader, 184
strategy, 186
see also fluent reader; proficient
reader

Gordon, C., 245
Gough, P., 24, 57,223
Grabe, W, 645, 227, 231, 241,
260-2, 264, 267-9, 271-4
grammar, 157
importance of, 226
role in L2 reading, 264, 268, 271
see also language structure
grammatical skills, teaching, 241-2
graphemes, 23
graphic information, 23
graphic organization, 157
graphophonemic knowledge, 23
Graves, M., 245
Gray, W., 41
Greenewald, M., 250
Grellet, F., 247
Griffin, P., 59
Groebel, L., 260

Halff, H., 52

Hall, M., 248
see also Language Experience Ap-

proach (LEA)

Halliday, M., 97, 1401, 144—6, 241
see also cohesion

Hansen, j., 245

Harris, D., 115

Harste, J., 127

Hasan, R., 97, 140-1, 144-6, 241
see also cohesion

Hayes, D., 245

Haynes, M., 59, 271

heavy noun phrase, 153, 158—60

Hebrew, as first language, 154, 264

Herman, P., 63

Hewett, N., 110

Hill, C., 225

holistic measures, 263

Horn, E., 41

Hosenfeld, C., 250

Hudelson, S., 57

Hudson, T., 57, 80—-1, 87, 136-7,

183, 244, 246, 266, 273
Huey, E., 37, 41
Hung, D., 58

illustrations, as aid to less proficient
readers, 87
implicit relationships, 162
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inductive generalizations, 48
inferencing, 45-6, 149
information processing, 41, 189
models of, 25, 27 (see also models
of reading)
instruction, reading, 227
“beginners model,” 115
impact of Goodman model on, 23
implications of miscue research
for, 215-17
learning theory, relation to, 21
reading, contrasted with, 216, 228
role of retelling in, 216
theories of curriculum/instruction,
relation to, 21
theories of reading, relation to, 21
integrative measures, 263
interactive-compensatory models of
reading, see models of read-
ing, interactive
interactive process, 76
interactive processing, 4, 101, 223,
224
vs. model, 56, 58, 59
see also models of reading,
mnteractive
intersentential connections, 241, 271
see also cohesive ties, conjunction;
conjunctions

Isard, S., 28

Japanese, as first language, 265
Joag-dev, C., 169, 239

Johns, A.; 63

Johnson, D., 243, 246
Johnson, N., 42

Johnson, P., 239, 2445

Jolly, D., 260—1

Jordan, R., 272

Just, M., 24

Kamil, M., 57, 235
Kant, 1., 73
Katz, J., 50
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key concept/key word
association tasks, 246
teaching of, 87
key vocabulary, 231
Kimmel, S., 110
Kintsch, W., 24, 60, 226, 232, 241,
270
Kirk, R., 193
knowledge-biased processing (see
top-down processing, overreli-
ance on)
knowledge sources, Rumelhart
model, 29-31
knowledge structures, see schema(ta)
Koffka, K., 38
Kohler, W., 38
Kolers, P., 115
Krashen, S., 86, 223, 228, 230

LaBerge, D., 24, 33, 62, 235
see also models of reading, bot-
tom-up; models of reading,
interactive
LaBerge, M., 245
Langer, ]., 246, 248
see also Pre-Reading Plan (PReP)
language and thought, interaction of,
12, 20
language ceiling, 58, 183, 198, 244,
266
see also language proficiency, role
in L2 reading; language
threshold; short circuit hy-
pothesis; transfer, of L1 read-
ing skills to L2 reading
Language Experience Approach
(LEA), 85—6, 231, 248
language/linguistic knowledge, see
schema(ta), linguistic
language processing, compared to in-
formation processing, 273
language proficiency, 107, 214
effects of, with background knowl-
edge, 180-2
effects on reading rate, 264
levels of, and induced schemata,
197-9
role in second language reading,
59, 120, 135, 183—4, 244,
260-3, 268—74 (see also
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language proficiency, role in second
language reading (cont.)
language ceiling; language
threshold; short circuit hy-
pothesis; transfer, of L1 read-
ing skills to L2 reading)
source of reading difficulty, 271
language structure, 14
see also grammar
language threshold, 58, 263, 266
individual differences in, 266—7
variability of, 272-3
see also language ceiling; language
proficiency, role in L2 read-
ing; short circuit hypothesis;
transfer, of L1 reading skills
to L2 reading
Larson, E., 225
Larson, J., 210
Law of Pragnang, 38
see also Gestalt psychology
Leong, C., §7
Lesgold, A., 61, 93
letter recognition, 224
Leu, D., 261
level of envisionment, 102—3
lexical features, 50—1
local cues, 186
local processing, 236
local reading, 161
logogen model, 60—1
see also automaticity, in processing
Lopez, S., 215
low-level reader, 197
see also developing reader; poor
reader
Luiten, ]J., 41

