
Grammar games and activities 
for younger learners

PRIMARY 
GRAMMAR BOX

Caroline Nixon 
and Michael Tomlinson

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-00963-8 - Primary Grammar Box: Grammar Games and Activities for Younger Learners
Caroline Nixon and Michael Tomlinson
Frontmatter
More information

http://www.cambridge.org/0521009634
http://www.cambridge.org
http://www.cambridge.org


C A M B R I D G E U N I V E R S I T Y P R E S S

Cambridge University Press

www.cambridge.org
Information on this title: www.cambridge.org/9780521009638

© Cambridge University Press 2003

It is normally necessary for written permission for copying
to be obtained in advance from a publisher. The worksheets
in this book are designed to be copied and distributed in class. 
The normal requirements are waived here and it is not necessary 
to write to Cambridge University Press for permission for an 
individual teacher to make copies for use within his or her own 
classroom. Only those pages which carry the wording 
‘© Cambridge University Press’ may be copied.

First published 2003

Printed in the United Kingdom at the University Press, Cambridge 

A catalogue record for this publication is available from the British Library

978-0-521-00963-8

Cambridge, New York, Melbourne, Madrid, Cape Town, Singapore, São Paulo, Delhi

The Edinburgh Building, Cambridge CB2 8RU, UK

th printing 200

ISBN paperback

6 8

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-00963-8 - Primary Grammar Box: Grammar Games and Activities for Younger Learners
Caroline Nixon and Michael Tomlinson
Frontmatter
More information

http://www.cambridge.org/0521009634
http://www.cambridge.org
http://www.cambridge.org


3

Contents
BOX

PRIMARY GRAMMAR
Thanks and acknowledgements 4

Map of the book 5

Introduction 8

1
LEVEL Starting off

1.1 Noun Bingo 12 1.9 Animal jumble 30
1.2 Card drills 16 1.10 Toys 32
1.3 Fashion parade 18 1.11 What’s the time? 34
1.4 Broken sentences 20 1.12 Look what we can do! 36
1.5 Hide and seek 22 1.13 What’s happening? 38
1.6 The animal train 24 1.14 My new kitten 40
1.7 Sentence scramble 26 1.15 Pairs of squares 1 42
1.8 Peter Potato Face 28

2
LEVEL Moving on

2.1 Food and drink dominoes 44 2.9 Where are they sitting? 62
2.2 The Brillmobile 46 2.10 You read, I write 64
2.3 Action charades 48 2.11 Sentence walkabout 67
2.4 Story jigsaw 50 2.12 What do we use? 69
2.5 Pairs of squares 2 52 2.13 Where were they? 71
2.6 A question of taste 54 2.14 Party time 73
2.7 Johnny’s birthday list 57 2.15 Grammargram 75
2.8 Present Bingo 59

3
LEVEL Flying high

3.1 Did he or didn’t he? 77 3.9 Who went where? 94
3.2 Three friends 79 3.10 Broken words 96
3.3 A–Z 81 3.11 Exhilarating auxiliaries 98
3.4 The Bingo habit 83 3.12 Grammingle 100
3.5 What are they going to do? 86 3.13 Read all about it! 102
3.6 Comparatively correct 88 3.14 Film frenzy 104
3.7 Weather report 90 3.15 King Arthur 106
3.8 Irregular verb checklist 92

Crosswords

Teaching notes 108 5 Parts of speech 114
1 Plurals 109 6 Past simple half crossword 115
2 I, me, my … 110 7 Irregular past 117
3 A day in the life ... 111 8 Mixed tenses 118
4 Adjectives 113 Crossword key 119

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-00963-8 - Primary Grammar Box: Grammar Games and Activities for Younger Learners
Caroline Nixon and Michael Tomlinson
Frontmatter
More information

http://www.cambridge.org/0521009634
http://www.cambridge.org
http://www.cambridge.org


4

We would like to give special thanks to the following people:
To Alison Sharpe and Hilary Ratcliff for their sound judgement and excellent guidance.
To Anna Teevan for efficiently holding it all together and bearing with us.
To Jim Kelly and Dave Bromley for their help and suggestions.
To our pupils at Star English, Murcia, Spain for enthusiastically trying out the material at all
stages of its development.
To Ricardo and Paloma for their practical help, constant support and, above all, weekends of
childminding.

