LISTENING
IN OET




INTRODUCTION

CHAPTER 1 - A
e

The Listening sub-test has three parts each designed around the kind of listening which healthcare
professionals encounter at work. Giving students a background to the types of listening extracts and the
way in which they will need to listen in each of the three parts is important.

The Student’s Book recommends an approach to each part of the Listening sub-test, just as it does for
the Reading sub-test. However, a student may use another method if it works well for them. If you plan
to introduce a way for students to approach a part of the Listening sub-test, remember to allow plenty
of time for students to become accustomed to it. However, with Listening, the challenge many students
may face is a lack of familiarity with accents and the speed of the audio recording. Therefore, it is
important to emphasise that a lot of out-of-classroom listening is just as important as listening inside the
classroom. As a teacher, you may find it necessary to provide some of this extra listening to students.
Providing links to online consultations, talks or presentations on topics of general medical interest, and
examples of workplace communication can help students improve each of these kinds of listening. All of
these can be shared on any online platform regularly.

Just as with the Reading sub-test, remind students that it is not necessary to understand every word the
speaker is saying. It's also important to highlight again that keywords are not going to help them in Parts
B and C. Pre-teaching vocabulary from the audio recording to the class before playing the recording is
not helpful in any way, and should be avoided unless your goal is to introduce new vocabulary. This is
because students should learn to understand a new or difficult word from the context rather than rely on
pre-taught words.

Matching words from the answer options will not work in Parts B and C. All three options in Parts B and
C will be discussed in the audio, but candidates must understand that to choose the correct answer,
they need to rely on the question and the context.

There are several free General English materials available online. You can use these to build listening
skills; however, remember that extensive listening done by students on their own is probably a more
effective way to improve their listening skills. You can create an atmosphere that promotes this in class,
where students feel a sense of achievement too. Giving students different kinds of authentic materials
that are found in the Listening sub-test also increases their confidence levels. So, ensure that you
include enough references too, or devote some classroom time to these.
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LISTENING

CHAPTER 2

@ Chapter objective
Listening Part A assesses a candidate’s ability to listen for details during a consultation. Candidates
see a medical professional’s notes of the consultation and they complete the gaps in these notes with
information. There are twelve gaps for each of the two consultations in Part A. The notes have headings
which students can use to follow the consultation. There are untested notes which also help students
follow the consultation.

The nature of the consultation that students usually hear in Listening Part A is where a healthcare
professional is talking to a patient who is being referred to them for specialist advice, or further
investigation into a condition. Therefore, the patient often describes in detail their symptoms, triggers,
background to the problem, etc. When giving students an introduction to Part A, make them aware
that during the consultation, it is the patient who does most of the talking and all answers for the gaps
come from what the patient says. Since the notes are those of the medical professional, there may be

a difference in the words the patient uses and what candidates read in the notes. It is important that
students write only what they hear, i.e., they don't need to change the word in any way, convert it into a
medical term, or change the form or part of speech.

Students have 30 seconds to read the notes for each consultation. This part of the chapter takes
students through the best method for approaching Listening Part A which relies on anticipating
information from the notes. While this is good to develop their preparedness for the test, you can give
them other kinds of activities based on listening for details. Spelling mistakes are marked differently in
the Reading and Listening sub-tests in OET. In Listening, marks are awarded as long as the meaning

is clear. Hence, reasonable attempts at spelling are also given marks. Names of medications such as
NSAIDs etc., if mentioned, are common. So candidates should not have trouble spelling them. It is
also important to note that candidates do not lose marks for including extra information that is not in
the marking guide unless this creates a contradiction, or the meaning becomes unclear as a result of
including the extra information.

Task profile
Tasks 1, 2, 3 Vocabulary tasks on describing pain
Vocabulary task on describing symptoms

Tasks 5, 6,7, 8, 9 Approach to Listening in OET tasks — anticipating information
Task 10 OET task based on audio 2.4

Task 11 Vocabulary task on medical terms and everyday terms using audio script of 2.4
Task 12 OET task based on audio 2.5

=8| Chapter notes

The two lesson sketches here are focussed on Part A but there are a number of other ancillary skills that
students require to be successful in Part A. These are discussed under ‘Extension tasks and sourcing
material’.
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Preparing for the Listening Sub-test

To train students for Listening Part A, you can develop skill lessons on:

e Vocabulary such as collocations, lay terms and medical terms
* Anticipating or predicting information
® Problem areas with sounds in English

The lesson sketches here focus on the first two, while suggestions for the third are made later in the

chapter.

§32 Use of pain collocations: Tasks 1, 2 and 3

The focus of the lesson here is to help students become aware that there are some common ways in
which patients describe pain. Familiarity with these ways will help students recognise them quickly when
they are used in a consultation.

Setting the context /
Warmer

Exploring the skill

Split the class into groups of three. Ask them to make a list of the different ways
in which a doctor or any other medical professional might diagnose a problem a
patient has. After they have finished their lists, ask them to compare their list with
that of another group. Nominate groups to share their lists and create a common
classroom list on the whiteboard.

Student responses are likely fo be names of medical tests, examination of the
patient, symptoms, etc. The target response here is the patient's own description of
symptoms. If this isn't on the list of any group, elicit the answer during discussion
with questions such as:

e What does a doctor ask a patient to describe during a consultation?

e Does the way a patient describes a symptom help the doctor diagnose the
problem?

e Were you able to diagnose a problem just by listening to a patient’s description
of the kind of pain he/she was experiencing?

Tell students that they're going to look at how patients describe pain for a range of
different conditions. First, they’re going to listen to a patient describe their chest pain.
Play audio 2.1 and ask them to fill in the blanks in Task 1. Check answers together

as a class. Then ask them to discuss in their groups how the patient described their
pain. Nominate groups to share their ideas.

Highlight that a patient’s description of pain is subjective, but patients usually tend to
describe pain in a couple of ways:

e By using an expression such as ‘it feels like’ or ‘it feels as if + something were
happening’ (Example: ‘it feels like a bee sting’ or ‘it feels like a knife were being
twisted in my side’)

e A common pain collocation (Example: a throbbing headache)

Tell students they're going to look at pain collocations first. Instruct them to work in
groups to finish Task 2. If you have access to a printer, you can have the sentences
and words printed and cut out and ask groups to match them. Discuss answers
with the class.

After students finish Task 2, tell them that each of them should individually look
at subjective descriptions where patients use ‘it feels as if or ‘it feels like'. Play
audio 2.2 for Task 3, and let the groups finish Task 3 together. Discuss the answers.
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The Cambridge Guide to OET Nursing: Teacher’s Book

Write the names of common medical conditions on slips of paper beforehand.

For example, heart attack, plantar fasciitis, arthritis, kidney stones, etc. Ask a
representative from each group to pick a slip. The group is required to brainstorm
different descriptions a patient may use for the condition named on their slip. They
must give examples of collocations and expressions with ‘it feels as if’.

Give them charts and ask them to write their descriptions on these charts. Once they
have finished, stick these charts around the class, and have groups walk around
and read the different descriptions.

Point out one or two good examples from each disease or condition, pointing to the
use of language and grammar.

