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INTRODUCTION

This Teacher's Book builds complete lessons specific to the sub-test activities in the Student’s Book. The
aim of this Teacher’s Book is to help you develop students’ skills through scaffolded activities that can
be adapted to your teaching context. The focus of the lesson sketches is communication in a healthcare
setting, and it is important to help your students understand that this is the key to succeeding in OET.
Every effort has been made to establish the relevance of each skill to the healthcare context, and
therefore the OET context. This approach helps students to practise the skills acquired in the lessons
well beyond Test Day and into their lives as healthcare professionals. The Teacher's Book helps you to
engage your students in a meaningful way.

OET assesses a candidate’s ability to use language to communicate in different healthcare situations.

It is not a test of knowledge of language or medical knowledge, and in that sense, it is different from
other tests candidates may have taken before, especially general-purpose language tests. Students in
OET preparation classes do have slightly different expectations, but it is important to remind them

that candidates who demonstrate that they can communicate in different healthcare contexts using

the appropriate language skills are more likely to succeed than candidates who are focussed on
acquiring language or strategies to ‘crack’ the test. Therefore, the book recommends a communicative,
skills-based approach that does not rely heavily on the use of practice tests.

Using the lesson sketches

Students in OET preparation classes are generally very focussed and clear about their needs. Some of
them may have strong views about how classroom time should be used and their expectations of the
course. Understandably, they may feel that practice tests are a better use of classroom time than learning
a new skill, so they may want a fine balance between the two. To help you achieve this balance, the lesson
sketches are designed to include both skills and transfer of these skills to OET tasks.

The purpose of the lesson sketches in the Teacher’s Book is not to teach pedagogy but to provide a
framework that can be adapted to your context. It covers the key ideas which a lesson on that skill should
cover. You are free to adapt it to your own teaching model. A specific timing for each stage in the lesson
sketches hasn't been mentioned, but most lessons are designed to be between 45 minutes and an hour
and a half.

You may find that students are reluctant to study language skills which aren‘t directly related to OET
practice tests. If that's the case, the lesson sketches will allow you to focus on language skills in conjunction
with questions from the practice tests within the same lesson.

The lessons are designed to help you link them to the healthcare context as well as to create transfer of
learning to OET tasks based on the teaching model recommended by OET. It helps keep the class focussed
on a skill but also allows enough focus on OET through both guided and free practice.
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Introduction to the Teacher's Book

Setting the context / warmer

Exploring the skill

Applying the skill to an OET task

Doing an OET Task

Following up

This stage helps to link the skill in
focus to the healthcare context. The
purpose is to help students identify
where they have used the skill in
their everyday work as healthcare
professionals.

This stage provides students

with input on the skill through
communicative activities that help
them understand and practise
the skill.

In this stage the skill is linked

to an OET task through guided
practice. The purpose is to provide
candidates as much scaffolding

in order to enable them to apply
the skill which they learnt in the
previous stage to an OET task.

The aim of this stage is to allow
students to practise the skill and
to apply it to OET tasks. Feedback
is also an important aspect of this
stage, but it can also be provided
at the end of the next stage.

The goal of this stage is to allow
students to reflect on their learning
and link the skill they have just
practised to their own workplace
context.

This is a short stage, just like the
length of time you would devote to
any warmer or lead-in activity. The
most important feature is that the
warmer not only stimulates interest,
but its main function is to help
students see how the use of the skill
links fo the healthcare context.

Ideally, this forms the main

part of the lesson. There are
communicative or skills-focussed
activities involving pair and group
work. The examples and activities
are all set in a healthcare context.

This stage is medium-length and
most effective when only a part of
an OET task is given to students.
This allows them to focus on the
skill from the previous stage. The
tasks can be scaffolded through
different techniques such as
teacher modelling, or pair/group
work. The stage involves a lot of
feedback and can include peer
feedback. Each lesson sketch has
suggestions for tasks that can be
used for this stage from Practice
Test 1.

This stage is also medium length.
The questions can include an entire
part of a sub-test or the remaining
questions from the previous stage.
You may need to implement
reduced time allowances if you are
only doing certain questions. The
lesson skefches have suggestions
for relevant questions, but you can
choose your own questions too.

This is a short stage. Any review
activity that facilitates a link with
students’ workplace or everyday life
is effective. For example, students
can discuss how they now feel
about a question posed in the
warmer stage. Students can also
be given extension tasks based
on the skill. Merely giving extra
practice test questions doesn’t
count as effective follow-up.

4 PHOTOCOPIABLE © Cambridge University Press and Cambridge Assessment 2020



The Cambridge Guide to OET Nursing: Teacher’s Book

— Students in an OET class

Students come to class with different expectations and ideas of their own level of English. It is
recommended that you conduct a screening using any standardised placement test to ascertain their
level of proficiency. It is not advisable to have students below the CEFR B2 level in a regular preparation
class for OET. However, for students at a lower level, you can provide general English classes with a
flavour of medical English and have them work their way to a B2 level. This may take time, but it will
save disappointment and dissatisfaction that usually go with students not being able to achieve their
desired score at the first attempt.

Because OET is set in a western medical healthcare context, students may also be unaware of the
cultural aspects of communication, or even of how the healthcare system works. Your classes can include
input on these aspects or an orientation to them wherever necessary.

s Additional resources

The lesson sketches are designed to be self-sufficient, and you won't need to access additional
resources outside the classroom unless it is for an extension task, or if you choose to replace a
recommended activity in the warmer stage with a short clip or video. The lesson sketches have been
created keeping a low-resource classroom in mind, since access to technology may not always be
possible. However, if you have these facilities and would like to make use of them, read through the
lessons and see where you can adapt. The lesson sketches largely use the tasks in the Student’s Book.
However, there are some activities in the sketches where cutouts or photocopies have been suggested;
but there is always room for adapting these to a low resource classroom.
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INTRODUCTION

CHAPTER 1 .
N

The Listening sub-test has three parts each designed around the kind of listening which healthcare
professionals encounter at work. Giving students a background to the types of listening extracts and the
way in which they will need to listen in each of the three parts is important.

The Student’s Book recommends an approach to each part of the Listening sub-test, just as it does for
the Reading sub-test. However, a student may use another method if it works well for them. If you plan
to introduce a way for students to approach a part of the Listening sub-test, remember to allow plenty
of time for students to become accustomed to it. However, with Listening, the challenge many students
may face is a lack of familiarity with accents and the speed of the audio recording. Therefore, it is
important to emphasise that a lot of out-of-classroom listening is just as important as listening inside the
classroom. As a teacher, you may find it necessary to provide some of this extra listening to students.
Providing links to online consultations, talks or presentations on topics of general medical interest, and
examples of workplace communication can help students improve each of these kinds of listening. All of
these can be shared on any online platform regularly.

Just as with the Reading sub-test, remind students that it is not necessary to understand every word the
speaker is saying. It's also important to highlight again that keywords are not going to help them in Parts
B and C. Pre-teaching vocabulary from the audio recording to the class before playing the recording is
not helpful in any way, and should be avoided unless your goal is to introduce new vocabulary. This is
because students should learn to understand a new or difficult word from the context rather than rely on
pre-taught words.

Matching words from the answer options will not work in Parts B and C. All three options in Parts B and
C will be discussed in the audio, but candidates must understand that to choose the correct answer,
they need to rely on the question and the context.

There are several free General English materials available online. You can use these to build listening
skills; however, remember that extensive listening done by students on their own is probably a more
effective way to improve their listening skills. You can create an atmosphere that promotes this in class,
where students feel a sense of achievement too. Giving students different kinds of authentic materials
that are found in the Listening sub-test also increases their confidence levels. So, ensure that you
include enough references too, or devote some classroom time to these.

8 PHOTOCOPIABLE © Cambridge University Press and Cambridge Assessment 2020



CHAPTER 2
N

Chapter objective

Listening Part A assesses a candidate’s ability to listen for details during a consultation. Candidates

see a medical professional’s notes of the consultation and they complete the gaps in these notes with
information. There are twelve gaps for each of the two consultations in Part A. The notes have headings
which students can use to follow the consultation. There are untested notes which also help students
follow the consultation.

The nature of the consultation that students usually hear in Listening Part A is where a healthcare
professional is talking to a patient who is being referred to them for specialist advice, or further
investigation into a condition. Therefore, the patient often describes in detail their symptoms, triggers,
background to the problem, etc. When giving students an introduction to Part A, make them aware
that during the consultation, it is the patient who does most of the talking and all answers for the gaps
come from what the patient says. Since the notes are those of the medical professional, there may be

a difference in the words the patient uses and what candidates read in the notes. It is important that
students write only what they hear, i.e., they don’t need to change the word in any way, convert it into a
medical term, or change the form or part of speech.

Students have 30 seconds to read the notes for each consultation. This part of the chapter takes
students through the best method for approaching Listening Part A which relies on anticipating
information from the notes. While this is good to develop their preparedness for the test, you can give
them other kinds of activities based on listening for details. Spelling mistakes are marked differently in
the Reading and Listening sub-tests in OET. In Listening, marks are awarded as long as the meaning

is clear. Hence, reasonable attempts at spelling are also given marks. Names of medications such as
NSAIDs etc., if mentioned, are common. So candidates should not have trouble spelling them. It is
also important to note that candidates do not lose marks for including extra information that is not in
the marking guide unless this creates a contradiction, or the meaning becomes unclear as a result of
including the extra information.

Task profile
Tasks 1, 2, 3 Vocabulary tasks on describing pain
Vocabulary task on describing symptoms

Tasks 5, 6,7, 8, 9 Approach to Listening in OET tasks — anticipating information
Task 10 OET task based on audio 2.4

Task N Vocabulary task on medical terms and everyday terms using audio script of 2.4
Task 12 OET task based on audio 2.5

=8 Chapter notes

The two lesson sketches here are focussed on Part A but there are a number of other ancillary skills that
students require to be successful in Part A. These are discussed under ‘Extension tasks and sourcing
material’.
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Preparing for the Listening Sub-test

To train students for Listening Part A, you can develop skill lessons on:

e Vocabulary such as collocations, lay terms and medical terms
* Anticipating or predicting information
® Problem areas with sounds in English

The lesson sketches here focus on the first two, while suggestions for the third are made later in the

chapter.

§53 Use of pain collocations: Tasks 1, 2 and 3

The focus of the lesson here is to help students become aware that there are some common ways in
which patients describe pain. Familiarity with these ways will help students recognise them quickly when
they are used in a consultation.

Setting the context /
Warmer

Exploring the skill

Split the class into groups of three. Ask them to make a list of the different ways
in which a doctor or any other medical professional might diagnose a problem a
patient has. After they have finished their lists, ask them to compare their list with
that of another group. Nominate groups to share their lists and create a common
classroom list on the whiteboard.

Student responses are likely fo be names of medical tests, examination of the
patient, symptoms, etc. The target response here is the patient's own description of
symptoms. If this isn’t on the list of any group, elicit the answer during discussion
with questions such as:

e What does a doctor ask a patient to describe during a consultation?

e Does the way a patient describes a symptom help the doctor diagnose the
problem?

e \Were you able to diagnose a problem just by listening to a patient’s description
of the kind of pain he/she was experiencing?

Tell students that they’re going to look at how patients describe pain for a range of
different conditions. First, they’re going to listen to a patient describe their chest pain.
Play audio 2.1 and ask them to fill in the blanks in Task 1. Check answers fogether

as a class. Then ask them to discuss in their groups how the patient described their
pain. Nominate groups to share their ideas.

Highlight that a patient’s description of pain is subjective, but patients usually tend to
describe pain in a couple of ways:

e By using an expression such as ‘it feels like’ or ‘it feels as if + something were
happening’ (Example: ‘it feels like a bee sting’ or ‘it feels like a knife were being
twisted in my side’)

e A common pain collocation (Example: a throbbing headache)

Tell students they're going to look at pain collocations first. Instruct them to work in
groups to finish Task 2. If you have access to a printer, you can have the sentences
and words printed and cut out and ask groups to match them. Discuss answers
with the class.

After students finish Task 2, tell them that each of them should individually look
at subjective descriptions where patients use ‘it feels as if or ‘it feels like'. Play
audio 2.2 for Task 3, and let the groups finish Task 3 together. Discuss the answers.

10 PHOTOCOPIABLE © Cambridge University Press and Cambridge Assessment 2020



Applying the skill to an
OET task

Doing an OET task

Following up

The Cambridge Guide to OET Nursing: Teacher's Book

Write the names of common medical conditions on slips of paper beforehand.

For example, heart attack, plantar fasciitis, arthritis, kidney stones, etc. Ask a
representative from each group to pick a slip. The group is required to brainstorm
different descriptions a patient may use for the condition named on their slip. They
must give examples of collocations and expressions with ‘it feels as if’.

Give them charts and ask them to write their descriptions on these charts. Once they
have finished, stick these charts around the class, and have groups walk around
and read the different descriptions.

Point out one or two good examples from each disease or condition, pointing to the
use of language and grammar.

Notes

To scaffold this activity, you could create a list of common pain collocations for
heart aftacks, arthritis, kidney stones, etc. and have groups sort these out under the
respective medical conditions.

Tell students they are going to see examples of Part A questions where they need
to fill in the gaps with words patients use to describe pain. Display the part of the
audio script on a slide or have handouts with the relevant text and question ready.

From audio 2.4 in Task 10, the gap is:
pain described as a (4) sensation on the skin

Ask them to guess what might be in the gap. Then show them the audio script for
that part and ask them fo pick out the answer.

For this gap, display the relevant part of the audio script where the patient says:

They're also very painful. Sometimes it feels as if my skin’s burning. It's very ifchy as
well. | try not to scrafch it but it's almost impossible, especially at night.

Use the relevant audio script for Practice Test 1, Extract 1, Questions 1, 2 and 3 for
more practice.

Since this is a lesson focussed on vocabulary, you can wait to reach this stage after
you have finished the next lesson on anticipating information.

Ask students to find more pain collocations for different conditions and create
posters with these collocations. You can also try revisiting these collocations later for
a speaking task that requires asking a patient about pain.

§52 Anticipating information in preparation for listening: Tasks 5-10 and 12

The lesson sketch here is an approach that is focussed on anticipating information before listening.
Students should be encouraged to use the 30 seconds’ preparation time before the audio starts to
read the notes and anticipate what information could go in the gaps. The purpose of prediction or
anticipation here is to focus on what kind of information to listen for and not to make correct guesses
or predictions. So, when teaching this lesson, don’t worry if students’ guesses aren't precise so long as
their predictions show they are thinking about the kind of information they need to listen for.