We would like to thank the following teachers for their helpful suggestions as a result of trialling
or commenting on the manuscript in its draft form:

Annie Brun, Epinal, France; Laura Gandolfo, Argentina; Celia Gasgil, Izmir, Turkey; Ludmila
Gorodetskaya, Moscow, Russia; Jan Isaksen, Guanajuato, Mexico; Judit Kormos, Budapest,
Hungary; Lole Matassoni, Bologna, Italy; Viljenka Savli, Solkan, Slovenia; Anna Wyszynska,
Warsaw, Poland.

Illustrations: Kathy Baxendale (pp. 47, 62, 63, 91, 93); Beccy Blake (pp. 19, 29, 65,
66, 89, 110, 111, 112, 114); Lizzy Finlay (pp. 41,105); Gecko DTP (pp. 34, 35); Lorna
Kent (pp. 25, 31, 82); Nick Schon (pp. 13, 14, 15, 25, 37, 45, 55, 70, 78, 109, 115,
116, 117); Melanie Sharp (pp. 23, 74, 107, 113); Lisa Smith (pp.17, 33, 39, 72, 87, 95,
118); Lisa Williams (pp. 76, 58)

Text design: Dave Seabourne

Page make up: Gecko Ltd.

Cover illustration: Barbara Vagnozzi

Dedication

For Pauline and Eric Nixon with much love and gratitude. CN
To Shirley and Neville Tomlinson who started it all off. MT.

BOX
PRIMARY GRAMMAR

Thanks and
acknowledgements

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-00963-8 - Primary Grammar Box: Grammar Games and Activities for Younger Learners
Caroline Nixon and Michael Tomlinson
Frontmatter
More information

http://www.cambridge.org/0521009634
http://www.cambridge.org
http://www.cambridge.org


5

BOX
PRIMARY GRAMMAR

A
ct

iv
it
y
 t
it
le

G
ra

m
m

a
r 

fo
cu

s
A
ct

iv
it
y
 t
y
p
e

Ti
m

e
Lo

g
is

ti
cs

Le
v
e
l 
1
: 
S
ta

rt
in

g
 o

ff
 (
a
g
e
 a

p
p
ro

x
im

a
te

ly
 7

–8
)

1
.1

N
ou

n 
Bi

ng
o

A
rt

ic
le

s 
a/

an
Lis

te
ni

ng
 g

am
e

20
W

ho
le

 c
la

ss

1
.2

C
ar

d 
dr

ill
s

H
e 

is,
 s

he
 is

, (
th

ey
 a

re
)

C
om

m
un

ic
at

io
n 

ac
tiv

ity
45

W
ho

le
 c

la
ss

/
pa

irs

1
.3

Fa
sh

io
n 

pa
ra

de
Pl

ur
al

s,
 c

lo
th

es
In

fo
r

m
at

io
n 

tra
ns

fe
r

40
Pa

irs

1
.4

Br
ok

en
 s

en
te

nc
es

Be
+ 

de
te

rm
in

er
M

at
ch

in
g

20
–3

0
In

d
iv

id
ua

l

1
.5

H
id

e 
an

d 
se

ek
Be

, h
ou

se
In

fo
r

m
at

io
n 

ga
p

20
–3

0
Pa

irs

1
.6

Th
e 

an
im

al
 tr

ai
n

Th
er

e’
s

W
or

d 
or

de
r a

ct
iv

ity
20

–3
0

In
d

iv
id

ua
l

1
.7

Se
nt

en
ce

 s
cr

am
bl

e
Be

, s
im

pl
e 

sy
nt

ax
Se

nt
en

ce
 fo

r
m

at
io

n
40

S
m

al
l g

ro
up

1
.8

Pe
te

r P
ot

at
o 

Fa
ce

H
as

 g
ot

, p
ar

ts 
of

 th
e 

fa
ce

 
M

ak
e 

an
d 

do
, 

in
fo

rm
at

io
n 

tra
ns

fe
r

60
In

d
iv

id
ua

l/
pa

irs

1
.9

A
ni

m
al

 ju
m

bl
e

Po
ss

es
si

ve
 ’

s,
 h

as
 g

ot
, a

ni
m

al
s

M
ak

e 
an

d 
do

, g
a

m
e

60
In

d
iv

id
ua

l/
pa

irs

1
.1

0
To

ys
H

av
e 

go
t, 

ha
s 

go
t

In
fo

rm
at

io
n 

ga
p

20
–3

0
Pa

irs

1
.1

1
W

ha
t’s

 th
e 

tim
e?