Notes

To scaffold this activity, you could create a list of common pain collocations for
heart aftacks, arthritis, kidney stones, etc. and have groups sort these out under the
respective medical conditions.

Applying the skillto an  Tell students they are going to see examples of Part A questions where they need
OET task to fill in the gaps with words patients use to describe pain. Display the part of the
audio script on a slide or have handouts with the relevant text and question ready.

From audio 2.4 in Task 10, the gap is:
pain described as a (4) sensation on the skin

Ask them to guess what might be in the gap. Then show them the audio script for
that part and ask them to pick out the answer.

For this gap, display the relevant part of the audio script where the patient says:

They're also very painful. Sometimes it feels as if my skin’s burning. It's very itchy as
well. | try not to scrafch it but it's almost impossible, especially at night.

Use the relevant audio script for Practice Test 1, Extract 1, Questions 1, 2 and 3 for
more practice.

Doing an OET task Since this is a lesson focussed on vocabulary, you can wait to reach this stage after
you have finished the next lesson on anticipating information.
Following up Ask students to find more pain collocations for different conditions and create

posters with these collocations. You can also fry revisiting these collocations later for
a speaking task that requires asking a patient about pain.

§32 Anticipating information in preparation for listening: Tasks 5-10 and 12

The lesson sketch here is an approach that is focussed on anticipating information before listening.
Students should be encouraged to use the 30 seconds’ preparation time before the audio starts to
read the notes and anticipate what information could go in the gaps. The purpose of prediction or
anticipation here is to focus on what kind of information to listen for and not to make correct guesses
or predictions. So, when teaching this lesson, don’t worry if students’ guesses aren't precise so long as
their predictions show they are thinking about the kind of information they need to listen for.

The lesson sketch uses audio 2.4 but you can adapt the same framework to any other Listening Part A
consultation. You may also choose to repeat the same lesson using another Part A task.
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Preparing for the Listening Sub-test

Setting the context /
Warmer

Exploring the skill

Applying the skill to an
OET task

Ask students to ‘think-pair-share’ these two questions:

e What are the reasons a patient may be referred to a specialist?
e What are the things a patient referred to a specialist would talk about?

Nominate a few pairs of students to share answers. As they share their ideas, write
them down under relevant headings on the board. Use the teaching content on
pages 33 and 34 under ‘What can you expect to hear during the consultation?’ to
help guide this stage.

This lesson is based on the teaching confent on pages 36 and 37, but ask students
to have their books closed during this stage of the lesson.

Write the sentence "You are going fo hear a dermatologist talking to a patient called
Nigel MacNess’ on the board and elicit responses fo the following questions:

e What kind of diseases and conditions does a dermatologist deal with?
e Why do you think Nigel MacNess might have been referred to a dermatologist?

Divide students into groups of three or four. Tell them they are going to imagine that
they are in the room when Nigel MacNess talks to the dermatologist. They need to
imagine that they are going o make notes on what they hear in the consultation,
but each group must make notes on only one aspect. Give each group one of the
following headings from the notes:

e Current symptoms
e Past medical history
e General mood

e Recommended tests

At this stage, students haven't heard the audio but ask them to imagine the things
they may hear the patient say in relation to their heading. For example, the ‘current
symptoms’ group may hear Nigel MacNess describe the symptoms related to his
skin condition. For example, he may say that his skin was itchy or that it looks dry/
red/scaly efc. Ask students to note down what kind of words they may hear the
patient say.

After each group has discussed their heading, regroup students so that there is one
student from each of the earlier groups in the new group. The new groups should
have one student from the ‘current symptoms’ group, one from the ‘recommended
tests’ group and so on. Ask them to share their ideas with the new group.

Close this stage with a whole class discussion quickly recapping ideas about what
they could expect to hear from this kind of consultation.

Explain that they are now going to apply the skill of anticipation to an OET task.
Ask students to open their books, turn to page 36, and look at the notes from
the consultation with Nigel MacNess. Tell them that they are going to anticipate
or predict what information could go in the gaps. The whole class could do this
together.

This has already been done in the Student’s Book. Tasks 5-9 require them to
anticipate what information could go in the gaps. Give students time to complete
Tasks 5-9 in their groups. The teaching content before each task helps guide their
thinking. So allow groups to work through the content and do the tasks. Once they
have done this, quickly check answers with the whole class. Next, tell them that they
are going to hear the consultation and must fill in the gaps with what they hear.
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The Cambridge Guide to OET Nursing: Teacher’s Book

Ask students to open their books, turn to Task 10, and play audio 2.4. The class
can check their answers. In your discussion, point out how different or similar their
predictions about the gaps were.

Notes

This may take time initially but once students have practised the skill of anticipating,
they will be able to do it automatically on Test Day. It is important to help them
understand that they need to use the 30 seconds reading time fo actively prepare
and not just passively read the notes. Students may read through the context and
the notes without paying much attention to what kind of information they need to
listen for. Let us not discourage students who are unable to guess accurately so
long as they're thinking about what kind of information to listen for.

Doing an OET task Tell students that they’re now going to apply this skill to an OET task. Give them 30
seconds to read through the notes for the Part A extract in Task 12. Next, they can
discuss with a partner, for 1-2 minutes, what they might expect to hear and the kind
of information that could go in the gaps. Although this is more time than they would
get in the test, allowing them exira time to use the approach helps make it their

preferred strategy.

Then play audio 2.5 and check answers with the whole class. Ask them how similar
or different their predictions were.

As an additional round of practice, you can have them do Part A from Practice Test 1.

Ask them to get back into their groups and discuss the different situations in which
they anticipate or predict what is going to be said before they listen to something in
real life. For example, after hearing the headlines, they may anticipate what they're
going fo hear in the news story; on the second or third visit, they may predict what a
patient is going to say about their problem and so on.

Following up

§32 Tasks 4 and 11: Difference between what the patient and the medical

professional says

Helping students understand that the
words used by the patient may not be
the same as the ones in the medical
professional’s notes is important.
Although Task 4 is focussed on talking
about the changes in symptoms, it alerts
students to the idea that they must

be aware of the difference between
what the healthcare professional says
and what the patient says and can

be used along with Task 11 in a class.
Alternatively, you could ask students

to complete these tasks as homework

at the end of the lesson. You can also
create a similar exercise like the one in
Task 11 based on audio 2.5, or any other
Listening Part A consultation, to help
them see the difference between the
medical words and lay terms.

KStudent pitfalls

Students often have trouble with accents or the speed
of the audio and therefore may miss a few gaps. Tell
students to use the headings as well as the untested
notes to help anchor their listening. If they have missed
a gap, they should not worry but move on to the next
one, using the heading and the untested notes to

help them find their way. If you find your students are
having a hard time following accents or the speed, this
may mean they need to practise listening to English
outside of the class. Give them some references of TV
documentaries that focus on patient experiences in
hospitals. There are several of them available online and
on streaming channels too. J
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Preparing for the Listening Sub-test

O Extension tasks and sourcing material

o

Awareness of idiomatic language used in consultations is important so that students can quickly
recognise words when they hear them. You can do this, for example, by creating an awareness of
collocations that patients use to describe their pain. Another area to focus on is awareness of sounds,
because students need to be able to hear words accurately. This is where a student’s L1 may play a role.
If a certain sound in English is missing in their L1, students may compensate with the closest available
sound in their L1. Developing listening activities based on problem areas with sounds as well as
familiarisation with features of connected speech such as assimilation, elision, and contraction, can help
students become better at understanding what speakers say in Listening Part A.