The lesson sketch uses audio 2.4 but you can adapt the same framework to any other Listening Part A
consultation. You may also choose to repeat the same lesson using another Part A task.

PHOTOCOPIABLE © Cambridge University Press and Cambridge Assessment 2020 11



Preparing for the Listening Sub-test

Setting the context /
Warmer

Exploring the skill

Applying the skill to an
OET task

Ask students to ‘think-pair-share’ these two questions:

e What are the reasons a patient may be referred to a specialist?
e What are the things a patient referred to a specialist would talk about?

Nominate a few pairs of students to share answers. As they share their ideas, write
them down under relevant headings on the board. Use the teaching content on
pages 33 and 34 under ‘What can you expect to hear during the consultation?’ to
help guide this stage.

This lesson is based on the teaching confent on pages 36 and 37, but ask students
to have their books closed during this stage of the lesson.

Write the sentence "You are going fo hear a dermatologist talking to a patient called
Nigel MacNess’ on the board and elicit responses to the following questions:

e What kind of diseases and conditions does a dermatologist deal with?
e Why do you think Nigel MacNess might have been referred to a dermatologist?

Divide students into groups of three or four. Tell them they are going to imagine that
they are in the room when Nigel MacNess talks to the dermatologist. They need to
imagine that they are going fo make notes on what they hear in the consultation,
but each group must make notes on only one aspect. Give each group one of the
following headings from the notes:

e Current symptoms
e Past medical history
e General mood

e Recommended tests

At this stage, students haven't heard the audio but ask them to imagine the things
they may hear the patient say in relation to their heading. For example, the ‘current
symptoms’ group may hear Nigel MacNess describe the symptoms related to his
skin condition. For example, he may say that his skin was itchy or that it looks dry/
red/scaly efc. Ask students to note down what kind of words they may hear the
patient say.

After each group has discussed their heading, regroup students so that there is one
student from each of the earlier groups in the new group. The new groups should
have one student from the ‘current symptoms’ group, one from the ‘recommended
tests’ group and so on. Ask them to share their ideas with the new group.

Close this stage with a whole class discussion quickly recapping ideas about what
they could expect to hear from this kind of consultation.

Explain that they are now going to apply the skill of anticipation to an OET task.
Ask students to open their books, turn to page 36, and look at the notes from
the consultation with Nigel MacNess. Tell them that they are going to anticipate
or predict what information could go in the gaps. The whole class could do this
together.

This has already been done in the Student’s Book. Tasks 5-9 require them to
anticipate what information could go in the gaps. Give students time to complete
Tasks 5-9 in their groups. The teaching content before each task helps guide their
thinking. So allow groups to work through the content and do the tasks. Once they
have done this, quickly check answers with the whole class. Next, tell them that they
are going to hear the consultation and must fill in the gaps with what they hear.

12 PHOTOCOPIABLE © Cambridge University Press and Cambridge Assessment 2020
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Ask students to open their books, turn to Task 10, and play audio 2.4. The class
can check their answers. In your discussion, point out how different or similar their
predictions about the gaps were.

Notes

This may take time initially but once students have practised the skill of anticipating,
they will be able to do it automatically on Test Day. It is important to help them
understand that they need to use the 30 seconds reading time fo actively prepare
and not just passively read the notes. Students may read through the context and
the notes without paying much attention to what kind of information they need to
listen for. Let us not discourage students who are unable to guess accurately so
long as they're thinking about what kind of information to listen for.

Doing an OET task Tell students that they’re now going to apply this skill to an OET task. Give them 30
seconds to read through the notes for the Part A extract in Task 12. Next, they can
discuss with a partner, for 1-2 minutes, what they might expect to hear and the kind
of information that could go in the gaps. Although this is more time than they would
get in the test, allowing them exira time to use the approach helps make it their
preferred strategy.

Then play audio 2.5 and check answers with the whole class. Ask them how similar
or different their predictions were.

As an additional round of practice, you can have them do Part A from Practice Test 1.

Following up Ask them to get back into their groups and discuss the different situations in which
they anticipate or predict what is going to be said before they listen to something in
real life. For example, after hearing the headlines, they may anticipate what they're
going fo hear in the news story; on the second or third visit, they may predict what a
patient is going to say about their problem and so on.

§53 Tasks 4 and 11: Difference between what the patient and the medical
professional says

Helping students understand that the
words used by the patient may not be KStudent pitfalls

the same as the ones in the medical

professional’s notes is important. Students often have trouble with accents or the speed
Although Task 4 is focussed on talking of the audio and therefore may miss a few gaps. Tell
about the changes in symptoms, it alerts students to use the headings as well as the untested
students to the idea that they must notes to help anchor their listening. If they have missed
be aware of the difference between a gap, they should not worry but move on to the next
what the healthcare professional says one, using the heading and the untested notes to

and what the patient says and can help them find their way. If you find your students are
be used along with Task 11 in a class. having a hard time following accents or the speed, this
Alternatively, you could ask students may mean they need to practise listening to English

to complete these tasks as homework outside of the class. Give them some references of TV
at the end of the lesson. You can also documentaries that focus on patient experiences in
create a similar exercise like the one in hospitals. There are several of them available online and
Task 11 based on audio 2.5, or any other on streaming channels too. J

Listening Part A consultation, to help
them see the difference between the
medical words and lay terms.

PHOTOCOPIABLE © Cambridge University Press and Cambridge Assessment 2020 13



Preparing for the Listening Sub-test

O Extension tasks and sourcing material

o

Awareness of idiomatic language used in consultations is important so that students can quickly
recognise words when they hear them. You can do this, for example, by creating an awareness of
collocations that patients use to describe their pain. Another area to focus on is awareness of sounds,
because students need to be able to hear words accurately. This is where a student’s L1 may play a role.
If a certain sound in English is missing in their L1, students may compensate with the closest available
sound in their L1. Developing listening activities based on problem areas with sounds as well as
familiarisation with features of connected speech such as assimilation, elision, and contraction, can help
students become better at understanding what speakers say in Listening Part A.

There are several TV shows on patient experiences in hospitals in the Western healthcare context
which can be used to create activities based on listening for details. Exposure to the different accents
and language used by patients to describe their conditions is important. In addition to this, you could
engage students with classes on the following:

Medical collocations: Pain collocations is one example of the kind of medical collocations students
may hear in Part A. Other than this, you could create vocabulary building activities on other kinds of
medical collocations. You could introduce these thematically, such as collocations related to medical
aids/equipment (insert a catheter, wear compression stockings, etc.), collocations related to treatment
and recovery (make a full recovery, undergoing treatment, etc.). Alternatively, you could introduce
collocations using a grammatical approach. For example:

* Verb collocations: Examples are sustain (a fall, injuries), develop (arthritis, breast cancer), contract
(typhoid, TB), catch (a cold, the flu), etc. Common collocations with make/do/have that are likely to
be used in a medical setting are also useful for students to know. For example, have an accident and
not make an accident.

* Adjective-noun collocations: Examples are balanced diet, healthy eating, vigorous exercise, etc.

You could introduce these using vocabulary games that are commonly used to teach medical
collocations e.g. Pelmanism, Hot Seat, Gap Fills or simply finding collocations in different texts. (You can
use the audio scripts of Part A consultations that you may already have done with students).

Listening to English sounds: Depending on the influence of local languages and their own L1, students
can have difficulty recognising certain sounds. This can create a problem when they're listening to
individual words in Part A. The first step would be to find out what kinds of sounds they have problems
with, and then, find activities to help them recognise those sounds. Once you have identified the
problem areas, you can find activities to help them recognise those sounds. For example, a lot of
students from different regions have problems identifying the difference between different long and
short vowel sounds or certain consonant sounds. Activities based on minimal pairs or ‘odd one out’

are available on the Internet as well as in books and can help develop an awareness of the differences.
Getting them to practise pronouncing these sounds is also useful, because if they are having problems
identifying the sound, it is likely that they may have difficulty pronouncing it as well.

Although the accents heard in the audio in the OET Listening sub-test are mild, orientating students to
some common features of pronunciation of these different accents is a fun way to help students become
comfortable listening to these accents. The main accents are Australian, British and American. Students
may also hear other varieties such as those from New Zealand, Ireland, Canada or South Africa, but
there are common elements among these accents too. For example, the ‘schwa’ sound is a feature

of almost all these accents, and you can help students understand that they would hear a ‘schwa’
instead of an 'r’ in an "-er’ ending word such as ‘catheter’. There are plenty of videos available online
from well-known establishments in language teaching that you could use.

Link with Speaking and Writing: Medical collocations and the differences between lay terms
and medical terms are important in the Speaking and Writing sub-tests too, so spending time on
working on these aspects of vocabulary separately is a worthwhile investment of time.
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CHAPTER 3

Chapter objective

Listening Part B focuses on workplace interactions that healthcare professionals have on a typical
working day. In the extracts, there are often two people talking, one of whom is always a healthcare
professional talking to a colleague, a team or a patient/carer. There are different kinds of interactions
students may hear, including:

* Handovers

o Safety briefings

e Feedback on training

* Healthcare professionals speaking to a patient or carer about concerns, admission or discharge

The Student’s Book gives importance to using context to approach Part B questions. There are two key
items that provide this context. The first is the context sentence which is a single sentence that gives
the setting of the conversation, just above the question. The second is the question itself that provides
further context and tells the student what to listen for. The book suggests that students read the answer
options with this context in mind. Hence, the lessons here have been designed with this in mind and it
is recommended that you familiarise yourself with the approach by reading through the chapter first, as
this may be slightly different from strategies followed when teaching listening for general English exams.

Task profile
Nurse briefing a group of nurses before a shift (audio 2.8)

Tasks 1, 2a, 2b Extract 1: Diabetes nurse talking fo a patient (audio 2.9)
Extract 2: Radiographer talking to a patient about a PET scan (audio 2.10)

Tasks 4, 5 Extract 3: Hospital pharmacist talking to a ward nurse about a new dressing (audio
2.1)

Tasks 6, 7 Extract 4: Hospital pharmacist talking fo a patient about discharge medication (audio
2.12)

e vl Exdract 5: Physiotherapist briefing ward staff about a patient (audio 2.13)
Tasks 13, 14 Extract 6: Senior nurse talking to a student nurse (audio 2.14)

Audios 2.6, 2.7 Example audios: 2.6 is a pharmacist talking to a customer and 2.7 is a handover
from a hospital to a care home

=8| Chapter notes
To train students for Listening Part B, you can design skill lessons on:

e Listening for the main idea/gist
e Listening for detail (course of action, purpose, function and agreement)

The lesson sketches here, however, focus on the approach suggested in the Student’s Book which does
cover these skills in a discrete way. For example, it's not recommended that you introduce a Listening
lesson to students as ‘listening for the main idea or gist’, because students will not be able to identify
which Listening Part B questions in the test require a ‘gist’ approach. Students should not approach
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OET with separate strategies for ‘gist’ questions or ‘detail’ questions, because they won't know when to
utilise each strategy. The Listening sub-test will not tell you what is a gist question and what is a detail
question, and it's unreasonable to expect students to be able to work this out under pressure during
the test. Even if they were able to do it, it's not going to help them engage in the question in a
meaningful way.

This is the reason why the Student’s Book focuses on approaches for different healthcare contexts and
not approaches for different listening skills. While a student will not be able to distinguish between a
gist and a detail question on Test Day, they will be able to distinguish a safety briefing from a handover.
Therefore, providing students with ways to approach each healthcare context is giving your students a
practical approach that they can use on Test Day.

This doesn’t mean you can't use lessons you may have used previously on how to listen for gist. These
lessons can still be useful but rather than present them to your students as ‘a listening for gist class’, you
can present it as a specific healthcare context that may often require gist listening. In short, you need
your lesson to focus around the context, not the skill.

§32 Using context to anticipate: Tasks 1-5

Setting the context /  Ask students to make a list of things they listen to during the course of their working day.

Warmer Ask them to discuss with others in the class and compare what's on their list with that
on the others’. They should sit with someone whose list has af least three things in
common with their list.

Ask a student from each pair to come and write on the board the three common things
from their list. To save time, especially if you have a larger class, you can have several
students do this simultaneously (keep 3—4 markers handy for this).

Alternatively, you can always write this on the board yourself as students tell you the
three common things from their lists.

Notes

Students should ideally have typical Part B interactions on their lists: handovers, safety
briefings, staff briefings, feedback on training, adverse incident reporting, talking to
patients/carers about admission, discharge or concerns. If they don't, elicit these from
them by asking questions such as:

e What kind of inferactions do you have with patients admitted in the hospital / about
to be discharged?

e What kind of inferactions do you have with your supervisor at work?
e What kind of interactions do you have with your colleagues/subordinates at work?
Exploring the skill  Tell students they're going to listen to three different interactions that a healthcare

professional may listen to during a typical working day. At this stage, they shouldn't have
their books open. They should just listen.

Play audios 2.6, 2.7 and 2.8 one by one and ask students to think of answers to the
following questions as they listen to each audio:

Who is/are the speaker(s)?

Where are they?

What are they talking about?

What is the follow-up action that the listener needs to carry out?
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At the end of each audio, nominate students to share their answers while you write their
responses on the board. After they have listened to all three audios and answered these
questions for each, ask the whole class to identify what kind of communication it was,
referencing the discussion about the various kinds of interactions at the workplace in

the earlier stage (2.6 — healthcare professional talking to a patient; 2.7 — handover; 2.8 —
safety briefing).

Next, break the class into three groups and ask them what other information they would
expect to hear in these kinds of communications (handover, safety briefing, etc.). If the
class is larger, you can break them into more groups and give them other typical Part B
extracts to discuss: adverse incident reporting, feedback/training sessions, etc. as
menfioned in the Student’s Book.

Ask each group to nominate a spokesperson from the group to present what they
discussed. As they speak, you might want to write down their ideas on the board under
appropriate headings.

Next, show them the three context sentences and corresponding questions for each of
the audios mentioned above. Ask them to match the context sentence and question with
the audio. Discuss answers as a whole class.

(Refer to the teaching content on pages 43-46 to explain this aspect.)

Notes

Take your time to go over this as it helps students really ground themselves in the context
of the task. As an additional activity, you could also ask them about an interesting/funny/
memorable conversation from any of these contexts.

Explain that every Part B question has a context sentence and a question that helps them
prepare for the audio they're about to hear. They can prepare themselves by anticipating
what they might hear depending on the context provided.