Ti
m

e
M

ak
e 

an
d 

do
60

In
d

iv
id

ua
l/

pa
irs

1
.1

2
Lo

ok
 w

ha
t w

e 
ca

n 
do

!
C

an
C

la
ss

 s
ur

ve
y

45
S

m
al

l g
ro

up
/

w
ho

le
 c

la
ss

1
.1

3
W

ha
t’s

 h
ap

pe
ni

ng
?

Pr
es

en
t c

on
tin

uo
us

P
ic

tu
re

 d
ic

ta
tio

n
30

–4
0

W
ho

le
 c

la
ss

/p
ai

rs

1
.1

4
M

y 
ne

w
 k

itt
en

Pr
es

en
t c

on
ti

nu
ou

s
M

at
ch

in
g 

30
In

d
iv

id
ua

l

1
.1

5
Pa

irs
 o

f s
qu

ar
es

 1
Po

ss
es

si
ve

 d
et

er
m

in
er

s,
 p

re
se

nt
 c

on
tin

uo
us

C
ol

ou
r 

m
at

ch
in

g
30

In
d

iv
id

ua
l

Map of the book

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-00963-8 - Primary Grammar Box: Grammar Games and Activities for Younger Learners
Caroline Nixon and Michael Tomlinson
Frontmatter
More information

http://www.cambridge.org/0521009634
http://www.cambridge.org
http://www.cambridge.org


6

BOX
PRIMARY GRAMMAR Map of the book

A
ct

iv
it
y
 t
it
le

G
ra

m
m

a
r 

fo
cu

s
A
ct

iv
it
y
 t
y
p
e

Ti
m

e
Lo

g
is

ti
cs

Le
v
e
l 
2
: 
M

o
v
in

g
 o

n
 (
a
g
e
 a

p
p
ro

x
im

a
te

ly
 9

–1
0
)