There are several TV shows on patient experiences in hospitals in the Western healthcare context
which can be used to create activities based on listening for details. Exposure to the different accents
and language used by patients to describe their conditions is important. In addition to this, you could
engage students with classes on the following:

Medical collocations: Pain collocations is one example of the kind of medical collocations students
may hear in Part A. Other than this, you could create vocabulary building activities on other kinds of
medical collocations. You could introduce these thematically, such as collocations related to medical
aids/equipment (insert a catheter, wear compression stockings, etc.), collocations related to treatment
and recovery (make a full recovery, undergoing treatment, etc.). Alternatively, you could introduce
collocations using a grammatical approach. For example:

* Verb collocations: Examples are sustain (a fall, injuries), develop (arthritis, breast cancer), contract
(typhoid, TB), catch (a cold, the flu), etc. Common collocations with make/do/have that are likely to
be used in a medical setting are also useful for students to know. For example, have an accident and
not make an accident.

* Adjective-noun collocations: Examples are balanced diet, healthy eating, vigorous exercise, etc.

You could introduce these using vocabulary games that are commonly used to teach medical
collocations e.g. Pelmanism, Hot Seat, Gap Fills or simply finding collocations in different texts. (You can
use the audio scripts of Part A consultations that you may already have done with students).

Listening to English sounds: Depending on the influence of local languages and their own L1, students
can have difficulty recognising certain sounds. This can create a problem when they're listening to
individual words in Part A. The first step would be to find out what kinds of sounds they have problems
with, and then, find activities to help them recognise those sounds. Once you have identified the
problem areas, you can find activities to help them recognise those sounds. For example, a lot of
students from different regions have problems identifying the difference between different long and
short vowel sounds or certain consonant sounds. Activities based on minimal pairs or ‘odd one out’

are available on the Internet as well as in books and can help develop an awareness of the differences.
Getting them to practise pronouncing these sounds is also useful, because if they are having problems
identifying the sound, it is likely that they may have difficulty pronouncing it as well.

Although the accents heard in the audio in the OET Listening sub-test are mild, orientating students to
some common features of pronunciation of these different accents is a fun way to help students become
comfortable listening to these accents. The main accents are Australian, British and American. Students
may also hear other varieties such as those from New Zealand, Ireland, Canada or South Africa, but
there are common elements among these accents too. For example, the ‘schwa’ sound is a feature

of almost all these accents, and you can help students understand that they would hear a ‘schwa’
instead of an 'r’ in an "-er’ ending word such as ‘catheter’. There are plenty of videos available online
from well-known establishments in language teaching that you could use.

Link with Speaking and Writing: Medical collocations and the differences between lay terms
and medical terms are important in the Speaking and Writing sub-tests too, so spending time on
working on these aspects of vocabulary separately is a worthwhile investment of time.
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LISTENING

CHAPTER 3 :

@7)‘ Chapter objective
Listening Part B focuses on workplace interactions that healthcare professionals have on a typical
working day. In the extracts, there are often two people talking, one of whom is always a healthcare
professional talking to a colleague, a team or a patient/carer. There are different kinds of interactions
students may hear, including:

* Handovers

e Safety briefings

e Feedback on training

* Healthcare professionals speaking to a patient or carer about concerns, admission or discharge

The Student's Book gives importance to using context to approach Part B questions. There are two key
items that provide this context. The first is the context sentence which is a single sentence that gives
the setting of the conversation, just above the question. The second is the question itself that provides
further context and tells the student what to listen for. The book suggests that students read the answer
options with this context in mind. Hence, the lessons here have been designed with this in mind and it
is recommended that you familiarise yourself with the approach by reading through the chapter first, as
this may be slightly different from strategies followed when teaching listening for general English exams.

Task profile
Nurse briefing a group of nurses before a shift (audio 2.8)
Tasks 1, 2a, 2b Extract 1: Diabetes nurse talking to a patient (audio 2.9)

Extract 2: Radiographer talking to a patient about a PET scan (audio 2.10)

Tasks 4, 5 Extract 3: Hospital pharmacist talking to a ward nurse about a new dressing (audio
2.1)

Tasks 6, 7 Extract 4: Hospital pharmacist talking fo a patient about discharge medication (audio
2.12)

el P vl Exdract 5: Physiotherapist briefing ward staff about a patient (audio 2.13)

Tasks 13, 14 Extract 6: Senior nurse talking fo a student nurse (audio 2.14)
Audios 2.6, 2.7 Example audios: 2.6 is a pharmacist talking to a customer and 2.7 is a handover
from a hospital to a care home

=8| Chapter notes
To train students for Listening Part B, you can design skill lessons on:

e Listening for the main idea/gist
e Listening for detail (course of action, purpose, function and agreement)

The lesson sketches here, however, focus on the approach suggested in the Student’s Book which does
cover these skills in a discrete way. For example, it's not recommended that you introduce a Listening
lesson to students as ‘listening for the main idea or gist’, because students will not be able to identify
which Listening Part B questions in the test require a ‘gist’ approach. Students should not approach
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Preparing for the Listening Sub-test

OET with separate strategies for ‘gist’ questions or ‘detail’ questions, because they won't know when to
utilise each strategy. The Listening sub-test will not tell you what is a gist question and what is a detail
question, and it's unreasonable to expect students to be able to work this out under pressure during
the test. Even if they were able to do it, it's not going to help them engage in the question in a
meaningful way.

This is the reason why the Student’s Book focuses on approaches for different healthcare contexts and
not approaches for different listening skills. While a student will not be able to distinguish between a
gist and a detail question on Test Day, they will be able to distinguish a safety briefing from a handover.
Therefore, providing students with ways to approach each healthcare context is giving your students a
practical approach that they can use on Test Day.

This doesn’t mean you can't use lessons you may have used previously on how to listen for gist. These
lessons can still be useful but rather than present them to your students as ‘a listening for gist class’, you
can present it as a specific healthcare context that may often require gist listening. In short, you need
your lesson to focus around the context, not the skill.

§z2! Using context to anticipate: Tasks 1-5

Setting the context /  Ask students o make a list of things they listen to during the course of their working day.

Warmer Ask them to discuss with others in the class and compare what's on their list with that
on the others’. They should sit with someone whose list has af least three things in
common with their list.

Ask a student from each pair to come and write on the board the three common things
from their list. To save time, especially if you have a larger class, you can have several
students do this simultaneously (keep 3—4 markers handy for this).

Alternatively, you can always write this on the board yourself as students tell you the
three common things from their lists.