Rearrange the class so that there are three students in each group. Ask all groups

to discuss the kinds of things they might expect to hear in Extract 1 using the context
sentence and the question. You can also ask them to paraphrase the question using
their own words, so that you can check their comprehension. This will also encourage
them fo think about the context a little more.

Once the groups have finished discussing Extract 1 (audio 2.9), ask students sitting in one
group to compare their responses with those of another group sitting next to them. Elicit
one or two group responses.

Atfter this, ask students to read the teaching content under ‘Managing Listening Part B
extracts’ on page 46 (alternatively, you can display the question and walk them through
it as explained in the Student’s Book). Have them complete Task 2a and then play Extract
1s0 they can complete Task 2b.

Then repeat the same process of discussion, comparison with another group, reading
teaching content followed by listening to the audio for Extract 2 (audio 2.10), so that
they're prepared to finally attempt the question under Task 3.

Repeat the same process for Extract 3. This time, they also need to finish Task 4 by
themselves before they're prepared to answer the question in Task 5.

Taking them through this process step-by-step is important and no stage should be
skipped. If some of them have concerns about how long this is taking and that it isn't
realistic for Test Day, explain that they're taking time to learn the skill but that if they
practise in this way, they become proficient by Test Day.
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At the end of the discussion, fell students that the context sentence tells them what

the extract is about (and therefore the kinds of things they may hear) and the question
tells them what fo listen for. This is a good opportunity to explain that it is not important
for them to understand every word of the audio. You can make this an open-ended
discussion by asking them, ‘Do you think it is important to understand every word you
hear? Why / Why not?. This is important because some students become too focussed
on determining the meaning of individual words. They should be encouraged to extract
information that is necessary to answer the question, in a single hearing, by using the
skill of anticipating from the context sentence and the question.

Notes

Remember, the answers do not need fo be perfect, as students are being encouraged
to think about context. Correcting them by saying something such as ‘No, that's not

what this audio is about’ or ‘No, this isnt what is going to be discussed’ will discourage
them. So, let’s refrain from doing this. If you think their responses dont make sense, then
explore their thinking by asking ‘Why do you think so?’ rather than discouraging the initial
response.

Doing an OET task  Ask students to work in pairs this time and look at Questions 25 and 26 from Listening
Practice Test 1, Part B. In pairs ask them to discuss:

e What the extract is about
e What the question is asking them to listen for

Give them 30 seconds to think and discuss the task. They may underline words from the
answer options, but the focus should be on the context sentence and the question, not
on the answer options. After they have discussed the task, tell them they should answer
the question with the confext and question in mind. Play the audio and discuss answers
with the whole class.

Notes

With a very good class, you could even ask them to discuss the context and the question
but not look at the answer options at all. Ask them to look at the options and choose the
correct answer only after you've played the audio. You will find that some students are
able to do this, proving that paying attention to the context and the question helps them
listen for the answer.

As a variation of this, you could also share just the context sentence and the question
with the class and let them write down the answer. Then, give them copies of the sheet
with the answer options and ask them to choose the option that matches their answer.

Following up Ask them to reflect on how using context (with the context sentence and the question) will
help them to answer Part B questions, especially since listening and reading at the same
time can be challenging. It's a good idea to explore what students feel about this, rather
than suggest this as the only methodology. If students disagree, ask them what other
ways they can use the preparation/reading time that they get before each extract.

For homework, ask them to go through the teaching content on pages 43-46.

You may find that you need to ‘drill’ the skill of thinking about the context and question before they
answer Part B questions, since they may slip into their old ways of doing things, especially if they have
attended other classes before. However, remember that each student is different. So, we need to allow
room for them to use different approaches, especially the ones that are more focussed on meaning
rather than short cuts. For example, not all students may be able to answer the question by looking at
the answer options only after the audio has been played; some students may find that they need to
read the answer options along with the context sentence and question before they listen to the audio.
In this case, you could encourage them to look at the answer options to help anticipate what the audio
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could be about. This could also lead into a discussion on how the answer options are different from
each other. Different strategies work for different students, and both looking at the options before the
audio is played or after the audio is played are acceptable ways to approach the question.

§32 Listening for course of action: Tasks 8, 9 and 10

The approach discussed here is a reinforcement of the previous lesson, so some parts may seem
repetitive, but ‘drilling’ the method in this way helps students acquire it better.

Setting the context /
Warmer

Exploring the skill

Applying the skill to
an OET task

Ask the class to ‘think-pair-share’ these two questions:

e What's the purpose of a handover or safety briefing?

e |f you attend a safety briefing or a handover, what are some of the things you are
usually asked to do after the briefing/handover?

e Have you ever attended a handover that did not result in appropriate action taken
by the nurse? What happened and why do you think this happened?

Nominate pairs to share their responses and discuss them with the class.

Note that in this stage, students shouldn't have their books open because while this
activity is based on Tasks 8-10 from the book, the point of this exercise is to understand
how the skill of listening for course of action works.

Ask the pairs from the previous activity fo join another pair to make a group of four.

Tell them to imagine that all of them are ward nurses being briefed, about an elderly
patient, by a physiotherapist. Tell groups they need to discuss together what different
things they think the physiotherapist might brief the nurse about (this is based on Tasks
8 and 9).

Next, against each item on their list, they will need to add what the nurse may have to
do for the patient as a result of this. For example, if they have on their list something
such as ‘patient started exercise programme’, the physiotherapist may ask the nurse to
ensure that the patient is following this programme (this is based on Task 10).

Before you play Extract 5 (audio 2.13), tell students they're going to listen to an audio
clip which contains the same scenario that you have just described to them (i.e., a
physiotherapist is briefing a ward nurse about an elderly patient’s mobility). Before you
begin the audio, instruct them to listen for what the nurse is supposed to do that day to
improve the patient’s mobility.

After they listen, get answers from the class. Then ask them to check if something
similar about improving mobility was on their lists. They may not have the same thing,
but there will generally be things related to improving mobility or helping the patient
move, and you can point these out.

Next, tell students that they're going to see how what they have just done relates to an
OET task. Now, show them the question and answer options for Extract 5. If required,
play the audio just once more and ask them to choose the answer from the options.

Next, tell them that they're going to use the same skill to answer a Part B question. Display
only the context sentence and question from Question 27 of Listening Practice Test 1, Part B.

Step them through the approach. Combine it with their learning from the previous
lesson on the context sentence. Ask the following questions:

e Look at the context sentence. What does it tell you about the extract? What could
be some of the possible problems with the sterilising equipment?

e Look af the question. What are some of the things she could ask her assistant to do?
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Doing an OET task

Following up

Task 11 is also used with Extract 5, but

Next, show them the answer options. You can display these or students can look af
their books now. Play the audio and discuss the answer. In the discussion, ask them
how the context sentence and the question helped them with the answer.

Tell students they're going to use the same process to answer Question 29 from
Listening Practice Test 1. Give them about 30 seconds to read the context sentence,
question and the answer options before playing the audio.

Discuss answers with the class and nominate individual students to explain how they
arrived at their answer. If students miss out on how the context helped them, remind
them of this and perhaps model it yourself if required.

Ask students to ‘think-pair-share’ what might happen if healthcare professionals don't
listen carefully for what they're supposed to do in safety briefings or handovers. After
they have finished, nominate pairs to share their ideas. Relate the discussion to how
knowing what kinds of instructions you may be given can help you know what to
listen for. For example, in a safety briefing you know that you may be asked to watch
out for certain patients who are at risk of falls or infections, and so you generally

listen carefully fo what you're supposed to do in relation to these patients. As a result,
you take necessary precautions for those patients and this helps prevent falls and
infections.

the next lesson focuses on this, so you KStudent pitfalls

can use the same task rubric for another . .
question. Students then .thlnk tha't just beca.use' they can hear an
option being discussed in the audio, it is the correct
answer. This is not the case. Part B questions are
§52 Thinking about answer options: designed in such a way that all the answer options will
T Task 6 be referenced in the audio, so students will hear the
speaker talking about all of them. However, it is the
This is a lesson focussed around option that answers the question that is the correct
meaning. Students rely on elimination answer. Students need to be alerted to the fact that
as a strategy to answer multiple-choice they might hear all three options being discussed and
questions. While this may work in some that is why thinking about the context sentence and the
cases, a better approach is to get them question is so vital.
to think about the meaning rather than J

rely solely on elimination. In this lesson,

they will learn to think actively about meaning and the appropriate language that conveys a particular
meaning. Students will need to engage in thinking about context in this lesson as with the previous
lessons. Before the class commences, you will have to cut out the phrases/expressions in Task 6 that
have been mentioned below each option. For example, Option A suggests that the pharmacist is telling
the patient about what to do with the used patch, so the expressions you need to have as cut outs are
those used to express this, ‘you should ... / you must ... / it is important that you ...".

Setting the confext /  Ask students fo think about what happens as they listen to instructions. Are they listening

Warmer
Exploring the skill

for particular words or expressions that may help them understand the information?

Note that in this stage, students shouldn’t have their books open. For your reference, this
activity is based on Task 6.

Tell them to imagine that they're listening to a conversation between a hospital
pharmacist and a patient. The pharmacist is explaining something about pain relief
patches to the patient. Ask them to ‘think-pair-share’ what different things the pharmacist
may be explaining about the patches.
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Ask the pair fo join another pair and compare ideas. The class can then come up with a
list of different things that the pharmacist may be explaining fo the patient. Write down
students’ ideas on the board.

Next, tell them they’re going to think about the language they might hear in relation to
three things, (these are the answer options from the Part B question in Extract 4; audio
2.12), i.e., disposing of medication, how long medication is going to last, and side effects.
Don't mention that these are ‘answer options’ at this stage.

Now, distribute the prepared cut-out strips with the phrases/expressions from Task 6.
Ask them to match each phrase/expression with what they might hear.

Ask students to think of more phrases/expressions for each option. Remember that the
focus is not on matching phrases/expressions but on thinking about the meaning of the
answer options and how this relates to the way in which meaning is expressed through
language.

Notes

You can repeat this same technique with other options from other Part B questions.
Instead of providing expressions/phrases yourself, you could even ask students to come
up with the kind of language they might hear. While doing this, always remind them to
think about the meaning of the answer options as well.

Applying the skill to  Tell students to look at Task 6 now and underline parts of each option that will help them

an OET task decide which one is correct. After they have underlined the words within the options and
looked at what each option suggests, play the audio 2.12 and discuss the answers. Ask
volunteers to explain how they arrived at their answer.

Doing an OET task  Tell students they're going to use the same process to answer Part B Question 28 from
Listening Practice Test 1. Give them about 30 seconds to read the context sentence,
question and the answer options before playing the audio.

Go over their predictions and ideas before playing the audio.

Discuss answers in class and nominate individual students to explain how they arrived
at their answer. If students miss out on how context and thinking about the answer
options helped them, remind them of this and perhaps model it yourself if required.

Spend some time discussing why other answer options were incorrect by nominating
students to explain why they reasoned an option was incorrect. This helps them see that
while all the answer options are referenced in the audio, only the one which answers the
question is correct. You may play the audio again to help them see why or show them
the audio script, or both.

Following up Ask students to analyse the answer options from any other Listening Part B question
and think about what the options suggest. Another example of this has been done with
Extract 2 on page 48. They don't need fo listen to the audio af this stage, but only think
about meaning. Ask them to share their ideas with their groups.

§32 Listening for purpose of communication (language functions): Tasks 13 and 14

The purpose of communication is an important aspect of any language function and some Listening

Part B questions are specifically designed to assess if students can recognise the purpose of
communication. The main approach used while teaching language functions is usually matching a function
(e.g. suggesting, advising, asking for permission, etc.) with an exponent or phrase (suggesting: why don’t
you try ... / let’s ...; advising: you should try / it may be a good idea to ...) that carries that function. The
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lesson sketch below uses this approach too in the context of a feedback/training session. You will need to
cut out the exponents and functions from printouts in advance of your class.

While this lesson sketch uses audio from the Student’s Book, this does not mean you need to be limited
to the book. There are several examples of language functions on TV shows and other clips from the
Internet. You can of course use these; but as far as possible, use a medical context.

Setting the context /  Ask students if they have ever attended a feedback session where they received
Warmer feedback from a colleague on their work. Hand out small slips of paper and ask students
to write down (as well as they can remember) the exact words of their colleague.

You can give an example from your own experience as a teacher. For example, you
could begin by explaining how your colleague observed a class and gave you feedback
on how you used the whiteboard during class by saying something e.g. "You could use
different coloured markers to highlight different concepts’ or ‘Perhaps you could keep key
concepts written on one side of the whiteboard during the whole lesson’.

Next, collect all the slips and tell students that they're going to try and find out what
the colleague’s intention or purpose was in saying what they did. Go back fo your own
example to explain this. Explain that in your example, the colleague was suggesting
ways to improve your use of the blackboard.

Hand out the slips with the colleagues’ words randomly to others in the class. Tell
students to try and figure out what the speaker’s intention could have been. For example,
reassuring on performance or suggesting improvements.

You can nominate students to read out the speaker’s words and what they think the
purpose or intention of the speaker was. Write down the functions on the board.

Exploring the skill Tell students they're going to imagine themselves in a feedback session receiving
feedback. Their purpose is to recognise the speaker’s intention behind saying
something.

Divide the class info groups. Hand out prepared strips of exponents and language
functions to each group. Here are a few examples:

Why don't you try keeping a diary of patient visits to help  Suggesting
you remember each patient better?

Ideally, you should not agitate a patient by trying to hide  Advising
information from them.

Could | ask you to send me the patient's file so that | can  Requesting

have a look?

Can | come and observe your next patient home visit? Asking for permission
Don't worry, it's all part of the learning process. Reassuring

| think you handled the matter promptly and this Evaluating

reassured the patient that they were in good hands.

Ask groups to match the sentences of the speaker with their intention or purpose for
communication. Next, give them chart paper and ask them to come up with at least two
other sentences for each function, focussing on the phrases or words that would make
this intention obvious. They can write their examples on the chart under each function.
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Notes

You could extend this activity by handing out the audio script from a Listening Part B
extract (for example, audio 2.9 has an example of suggesting ‘it makes sense to’). Give
students the function, for example, advising, persuading, reassuring, etc. and have them
identify the language that reveals that intention. This is a good way to encourage lower
level students to participate.

You can also use examples of language functions or clips from popular plays with a
medical backdrop for this stage of the class.

Applying the skill to  Tell students that they’re going to look at identifying purpose of communication in a Part

an OET task B exfract. Have them finish Task 13 in groups first, paying attention to the three functions
menfioned (advising, trying fo find out, reassuring). Ask them to think of other sentences/
phrases they might hear for each answer option.