2
.1

Fo
od

 a
nd

 d
rin

k 
do

m
in

oe
s

C
ou

nt
a

bl
e/

un
co

un
ta

bl
e 

no
un

s
M

at
ch

in
g

20
–3

0
S

m
al

l g
ro

up

2
.2

Th
e 

Br
ill

m
ob

ile
C

an
, h

as
 g

ot
Re

ad
in

g 
co

m
pr

eh
en

sio
n 

45
In

d
iv

id
ua

l

2
.3

A
ct

io
n 

ch
ar

ad
es

Im
pe

ra
tiv

es
, p

re
se

nt
 c

on
tin

uo
us

,
G

a
m

e
30

–4
0

W
ho

le
 c

la
ss

po
ss

es
siv

e 
de

te
rm

in
er

s

2
.4

St
or

y 
jig

sa
w

S
im

pl
e 

sy
nt

ax
, p

un
ct

ua
tio

n
Re

ad
in

g 
an

d 
m

at
ch

in
g

45
In

d
iv

id
ua

l

2
.5

Pa
irs

 o
f s

qu
ar

es
 2

Po
ss

es
si

ve
 d

et
er

m
in

er
s 

an
d 

pr
on

ou
ns

C
ol

ou
r 

m
at

ch
in

g
20

–3
0

In
d

iv
id

ua
l

2
.6

A
 q

ue
sti

on
 o

f t
as

te
Lik

e,
 fo

od
 

Su
rv

ey
45

Pa
irs

/i
nd

iv
id

ua
l/

gr
ou

p

2
.7

Jo
hn

ny
’s 

bi
rth

da
y 

lis
t

W
an

t, 
pr

es
en

t s
im

pl
e

Q
ue

st
io

n 
an

d 
an

sw
er

30
In

d
iv

id
ua

l

2
.8

Pr
es

en
t B

in
go

Pr
es

en
t s

im
pl

e
L

ist
en

in
g 

ga
m

e
30

–4
0

W
ho

le
 c

la
ss

2
.9

W
he

re
 a

re
 th

ey
 s

itt
in

g?
D

ai
ly

 ro
ut

in
e,

 ti
m

e,
 p

re
po

sit
io

ns
C

og
n

iti
ve

 p
uz

zl
e

30
In

d
iv

id
ua

l

2
.1

0
Yo

u 
re

ad
, I

 w
rit

e 
Pr

es
en

t 
sim

pl
e 

an
d 

co
nt

in
uo

us
  

Te
xt

 d
ic

ta
tio

n
30

Pa
irs

2
.1

1
Se

nt
en

ce
 w

al
ka

bo
ut

Pr
es

en
t s

im
pl

e 
an

d 
co

nt
in

uo
us

M
at

ch
in

g
30

–4
5

W
ho

le
 c

la
ss

2
.1

2
W

ha
t d

o 
w

e 
us

e?
Pu

rp
os

e 
cl

au
se

 (i
nf

in
iti

ve
)

G
a

m
e

4
0

Sm
al

l g
ro

up

2
.1

3
W

he
re

 w
er

e 
th

ey
?

Pa
st 

sim
pl

e
In

fo
r

m
at

io
n 

ga
p

20
Pa

irs

2
.1

4
Pa

rty
 ti

m
e

Pa
st 

of
 

be
an

d 
ha

ve
C

og
ni

tiv
e 

pu
zz

le
30

–4
0

In
d

iv
id

ua
l

2
.1

5
G

ra
m

m
ar

gr
am

Pa
rts

 o
f s

pe
ec

h
C

la
ss

ifi
ca

tio
n

30
In

d
iv

id
ua

l

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-00963-8 - Primary Grammar Box: Grammar Games and Activities for Younger Learners
Caroline Nixon and Michael Tomlinson
Frontmatter
More information

http://www.cambridge.org/0521009634
http://www.cambridge.org
http://www.cambridge.org


7

Map of the book
BOX

PRIMARY GRAMMAR

A
ct

iv
it
y
 t
it
le

G
ra

m
m

a
r 

fo
cu

s
A
ct

iv
it
y
 t
y
p
e

Ti
m

e
Lo

g
is

ti
cs

Le
v
e
l 
3
: 
Fl

y
in

g
 h

ig
h
 (
a
g
e
 a

p
p
ro

x
im

a
te

ly
 1

1
–1

2
)

3
.1

D
id

 h
e 

or
 d

id
n’

t h
e?

Pa
st 

sim
pl

e,
 s

ho
rt 

an
sw

er
s

In
fo

r
m

at
io

n 
ga

p
20

–3
0

Pa
irs

3
.2

Th
re

e 
fri

en
ds

C
o

m
pa

ra
tiv

e 
an

d 
su

pe
rla

tiv
e

Re
ad

 a
nd

 d
ra

w
30

In
d

iv
id

ua
l

3
.3

A
–Z

Ve
r

bs
, n

ou
ns

, a
dj

ec
tiv

es
Bo

ar
d 

ga
m

e
3

0
Sm

al
l g

ro
up

3
.4

Th
e 

Bi
ng

o 
ha

bi
t

Pr
es

en
t s

im
pl

e,
 a

dv
er

bs
Lis

te
ni

ng
 g

am
e

30
–4

0
W

ho
le

 c
la

ss

3
.5

W
ha

t a
re

 th
ey

 g
oi

ng
 to

 d
o?