Notes

Students should ideally have typical Part B interactions on their lists: handovers, safety
briefings, staff briefings, feedback on training, adverse incident reporting, talking to
patients/carers about admission, discharge or concerns. If they don't, elicit these from
them by asking questions such as:

e What kind of interactions do you have with patients admitted in the hospital / about
to be discharged?

e What kind of interactions do you have with your supervisor at work?
e What kind of interactions do you have with your colleagues/subordinates at work?
Exploring the skill  Tell students they're going to listen to three different interactions that a healthcare

professional may listen to during a typical working day. At this stage, they shouldn't have
their books open. They should just listen.

Play audios 2.6, 2.7 and 2.8 one by one and ask students to think of answers to the
following questions as they listen to each audio:

Who is/are the speaker(s)?

Where are they?

What are they talking about?

What is the follow-up action that the listener needs to carry out?
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Applying the skill to
an OET task

The Cambridge Guide to OET Nursing: Teacher’s Book

At the end of each audio, nominate students to share their answers while you write their
responses on the board. After they have listened to all three audios and answered these
questions for each, ask the whole class to identify what kind of communication it was,
referencing the discussion about the various kinds of interactions at the workplace in

the earlier stage (2.6 — healthcare professional talking to a patient; 2.7 — handover; 2.8 —
safety briefing).

Next, break the class into three groups and ask them what other information they would
expect to hear in these kinds of communications (handover, safety briefing, etc.). If the
class is larger, you can break them into more groups and give them other typical Part B
extracts to discuss: adverse incident reporting, feedback/training sessions, etc. as
menfioned in the Student’s Book.

Ask each group to nominate a spokesperson from the group to present what they
discussed. As they speak, you might want to write down their ideas on the board under
appropriate headings.

Next, show them the three context sentences and corresponding questions for each of
the audios mentioned above. Ask them to match the context sentence and question with
the audio. Discuss answers as a whole class.

(Refer to the teaching content on pages 43-46 to explain this aspect.)

Notes

Take your time to go over this as it helps students really ground themselves in the context
of the task. As an additional activity, you could also ask them about an interesting/funny/
memorable conversation from any of these contexts.

Explain that every Part B question has a context sentence and a question that helps them
prepare for the audio they're about to hear. They can prepare themselves by anticipating
what they might hear depending on the context provided.

Rearrange the class so that there are three students in each group. Ask all groups

to discuss the kinds of things they might expect to hear in Extract 1 using the context
sentence and the question. You can also ask them to paraphrase the question using
their own words, so that you can check their comprehension. This will also encourage
them fo think about the context a little more.

Once the groups have finished discussing Extract 1 (audio 2.9), ask students sitting in one
group to compare their responses with those of another group sitting next to them. Elicit
one or two group responses.

Atfter this, ask students to read the teaching content under ‘Managing Listening Part B
extracts’ on page 46 (alternatively, you can display the question and walk them through
it as explained in the Student’s Book). Have them complete Task 2a and then play Extract
1s0 they can complete Task 2b.

Then repeat the same process of discussion, comparison with another group, reading
teaching content followed by listening to the audio for Extract 2 (audio 2.10), so that
they're prepared to finally attempt the question under Task 3.

Repeat the same process for Extract 3. This time, they also need to finish Task 4 by
themselves before they're prepared to answer the question in Task 5.

Taking them through this process step-by-step is important and no stage should be
skipped. If some of them have concerns about how long this is taking and that it isn't
realistic for Test Day, explain that they're taking time to learn the skill but that if they
practise in this way, they become proficient by Test Day.
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Preparing for the Listening Sub-test

At the end of the discussion, fell students that the context sentence tells them what

the extract is about (and therefore the kinds of things they may hear) and the question
tells them what to listen for. This is a good opportunity to explain that it is not important
for them to understand every word of the audio. You can make this an open-ended
discussion by asking them, ‘Do you think it is important to understand every word you
hear? Why / Why not?. This is important because some students become too focussed
on determining the meaning of individual words. They should be encouraged to extract
information that is necessary to answer the question, in a single hearing, by using the
skill of anticipating from the context sentence and the question.

Notes

Remember, the answers do not need fo be perfect, as students are being encouraged
to think about context. Correcting them by saying something such as ‘No, that's not

what this audio is about’ or ‘No, this isnt what is going to be discussed’ will discourage
them. So, let's refrain from doing this. If you think their responses dont make sense, then
explore their thinking by asking ‘Why do you think so?’ rather than discouraging the initial
response.

Doing an OET task  Ask students to work in pairs this time and look at Questions 25 and 26 from Listening
Practice Test 1, Part B. In pairs ask them to discuss:

e What the extract is about
e What the question is asking them to listen for

Give them 30 seconds to think and discuss the task. They may underline words from the
answer options, but the focus should be on the context sentence and the question, not
on the answer options. After they have discussed the task, tell them they should answer
the question with the confext and question in mind. Play the audio and discuss answers
with the whole class.

Notes

With a very good class, you could even ask them to discuss the context and the question
but not look at the answer options at all. Ask them to look at the options and choose the
correct answer only after you've played the audio. You will find that some students are
able to do this, proving that paying attention fo the context and the question helps them
listen for the answer.

As a variation of this, you could also share just the context sentence and the question
with the class and let them write down the answer. Then, give them copies of the sheet
with the answer options and ask them to choose the option that matches their answer.

Following up Ask them to reflect on how using context (with the context sentence and the question) will
help them to answer Part B questions, especially since listening and reading af the same
time can be challenging. It's a good idea to explore what students feel about this, rather
than suggest this as the only methodology. If students disagree, ask them what other
ways they can use the preparation/reading time that they get before each extract.

For homework, ask them to go through the teaching content on pages 43-46.

You may find that you need to ‘drill’ the skill of thinking about the context and question before they
answer Part B questions, since they may slip into their old ways of doing things, especially if they have
attended other classes before. However, remember that each student is different. So, we need to allow
room for them to use different approaches, especially the ones that are more focussed on meaning
rather than short cuts. For example, not all students may be able to answer the question by looking at
the answer options only after the audio has been played; some students may find that they need to
read the answer options along with the context sentence and question before they listen to the audio.
In this case, you could encourage them to look at the answer options to help anticipate what the audio
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could be about. This could also lead into a discussion on how the answer options are different from
each other. Different strategies work for different students, and both looking at the options before the
audio is played or after the audio is played are acceptable ways to approach the question.

§z2 Listening for course of action: Tasks 8, 9 and 10

The approach discussed here is a reinforcement of the previous lesson, so some parts may seem
repetitive, but ‘drilling’ the method in this way helps students acquire it better.

Setting the context /
Warmer

Exploring the skill

Applying the skill to
an OET task

Ask the class to ‘think-pair-share’ these two questions:

e What's the purpose of a handover or safety briefing?

e |f you attend a safety briefing or a handover, what are some of the things you are
usually asked to do after the briefing/handover?

e Have you ever attended a handover that did not result in appropriate action taken
by the nurse? What happened and why do you think this happened?

Nominate pairs to share their responses and discuss them with the class.

Note that in this stage, students shouldn’t have their books open because while this
activity is based on Tasks 8-10 from the book, the point of this exercise is to understand
how the skill of listening for course of action works.

Ask the pairs from the previous activity fo join another pair to make a group of four.