Play the audio for Extract 6 (audio 2.14) and complete Task 14. Nominate students to
share how they arrived at the answer, i.e., how they were able to identify the speaker’s
intention from the language that they used.

Notes

The senior nurse does use ‘it sounds as though you coped’ which shows that she
wanted fo reassure the student nurse about the way he handled things, but overall you
can also mention to students how the nurse first explored the student nurse’s ideas and
then offered that sentence as reassurance.

Doing an OET task  Tell students that they’re going to attempt a Listening Part B task using the skill they've
just learnt. Ask them to answer Listening Part B Question 30 from Practice Test 1. Before
you play the audio, give them 30 seconds to think about context and the answer options.
After you play the audio, discuss the answer. To help this discussion, you can display the
audio script and ask students to identify the things the speaker said that helped them
understand his intention.

Notes
From the audio script:

e Qur aim is to provide information into the patient's journey ...

® One of my responsibilities ...

e We can look at areas of concern ... reassure ourselves that we are delivering
quality care ...

e We're able to provide information ... to enable staff fo review the situation,
understand and learn what needs to be changed ...

Following up Give students a list of different sentences from different Listening Part B extracts and ask
them to identify the speaker’s intention.

O Extension tasks and sourcing material

There are plenty of examples of safety briefings, handovers, feedback sessions and other Listening Part
B interactions on the Internet. There are also examples of these from popular television series set in
hospitals. Using these, you can practise listening for the main idea/gist as well as purpose, function and
course of action. Other extension/follow-up tasks can include:

Listening committee: You can ask the class to vote for students to form a listening committee who can
recommend clips or short videos that contain workplace interactions such as safety briefings, handovers
and patient-healthcare professional interactions. The committee can post these on an online platform
where students can listen.
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Rating a show: Pick out a season from a popular television drama in a hospital setting. Have students
watch one episode every week and ask them to rate the episode or write a review of it. Display these
ratings or reviews on a classroom noticeboard. This will encourage them to listen beyond OET tasks.

Making your own questions: Select typical Part B interactions and have students create their own
questions based on it in groups. Each group gets to make questions on a different clip. Groups then
exchange their questions and answer them after listening to the audio. Remember that you may have
to moderate some questions and make it clear that this is an exercise to help them practise listening in
general. The focus should never be on making a Part B question but on engaging with the audio.

Class discussions: Have students discuss their views and share experiences on something that they've
heard in class. For example, if the class has listened to a safety briefing in which a patient at a high risk
of falls was discussed, ask students to share their experiences of similar safety briefings they have had

at work.

Using audio scripts: You can use audio scripts to exploit features such as pronunciation, vocabulary and
grammar. However, it should be clear that these aren’t OET tasks.

Disappearing dialogues: Erase parts of a Listening Part B dialogue from the audio script and then ask
students to fill in the gaps with phrases they remember or other phrases that might fit perfectly into
the dialogue. Again, this is to help students engage with the audio and shouldn’t be confused with

an OET task.

Link with Reading Part B: Reading Part B in the Student’s Book also recommends a similar
approach using the context sentence to approach the question and find out what to read in the
extract.
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Chapter objective

Listening Part C is focussed around the kind of listening healthcare professionals do as part of their
continuing professional development. The interviews and presentations in Listening Part C are based
on topics of general interest related to healthcare. They include presentations related to the speaker’s
field of work, a professional’s experience with caring for a patient with a disease/condition or someone
speaking about some action research.

The main skill being assessed in Part C is the students’ ability to recognise the speaker’s opinion or
attitude on a topic. Therefore, the focus of the lesson sketches here is helping students recognise the
language of attitude and opinion. Students may find this part of the test challenging because of the
speed of the audio or the complexity of the language. While teaching the skill to recognise opinions,
you may find students will benefit from more exposure to this kind of listening. This is really what will
make a bigger difference to their success in this part of the sub-test.

Teaching students how to use the 90 seconds’ reading time before each audio begins is important.
Students may already be underlining important words in the question or answer options, but it may be
worthwhile exploring why they think underlining a particular word will help them. The Student’s Book
suggests good ways to use the 90 seconds’ reading time before each extract, and training students to
use these strategies is important every time you administer a practice session.

Task profile
- Scaffolded tasks fo help students focus on answer options in OET Part C questions based on the
interview with Megan Fowler (audio 2.15)

1. Scaffolded tasks to help students identify cues based on the presentation by Dr Georgia Simms
(audio 2.18)

. '"  OFETPart C questions based on the presentation by Dr Veronica Scott (audio 2.16)

Task 1 OET Part C question to help students recognise aftitude based on the CPD presentation by David
Browne (audio 2.17)

. Sixcomplete OET Part C questions based on the presentation by Dr Georgia Simms (audio 2.18)

=8| Chapter notes
To train students for Listening Part C, you can design skill lessons on:

Listening for the main idea/gist
Listening for speaker’s attitude/opinion
e Listening for signposting language in presentations
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§32 Listening for attitude and opinion: Tasks 1-7

Setting the context /  Ask students if they have ever attended a lecture, presentation or interview where

Warmer

Exploring the skill

someone has expressed their opinions on a subject. Ask them to list all the ways in
which they can understand what a speaker’s opinion or aftitude to the topic is.

Let them ‘think-pair-share’ and nominate individuals to share their ideas. Make a list on
the whiteboard which can be referenced at the end of the lesson too.

Make pairs by distributing slips of paper with synonyms of words that describe a speaker’s
aftitude/opinion. Ask students to find their match and sit with them. Some suggestions:

concerned worried
confused perplexed
shock surprise
hesitant reluctant
enthusiastic excited
afraid scared
expected unimpressed
astonishing surprising
convinced confident

Ask pairs to read out their matches to see if they are sitting next to the person with the
correct synonym. You can write these words on the board as they call them out, because
it's important all the students get to see these words. Clarify meaning and differences in
meaning as necessary.

Tell them that they're going to listen o part of an interview and to try and identify some of
these attitudes while they listen.

First, play only the interviewer’s introduction to Megan Fowler’s interview (audio 2.15;
timestamp: 1:46 to 2:05) and ask them fo discuss with their partner what they think the
interview is going to be about. Discuss answers with the class.

Before they listen to the next part, ask them to draw the simple table below in their
books. Tell them they're going to listen to the interview in parts and describe the attitude
of each of the groups of people to the two studies (omega-3 study and Inuit study)
mentioned by Megan Fowler.

1. Researchers  Omega-3 study initial ~ Surprised/Shocked (perhaps because they
findings hadn't expected such strong evidence that
omega-3 supplements would not have any
effect at all on cardiac health)

Timestamp: 2:06 to 2:46

2. Researchers Omega-3 study later  Perplexed (because reduction in
findings triglycerides didn't have a corresponding
effect on reducing strokes or heart disease)

Timestamp: 2:47 to 3:20
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3. People in general Inuit study Excited (because they felt that eating fish oil
capsules would have benefits on cardiac
health)

Timestamp: 3:21to 4:11

4. Megan Fowler Inuit study Unconvinced (that the benefits of fish oil
can be generally applied to a wider group)

Timestamp: 3:53 to 4:11

Ask students fo pay attention to Megan'’s
attitude before you play this part of the
audio, as they would have already heard
part of it when listening for the attitude of
people in general to the Inuit study.

5. Megan Fowler Omega-3 study  Confident (about the fact that the number
of studies showed that there are no cardiac
benefits from omega-3 supplements)

Timestamp: 2:06 to 2:46 and then later in
4:26 10 4:48

Ask students to listen for Megan'’s aftitude
before you play 2:06 to 2:46 as they would
have already heard this part while listening
for the researchers’ attitude.

Play the audio in parts to scaffold it better, giving the pairs time after you've played each
part to discuss the atfitude. For example, the attitude of the researchers to the initial
findings is found in her answer to the first question ‘Megan, tell us about the findings

of the omega-3 study’ (Timestamp: 2:06 to 2:46). Megan Fowler’s attitude fo the study
can also be found in her answer fo that first question; but it is also echoed later in the
interview (Timestamp: 4:26 to 4:48). The aftitude of the researchers to the later findings is
found in Megan’s answer to the second question, ‘And what did the researchers find out
about the effect of the supplements on triglycerides? (Timestamp: 2:47 to 3:20) and so
on. Discuss answers with the class at the end of the activity, nominating pairs to explain
how they arrived at their conclusions about the attitude.

You can rearrange pairs/groups for this stage. Tell students that they’re now going fo
apply this skill to an OET task. Ask them to read the teaching content on pages 55 and 56
under ‘Example of a Listening Part C Interview’.

Then, do Task 1together as a class. You can model this for them. Then direct them to do Tasks
2 and 3 in pairs/groups. After discussing which words in the options would help focus on the
ideas they need o listen for, play the first part of the Megan Fowler interview again. Note that
this is the same part that they've already listened to in the previous stage of this lesson, so they
may be able to answer these questions easily, perhaps even without listening o the audio.

Next, instruct students fo finish Tasks 4-6 in groups in the same way, identifying the words

in the answer options that would help them focus on what they need to listen for. After they
have done this, ask them to look atf Task 7 which focuses on answering the Part C questions
in the next part of the interview with Megan Fowler. Play the audio for this part of the inferview
and then discuss answers as a whole class. Spend time discussing how they arrived af the
answers, focussing on Questions 4 and 5, since these are related to opinion/attitude.

PHOTOCOPIABLE © Cambridge University Press and Cambridge Assessment 2020 27



Preparing for the Listening Sub-test

Doing an OET task

Following up

Tell students they're now going to apply this skill fo a Part C Listening Practice

Test. Have students look at Listening Practice Test 1, Extract 1 (audio PT 1.3). Remind
students to notice the opinion/attitude words in the questions and answer options.

(For example, Question 31 (thinking of applying, most concerned about, skills required,
miss home and family, dangerous situation), Question 32 (aspect of her role, surprised,
long working hours, impact, local people, number of births), Question 35 (hardest

thing, adapt, hygiene, insects, stay in every night) and Question 36 (most valuable skill,
midwife, wide range, experience, flexible, speak, local language). Ask them to underline
any other words that would help them focus on what to listen for.

Play the audio and discuss answers as a whole class. In your discussion, nominate
students to explain how they arrived at the answer. For quick reference, you can use the
audio script.

Go back to the list you made at the beginning of the class on the students’ ideas of the
different ways in which you can identify a speaker’s attitude/opinion. Compare what
was done in the lesson with their initial ideas and see if they have changed or been
confirmed.

§33 Listening for the language of opinion: Tasks 11, 12

Speakers in Listening Part C also introduce their opinions, or the opinions of others, and students can
be trained to listen for this kind of language.

Setting the context /  Ask students to imagine they are attending a presentation on ‘Mobile apps to monitor

Warmer

Exploring the skill

patients’ blood sugar, blood pressure and other vitals’. Read out what the speaker says:

The use of mobile apps to monifor health is on the rise. While this may be an overall
positive trend since people will have more control over their health and doctors have
access fo data, what concerns me is the obsession and constant monitoring for
individuals who don't really require it.

By a show of hands, ask the class to say if they think the speaker believes mobile apps
are a positive influence or a negative influence.

Nominate students to explain their responses.

Tell students that they're going to listen to a part of a presentation and that they must
raise their hands every time they hear an expression that shows opinion. Play audio 2.17
(David Browne's extract). After they've heard the audio, ask them if they can remember
the different expressions they heard that showed opinion. Elicit additional ones from the
class.

Split the class into groups. Give each group a list of sentences from the Part C listening
extract from the presentation by Dr Georgia Simms (audio 2.18), where the speaker’s
opinion is clearly indicated. Ask students to underline the expressions that introduce or
express opinion. Some examples from audios 2.15 and 2.18 (underlining has already
been done here):

e My guess is that there are lots of good things in oily fish.
e | am convinced that targeted exercise programmes are essential for elite athletes.

* | had some concerns, but | was keen to explore how it might be of help to my
students.
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e But | was a little worried that the effect might be o reduce the input of GPs. | began
to see that my having the ability to prescribe a social activity would be helpful to my
patients.

* | was cautiously optimistic about the benefits to my patients of becoming involved
in the gardening project. However, | was concerned that the hard work involved in
digging a garden might be a daunting prospect for some of them, particularly those
who had physical limitations related to health conditions.

e They all admitted that when | first talked to them about the gardening project, they'd
not expected to enjoy being out in the fresh air as much as they eventually did. This
was the most welcome news for me.

Discuss answers with the class, calling on groups to share the phrase/words that
introduce or express opinion.

Applying the skillto  Now tell students that they're going to apply this skill to an OET task. Ask them to look at

an OET task Task 11. The class can identify the words in the question (agree with, department, about)
and the answer options (importance, non-weight bearing exercise, steady return, high
impact exercise, evidence, recommending yoga/swimming) that would help them focus
their listening. Then, play the audio and ask them to answer the question. Discuss the
phrase that helped identify opinion.

Next, direct students to read the teaching content on pages 61 and 62. After they have
done this, ask them to go to the questions in Task 12. Ensure you remind them to identify
words in the question and answer options that would help them focus while listening,
especially words that showed opinion and attitude. Play the audio and let them answer
the six Part C questions for audio 2.18.

Discuss answers, nominating students to explain how they arrived at the answers. You
can have the audio script ready at hand or play the audio at relevant parts, especially if
students have had difficulty finding the answer to a question.

Doing an OET task  Tell students they’re now going to apply this skill to a Part C Listening Practice Test. Have
students look at Listening Practice Test 1, Extract 2 (audio PT 1.3). Remind students to
nofice the opinion/attitude words in the questions and answer options and underline
any other words that would help them focus on what to listen for.

Play the audio and discuss answers with the class. In your discussion, nominate
students to explain how they arrived at the answer. For quick reference, you can use the
audio script.

Following up Conduct a short discussion on other workplace situations (other than a formal
presentation or interview) in which it is important to understand the speaker’s opinion
and why.

This lesson sketch uses sentences from the presentation by Dr Georgia Simms, but you can mix it up
and have other sentences from other presentations or interviews too. Select a suitable part of the
interview or presentation you have chosen that has both facts and opinions. Have students draw a
table with two columns: ‘facts’ and ‘opinions’. Play the part of the audio and ask students to note down
fact words and opinion words as they listen. The aim is to get them to become aware of the language
that introduces and expresses opinion and, therefore, be prepared to follow the opinion when it is
mentioned in a presentation or interview.