G
oi

ng
 to

fu
tu

re
D

es
cr

ib
in

g 
pi

ct
ur

es
40

In
d

iv
id

ua
l/

w
ho

le
 c

la
ss

3
.6

C
om

pa
ra

tiv
el

y 
co

rre
ct

C
o

m
pa

ra
tiv

es
 a

nd
 s

up
er

la
tiv

es
Er

ro
r c

or
re

ct
io

n 
30

In
d

iv
id

ua
l

3
.7

W
ea

th
er

 re
po

rt
W

ea
th

er
 v

er
bs

, a
dj

ec
tiv

es
 a

nd
 n

ou
ns

Pa
rts

 o
f s

pe
ec

h 
cl

as
sif

ic
at

io
n

30
In

d
iv

id
ua

l

3
.8

Irr
eg

ul
ar

 v
er

b 
ch

ec
kl

ist
Pa

st 
si

m
pl

e 
irr

eg
ul

ar
 v

er
bs

Se
lf-

stu
dy

30
In

d
iv

id
ua

l

3
.9

W
ho

 w
en

t w
he

re
?

C
om

pl
ex

 q
ue

sti
on

s,
 p

as
t s

im
pl

e
In

fo
rm

at
io

n 
ga

p
30

Pa
irs

3
.1

0
Br

ok
en

 w
or

ds
Pa

st 
si

m
pl

e 
irr

eg
ul

ar
 v

er
bs

M
at

ch
in

g
30

In
d

iv
id

ua
l

3
.1

1
Ex

hi
la

ra
tin

g 
au

xi
lia

rie
s

A
ux

ili
ar

ie
s,

 s
ho

rt 
an

sw
er

s
M

at
ch

in
g 

an
d 

w
rit

in
g

30
W

ho
le

 c
la

ss
/

pa
irs

/ 
in

di
vi

du
al

3
.1

2
G

ra
m

m
in

gl
e

Pa
rts

 o
f s

pe
ec

h
C

la
ss

ifi
ca

tio
n

30
W

ho
le

 c
la

ss

3
.1

3
Re

ad
 a

ll 
ab

ou
t i

t!
Pa

st 
si

m
pl

e 
an

d 
co

nt
in

uo
us

W
ri

tin
g

45
In

d
iv

id
ua

l

3
.1

4
Fi

lm
 fr

en
zy

Pa
st 

s
im

pl
e 

irr
eg

ul
ar

 v
er

bs
C

og
n

iti
ve

 p
uz

zl
e

30
–4

0
In

d
iv

id
ua

l

3
.1

5
Ki

ng
 A

rth
ur

D
isc

ou
rs

e
Re

ad
in

g
45

S
m

al
l g

ro
up

A
ct

iv
it
y
 t
it
le

G
ra

m
m

a
r 

fo
cu

s
Le

v
e
l

Ti
m

e
Lo

g
is

ti
cs

1
Pl

ur
al

s
Pl

ur
al

 n
ou

ns
 

1–
2

30
In

d
iv

id
ua

l
2

I, 
m

e,
 m

y 
…

Pe
rs

on
al

 p
ro

no
un

s 
an

d 
de

te
rm

in
er

s
2–

3
30

In
d

iv
id

ua
l

3
A

 d
ay

 in
 th

e 
lif

e 
...

Pr
es

en
t s

im
pl

e
2–

3
30

In
d

iv
id

ua
l

4
A

dj
ec

tiv
es

A
dj

ec
ti

ve
s

2–
3

30
In

d
iv

id
ua

l
5

Pa
rts

 o
f s

pe
ec

h 
Ve

rb
s,

 a
dj

ec
tiv

es
, n

ou
ns

 a
nd

 p
re

po
sit

io
ns

 
3

30
In

d
iv

id
ua

l
6

Pa
st 

sim
pl

e 
ha

lf 
cr

os
sw

or
d

Pa
st 

si
m

pl
e

2–
3

30
Pa

irw
or

k
7

Irr
eg

ul
ar

 p
as

t 
Pa

st 
sim

pl
e 

irr
eg

ul
ar

 v
er

bs
2–

3
30

In
d

iv
id

ua
l

8
M

ix
ed

 te
ns

es
Pr

es
en

t a
nd

 p
as

t
3

30
In

d
iv

id
ua

l

Cr
os

sw
or

ds

© Cambridge University Press www.cambridge.org

Cambridge University Press
978-0-521-00963-8 - Primary Grammar Box: Grammar Games and Activities for Younger Learners
Caroline Nixon and Michael Tomlinson
Frontmatter
More information

http://www.cambridge.org/0521009634
http://www.cambridge.org
http://www.cambridge.org


8

What is Primary Grammar Box? 
Primary Grammar Box is a resource book of supplementary
activities for the teaching of grammar to younger learners
(7–12 years approximately), containing photocopiable
worksheets. By ‘grammar’ we mean that we are more
interested in the function of words as part of sentence
structure than solely in their individual meaning. 