Tell them to imagine that all of them are ward nurses being briefed, about an elderly
patient, by a physiotherapist. Tell groups they need to discuss together what different
things they think the physiotherapist might brief the nurse about (this is based on Tasks
8 and 9).

Next, against each item on their list, they will need to add what the nurse may have to
do for the patient as a result of this. For example, if they have on their list something
such as ‘patient started exercise programme’, the physiotherapist may ask the nurse to
ensure that the patient is following this programme (this is based on Task 10).

Before you play Exiract 5 (audio 2.13), tell students they're going to listen to an audio
clip which contains the same scenario that you have just described to them (i.e., a
physiotherapist is briefing a ward nurse about an elderly patient’s mobility). Before you
begin the audio, instruct them to listen for what the nurse is supposed to do that day to
improve the patient’s mobility.

After they listen, get answers from the class. Then ask them to check if something
similar about improving mobility was on their lists. They may not have the same thing,
but there will generally be things related to improving mobility or helping the patient
move, and you can point these out.

Next, tell students that they're going to see how what they have just done relates to an
OET task. Now, show them the question and answer options for Extract 5. If required,
play the audio just once more and ask them to choose the answer from the options.

Next, tell them that they're going to use the same skill to answer a Part B question. Display
only the context sentence and question from Question 27 of Listening Practice Test 1, Part B.

Step them through the approach. Combine it with their learning from the previous
lesson on the context sentence. Ask the following questions:

e Look at the context sentence. What does it tell you about the extract? What could
be some of the possible problems with the sterilising equipment?

e Look af the question. What are some of the things she could ask her assistant to do?
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Doing an OET task

Following up

Task 11 is also used with Extract 5, but

Next, show them the answer options. You can display these or students can look af
their books now. Play the audio and discuss the answer. In the discussion, ask them
how the context sentence and the question helped them with the answer.

Tell students they're going to use the same process to answer Question 29 from
Listening Practice Test 1. Give them about 30 seconds to read the context sentence,
question and the answer options before playing the audio.

Discuss answers with the class and nominate individual students to explain how they
arrived at their answer. If students miss out on how the context helped them, remind
them of this and perhaps model it yourself if required.

Ask students to ‘think-pair-share’ what might happen if healthcare professionals don't
listen carefully for what they're supposed to do in safety briefings or handovers. After
they have finished, nominate pairs to share their ideas. Relate the discussion to how
knowing what kinds of instructions you may be given can help you know what to
listen for. For example, in a safety briefing you know that you may be asked to watch
out for certain patients who are at risk of falls or infections, and so you generally

listen carefully fo what you're supposed to do in relation to these patients. As a result,
you take necessary precautions for those patients and this helps prevent falls and
infections.

the next lesson focuses on this, so you KStudent pitfalls

can use the same task rubric for another . .
question. Students then .thlnk tha't just beca.use' they can hear an
option being discussed in the audio, it is the correct
answer. This is not the case. Part B questions are
§z2 Thinking about answer options: designed in such a way that all the answer options will
T Task 6 be referenced in the audio, so students will hear the
speaker talking about all of them. However, it is the
This is a lesson focussed around option that answers the question that is the correct
meaning. Students rely on elimination answer. Students need to be alerted to the fact that
as a strategy to answer multiple-choice they might hear all three options being discussed and
questions. While this may work in some that is why thinking about the context sentence and the
cases, a better approach is to get them question is so vital.
to think about the meaning rather than J

rely solely on elimination. In this lesson,

they will learn to think actively about meaning and the appropriate language that conveys a particular
meaning. Students will need to engage in thinking about context in this lesson as with the previous
lessons. Before the class commences, you will have to cut out the phrases/expressions in Task 6 that
have been mentioned below each option. For example, Option A suggests that the pharmacist is telling
the patient about what to do with the used patch, so the expressions you need to have as cut outs are
those used to express this, 'you should ... / you must ... / it is important that you ...".

Setting the confext /  Ask students fo think about what happens as they listen to instructions. Are they listening

Warmer
Exploring the skill

for particular words or expressions that may help them understand the information?

Note that in this stage, students shouldn’t have their books open. For your reference, this
activity is based on Task 6.

Tell them to imagine that they're listening to a conversation between a hospital
pharmacist and a patient. The pharmacist is explaining something about pain relief
patches to the patient. Ask them to ‘think-pair-share’ what different things the pharmacist
may be explaining about the patches.
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Ask the pair fo join another pair and compare ideas. The class can then come up with a
list of different things that the pharmacist may be explaining fo the patient. Write down
students’ ideas on the board.

Next, tell them they're going to think about the language they might hear in relation to
three things, (these are the answer options from the Part B question in Extract 4; audio
2.12), i.e., disposing of medication, how long medication is going to last, and side effects.
Don't mention that these are ‘answer options’ at this stage.

Now, distribute the prepared cut-out strips with the phrases/expressions from Task 6.
Ask them to match each phrase/expression with what they might hear.

Ask students to think of more phrases/expressions for each option. Remember that the
focus is not on matching phrases/expressions but on thinking about the meaning of the
answer options and how this relates to the way in which meaning is expressed through
language.

Notes

You can repeat this same technique with other options from other Part B questions.
Instead of providing expressions/phrases yourself, you could even ask students to come
up with the kind of language they might hear. While doing this, always remind them to
think about the meaning of the answer options as well.

Applying the skill to  Tell students to look at Task 6 now and underline parts of each option that will help them

an OET task decide which one is correct. After they have underlined the words within the options and
looked at what each option suggests, play the audio 2.12 and discuss the answers. Ask
volunteers to explain how they arrived at their answer.

Doing an OET task  Tell students they're going to use the same process to answer Part B Question 28 from
Listening Practice Test 1. Give them about 30 seconds to read the context sentence,
question and the answer options before playing the audio.

Go over their predictions and ideas before playing the audio.

Discuss answers in class and nominate individual students to explain how they arrived
at their answer. If students miss out on how context and thinking about the answer
options helped them, remind them of this and perhaps model it yourself if required.

Spend some time discussing why other answer options were incorrect by nominating
students to explain why they reasoned an option was incorrect. This helps them see that
while all the answer options are referenced in the audio, only the one which answers the
question is correct. You may play the audio again to help them see why or show them
the audio script, or both.

Following up Ask students to analyse the answer options from any other Listening Part B question
and think about what the options suggest. Another example of this has been done with
Extract 2 on page 48. They don't need fo listen to the audio af this stage, but only think
about meaning. Ask them to share their ideas with their groups.

§52 Listening for purpose of communication (language functions): Tasks 13 and 14

The purpose of communication is an important aspect of any language function and some Listening

Part B questions are specifically designed to assess if students can recognise the purpose of
communication. The main approach used while teaching language functions is usually matching a function
(e.g. suggesting, advising, asking for permission, etc.) with an exponent or phrase (suggesting: why don’t
you try ... / let’s ...; advising: you should try / it may be a good idea to ...) that carries that function. The
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lesson sketch below uses this approach too in the context of a feedback/training session. You will need to
cut out the exponents and functions from printouts in advance of your class.