McClelland, J., 60, 93
see also models of reading,
interactive
McDowell, H., 245
McGaw, B., 185
MacGinitie, W., 110
Mackay, R., 241, 266, 272
McKeown, M., 63
McLaughlin, B., 225, 235
McLeod, B., 235
Macnamara, J., 243

macro questions, 157
McWhorter, O., 245
Madrazo, A., 263
Mabhon, D., 234, 271
Malay, as first language, 265
Mandler, J., 42
mapping, see text-mapping
Marquardt, W., 84
Mathews, M., 41
Mayer, R., 41
meaning-centered reader, see models
of reading, readers’
internalized
Medlin, D., 50, 52
memory, 33, 39-40
message center, 29
see also Rumelhart, D.
metacognitive awareness, 240
see also consciousness raising
metacognitive strategies, 34
Meyer, B., 79, 249
see also top-level rhetorical
structures
micro questions, 157
Mikulecky, B., 249, 251
Miller, G., 28, 115
Minsky, M., 41
miscue, 206, 208
correction, 209, 211
definition of, 11
dialect, 210-11
grammatical, 210
lexical, 210
non-dialect, 209
phonological, 210
quality of, 134
quantity of, 134
regression, 209, 211
reversal, 13
semantically acceptable, 118, 208,
209
syntactically acceptable, 118, 209
miscue analysis, 13, 20, 118, 129,
131, 208, 261
comprehending score, 209
Goodman taxonomy, 208—9
see also oral reading
miscue research, implications for in-
struction, 215--17
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models of reading
applications to reading instruction,
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bottom-up, LaBerge and Samuels
(original), 31, (see also La-
Berge, D.; Samuels, S.)
characteristics of, 26—7
comparison of, 33—4
Goodman, 11-21
limitations of, 20—1
macro, 20
uses of, 20—1
see also Goodman, K.; models
of reading, psycholinguistic;
psycholinguistic approach;
psycholinguistic guessing
game; whole-language
approach
history of, 22—4
information processing approach,
24
interactive, 56, 59, 93—4, 96, 224
applications to reading instruc-
tion, 227
automatic-processing, 24, 27,
31, 33, 60, 62 (see also La-
Berge, D.; Samuels, S.)
bilateral cooperative, 60, 62 (see
also Taylor, L.; Taylor, M.)
Gough, 27
implications for ESL reading re-
search, 63—4
interactive-activation, 24, 27—
31, 60 (see also McClelland,
J.; Rumelhart, D.)
interactive-compensatory, 31—
33, 60, 61, 63 (see also Stan-
ovich, K.)
interactive parallel processing,
59 (see also parallel
processing)
verbal efficiency, 60, 62 (see
also Perfetti, C.)
linear, deficiencies of, 27—9
partial/incomplete, 21, 33—4, 63
problems of evaluation, 25-6
psycholinguistic, 2, 20, 22, 23, 73,

Index 285§

74—6, 115, 183, 223, 261 (see
also Goodman, K.; models
of reading, Goodman; psycho-
linguistic guessing game;
Smith, F.)
reader-centered, 74
readers’ internalized, 108-9, 127,
128f, 129, 130, 132-7
review of, 22-36
schema-theoretic (see also schema
theory), 37-55
Smith, (F.), 24 (see also Smith, F.)
top-down, 31, 32, 225
limitations for second language,
93
see also top-down processing
Morton, J., 61, 141
Mosenthal, P., 33
Mott, B., 260