The book is appropriate for beginner and pre-intermediate
level pupils and covers most of the grammar found in courses
of these levels and the Cambridge Young Learners Tests
(UCLES). 

The book includes 53 photocopiable games and activities
from 20 to 60 minutes’ duration, complete with teacher’s
notes and extension activities for further language practice. It
is divided into four sections: three sections of extended
activity types grouped according to pupils’ levels and ages,
and a section of crosswords. 

The intention here is to provide enjoyable activities which will
make both teaching and learning fun, while exploiting
younger children’s innate capacity to assimilate new
information. To this end, the book adopts a non-technical
approach and aims to be accessible to native and non-native
teachers of English. While there is a selection of activities
appropriate to different teaching and learning styles (visual,
audio and bodily-kinaesthetic), the emphasis in most of them
is on developing reading and writing skills for younger pupils
and consolidating grammatical knowledge in older ones.

The activities are of different lengths, ranging from 20-minute
gap-fillers through to ‘make and do’ activities that may
occupy the greater part of the lesson. There are task-based
activities, where pupils use English as the vehicle to find the
answer to a task or problem without necessarily thinking
consciously about the language they are using. This
challenge can be highly stimulating for the younger learner.
Emphasis has been placed upon the use of puzzles and
games, quite simply because they are fun to do. Apart from
linguistically-based puzzles and games, cognitive puzzles
have also been included. These are especially useful in that
they combine language skills with mathematical reasoning,
thus exploiting both left and right hemispheres of the brain
and making the learning process more complete.

Some of the activities incorporate an element of competition,
which can be highly motivating for younger learners as it
leads them to use grammatical structures more
enthusiastically and increases their desire to do so correctly. 

The material encourages the fomentation of learner training,
stimulating deductive reasoning and classification skills. This

manifests itself in a variety of activities which variously
encourage autonomy, cooperation and social skills which are
so important for the development of younger learners.

Who is Primary Grammar Box for?
Age range 

The book has been divided into three levels within the 
7–12-year age range. Within each level we have tried to
bear in mind the specific needs of each age group. The
needs of those seven-year olds who cannot yet read or write
confidently contrast sharply with those of 11–12-year olds
who need a more challenging type of activity. For each
activity, we suggest the age range for which it is suitable.
However, these ages are intended only as a guide, as
children’s capacity to do any particular activity will depend
largely on their first language, cultural background and the
length of time they have been learning English. In all cases,
teachers are the best judges of their pupils’ ability to carry
out an activity successfully, irrespective of their age. The time
it takes to do an activity will also vary with the age and
ability of the pupils. The amount of time we recommend for
each activity should be taken to be the most that a class at the
younger age range would need.

The activities intended for children under ten do not overtly
teach grammar, as young children cannot be expected to
understand isolated grammatical terms and concepts, but
rather learn linguistic structures unconsciously through
practising them within a meaningful context. By the age of
ten, however, children have lost much of their capacity to
learn ‘unconsciously’, which is what enables them to learn at
a much faster rate and to absorb new information without
questioning it. Our objective, therefore, is to lead younger
learners towards an awareness of sentence structure and
syntax in a fun and dynamic way, so that they are able to
reproduce these spontaneously and intuitively. Slightly older
learners will develop a feel for English through activities that
encourage an analysis of the mechanics of the language. For
the older learners, there are activities that include a gentle
introduction to grammar and grammatical terms to prepare
the ground for a greater understanding at a later stage. This
development can be seen more clearly as learners progress
from simple sentences to more complicated discourse.

Level

We have organised the activities in Primary Grammar Box
into three levels. This is intended as a guide to the language
abilities pupils will need in order to do the activities. These
levels do not refer to any wider EFL standards. 