While this lesson sketch uses audio from the Student’s Book, this does not mean you need to be limited
to the book. There are several examples of language functions on TV shows and other clips from the
Internet. You can of course use these; but as far as possible, use a medical context.

Setting the context /  Ask students if they have ever attended a feedback session where they received
Warmer feedback from a colleague on their work. Hand out small slips of paper and ask students
to write down (as well as they can remember) the exact words of their colleague.

You can give an example from your own experience as a teacher. For example, you
could begin by explaining how your colleague observed a class and gave you feedback
on how you used the whiteboard during class by saying something e.g. "You could use
different coloured markers to highlight different concepts’ or ‘Perhaps you could keep key
concepts written on one side of the whiteboard during the whole lesson’.

Next, collect all the slips and tell students that they're going to try and find out what
the colleague’s intention or purpose was in saying what they did. Go back fo your own
example to explain this. Explain that in your example, the colleague was suggesting
ways to improve your use of the blackboard.

Hand out the slips with the colleagues’ words randomly to others in the class. Tell
students to try and figure out what the speaker’s intention could have been. For example,
reassuring on performance or suggesting improvements.

You can nominate students to read out the speaker’s words and what they think the
purpose or intention of the speaker was. Write down the functions on the board.

Exploring the skill Tell students they're going fo imagine themselves in a feedback session receiving
feedback. Their purpose is to recognise the speaker’s intention behind saying
something.

Divide the class info groups. Hand out prepared strips of exponents and language
functions to each group. Here are a few examples:

Why don't you try keeping a diary of patient visits to help  Suggesting
you remember each patient better?

Ideally, you should not agitate a patient by trying to hide ~ Advising
information from them.

Could | ask you to send me the patient's file so that | can ~ Requesting

have a look?

Can | come and observe your next patient home visit? Asking for permission
Don't worry, it's all part of the learning process. Reassuring

| think you handled the matter promptly and this Evaluating

reassured the patient that they were in good hands.

Ask groups to match the sentences of the speaker with their intention or purpose for
communication. Next, give them chart paper and ask them to come up with at least two
other sentences for each function, focussing on the phrases or words that would make
this intention obvious. They can write their examples on the chart under each function.
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Notes

You could extend this activity by handing out the audio script from a Listening Part B
extract (for example, audio 2.9 has an example of suggesting ‘it makes sense to’). Give
students the function, for example, advising, persuading, reassuring, etc. and have them
identify the language that reveals that intention. This is a good way to encourage lower
level students to participate.

You can also use examples of language functions or clips from popular plays with a
medical backdrop for this stage of the class.

Applying the skill to  Tell students that theyre going to look at identifying purpose of communication in a Part

an OET task B exfract. Have them finish Task 13 in groups first, paying attention to the three functions
mentioned (advising, trying fo find out, reassuring). Ask them to think of other sentences/
phrases they might hear for each answer option.

Play the audio for Extract 6 (audio 2.14) and complete Task 14. Nominate students to
share how they arrived at the answer, i.e., how they were able to identify the speaker’s
intention from the language that they used.

Notes

The senior nurse does use ‘it sounds as though you coped’ which shows that she
wanted fo reassure the student nurse about the way he handled things, but overall you
can also mention to students how the nurse first explored the student nurse’s ideas and
then offered that sentence as reassurance.

Doing an OET task  Tell students that they’re going to attempt a Listening Part B task using the skill they've
just learnt. Ask them to answer Listening Part B Question 30 from Practice Test 1. Before
you play the audio, give them 30 seconds to think about context and the answer options.
After you play the audio, discuss the answer. To help this discussion, you can display the
audio script and ask students to identify the things the speaker said that helped them
understand his intention.

Notes
From the audio script:

e Qur aim is to provide information into the patient's journey ...

® One of my responsibilities ...

* We can look at areas of concern ... reassure ourselves that we are delivering
quality care ...

e We're able to provide information ... to enable staff fo review the situation,
understand and learn what needs to be changed ...

Following up Give students a list of different sentences from different Listening Part B extracts and ask
them to identify the speaker’s intention.

O Extension tasks and sourcing material

There are plenty of examples of safety briefings, handovers, feedback sessions and other Listening Part
B interactions on the Internet. There are also examples of these from popular television series set in
hospitals. Using these, you can practise listening for the main idea/gist as well as purpose, function and
course of action. Other extension/follow-up tasks can include:

Listening committee: You can ask the class to vote for students to form a listening committee who can
recommend clips or short videos that contain workplace interactions such as safety briefings, handovers
and patient-healthcare professional interactions. The committee can post these on an online platform
where students can listen.
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Rating a show: Pick out a season from a popular television drama in a hospital setting. Have students
watch one episode every week and ask them to rate the episode or write a review of it. Display these
ratings or reviews on a classroom noticeboard. This will encourage them to listen beyond OET tasks.

Making your own questions: Select typical Part B interactions and have students create their own
questions based on it in groups. Each group gets to make questions on a different clip. Groups then
exchange their questions and answer them after listening to the audio. Remember that you may have
to moderate some questions and make it clear that this is an exercise to help them practise listening in
general. The focus should never be on making a Part B question but on engaging with the audio.

Class discussions: Have students discuss their views and share experiences on something that they've
heard in class. For example, if the class has listened to a safety briefing in which a patient at a high risk
of falls was discussed, ask students to share their experiences of similar safety briefings they have had

at work.

Using audio scripts: You can use audio scripts to exploit features such as pronunciation, vocabulary and
grammar. However, it should be clear that these aren’t OET tasks.

Disappearing dialogues: Erase parts of a Listening Part B dialogue from the audio script and then ask
students to fill in the gaps with phrases they remember or other phrases that might fit perfectly into
the dialogue. Again, this is to help students engage with the audio and shouldn’t be confused with

an OET task.

Link with Reading Part B: Reading Part B in the Student’s Book also recommends a similar
approach using the context sentence to approach the question and find out what to read in the
extract.
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CHAPTER 4

@ Chapter objective
Listening Part C is focussed around the kind of listening healthcare professionals do as part of their
continuing professional development. The interviews and presentations in Listening Part C are based
on topics of general interest related to healthcare. They include presentations related to the speaker’s
field of work, a professional’s experience with caring for a patient with a disease/condition or someone
speaking about some action research.

The main skill being assessed in Part C is the students’ ability to recognise the speaker’s opinion or
attitude on a topic. Therefore, the focus of the lesson sketches here is helping students recognise the
language of attitude and opinion. Students may find this part of the test challenging because of the
speed of the audio or the complexity of the language. While teaching the skill to recognise opinions,
you may find students will benefit from more exposure to this kind of listening. This is really what will
make a bigger difference to their success in this part of the sub-test.

Teaching students how to use the 90 seconds’ reading time before each audio begins is important.
Students may already be underlining important words in the question or answer options, but it may be
worthwhile exploring why they think underlining a particular word will help them. The Student'’s Book
suggests good ways to use the 90 seconds’ reading time before each extract, and training students to
use these strategies is important every time you administer a practice session.