Nagy, W., 63
narrow reading, 867
see also content-centered ap-

proach; texts, specialized

Navajo, as first language, 206-7

needs analysis, 223

networking, 249

network of associations, 246

networks of relations, 188

nonsense, use in instruction, 252

Norris, W., 114

Nuttall, C., 227, 233

Oller, J., 184, 223
opaque texts, 105
oral reading, 12, 23, 116, 118, 127,
208, 261
error, see miscue
interview, 131
as window on reading process,
217
see also miscue analysis
Ortony, A., 52, 76, 101, 185, 187-8
Ostler, S., 63
overcompensation, 63—4
see also Stanovich, K.
overreliance, on text and/or schema,

63

paced reading, 234
Palmer, R., 245
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parallel processing, 33, 60, 62
see also models of reading,
interactive
Parker, F., 41
Parry, K., 223-5
pattern synthesizer, Rumelhart
model, 29
see also models of reading,
interactive
Paulston, C., 84, 86
Pearson, P., 57, 243, 245-6, 252,
254, 267
Perfetti, C., 602, 93, 2246, 232,
235-6
perseveration, 64, 107-8, 110
persistence, 110
phrase identification, 233
Polish, as first language, 130
Pollack, J., 59, 224
Pollatsek, A., 60, 225
poor reader, 87, 184, 226
see also developing reader; low-
level reader
postreading activities, 231
precise elaboration, 47
predicting, instruction in, 249
prereading activities, 229, 231,
245-8
different effects by language profi-
ciency levels, 246
Pre-Reading Plan (PReP), 248-9
previewing, 87, 246
processing
higher-level, 57-8, 93 (see also
top-down processing)
lower-level, 57—8, 93 (see also
bottom-up processing)
strategies, 74—5 (see also Coady,
J)
proficient reader, 12, 20
see also fluent reader; good reader
psycholinguistic approach, 23
see also models of reading, Good-
man; models of reading,
psycholinguistic
psycholinguistic guessing game, 23,
57,74, 93
see also Goodman, K.; models of
reading, Goodman; models of

reading, psycholinguistic;
Smith, F.; top-down
processing

Putnam, H., 51

Quillian, M., 48-9, 77

rankshifted structures, 159
Rayner, K., 60, 225
reading competence, 13
reading comprehension, 20
reading in specific academic disci-
plines, empirical studies of,
ch 11, ¢ch 12
reading lab approach, 230, 269
reading methods, organized, 2489
reading process, the, 11-21
active, 1, 3 (see also top-down
processing)
interactive, 1 (see also models of
reading, interactive
passive, 1 (see also bottom-up pro-
cessing; decoding, language)
unitary/universal, 20, 206, 207,
261
see also Goodman, K.
reading rate, 264, 268, 271
development of, 233-5
reading skills, relation to language
skills, see language profi-
ciency, role in L2 reading
reading speed, see reading rate
reading to learn vs. learning to read,
88, 267
recall protocols, 144
recoding, Goodman sense of, 23
recognition
letter, see letter recognition
rapid visual, 63, 225, 232
syntactic pattern, 63
word, see word recognition
reduction of uncertainty, 186
reference, see cohesive ties, reference
reflectivity-impulsivity, 110
repertoire of skills, 169
repetition, see cohesive ties,
repetition
retelling, 132-3, 208, 214
rhetorical devices, 157

© Cambridge University Press

www.cambridge.org



http://www.cambridge.org/0521358744
http://www.cambridge.org
http://www.cambridge.org

Cambridge University Press

0521358744 - Interactive Approaches to Second Language Reading
Edited by Patricia L. Carrell, Joanne Devine and David E. Eskey