BOX
PRIMARY GRAMMAR
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When to use Primary Grammar Box
The activities can be used as extra material to back up a
coursebook. We suggest they should be used for revision and
reinforcement, rather than as an introductory presentation to
a new grammar structure. The activities are ideal for teachers
who work without a coursebook. They can be used on those
days when it is not a good idea to start a new topic: the day
before a bank holiday, days of high absenteeism due to
bouts of illness or extra-curricular activities, etc. They are
useful for teachers who have to stand in when the class
teacher is absent. 

Using Primary Grammar Box – tips for
teachers 
The following suggestions are based on our own experience
in the classroom. They are by no means definitive and 
aim simply to give a few teaching ideas to less 
experienced teachers.

Drilling

• We have found this technique especially useful when pre-
teaching or revising an area of grammar before going on
to the practical part of the activity, where the structure will
be used and exploited in a more natural way.

• Drilling is an ideal complement to more liberal activity
types, and vice versa. We feel that both techniques are
equally valid as teaching strategies and that neither
should exclude the other.

• Drilling can be done individually or collectively. We
suggest that it should initially be carried out collectively,
and once pupils understand the mechanism, proceed to
drill individually. Before carrying out a drill, it is important
to establish the context, to ensure that pupils understand
the meaning of the sentences. This can be done through
the use of mime, pictures or flashcards. The prompt for

each drill can then be presented either visually (simple
pictures, flashcards or gestures) or, verbally, e.g. 

TEACHER: He can swim. Repeat.
PUPILS: He can swim.
TEACHER: They
PUPILS: They can swim.
TEACHER: She
PUPILS: She can swim.

• Once the various subject pronouns have been practised,
you can include different verbs and the negative form in
random order for pupils to change different parts of
information in each sentence. 

Preparation 

• The most important thing with any kind of task is to make
sure that the pupils have been well prepared beforehand,
that they know all the words they will need and that they
understand the object of the exercise. Equipping your
pupils properly with the necessary linguistic tools to
enable them to carry out a task successfully will ensure
that it is a challenging and enjoyable one for all. Without
the necessary preparation, learners may have a negative
learning experience, which will cause them to lose
confidence and become frustrated with an activity that,
quite simply, they have not got the capacity to do. 

• Before starting any activity, demonstrate it. For pairwork
activities, choose an individual pupil to help you. Do the
first question of the pairwork task with the pupil for the
class to get the idea. 

• When you divide the class into pairs or groups, point to
each pupil and say, e.g. A–B, A–B, A–B, so they are in
no doubt as to what their role is. Try to give simple clear
instructions in English. Say, e.g. As ask the question and
Bs answer the question: A–B, A–B, A–B. Then Bs ask the
question and As answer the question: B–A, B–A, B–A.
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Level Section Approximate age Skills Grammar content

1 Starting off 7–8 Controlled reading, writing be, have, can, there is/are, 
and communication imperative, present continuous, 

determiners, pronouns, time

2 Moving on 9–10 Reading, writing, controlled present simple, like, want, 
communication, classification daily routine, time, prepositions,
of simple parts of speech possessive pronouns, purpose
Emerging cognitive skills for clauses, past simple (be, have),
language learning parts of speech

3 Flying high 11–12 Reading, writing, past simple (irregular verbs),
communication past continuous, going to
Developing cognitive skills for future, comparative and
language learning superlative adjectives, 

adverbs of frequency, 
auxiliaries, parts of speech, 
discourse 
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• Always bring a few extra photocopies of the worksheet to
avoid tears if any children do it wrong and want to start
again. 

Classroom dynamics 

• Try to move around the classroom while explaining or
doing the activities, circulating among your pupils. In this
way you project an air of confidence, of being in
command and of being more accessible to pupils. Moving
around the classroom also enables you more effectively to
supervise and monitor pupils who may need more
attention at times. Movement in the classroom tends to
hold pupils’ attention better and makes the class more
lively and dynamic. 