Task profile

- Scaffolded tasks fo help students focus on answer options in OET Part C questions based on the

interview with Megan Fowler (audio 2.15)

1. Scaffolded tasks to help students identify cues based on the presentation by Dr Georgia Simms
(audio 2.18)

. '"  OFETPart C questions based on the presentation by Dr Veronica Scott (audio 2.16)

Task 1 OET Part C question fo help students recognise aftitude based on the CPD presentation by David
Browne (audio 2.17)

.~ Sixcomplete OET Part C questions based on the presentation by Dr Georgia Simms (audio 2.18)

=8| Chapter notes
To train students for Listening Part C, you can design skill lessons on:

Listening for the main idea/gist
Listening for speaker’s attitude/opinion
* Listening for signposting language in presentations
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§32 Listening for attitude and opinion: Tasks 1-7

Setting the context /  Ask students if they have ever attended a lecture, presentation or interview where

Warmer

Exploring the skill

someone has expressed their opinions on a subject. Ask them to list all the ways in
which they can understand what a speaker’s opinion or aftitude to the topic is.

Let them ‘think-pair-share’ and nominate individuals to share their ideas. Make a list on
the whiteboard which can be referenced at the end of the lesson too.

Make pairs by distributing slips of paper with synonyms of words that describe a speaker’s
aftitude/opinion. Ask students to find their match and sit with them. Some suggestions:

concerned worried
confused perplexed
shock surprise
hesitant reluctant
enthusiastic excited
afraid scared
expected unimpressed
astonishing surprising
convinced confident

Ask pairs to read out their matches to see if they are sitting next to the person with the
correct synonym. You can write these words on the board as they call them out, because
it's important all the students get to see these words. Clarify meaning and differences in
meaning as necessary.

Tell them that they're going to listen to part of an interview and to try and identify some of
these attitudes while they listen.

First, play only the interviewer’s introduction to Megan Fowler’s interview (audio 2.15;
timestamp: 1:46 to 2:05) and ask them fo discuss with their partner what they think the
interview is going to be about. Discuss answers with the class.

Before they listen to the next part, ask them to draw the simple table below in their
books. Tell them they're going to listen to the interview in parts and describe the attitude
of each of the groups of people to the two studies (omega-3 study and Inuit study)
mentioned by Megan Fowler.

1. Researchers  Omega-3 sfudy initial ~ Surprised/Shocked (perhaps because they
findings hadn't expected such strong evidence that
omega-3 supplements would not have any
effect at all on cardiac health)

Timestamp: 2:06 to 2:46

2. Researchers Omega-3 study later  Perplexed (because reduction in
findings triglycerides didn't have a corresponding
effect on reducing strokes or heart disease)

Timestamp: 2:47 1o 3:20
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3. People in general Inuit study Excited (because they felt that eating fish oil
capsules would have benefits on cardiac
health)

Timestamp: 3:21 to 4:11
4. Megan Fowler Inuit study Unconvinced (that the benefits of fish oil

can be generally applied to a wider group)
Timestamp: 3:53 to 4:11

Ask students fo pay attention to Megan’s
attitude before you play this part of the
audio, as they would have already heard
part of it when listening for the atfitude of
people in general to the Inuit study.

5. Megan Fowler Omega-3 study  Confident (about the fact that the number
of studies showed that there are no cardiac
benefits from omega-3 supplements)

Timestamp: 2:06 to 2:46 and then later in
4:26 10 4:48

Ask students to listen for Megan'’s aftitude
before you play 2:06 to 2:46 as they would
have already heard this part while listening
for the researchers’ attitude.

Play the audio in parts fo scaffold it better, giving the pairs time after you've played each
part to discuss the attitude. For example, the attitude of the researchers to the initial
findings is found in her answer to the first question ‘Megan, tell us about the findings

of the omega-3 study’ (Timestamp: 2:06 to 2:46). Megan Fowler’s attitude fo the study
can also be found in her answer fo that first question; but it is also echoed later in the
interview (Timestamp: 4:26 to 4:48). The aftitude of the researchers to the later findings is
found in Megan’s answer to the second question, ‘And what did the researchers find out
about the effect of the supplements on triglycerides? (Timestamp: 2:47 to 3:20) and so
on. Discuss answers with the class at the end of the activity, nominating pairs to explain
how they arrived at their conclusions about the attitude.

You can rearrange pairs/groups for this stage. Tell students that they're now going to
apply this skill to an OET task. Ask them to read the teaching content on pages 55 and 56
under ‘Example of a Listening Part C Interview’.

Then, do Task 1together as a class. You can model this for them. Then direct them to do Tasks
2 and 3 in pairs/groups. After discussing which words in the options would help focus on the
ideas they need o listen for, play the first part of the Megan Fowler interview again. Note that
this is the same part that they've already listened to in the previous stage of this lesson, so they
may be able to answer these questions easily, perhaps even without listening fo the audio.

Next, instruct students fo finish Tasks 4-6 in groups in the same way, identifying the words

in the answer options that would help them focus on what they need to listen for. After they
have done this, ask them to look af Task 7 which focuses on answering the Part C questions
in the next part of the interview with Megan Fowler. Play the audio for this part of the inferview
and then discuss answers as a whole class. Spend time discussing how they arrived af the
answers, focussing on Questions 4 and 5, since these are related to opinion/attitude.
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Doing an OET task

Following up

Tell students they're now going to apply this skill fo a Part C Listening Practice

Test. Have students look at Listening Practice Test 1, Extract 1 (audio PT 1.3). Remind
students to notice the opinion/attitude words in the questions and answer options.

(For example, Question 31 (thinking of applying, most concerned about, skills required,
miss home and family, dangerous situation), Question 32 (aspect of her role, surprised,
long working hours, impact, local people, number of births), Question 35 (hardest

thing, adapt, hygiene, insects, stay in every night) and Question 36 (most valuable skill,
midwife, wide range, experience, flexible, speak, local language). Ask them to underline
any other words that would help them focus on what to listen for.

Play the audio and discuss answers as a whole class. In your discussion, nominate
students to explain how they arrived at the answer. For quick reference, you can use the
audio script.

Go back to the list you made at the beginning of the class on the students’ ideas of the
different ways in which you can identify a speaker’s attitude/opinion. Compare what
was done in the lesson with their initial ideas and see if they have changed or been
confirmed.

§z2 Listening for the language of opinion: Tasks 11, 12

Speakers in Listening Part C also introduce their opinions, or the opinions of others, and students can
be trained to listen for this kind of language.

Setting the context /  Ask students to imagine they are attending a presentation on ‘Mobile apps to monitor

Warmer

Exploring the skill

patients’ blood sugar, blood pressure and other vitals’. Read out what the speaker says:

The use of mobile apps to monifor health is on the rise. While this may be an overall
positive trend since people will have more control over their health and doctors have
access fo data, what concerns me is the obsession and constant monitoring for
individuals who don't really require it.

By a show of hands, ask the class to say if they think the speaker believes mobile apps
are a positive influence or a negative influence.

Nominate students to explain their responses.

Tell students that they're going to listen to a part of a presentation and that they must
raise their hands every time they hear an expression that shows opinion. Play audio 2.17
(David Browne's extract). After they've heard the audio, ask them if they can remember
the different expressions they heard that showed opinion. Elicit additional ones from the
class.