§53 Using signposting and following a presentation: Tasks 8, 9 and 10

Students may find interviews that are part of Listening Part C extracts generally easier to follow because
the interviewer’s questions indicate when to move to the next question in the question paper. There
is always a cue for the question in what the speaker says. Tasks 8 and 9 help students understand this.
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Follow this up with Task 10, asking students to pay attention to the cue the speaker gives to move from
the first question to the second question. The cue for the second question is, ‘I was interested to read
how one of the participants ...".

You can also develop signposting skills by nudging them to notice instances of signposting language
whenever they listen to a talk or interview. Every time you do this, you can add it to a ‘class bank’ of
examples of signposting that can be displayed on a wall. This can be a student-led initiative.

You can help students learn the skill of paying attention to linking words and how they signal what kind
of idea will follow. Use different sentences from Part C interviews or presentations to create a lesson.

First, ask students to match sentence beginnings with their endings using the linking words to help
them. Here are some examples from the presentations and interviews in the chapter, but to make this
even more effective, you can use sentences from audios that they haven't heard before.

Researchers in the study asked parficipants fo use the  but we are in agreement about the need for a gradual
Chronic Pain Grade Questionnaire fo score their pain  return fo a strenuous exercise programme.
levels against a numerical score. For example,

There are some differing views in our physiotherapy  a score of ‘equal to or greater than 70’ was classified
department about the length of fime patients should  as severe pain.
rest before starting an exercise programme,

Some physios recommend non-weightbearing | decided fo go with a gardening project for several
activities such as yoga or swimming before a return to reasons
running, however

Although there are several activities that lend we're yet to see the evidence for this.
themselves fo social prescribing, such as walking or
singing in @ community choir,

Then, elicit the different linking words that signal ideas such as:

Contrast: although, but, however, even though, despite, whereas
Giving a reason: because

Sequencing the presentation: first, lastly, then, next

Adding a point: in addition, also

Giving an example: for instance, in the case of, for example
Result: consequently, as a result

After this, give students the beginnings of sentences with a linking word. Give them a rough idea of the
topic of the extract and ask them to complete these incomplete sentences with ideas of their own, in
groups. Here again, you can use sentences from another Listening Part C extract. For example, you can
use a sentence such as the one from Extract 1 of Practice Test 1.

Language skills are a huge bonus - if

you have even the mlost basic grasp of (Student pitfalls
the local language it'll get you out of all

sorts of tricky situations. But ... (what you Students often get anxious about the speed of the track
really need is the ability to cope with the and fail to keep up with the audio if they feel they've
unexpected and be up for anything). missed the first question or two. However, it's important

to reassure them that they can still get the answers to
the remaining questions if they continue to focus and
move on with the audio. They don’t necessarily need
to have understood the previous part of the extract to
answer subsequent questions, so training them to do
this can be a very important aspect of your classes. /

After they complete the sentences with
their own ideas, play the relevant parts
of the track and ask them to see how
their ideas compare with the ideas in
the extracts. This helps them be more
prepared for the kind of information that
will follow.
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Extension tasks and sourcing material

Listening to presentations on general medical topics is a good way to increase exposure. There are
plenty of channels and podcasts available online and you can use these to create lessons such as the
ones here.

Link with Reading Part C: Reading Part C in the Student’s Book also focusses on the writer’s
attitude and opinion and the skills required for both are similar, so making links where possible is
beneficial.

A fun activity to help students connect with the language of opinion and attitude is to bring film reviews
(audio reviews or written reviews) to class with the star rating removed and ask them what they think the
reviewer feels about the movie and perhaps guess the rating they’ve given. This will lead to a discussion
on the writer's or speaker’s attitude and opinion and you can use this to draw their attention to aspects
such as the use of adjectives, tone and the language of opinions. You could even ask them to rate the
film based on the review and explore their reasons for the rating. Choosing a review of a film that is
written in a more formal register and contrasting it with a review written in a less formal register can also
elicit some interesting discussions about writing styles.
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The Reading sub-test has three parts each designed to test three important areas where healthcare
professionals read at work. When introducing students to the Reading sub-test, help them to see the
value it has beyond just achieving their target score. You could point out to them that they'll have the
necessary skills to tackle reference materials in specific medical situations, background documents which
guide professionals at the workplace, and reading material which will help their continuing professional
development.

The Student’s Book does recommend a test strategy for each part of the sub-test, but it is important to
remember that students may have other strategies that they are comfortable with. You can advise them
to follow the strategies in the book for a particular skill or part of the Reading sub-test, but be open to
allowing them to use their own if they find it works. This could be an opportunity to discuss different
strategies. Remember that training students to use a strategy should be done over a reasonable period
of time. It would be unrealistic to expect them to apply a strategy you taught them to the very next task
you give them, without sufficient scaffolding.

Help your students understand that there are no quick ways to ‘crack’ the Reading sub-test. Students
may sometimes wish to rely on test strategies as a way of ‘cracking’ it without improving their reading
skills because this seems to be the faster way to success. But the Reading sub-test is a test of a
student’s reading skills, so improving reading skills is vital. Using strategies such as relying on keywords,
synonyms, True/False/Not given, won't get them very far in the test although it may seem as though
they work for some questions. It is important to emphasise that improving the reading skills needed to
engage with the texts and their meaning is the key to success.

Giving your students skills and strategies in reading will help them go a long way. One of the most
important skills is to be able to guess the meaning of unfamiliar vocabulary from context and to

have a certain degree of ‘ambiguity tolerance’. Students need to be trained to guess the meaning of
unknown words from context. Furthermore, they also need to be told that it is not necessary for them to
understand the meaning of every word they read and that a certain degree of ‘ambiguity tolerance’ is
required, especially in Part C.

In preparing themselves for the test, remind students that while the classroom activities and test
strategies and tips are important, they will need to improve their reading skills by reading beyond OET
test and preparation materials. They can choose to read outside the classroom with the resources you
provide. As a facilitator, you may have several ideas about how to do this. Provide reference reading
material which reflects the kind of texts they would encounter in each part of the Reading sub-test. For
example, dosage charts for Part A, emails/memos/guidelines for Part B and opinionated medical articles
for Part C.

Finally, a detailed introduction to the Reading sub-test is provided on pages 65-67. It helps them
understand the test better. Ensure that your students read this section, preferably before they begin.
You could conduct a quiz on it to ensure that they've read it.
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CHAPTER 2

Chapter objective

Reading Part A assesses if students can locate information quickly and accurately from various sources
of information when they are performing tasks at work.

The learning content is designed around the question types in Part A:

* Matching questions
* Short answer and sentence completion questions

The reading skills practised in Part A are skimming, scanning and locating specific information, although
the chapter does not explicitly mention these. This has been done because students relate better to
how and why they read these texts in the workplace than to a technical ELT term. If you are teaching
students who have experience working in a healthcare environment, they have all had experience
reading the type of texts found in Part A, so it's beneficial to relate to this shared experience when
teaching them in this section of the test.

While skimming and scanning are two of the core skills which students will need for this part of the
Reading sub-test, it is important to note that careful reading when locating specific information is also
essential. Reading carefully can help them to check if the right information has been found. Just as in a
healthcare environment, a nurse may be reading a dosage chart to find the correct dose of painkillers
to provide to a patient. In this example, finding the right information and then recording it accurately
is very important. Reading Part A is not just a test of reading speed, it's a test of accuracy too. Your
students may struggle with the speed required to answer all the Reading Part A questions within

15 minutes, but keep in mind that helping them increase speed without also helping them improve
accuracy won't necessarily lead to improved performance.

The four extracts on Burns (Texts A, B, C and D) with OET Part A question types have been used
throughout the section in a scaffolded manner, to show students how they can answer both matching
and short answer / sentence completion questions. By doing this scaffolded approach, students can
learn how to apply these techniques to the practice tests given in the book. In many places, the texts
and questions have been broken up into chunks to aid in scaffolding.

Task Profile
Task on OET matching questions

1[-1- .74 Scaffolding task to help answer the matching questions. The purpose of Task 2 is to get students to
nofice text features which could help them read expeditiously in Part A, especially when answering
the matching questions.

- Scaffolding task to help answer short answer / sentence completion questions. It helps them fo
practise reading the question carefully to understand the information they're looking for. The same
strategy can be applied for sentence completion questions too.

Task on OET short answer questions
Task on OET sentence completion questions
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When doing this section, remind students that the texts will look like the ones on pages 70-73, but that
in many parts of the chapter, they have been broken down into smaller chunks to help them understand
the skill or strategy better.

=8| Chapter notes

Question types in Part A focus on the reading skills which healthcare professionals require when
consulting sources of information in the course of their work.

Part A matching questions test a candidate’s ability to identify where to find a piece of information
they're looking for. Therefore, it is important to help them understand that it is advisable to begin Part
A with the matching questions and then move on to the other questions. The matching questions are
designed to give students an overview of the four texts. The questions which come in later are more
difficult, and students need to become more familiar with the texts to answer them. A lot of students
feel that the short answer / sentence completion questions can be answered first but doing so may end
up costing them more time, as they aren’t acquainted well enough with the texts.

Short answer and sentence completion questions assess whether candidates can find the correct
information once they know where to look, so reading the question carefully to find out what
information is required is another key aspect of Part A.

To train students for Part A, you can design skill lessons on:

e Skimming

¢ Scanning KI'rainer Tip

* Careful reading for specific information Getting students to think about which part of
Skimming, scanning and reading for specific speegh is required to answer sentence completion
information are the primary skills required for questions may not be the best skill to develop.
Part A. Instead, get students to think about the kind of

information they need to find because this is what
they would probably do in a real workplace context.
§52 Skimming lesson: Tasks 1 and 2 In any case, most of these blanks mostly require

- nouns (names of medicines, side effects, indications)
or numbers (dosage value, time). )

Given here is a sketch of a lesson you could
teach around Tasks 1 and 2.

Setting the context /  Ask questions related to the skill in the healthcare context:

UGS e How is a patient dosage chart different from a medical journal article? Is there

anything different about the way it looks?
e When you're looking for information in a chart, do you read from the beginning and
continue through to the end?

e What makes reference material such as dosage charts, medication tables or
treatment pathways easy to read?

Elicit answers to get the target responses related to formatting/layout features such as
headings, bullet points, words in bold or italics and so on.

Exploring the skill Before coming to Task 1, allow time for some practice in skimming with general ESL tasks
which use a generic healthcare context. To practise this skill, design an activity for this
stage to get them to anticipate the content of the text from the titles/headings/labels.

Give students a dosage chart and a medication table from which you have removed all
content except the headings/sub-headings or any other formatting features. You can use
Text D: Adverse Transfusion Reactions’ from Practice Test 1 on page 214. (If you want to use
this, make sure you make a separate copy of it with only headings and no content.)
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Ask students to discuss in pairs:

e What type of information would they find in a text of this kind?

e What type of information would they find under each heading/sub-heading?

Elicit answers. For example, for Text D, they may tell you that by reading the heading of
the text they can expect to find a description of the different kinds of reactions to blood
transfusions. Under each sub-heading, they may say they can expect to find instructions
on how to manage the reaction (Management), a list of symptoms (Signs/Symptoms)
and the types of reactions (Category).

You can use one or two more typical Part A texts for this activity, but in your discussion,
always include how features in the text helped to understand the kind of text they were
looking at and what information it contained. Discuss some other ways information
could be formatted to help readers find information. For example: information marked in
bold, in brackets or af the boftom of a table marked with an asterisk (¥).

You could also get them to practise the same skill by designing this stage around:

e giving a fitle to a piece of text

e matching headings with paragraphs

Ask students to work individually fo find answers to matching questions in Task 1 using
the skills they just learnt in the previous stage. Then, get them to discuss their answers
in pairs. Nominate a pair to share their answers with the rest of the class and confirm if
they were correct or not.

Next, ask students to continue working in pairs and reflect on how they found the
answers to the matching questions by finishing Task 2.

When you discuss answers to Task 2, nominate or ask volunteers to give examples of
how they found answers to a specific question in Task 1. For example, a student may say,
‘The table headings in Text C helped me find the answer to Question 1 because ...’

Remember that students may have different explanations as to how they found the
answers. As long as those answers exhibit that they're using the skill, they should be
accepted.

Tell students they will now use the skill to answer the matching questions from Practice
Test 1. Ensure you set a suitable time limit (not the full 15 minutes) and ask students to use
the skill to do the matching task.

Note on timing:

Since skimming is done quickly fo get a general overview and Part A is all about speed
reading, it's useful to time these tasks, allowing the learners just enough time to skim
and to read only the specific information required to answer the question in detail. When
you come to Task 1, keep in mind that time allotted to Part A is 15 minutes to answer

20 questions. So, avoid allowing more time than the average candidate would need on
Test Day.

Ask students to find a real-life example of a chart, table or any workplace reference
material and identify which layout features can help them find information. Let them
bring it fo class the next day.
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§32 Locating specific information lesson: Tasks 3 and 4

Preparation for Part A could also include a lesson on locating specific information or scanning.

Setting the context /  Ask a question related to the use of the skill of locating information in the healthcare

Warmer

Exploring the skill

Applying the skill to
an OET task

context. For example:
How would you read if a patient is in front of you and you need to find information on:

e the recommended medication for a patient with a severe urinary tract infection?
e The maximum dose of morphine to give a patient?

Elicit to get the target response about how someone would scan a text by not reading
every word.

Refer to the Student's Book for more examples to help you make lead-in questions (page 66).

Take students through a skill-building activity on scanning and finding specific information
from different drug information leaflets about warnings, side-effects, dosage, symptoms,
indications. This is a good opportunity fo use realia, but you'll need to have these ready

in advance. You'll also have to design at least ten questions based on these leaflets. The
questions must be based on finding specific information from the texts.

Stick any four leaflets on the wall of your classroom. Divide your class into four teams
(depending on the size of your class) and make sure the teams stand at equal distance
from the wall where you have stuck the leaflets.

Give each team a sheet with the ten questions you have prepared. Instruct the teams
to send out one member at a time. This member will need to go to the wall and find the
answer to the first question in the worksheet. Once the team member has done that,
they come back and the next person from their team goes to find the answer to the
second question, and so on. The first team to get all ten answers is the winner.

If you have limited space in your class, you can conduct this as pair or individual work,
giving a copy of the four leaflets and the ten questions to each student. Discuss answers
with the whole class.

In your discussion, elicit how they found answers by looking at keywords or thinking
about the type of information they were trying to find. For example, were they looking for
a side effect or a dosage amount?