• In the same way that it is a good idea for teachers to move
around, it is also advisable to move the pupils around
occasionally. By periodically changing seating
arrangements, you can help group dynamics and break
up potentially disruptive groups. For example, weaker
pupils could be put next to stronger ones, and more
hardworking pupils next to disruptive ones. Pupils might
benefit from working with children they may not usually
associate with. 

• When forming pairs or groups, we suggest that, whenever
possible, pupils just move their chairs. For groupwork,
they can bring their chairs around one or two tables,
allowing them an easy environment for discussion and
written production. For pairwork, they can position their
two chairs to face each other. This allows a more realistic
eye-to-eye communication situation. This change of seating
prepares them for the oral work they are about to begin. 

• Certain activities in this book can be used to divide the
class into random pairs in a more dynamic way. Give
pupils a card and ask them to move around the classroom
to find their partner. The activities that lend themselves to
this are: 1.2 Card drills, 1.3 Fashion parade, 1.4 Broken
sentences, 1.14 My new kitten, 1.15 Pairs of squares 1,
2.5 Pairs of squares 2, 2.12 What do we use?, 3.8
Irregular verb checklist and 3.10 Broken words. 

Noise 

• Some activities, especially those that involve pupils
speaking and moving around in the classroom, will
generate a lot of excitement. In the book we use the
symbol below to indicate this type of activity. 
When children are excited, they
tend to be very noisy and may
even lapse into their first
language to talk about or
discuss some aspect of the
activity. Although it can be
difficult to get used to at first,

noise in the classroom is tolerable if it is related directly to
the activity and is an expression of interest or enthusiasm
for the task in hand. Regardless of which language they
use, if children are sufficiently stimulated by an activity to
want to talk about it, then this can only be interpreted as a
positive response. You must ensure, however, that only
English is used for the completion of specific
communication tasks. 

Teaching and learning 

• Encourage pupils to use their own resources to try to solve
a task. Try to guide pupils towards finding the right
answers, rather than supplying them yourself, even if this
means allowing them to make mistakes. Making mistakes
is a vital part of the learning process, so when pupils are
asked to invent their own sentences, stories, etc. we
should not expect these to be perfect. Sometimes accuracy
must be forfeited for the sake of creativity and enthusiastic
participation. 

• Many of the extension activities include ideas for fast
finishers.  These can be given to those pupils who need an
extra task to keep them occupied while the rest of the class
finish the main activity. In activities where it is necessary to
prepare material, these pupils can be kept busy helping
the teacher with cutting out, collecting in and cleaning up. 

• Try to avoid the immediate repetition of an activity simply
because it has worked well in class and your pupils have
enjoyed it. If you do this, the novelty will quickly wear off
and children will become bored. Save it for a later
occasion and they will come back to it with fresh
enthusiasm. 

Competition 

• An element of competition can make many children try
harder. However, while a competition can be a good
incentive for an otherwise lazy pupil, it can sometimes be
demotivating for a less able but ordinarily hardworking
one. It is a good idea to balance competitions with other
activities to be able to reward or praise individuals
according to their different needs and performances. 

• Competitions can also lead to a lot of noise and
overenthusiasm in the classroom. Any discipline problems
can, however, be curbed by keeping a running total of
points on the board and deducting points for shouting out
the answer or rowdiness. 

Display 

• Pupils find it extremely motivating to have their work
displayed and will generally strive to produce work to the
best of their ability if they know it is going to be seen by
others. So try to arrange to display pupils’ work around
the classroom or school whenever possible. 
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Portfolios

• As parents and carers are taking a growing interest in
their children’s learning, making personal folders is the
perfect way for pupils to take their work home so they can
show off what they have learnt in their English lessons. The
completed worksheets in Primary Grammar Box are ideal
for including in such a personalised portfolio.

Storage of material

• To make the flashcards more attractive and appealing to
younger learners, it is a good idea to enlarge them, colour
them in and laminate them with protective adhesive
plastic. In this way you will always have them ready for
future use. 

• In the same way, it is a good idea to photocopy different
sets of the same game onto different coloured card and
laminate them with adhesive plastic. These can then be
stored for easy retrieval at short notice at a later date. 

Caroline Nixon and Michael Tomlinson, Murcia 2003 
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