Split the class into groups. Give each group a list of sentences from the Part C listening
extract from the presentation by Dr Georgia Simms (audio 2.18), where the speaker’s
opinion is clearly indicated. Ask students to underline the expressions that introduce or
express opinion. Some examples from audios 2.15 and 2.18 (underlining has already
been done here):

e My guess is that there are lots of good things in oily fish.
e | am convinced that targeted exercise programmes are essential for elite athletes.

* | had some concerns, but | was keen to explore how it might be of help to my
students.
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e But | was a little worried that the effect might be o reduce the input of GPs. | began
to see that my having the ability to prescribe a social activity would be helpful to my
patients.

* | was cautiously optimistic about the benefits to my patients of becoming involved
in the gardening project. However, | was concerned that the hard work involved in
digging a garden might be a daunting prospect for some of them, particularly those
who had physical limitations related to health conditions.

e They all admitted that when | first talked to them about the gardening project, they'd
not expected to enjoy being out in the fresh air as much as they eventually did. This
was the most welcome news for me.

Discuss answers with the class, calling on groups to share the phrase/words that
introduce or express opinion.

Applying the skillto  Now tell students that they're going to apply this skill to an OET task. Ask them to look at

an OET task Task 11. The class can identify the words in the question (agree with, department, about)
and the answer options (importance, non-weight bearing exercise, steady return, high
impact exercise, evidence, recommending yoga/swimming) that would help them focus
their listening. Then, play the audio and ask them to answer the question. Discuss the
phrase that helped identify opinion.

Next, direct students to read the teaching content on pages 61 and 62. After they have
done this, ask them to go to the questions in Task 12. Ensure you remind them to identify
words in the question and answer options that would help them focus while listening,
especially words that showed opinion and attitude. Play the audio and let them answer
the six Part C questions for audio 2.18.

Discuss answers, nominating students to explain how they arrived atf the answers. You
can have the audio script ready at hand or play the audio at relevant parts, especially if
students have had difficulty finding the answer to a question.

Doing an OET task  Tell students they’re now going to apply this skill to a Part C Listening Practice Test. Have
students look at Listening Practice Test 1, Extract 2 (audio PT 1.3). Remind students to
nofice the opinion/attitude words in the questions and answer options and underline
any other words that would help them focus on what to listen for.

Play the audio and discuss answers with the class. In your discussion, nominate
students to explain how they arrived at the answer. For quick reference, you can use the
audio script.

Following up Conduct a short discussion on other workplace situations (other than a formal
presentation or interview) in which it is important to understand the speaker’s opinion
and why.

This lesson sketch uses sentences from the presentation by Dr Georgia Simms, but you can mix it up
and have other sentences from other presentations or interviews too. Select a suitable part of the
interview or presentation you have chosen that has both facts and opinions. Have students draw a
table with two columns: ‘facts’ and ‘opinions’. Play the part of the audio and ask students to note down
fact words and opinion words as they listen. The aim is to get them to become aware of the language
that introduces and expresses opinion and, therefore, be prepared to follow the opinion when it is
mentioned in a presentation or interview.

§52 Using signposting and following a presentation: Tasks 8, 9 and 10

Students may find interviews that are part of Listening Part C extracts generally easier to follow because
the interviewer’s questions indicate when to move to the next question in the question paper. There
is always a cue for the question in what the speaker says. Tasks 8 and 9 help students understand this.
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Preparing for the Listening Sub-test

Follow this up with Task 10, asking students to pay attention to the cue the speaker gives to move from
the first question to the second question. The cue for the second question is, ‘I was interested to read
how one of the participants ...".

You can also develop signposting skills by nudging them to notice instances of signposting language
whenever they listen to a talk or interview. Every time you do this, you can add it to a ‘class bank’ of
examples of signposting that can be displayed on a wall. This can be a student-led initiative.

You can help students learn the skill of paying attention to linking words and how they signal what kind
of idea will follow. Use different sentences from Part C interviews or presentations to create a lesson.

First, ask students to match sentence beginnings with their endings using the linking words to help
them. Here are some examples from the presentations and interviews in the chapter, but to make this
even more effective, you can use sentences from audios that they haven’t heard before.

Researchers in the study asked participants fo use the  but we are in agreement about the need for a gradual
Chronic Pain Grade Questionnaire fo score their pain  return fo a strenuous exercise programme.
levels against a numerical score. For example,

There are some differing views in our physiotherapy  a score of ‘equal to or greater than 70" was classified
department about the length of fime patients should  as severe pain.
rest before starting an exercise programme,

Some physios recommend non-weightbearing | decided fo go with a gardening project for several
activities such as yoga or swimming before a return to reasons
running, however

Although there are several activities that lend we're yet to see the evidence for this.
themselves fo social prescribing, such as walking or
singing in @ community choir,

Then, elicit the different linking words that signal ideas such as:

Contrast: although, but, however, even though, despite, whereas
Giving a reason: because

Sequencing the presentation: first, lastly, then, next

Adding a point: in addition, also

Giving an example: for instance, in the case of, for example
Result: consequently, as a result

After this, give students the beginnings of sentences with a linking word. Give them a rough idea of the
topic of the extract and ask them to complete these incomplete sentences with ideas of their own, in
groups. Here again, you can use sentences from another Listening Part C extract. For example, you can
use a sentence such as the one from Extract 1 of Practice Test 1.

Language skills are a huge bonus — if

you have even the most basic grasp of KStudent itfalls
the local language it'll get you out of all P

sorts of tricky situations. But ... (what you Students often get anxious about the speed of the track
really need is the ability to cope with the and fail to keep up with the audio if they feel they've
unexpected and be up for anything). missed the first question or two. However, it's important

to reassure them that they can still get the answers to
the remaining questions if they continue to focus and
move on with the audio. They don’t necessarily need
to have understood the previous part of the extract to
answer subsequent questions, so training them to do
this can be a very important aspect of your classes. J

After they complete the sentences with
their own ideas, play the relevant parts
of the track and ask them to see how
their ideas compare with the ideas in
the extracts. This helps them be more
prepared for the kind of information that
will follow.
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Extension tasks and sourcing material

Listening to presentations on general medical topics is a good way to increase exposure. There are
plenty of channels and podcasts available online and you can use these to create lessons such as the
ones here.

Link with Reading Part C: Reading Part C in the Student’s Book also focusses on the writer’s
attitude and opinion and the skills required for both are similar, so making links where possible is
beneficial.

A fun activity to help students connect with the language of opinion and attitude is to bring film reviews
(audio reviews or written reviews) to class with the star rating removed and ask them what they think the
reviewer feels about the movie and perhaps guess the rating they've given. This will lead to a discussion
on the writer's or speaker’s attitude and opinion and you can use this to draw their attention to aspects
such as the use of adjectives, tone and the language of opinions. You could even ask them to rate the
film based on the review and explore their reasons for the rating. Choosing a review of a film that is
written in a more formal register and contrasting it with a review written in a less formal register can also
elicit some interesting discussions about writing styles.

PHOTOCOPIABLE © Cambridge University Press and Cambridge Assessment 2020 25