You can also create your own questions on scanning and finding specific information in
which students have to:

e find the price of items from a pharmacist’s list of medication and transfer information
from one format to another; for example, filling a patient information form from a
paragraph about a patient.

Explain to students that they can approach finding answers to short answer and
sentence completion questions in the same way that they would look for information
at their workplace in real life. To do this, they need fo think actively about what kind of
information they need to find.

Ask students to read the explanation in the Student’s Book on page 74. Then, ask them to
work in pairs and finish Task 3. The aim of this task is to help students think actively about
the kind of information to look for.

(Here, it is important to note that rather than telling them to look for nouns, verbs, or
adijectives, ask them to look for information such as the name of a medication, side
effect, an amount or a disease. This is more meaning orientated and reflects what they
would do on the job in their workplace.)

38 PHOTOCOPIABLE © Cambridge University Press and Cambridge Assessment 2020



The Cambridge Guide to OET Nursing: Teacher’s Book

Once they have finished Task 3, ask them to use the strategy which they have learnt on
page 74 and the skill acquired in Task 3 to answer OET short answer questions in Tasks 4
and 5. You can set an appropriate time limit.

Doing an OET task  Tell students they will now use the skill to answer the short answer and sentence
completion questions from Practice Test 1. Ensure you set a suitable time limit (not the full
15 minutes) since you may have already finished the matching questions in the earlier
class. Alternatively, you can use any official Part A practice test for this stage.

Following up You can use any of the ideas to reinforce the skill in a healthcare context:

e Ask students to find a drug information leaflet and make their own questions that
require finding specific information. They can bring this the next day and give them
to their partners to answer in a set time limit.

e Ask students to reflect on how they used to look for information versus how they
would look for it after this lesson. If they were already reading this way, they can
reflect on whether there are any new skills they've learnt.

e Ask students to reflect on why it is important to read this way and if there are any
other areas or situations at work where they could use the skill.

O Extension tasks and sourcing material

A good way to extend skimming and (
scanning is to ask students to continue Teacher FAQ: How important are keywords in Part A?

practlsmg the ?klll outside the classroom While keywords help students scan for answers, this
when doing things such as: h al . Hicient i Readi
approach alone is not sufficient for success in Reading

* reading menus when in restaurants. Part A. It is equally important to understand the
looking at timetables at places such as meaning of the question and the kind of information
the airport, college and cinema. they need to find before proceeding to search for

* setting their device language to answers in the text. This approach is recommended
English. because, in real life, healthcare professionals work out

e switching to an English-English what information they need and then go to the text
dictionary. where this information can be found. J

In case you want to do an extension task
inside the classroom, you could use:

Wordsearch tasks: There are several wordsearch creation tools available online, some of which are free.
Using such tools gives you the freedom to design your own wordsearch worksheets with the vocabulary
you want. Choose words with unusual letters, double letters and unique word combinations to help
students practise skimming and scanning.

Reading relays: As in the lesson on (
finding specific information, you can Student pitfalls
create similar tasks to do with your
class. Choose four texts and create a
combination of skimming and scanning
questions based on these texts. Be
careful not to design inference, main
idea or subjective questions. Place
these texts on a wall. Divide your class
into groups/pairs and give each group
a sheet of paper with the questions.
This sheet must always remain on

each team’s table. Each group/pair must send one person at a time to the wall to find the answer for a
question. Play this as a relay.

Tell students to copy their answers for Part A without
changing them in any way. If students are hasty about
writing their answers once they’ve found them in the

text and copy them incorrectly, they will lose marks. For
sentence completion questions, encourage students to
read the sentence once they’'ve written the answer to

see if it makes grammatical sense. Incorrect spellings

will lead to a loss of marks in the Reading sub-test. J
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The Student’s Book has plenty of examples of typical Part A texts. When picking texts for skimming and
scanning activities based on Part A, choose texts which have a variety of formatting/layout features. One
of the texts in Part A is always visually presented, so ensure you include something like that too.

When sourcing texts, look up treatment pathways, dosage charts, practical procedures, patient
information leaflets, side effects / indications / contraindications of specific drugs and warning labels.
There are plenty available online. You may need to shorten certain texts or pick extracts from longer
pieces. Ensure you include the right kind of texts for Part A otherwise designing your own tasks may be
counterproductive.

s Trainer tips

¢ Timing: Since Part A includes speed reading tasks, ensure you keep the time limit in mind.
Some students may find this difficult at first but give them more time in the beginning and then
progressively reduce it. It'll help to remind students that the Question Paper Booklet in which they
write their answers will be taken away after 15 minutes. Using a stopwatch in class can help students
become more aware of time. When doing this, ensure that the time pressure is adequate for reading
in a way that is both expeditious and accurate.

* Lesson length: Class time for each lesson described here can vary from 45 minutes to an hour-and-a-
half, depending on how much skill-building you want to do before taking up the tasks in the chapter.

* Warmers: As in the lesson sketches, warmers for skimming and scanning can be related to the
healthcare scenario where these skills are used. Presenting students with pictures or eliciting their
personal experience of using the skill in the workplace are useful ways to introduce the skill. For
example, in Part A, if you want to present students with a scenario, you could do so using the four
texts in the Student's Book. Tell them that a patient has come in with a burn wound which looks
severe. They need to assess the degree of the wound to ensure that the right treatment is provided.
Ask them to look at the four texts on pages 70-73 and tell you which one they would refer to.

You could use a picture like the one below and describe a situation around it. For example, an elderly
patient has come in to see you about a pain in the middle of their abdomen. You want to check the
symptoms for appendicitis and so you refer to a list of symptoms.

* Mock test for Part A: If you would like to do a mock test with them, allow them time to practise
skimming, scanning and the suggested test strategy before giving them a complete Part A
mock test. If you want to break the mock test into parts, remember to reduce the time you allow
proportionately.

* Wrap up: A quick quiz on Part A to help them understand some key ‘dos and don’ts” is a good way
to get them to think about the best strategies versus not-so-good ones to use for Part A.
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CHAPTER 3

Chapter objective

Reading Part B is based on internal workplace communication which gives background information
found in policies, emails, memos and guidelines. The learning content is designed around the relevant
sub-skills in Part B — reading for detail, main ideas and purpose — and these are covered through the
following text types:

¢ Guidelines

e Manuals

* Emails, memos and notices
e Policies

The Student’s Book gives importance to using context to approach the question. This advocates a real-
life approach to reading such texts as this is how the questions in Part B are designed. Real-life context
can be found in the question sentence/stem and/or the heading/sub-headings in the text.

A strategy based on approaching the texts as they would in real life has been explained throughout and
students are expected to answer the questions using this strategy.

Task Profile

Scaffolded task to help understand answer options

Scaffolded task to develop awareness of details contained in guidelines

Scaffolded task to help understand main ideas

Scaffolded OET task on a Part B question using a guideline extract

Scaffolded OET task on a Part B question using a manual extract

Scaffolded task to help reflect on conditions and exceptions found in internal workplace

communication

Scaffolded OET task using a memo exiract

Scaffolded task to help understand the purpose of communication
OFET task on purpose of communication

=8| Chapter notes

To train students for Reading Part B, you can
design skill lessons on:

Trainer Tip

Getting students to think about what kind of
information is usually contained in memos, emails,
policy documents, procedure guidelines and
manuals will help them become more confident of
the sort of reading they will have to do in Part B.
The Student’s Book suggests using context and | Ask them to actively think about these different
purpose for reading because this is how they genres of text and approach the question with
would read in real life. this in mind. Y,

e reading for detail

¢ understanding the main idea

* reading for purpose of communication or
course of action
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Each Part B question has a clear indication of the text type (email, policy document, etc.) and the target
reader (nurses, physiotherapists, doctors, etc.). Part B texts are not related to each other and each one
contains a heading or a subject line that shows if the text is an email, a policy document, a memo, etc.
Further, the target reader is also clearly mentioned in the text or the question. Getting students to use
these two to understand the context and purpose for reading is the key to doing well.

§53 Reading for detail and awareness of genre: Tasks 2 and 6

Given here is a lesson sketch using Tasks 2 and 6 to build the students’ ability to think actively about
different details in guidelines and policies.

Setting the context /  Show students pictures of different modes of workplace communication such as:

Warmer .
e Emails

Policy documents

Manuals on medical equipment
e Guidelines

Ask them to discuss in pairs:

e What is the purpose of each of these kinds of communication?
e Would staff read all of these in the same way?
Nominate two or three pairs to share their views with the class. Highlight that all of them

communicate standards and/or updates fo the standards. How someone would read
them, would depend on their purpose for reading.

Notes

After students have shared their views, give examples to help them understand. For
example, if a nurse working in the operation theatre of the Oncology department
received an email addressed to ‘All Nursing Staff’ with the subject ‘Pre-operative
procedure update’, they would read it carefully to see how the update applied fo them.
However, if a nurse from the OPD read the same email, they would probably just skim it
quickly to check if anything there was relevant to them.

Exploring the skill Tell students that they're going to look at how different types of workplace
communication differ. Divide the class into groups and give three extracts: a guideline
(such as the one on page 85), a manual extract (page 87), and an email on a policy
change (page 90).

Ask them to discuss how these documents differ in their purpose, content and structure.
You could use questions such as:

e What is the purpose of each of these examples of workplace communication?
e What do they usually contain?
e How are they structured?

Draw a table on the board with three column headings ‘Emails’, ‘"Manuals’ and
‘Guidelines’ and the row headings as the questions you gave for discussion. Invite the
groups to send one representative to write their points under each section.

After the groups have written their responses, drawing attention to relevant responses
and correcting any misunderstanding.

After this, ask the groups to turn to page 81 and read the section under ‘Reading details
in workplace communication’. Ask the whole class a couple of questions to check
understanding of the teaching content there. Ask them to do Task 2. Check answers with
the whole class.
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Doing an OET task

Following up
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Notes
Some target responses could be:

Emails: They usually contain updates, changes in policy, announcements about events,
etc. The contain ‘To’, ‘From’ and ‘Subject’ fields which tell you more about who they're
meant for and what they're about.

Manuals: They contain instructions on how to use equipment, how to troubleshoot
and descriptions of different parts of the equipment. Manuals are usually divided info
sections which elaborate on different functions. Instructions on how to use equipment
usually contain steps.

Guidelines: They contain information on how to do something, when to do it or why to it.
Guidelines are short paragraphs usually divided into different sections and sub-sections
with bullet points under each.

Ask students to read the teaching content under ‘Preparing for Reading Part B' on
pages 79 and 80 and then check their understanding by asking some questions
directed to the whole class.

Part B Question 1 and Part B Question 2 on pages 82 and 83 take students through
the approach of using the context to answer Part B questions. Ask students to read
the teaching content on these pages and answer the two questions individually. After
they answer the two questions, discuss the answers as a whole class. Then, ask them
to reflect with their partners how they were able to use their knowledge of the context,
audience and purpose, to answer the questions.

Ask students to read the teaching content on page 87 of the book under ‘Policies’ and
then complete Part B Question 5 individually. After they have finished, give students
the correct answer and then ask them to finish Task 6 in pairs. Get pairs to form bigger
groups and discuss the answers. Nominate a group to share their answers. Offer
feedback on their responses.

Reinforce the strategy of approaching the texts in Part B and then go over any questions
they may have.

Ask students to answer Part B Questions 2 and 3 from Practice Test 1. Discuss answers
as a whole class, calling on students to give justification for their answers. Also reflect on
if they were able to use the context to answer the question.

Ask them to make a list of other texts which they read at work and discuss how their
purpose for reading affects how they read.

Genre awareness activities tend to focus on purpose of communication and audience. You could build

this by:

e Collecting different authentic examples of internal workplace communication and asking them to
discuss how they differ from each other in their purpose, content and structure as described in the
lesson sketch here. Alternatively, collect samples of authentic texts from the same genre and ask
them to notice the common aspects.

* Asking them to identify possible audience/recipients for different emails.

Getting them to identify sentences which don’t belong to internal communication at the workplace.

Another lesson you could create to improve comprehension is to use intensive reading activities such as:

* reordering a paragraph from any piece of internal workplace communication

* jigsaw reading of a piece of text
¢ confirming predictions made from heading / subject line
* correcting statements related to the text to help students engage with the meaning of the text
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§33 Understanding the main idea: Tasks 3, 4, 5 and 7

You could build a lesson around understanding the main idea. When teaching main ideas for Part B
questions, remember that these are workplace texts and not academic texts so telling students to look
for topic sentences is not advisable since workplace texts are usually not structured in this way. Teaching
students to use context (question stem, title/subject of the notice/email, sub-heading) and notice what
most of the sentences are about, is a better approach.

Setting the context /  Write on the board:

By How would you read an email to understand what it was about?

Would you read every word from beginning to end?
Would you read quickly and try fo notice what the sentences are about?

Ask students to work in pairs to ‘think-pair-share’. After they have shared with their
partners, elicit their responses. Draw attention to the fact that they wouldn't need to read
every word but would just notice what most of the sentences were about.

Exploring the skill Ask students to read the teaching content from ‘Reading for main ideas in workplace
communication” on page 83 and go through the example of the guidelines text on ‘Oral
hygiene’ given there.

Tell them that they’re now going to apply ‘noficing’ to the three extracts in Task 3. Instruct
them to cover the answer options below Extract 1.

Give them a minute to quickly read and ‘notice’ what the sentences are about. After a
minute they discuss what they think the text was about with their partner. Elicit responses
from one or two pairs.

Next, tell them to uncover the answer options for Extract 1 and choose the answer. Give
them the correct answer. Discuss why the other options were incorrect by nominating
pairs to explain why.

Repeat with Extracts 2 and 3.

Applying the skill to  Remind students of the strategy described below the instruction in Task 4. Ask them to

an OET task use the strategy to answer Part B Question 3 individually. Discuss answers with them as
a whole class, also spend fime to elicit why the other options were wrong. Repeat with
Task 5 which has Part B Question 4.

Notes

When answering the questions, allow students enough time to use the strategy because
even though they're doing an OET task here, the objective is to apply the skill to an OET
task. Time allowances can be implemented for the next stage.

Doing an OET Task  Tell students that they’ll now use the same strategy to complete Part B Questions 1, 4, 5
and 6 from Practice Test 1individually.
Set an appropriate time limit for the questions. Discuss answers with the class.
Ask them to reflect on how they used the strategy.