Index
More information

rhetorical organization of texts, 170,
249
see also schema(ta), formal; text
types; top-level rhetorical
structures
Rhodes, L., 127
Rice, G., 79
Richard-Amato, P., 223
Rigg, P., 85, 183, 216, 248, 261
see also Language Experience Ap-
proach (LEA); miscue; miscue
analysis; oral reading
Rivers, W., 83
Robertson, D., 63
Robinson, F., 40
Robinson, R., 229, 248
Romantowski, J., 261
Rosenbaum-Cohen, P., 157
Rosenblatt, L., 260
Ross, B., 44
Rossman, T., 235
Ruddell, R., 23, 224
Rumelhart, D., 24, 27-31, 41-2, 57,
76—7, 93, 101, 2245, 241
see also models of reading,
interactive

Samoan, as first language, 206—7
Samuels, S., 14, 24, 33, 57, 62, 235
see also models of reading, bot-

tom-up; models of reading,
interactive
Sanford, A., 241
Savignon, S., 223
Saville-Troike, M., 58
scan, 229
Schallert, D., 185
Schank, R., 42
schema theory, 4, 73, 76-81, 101,
185-6, 198
historical antecedents of, 38—42
see also models of reading, schema
theoretic
schema(ta), 2, 41, 76, 185
activation, 42-3, 44, 80, 1056
instruction in, 248-54
availability, 80, 103-35
components of, 42—53
content, 4, 79-81, 104, 267 (see
also texts, content of)
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culture-specific, 80, 103, 104, 245
default inference, 43, 52
definition of, 37, 39
development, 48
instruction in, 244-8
need for in L2 reading, 227
discipline-specific, 104, 245
dominant, 189
formal, 4, 79-81, 104, 267 (see
also rhetorical organization of
texts; text types; top-level rhe-
torical structures)
induced, 190, 198
instantiation, 42, 77, 143, 187-8
levels of specificity, 52
linguistic, 4, 96, 267
reconciliation, 185, 187-8, 189,
190
relations to language proficiency,
244
see also background knowledge
Schorr, D., 47
Schultz, R., 250
second language reading, 1-4
Selinker, L., 152, 156
Sellner, M., 141
semantic associations, 188
semantic constraints, 265
semantic map, 246
semantic networks, 49
see also Collins, A.; Quillian, M.
semantic system, 14
serial processing, 33, 60
sheltered courses, 230
Shiffrin, Z., 52
shifting, of processing resources,
107-8
Shook, R., 270
short circuit hypothesis, 119-21,
136, 183, 186, 198, 232, 244
at different levels of language pro-
ficiency, 184, 198
types of, 16, 17-20
see also language ceiling; language
proficiency, role in L2 read-
ing; language threshold; trans-
fer, of L1 reading skills to L2
reading
Silberstein, S., 57, 115, 120, 223,
261
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simplified texts, 264, 270-1

Singer, H., 14, 58, 224

skim, 229

Smith, E., 47, 50, 52

Smith, F., 24, 57, 93, 186, 224, 233

see also models of reading, psy-

cholinguistic; psycholinguistic
guessing game

Smith-Burke, M., 248

socio-cultural meaning, 2, 82, 85

sound-centered reader, see models of
reading, readers’ internalized

Spanish, as first language, 115-21,
130, 206-7, 263, 270

specialized fields, 153

spiral curriculum, 244

Spiro, R., 107-9, 246, 252, 254

Spiroff, J., 14

spreading activation, 59, 61-2, 224

Stahl, S., 243

Stanovich, K., 24, 31-3, §7, 60-2,
224-6, 232

see also models of reading, interac-

tive; overcompensation

Stauffer, R., 248

Steffensen, M., 142-3, 169, 239,
245, 250

Stein, B., 47

Stein, N., 42

Stevens, K., 245, 248

Stoller, E., 63, 225, 230, 2323,
269, 271

story structure, see schemaf(ta),
formal

strategies, reading/reader, 206, 216,
229, 265

substitution, see cohesive ties,
substitution

Survey-Question-Read-Recite-Review
(SQ3R), 229, 248

Sustained Silent Reading (SSR), 86
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