Following up Assign a worksheet based on any one of the following activities:

e giving a fitle to a text

e choosing the best summary of a piece of text
e matching headings to paragraphs

e crossing out irrelevant details

You can also use these activities in class to help them develop the skill of recognising
main ideas. However, ensure you don't focus on topic sentences but rather on the
strategy of noticing, since Part B texts aren’t really structured that way.
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§32 Reading for purpose of communication: Tasks 8 and 9

Task 8 encourages students to think about the purpose of communication. This means they need to
think about why something is written. There could be several reasons ranging from an adverse event, a
research update or an action point from a meeting. A lesson like this could lend itself to discussion too,
so you might want to choose some examples of updates and other internal communication examples
and ask students to discuss in pairs the reasons behind them.

You could also continue the genre approach discussed earlier a little further here. In addition to text
type and audience, instruct students to think about purpose too; for example, to entertain, persuade,
compliment, request, etc.

Setting the context /
Warmer

Exploring the skill

Applying the skill to
an OET task

Doing an OET task

Following up

Begin by asking the class:

e Think about at least one adverse incident at work which prompted the hospital
management fo make a change in policy.

e How was that change communicated to you?

Throw a ball to different students around the class and ask them fo share their
responses to both questions.

Ask students to read the teaching content under ‘Reading workplace communications to
understand purpose’ on page 89.

Split students into groups and ask them to brainstorm and make a list of communication
they have received in the past regarding updates or changes in policy/procedure.

e Why did they receive the communication?
e What were they supposed to do as a result of the communication?

Tell groups that they must choose one communication from their discussion to present in
front of the whole class. Invite a representative from the group to come to the front and
share the example from the group’s discussion.

Next, get groups to complete Task 8 together and see if there were any similarities with
the examples from their discussion. Nominate groups fo give you the answers. Draw
their aftention to the verbs ‘remind’, ‘prepare’, ‘request’, etc. and how they're linked to the
situation.

Ask students to finish Task 9 individually. Discuss the answer and ask students who got
it correct to explain why. Ensure you also ask students why the other two options are
incorrect.

There is an example of a question on purpose of communication in Practice Test 2:
Part B, Question 3 (page 239). The OET sample papers on the website also contain
questions which students can do at this stage.

You could search for an interesting example of an incident / short case study that called
for a policy change or update and have students predict what kind of policy change it
would entail. Ask them to study it at home and bring it to class the next day.
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mGroup and pair work suggestions

Group work: Jigsaw reading, re-ordering a K

jumbled paragraph and the discussions on Student pitfalls

genre awareness lend themselves to group Students often believe if something from the text
work. is mentioned in the answer options then that's the
Pair work: Thinking actively about context, correct answer. Tell them that the correct option
audience and purpose can be done in pairs, is the one in which all parts of the question are
especially before doing OET tasks because answered and not the one which contains ideas
for all the OET tasks, the Student’s Book gives from the text. If they are confused, ask them to
three options to consider before answering think about the difference between the answer
the question. options and see which one answers the question

or completes the stem correctly. Finding evidence

) from the text to show how an answer option is
” Extension tasks and right or wrong will also help them make a choice.J

sourcing material

A good way to extend the skills required in Part B is to advise students to continue practising the skill by
reading more of the kinds of documents they would find in Part B.

Other extension/follow-up tasks can include:

Creating a class noticeboard: Teach students to practise reading for main idea by encouraging them
to look at noticeboards when in their own workplace or a doctor’s waiting room. You could work with
students to collaboratively create a class noticeboard where you put up notices and sections from short
online articles on medical procedures and policies. Contacting a local hospital and asking them for
permission to use some of their notices or asking students to bring examples from their workplace (if
they're working in a medical context) is a good way to help them to practise.

You could also set up a homework task where students bring in texts which they have found on the

Internet. This can be submitted to a class text bank which can be used for the noticeboard. Another
idea is to allow students to choose a text from the text bank and then discuss with the student who

submitted it.

Online reading: There are plenty of examples of internal workplace communication on the Internet.
Searching for these using appropriate keywords can help you get authentic material to use. You could
forward an extract from these to your students using social media / group chatting apps and ask them
to give you the main idea quickly. Online articles on medical procedures which have small sections with
sub-headings are also good texts to use.

Discussions: Classroom discussions in groups and pairs on certain interesting examples of policies can
help you extend reading texts, but you need to make it clear that this is not an OET task. For example,
you could search for an interesting example of an incident / short case study which called for a policy
change or update and have students predict what kind of policy change it would entail.

Language work: Encouraging students to notice significant areas of language such as vocabulary or
collocations or designing a worksheet on something which stands out from the text is a good way to
stretch the text further and help them become more confident when reading such texts.

Examples of internal workplace communication can be found online:

e Often, well established hospitals publish some of their clinical guidelines and procedures on their
website. Visit websites of these hospitals to find them.
Medical guidance on best practices.
Manuals of medical equipment online (for example, ECG machine, defibrillator, etc.) are also
available online.
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Link with Listening: Listening Part B in the Student’s Book also recommends a similar approach
using the context sentence to approach the question and find out what to listen for in the extract.
Thinking about the difference between the answer options helps narrow in on the correct answer.

Trainer tips

¢ Timing: Parts B and C need to be completed in 45 minutes. Students can be trained to finish Part B
questions in 10-12 minutes which means they need to finish each question within two minutes. When
giving practice to students in Part B questions in this chapter, be alert to this. Not every student will
be able to finish within this time, especially in the beginning of training, but you can progressively
reduce the amount of time you give them.

* Lesson length: There are at least four different skill building lessons to help students train for Part B:
main ideas, awareness of genre, reading for detail and reading for purpose of communication. Each
can be about 60-90 minutes depending on the activities you introduce.

* Warmers: Depending on the skill you'd like to focus on, there are different warmers you can use.

Main ideas: Begin with a question such as, ‘"How do you read a new notice that you see on the
noticeboard?’ Then use their responses to get them to think about the skill of reading quickly to get the
main idea. Alternatively, you could also ask them, If your boss sends an email to the whole department,
how would you decide if it's relevant to you?’

Genre awareness and reading for detail: Present pictures of different types of internal workplace
communication, for example, guidelines. Ask them, "How do healthcare professionals read these?’
Elicit answers and lead the discussion towards reading for main ideas, reading for detail or purpose of
communication, depending on the skill you're focussing on in that lesson.

Reading for purpose of communication: Ask them to brainstorm different reasons why colleagues and
managers communicate in the workplace. You may have to begin with some examples of your own,
for example, managers may send an email to tell staff about proposed changes in a procedure or a
particular department may request an update to a policy on post-operative care based on feedback
they have received.

* Mock test for Part B: Before doing a complete mock test, practise the skills assessed in Part B with
them. You may find it useful to help them to practise Part B main idea questions after doing a skill
building class on main ideas, or Part B purpose questions after doing a skill building class on this skill.
This way they understand the skill as well as what an OET question based on it looks like.

* Wrap up: Help them to reflect on the skill they just learnt by reflecting with their partner. Present
these questions for discussion:
- What skill did we learn?
- How do professionals use this skill in the workplace?
- Can | use this skill?
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N

@ Chapter objective

The Student’s Book explains the format and gives students a background on the kind of articles they
can expect to read in this part of the sub-test. Part C articles are aimed at the wider medical audience
but aren’t specialist in nature. They present different perspectives and opinions. These articles contain
different opinions on research and not the actual research articles themselves.

The learning content addresses the sub-skills and question types in Part C using the sample article on
pages 93-94 entitled ‘Statin therapy and cholesterol’. There are four main question types discussed in
this part of the chapter:

recognising opinion and attitude
understanding the writer's purpose
understanding the main idea
vocabulary and reference questions

The Student’s Book provides some tasks which can help build these skills. The article on statins and
cholesterol is about 750-800 words in length but for the purpose of skill-building, it has been broken
down into smaller extracts. The eight questions based on the article have also been split across the
chapter. Part C questions usually follow the order of the text, but the questions in this part of the
chapter don't, because they have been grouped according to skill. It may be worthwhile to point this
out to students, so they don't get confused. For example, both the vocabulary and reference questions
are towards the end of the chapter, but this isn't necessarily how they would appear in the test.

There is a second, complete Part C text with eight questions on pages 107-109 entitled ‘Caesarean
sections’.

Task Profile

Scaffolded task on verbs which introduce fact and opinion
Scaffolded task on recognising a writer’s attitude

Scaffolded task on differentiating between fact and opinion

OET Part C question on opinion

Test strategy task on finding evidence from the text

OFET Part C question on writer's attitude

Scaffolded task on phrases which help identify the writer’s purpose

OFET Part C question on writer’s purpose

OET Part C question on opinion

Scaffolded OET Part C question on main idea
Scaffolded task on summary

Scaffolded OET Part C question on main idea
Scaffolded vocabulary and reference question task
OFET Part C vocabulary and reference questions

Full OET Part C Text 2 with eight questions
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=8| Chapter notes

To train students for Reading Part C, you can K
design skill lessons on: Trainer Pip
differentiating between fact and opinion A good test strategy to use when training
* recognising opinion and attitude in research / | students for Part C is to have them:
academic writing 1. Read the question (do not read the answer

e understanding the main idea and

L. options yet).
summarising P yet

° understanding the writer’s purpose 2. Go to the relevant part of the article. This is

e vocabulary — understanding meaning from always indicated in the question directly or
context by use of a significant reference.

* vocabulary - reference questions 3. Read the text and try to answer the question

The Student’s Book offers practice tasks in all of in their own words.

these. 4. Read the answer options.

) o . Choose the option which matches the answer
§z2 Differentiating between fact and to the question they’d previously formed. j

opinion: Task 1

One of the basic prerequisites to being successful at Reading Part C is to be able to recognise the
difference between fact and opinion. Task 1 offers some practice in recognising the verbs which
introduce fact and opinion but there is plenty of scope to create a full-fledged lesson which will help
students understand how to differentiate fact and opinion before doing Task 1.

Setting the context /  Begin by writing two sentences on the board, one a fact and the other an opinion. Ask

Warmer students to tell you which one is a fact, and which one is an opinion and how they know
the difference between the two. Brainstorm features of fact and opinion so everyone
understands what differentiates the two.

Exploring the skill As preparation for the class, collect ten sentences, each sentence should either be a fact
or an opinion. You can source these sentences from any medical article online.

Ask students to work in pairs. Then give out your worksheet with the ten sentences. Ask
pairs to identify the facts and opinions together and think of the reasons for their choice.
Nominate pairs to share their answers and explain their justification.

Next, ask the pairs to team up with another pair to form a group of four. Each group
must turn the fact sentences in the worksheet to opinions. After they have finished,
they present their new opinion sentences to the rest of the class. After all groups have
presented, elicit from them how they turned the facts into opinions, focussing on the
language they used. For example, adding adjectives or opinion words such as ‘I think.’

Ask students to read the teaching content on page 95 under ‘Opinion and attitude
questions.” Ask questions fo the whole class fo check their understanding.

Direct them to finish Task 1in their respective groups and discuss answers with the class.

After they have finished, ask them to read the teaching content on page 96 that follows
Task 1. There are three examples of opinions taken from the article (Professor Rory
Collins, Dr Maureen Baker and Dr Alessandro Ble). Assign each group one of the
opinions and ask them to identify how the language used reveals their opinion.
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Applying the skill to
an OET fask

Doing an OET task

Following-up

Nominate groups to share their responses. Consolidate the learning from what the
groups have shared. For example:

e Facts and opinions are different because ...
e We can recognise opinions by looking at language such as ...
e Opinions can be for, against or neutral.

Ask students to finish Task 4a and 4b individually. Discuss answers with the class and
nominate individuals to provide justification for correct answers and explain why the
other options were incorrect.

Ask students to complete Questions 10 and 11 from Practice Test 1 on page 219. They
don't have to read the whole article to answer these questions. Although these aren't
the first questions in the test, it's a good opportunity to fell students that Part C questions
clearly indicate which part of the text the answer comes from. So, even if they haven't
understood the earlier parts of the article, they can still answer these questions.

Ask students to think of situations at work where people express opinion in written or
oral communication. Discuss why these situations require them to give their opinion and
if these opinions are based on facts or not.

§32 Recognising a writer’s attitude: Tasks 2 and 3

Opinions and attitude in academic or research articles are expressed differently than in non-academic
writing. These are balanced and supported by evidence, giving the overall impression of objectivity.
Many nursing students may struggle to identify attitude in academic texts due to low exposure to

this type of writing. The teaching content on pages 97-98 is meant to help students understand this
difference. It offers examples of attitude from the Part C article and students get to practise this in Task 2.

Setting the context /
Warmer

Begin by writing fwo sentences on the board, one which has the attitude and opinion
of the writer clearly stated, while the other contains the same opinion and attitude but
in measured language. For example:

Sentence A: There is no evidence that statin therapy is beneficial to adults over the age
of 80 but some scientists wrongly think there is evidence.

Sentence B: There is limited evidence that statin therapy is beneficial to adults over the
age of 80 although some scientists claim otherwise.

Ask students to discuss in pairs:
Which sentence contains an opinion?

By a show of hands see how many answer in the affirmative. Elicit from students why
they think one contains an opinion and the other doesn’t. Don’t provide any answers to
them at this stage, only listen to their responses.

Next, ask them to discuss if the meaning of both sentences is the same. Again, by a
show of hands see how many think it is. Elicit why they think the meaning is the same
or different and ask them to explain their choice of answer.

Lead the discussion by explaining how both sentences mean the same thing and
carry the writer's opinion but how Sentence B contains measured language fo
express opinion.
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Following-up
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Allow students time to read the teaching content on pages 97 and 98. After allowing
time fo read, ask questions to check their understanding and spend time answering
any questions students may have. Then, ask them to complete Task 2. Check answers
with the whole class.

Next, split the class info groups and ask them to complete Task 3. Check answers with
the whole class and address questions which come up fo clarify understanding.

After this, conduct a jigsaw reading activity with the second Part C article on
‘Caesarean Sections’ on page 107. Assign each group an aspect of language which
shows a writer's attitude (adjectives, adverbs of degree and tentative language) and
ask them to find examples from the text. Tell them that they will have to explain these
examples to people from other groups. After the groups have discussed their aspect,
regroup students so that there is one member from each aspect who can show the
new group examples of that aspect from the article.

Monitor the groups and consolidate the discussion at the end.

Ask students to read the teaching content on page 100 individually and answer the
question in Task 4c followed by the question in Task 6b on page 102.

Discuss answers by nominating students to explain how they arrived at their answers.
Make connections to the skill of identifying attitude and opinion which they just learnt.

Ask students to complete Questions 13 and 14 from the article on ‘Egg Freezing’ in
Practice Test 1 on page 220.

Discuss answers and ask students to explain how they arrived at their answers.

Ask students to reflect on the different ways in which they can identify a writer’s
aftitude. Then for homework, ask them to bring to the class some examples of a
sentence/paragraph which shows the writer’s opinion. They can source it from
newspaper articles or medical articles. Students can present their examples to the
class the next day.

You could offer your students additional practice by preparing similar exercises using any authentic
Part C text. You can design plenty of other lessons using texts similar to those found in Part C.

On Test Day, students may not have enough time to eliminate wrong answer options but helping them
find evidence from the text as to why an answer is correct or wrong is an important test strategy to
develop. They will get better at it as they practise and will soon be able to do it without taking too
much time. It is a useful strategy especially when they are confused between two very plausible answers.
Teaching this strategy also forces students to engage in the text in the correct way and therefore
improve their reading skills.

§52 Understanding a writer’s purpose: Tasks 5 and 6a

Setting the context /  Brainstorm with the class reasons why people quote others, narrowing the discussion

Warmer

Exploring the skill

down to why writers use the opinions of others in their writing. In your discussion, draw
aftention to the fact that writers use the opinions of other experts to support their point, to
confradict another view and show objectivity.

Ask students to read the teaching content on pages 100 and 101 under ‘Questions about
a writer's purpose’. Ask questions about what they've read and link it fo the earlier
discussion.

Ask students to finish Task 5 in pairs and check answers with the whole class.
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Applying the skill to
an OET task

Doing an OET task

Following up

Conduct the next part as a jigsaw activity. Divide students into groups and assign each
group a paragraph from the article on ‘Caesarean sections’ on page 107. You can use
any other Part C article or any other article on a familiar topic written in an academic
style. Ask them to discuss whether the opinion in their paragraph supports, contradicts
or highlights the issue in some way. Then, regroup students so that there is one from the
initial groups in the new group. Ask students to share why they think the writer uses the
opinion in their paragraph to the new group.

Consolidate the discussion by asking volunteers to explain what they think is the writer’s
purpose behind using the opinions they discussed.

Ask students to read the extract and teaching content on page 101. They can then
answer Task 6a individually. Discuss answers with the class and nominate a student to
explain why they chose their answer and why the other options are incorrect.

For further practice, allow students to finish Questions 11 and 14 on pages 108 and 109,
from the article on ‘Caesarean sections’ with a reduced time limit since they have already
discussed the article in their groups. Discuss answers together as a class.

Ask students to do Question 18 on page 222, from the text on Circadian rhythms in
Practice Test 1.

Ask students to reflect on how well they think they can recognise why writers use quotes
in academic articles. They can rate themselves on a scale of 1-10 and brainstorm ways
they think would help them improve this skill.

§52 Understanding the main idea: Tasks 7, 8a and 8b

Learning how to understand the main idea in articles is an important skill in Part C. Here, topic sentences
may give them the main idea since it is an academic/research article rather than a workplace text.

One way to help them answer Part C questions is to get them to think about the meaning of the
paragraph by creating a summary sentence before looking at the answer options. The lesson sketch
here describes this approach.

Setting the confext / Display a picture of a medical professional reading a journal article. Ask them if

Warmer

Exploring the skill

they know why they need to do this kind of reading. Explain to them that medical
professionals read for continuing professional development, especially to find out the
latest developments in their field.

Conduct a ‘think-pair-share’ with the following question:
¢ What are some things which help you remember the content of articles you read?

Elicit responses and highlight that understanding the main idea of each paragraph helps
remember content.

Tell them that they're going to learn how to understand the main idea of a paragraph by
creating a summary sentence.

Choose any paragraph from the Part C article on ‘Caesarean sections’ on page 107.
Demonstrate how you can create a summary sentence using the 5Wh and 1H questions
(who, when, where, what, why and how) by modelling this on the board for students. Go
step by step, ensuring you take your time to ‘think aloud’ so students understand how
you're doing this.
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Divide students into groups and assign a paragraph from the text to each group. Have
them create their summary sentence for their paragraph using the same method.
Invite a representative from each group fo come and write their summary sentence on
the board so you end up with a summary sentence for each paragraph of the article.
Discuss any difficulties they had while creating the summaries and what helped them
create a good summary.

Ask them to read the teaching content on pages 102 and 103 individually. Ask the class
questions to check their understanding. Then, have them finish Task 7 individually.
Discuss answers with the class.

Ask students to work in pairs for Tasks 8a and 8b. First, the pairs choose the best
summary for the extract and then use the summary to answer the question in Task 8b.
Have them discuss why the other answer options are incorrect. Nominate a pair to share
their answer and provide feedback.

For further practice, ask students to create a summary sentence for the respective
paragraphs mentioned in Questions 9 and 12 on page 108, from the article on
‘Caesarean sections’. Ask them specifically to read the paragraph first and not to look
at the answer options while creating the summary sentence. After they have created
their summary sentence, they can look af the answer options and use their summary
sentence fo choose the correct answer.

Elicit responses about how this worked for them. Ask them if this is something which they
would be able to do on Test Day, given enough practice. Encourage them to do this to
understand the meaning of the text as Part C questions require an understanding of the
text. Emphasise that they cannot rely on keywords to answer Part C.

Ask students to finish Question 1from the article on Egg Freezing in Practice Test 1. Give
a suitable time limit. Provide feedback to students and ask them how their summary
sentence helped them to answer the question.

You can:
e Ask students to reflect and share with their partners if they think this technique will

help them improve their reading skills. End with a short discussion on ‘how’ and
‘why’ they think so.

e Provide further practice by giving them a worksheet on summaries.

§32 Vocabulary and reference questions: Tasks 9a and 9b

The difference between vocabulary and reference questions is explained in this part of the Student’s
Book. Vocabulary questions assess if candidates understand the way in which the word is used, while
reference questions test whether they can identify what is being referred to.

Vocabulary questions in Part C are different from ‘guess the meaning’ questions. Therefore, regardless
of whether the meaning of the word/phrase is known to them or not, they won't be able to answer the
question, unless they read and understand the surrounding text.

Setting the context /
Warmer

Begin by asking the class:

e |s it necessary to understand the meaning of every word you read in an article?
e What can you do if you don't understand the meaning of a word?

Elicit responses and highlight that in order to be an efficient reader it isn't necessary to
understand every word.
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Exploring the skill

Applying the skill to
an OET task

Doing an OET task
Following up

Students can prepare for Reading Part C
by reading opinionated texts from their
professional regulatory bodies and review
articles on recent research papers.

Write on the board:

The zazo helps detect infinitely small creatures living on the skin of humans which
could potentially be cancer risks. Scientists have been using the zazo to analyse the
smallest strains of bacteria.

(*the ‘zazo’ could be an instrument like a microscope)

Then, using the ‘think aloud’ strategy, demonstrate how you arrived at the approximate
meaning of the word by rereading the sentence, asking questions, and looking for
context clues. A benefit of this approach is that when students see that they can
answer these questions successfully, it'll give them confidence and reinforce the fact
that not understanding the word/phrase has no impact on their ability to answer the
question.

Prepare a worksheet with more examples like this or use a worksheet from the Internet
where students guess the meaning of a word from context. Ask students o complete
the worksheet individually and then share their answers with their partners. Nominate
pairs to share their answers and ask them to talk about the context clues which helped
them arrive at the meaning.

Give students time to read the teaching content under ‘Vocabulary and reference
questions’ on page 104. Then, ask the pairs to finish Task 9a together. Discuss answers
with the class.

Tell students that they're going to apply this skill to an OET task. Remind them that even
if they know the meaning of the word or phrase, they still need to read the surrounding
text to answer the question.

Have students finish Task 9b individually. Ask students to volunteer to share how they
arrived af the answer.

For further practice, let them complete Questions 10 and 15 on pages 107 and 108, from
the reading text on ‘Caesarean sections'.
Ask students to finish Questions 9 and 12 on page 219, from Practice Test 1.

Ask students to reflect on whether they think being comfortable with not knowing the
meaning of every word they read is a strength or weakness. Ask them to think of some
situations where they think they can use this skill in their workplace.

0 Extension tasks and sourcing material

KStudent pitfalls

Students may spend too much time on one
question if they aren’t able to get the answer
quickly. Remind them that they can move onto

Other extension / follow-up tasks can include:

Analysing film reviews: Film reviews of the
kind that are found in newspapers are a good
way to consolidate their understanding of
attitude and opinion. You can select a film
review in English of any film they're likely to
have watched and ask them to describe the
writer's opinion of the film. You could follow it
up with a discussion on the words which helped
them decide what the writer’s opinion was.

the next question instead of spending too much
time on one question. Since the questions are
based on discrete sections of the text, they will be
able to answer the subsequent questions even if
they can’t answer the one they're stuck with.

Remind them that they won't find any words from
the answer options in the text, so they must focus
on the meaning of the answer option rather than
specific words. J
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Vote for the best summary: Practising the art of summarising paragraphs will help them develop

the skill for test day. Ask students to summarise each paragraph in a Reading Part C article in one or
two sentences using their own words. Using an article from the Internet is also suitable. Paragraph
summaries can be discussed in class the next day in groups. Students can vote for the best summary
for each paragraph and then the class can vote for the best summary of a paragraph from the ones the
groups voted for.

Author’s purpose: Often, an author’s purpose is evident from their choice of words, facts and style of
writing. To get students to think about purpose, collect extracts from three to five different kinds of texts
and ask students to think about the purpose based on the choice of words and facts. While sourcing
these articles, remember not to use actual medical research papers or articles which make only one
argument. There are several websites which carry medical journal articles that aren’t the research papers
themselves but do include opinions on recent research.

Link with Reading Part B: Reading for the main idea is a skill that students can use in both Part B
and Part C. Listening Part C also focuses on recognising the speaker’s opinion.

Trainer tips

* Timing: Parts B and C need to be completed in 45 minutes. Leaving about 30-35 minutes for both
the Part C texts is advisable. Keep this in mind when giving students time to answer OET questions.
You could give them about 1.5-2 minutes per question.

e Warmers: Here are some ideas for warmers:

- Ask them if they have heard about any recent development in their field which they would like
to read more about. Elicit the medical journal and ask them how they would read articles in the
journal and why. Highlight the fact that they would read to understand what experts think about
the development.

- Difference between opinions in an academic and non-academic setting: Show them two examples
of opinions; one from a non-academic setting where the opinion is evident from strong language
(for example, strong adjectives) and another, where the opinion is presented in objective
language. Ask them to tell you if both sentences show the writer's opinion. Elicit that both are
opinions but one (academic) is disguised or supported with evidence.

- Another idea is to find an academic article with attitude disguised as neutral text, then rewrite
it with the more informal and non-neutral text the students are accustomed to, but with a few
differences in meaning and attitude throughout the text. Next, you can give both versions of the
articles to the students and have them find the differences in attitude and meaning.

- Ask about their experiences: Ask them what they do to keep themselves informed about the
developments in their field and how they read review articles.

* Mock test for Part C: Use Task 10 as part of a mock test for Part C. Since it is only one text, you can
allot about 15-18 minutes for students to complete it.

* Wrap up: Get students to reflect on their learning at the end of a lesson by drawing a flowchart or
illustration to explain what they’ve learnt and then work in pairs to discuss their ideas.
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INTRODUCTION

CHAPTER 1 .
N

The Writing sub-test is designed to assess whether candidates can communicate information that is
relevant to a patient’s case to a healthcare professional who is responsible for the continued care and
recovery of that patient.

Students may struggle with writing because of their reliance on templates or formats. If this is the case
with your students, then it is important to help them understand that a template approach to writing won't
help them communicate relevant information to the recipients, because the requirements of continued-
care patients in healthcare are never the same. An effective letter takes into consideration the unique
situation of the patient and the purpose of the healthcare professional’s role in providing continued care.

You may also find some students are already aware that templates shouldn’t be used, but they may find

it difficult to understand how this really works. Students tend to ‘templatise’ the ‘Who you are writing to’
and "Why you are writing’ statements. So, you may have students who create templates for the roles of
healthcare professionals. They believe that if they're writing to their general practitioner, they don’t need
to mention medical history at all, or if they're writing to a physiotherapist, they don’t need to include the
medication which the patient is taking. Such generalised ideas are counterproductive and are only another
version of the ‘template approach’ in disguise. Weaning them away from templates in all forms will take
time, and it is worth investing classroom hours to provide activities that will help students to understand
the communicative purpose of the OET letter, as well as how to write without the template approach.

As a result of a dependence on templates, you may get questions from students asking about smaller
details such as ‘How many names of medicines am | allowed to write?’ or ‘Should | include all the dates
mentioned?’ While it is natural for candidates to worry about smaller details, these questions may
indicate that you need to help students understand that communication is key to writing. They can find
the answers to these questions by relying on their understanding of the continued care required for a
particular patient, and whether or not the reader will benefit from knowing all the medication, dates, etc.
If such information helps achieve the purpose of continued care, then that information should be included
and prioritised appropriately.

Emphasising the process of writing is a better approach to giving students the scaffolding they need. You
can provide this scaffolding by giving them questions which they can use to help them write at every stage
of the process. Spending some time going over the process, and reminding them of the process at every
juncture, would be a better way to instil confidence rather than giving them a template. Here are some
examples of questions you could get them to ask themselves at different stages of the process.

During reading time
Although candidates aren’t allowed to write during the five-minute reading time, you can help them use it
to prepare. They should read the task first, followed by the case notes.

During this time, they can ask themselves questions such as:

e Who am | writing to?
e Why am | writing this letter to him/her?
* What is the purpose for writing?
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* What is relevant to continued care for this patient?
* What is irrelevant and has no impact on continued care for this patient?
* What is optional, ‘nice to know" information?

While writing the letter

Before students begin writing, it is a good idea to help them understand that they need to think about and
plan the different parts of the letter. While every student is different, and may have a preferred strategy

for Test Day, you can encourage them to practise planning their letter in the classroom. So, by the time
Test Day arrives, they have at least understood that they must think about their letter before beginning to
write it. Some questions that could help them to understand the process are given here. It is important,
however, that you follow the process consistently, getting students to understand the importance of
thinking about these questions.

Introduction and purpose

If students want to write an effective introduction and fulfil the purpose of the letter, they should ask
themselves questions such as:

e Will the recipient understand why they should read the letter?
* |s there an overview in the introduction that makes the purpose clear?
* Does the letter start with a clear explanation?

Selection

When selecting case notes, students should think about questions such as:

Does my letter expand on the purpose with relevant details?

Are my requests obvious to find?

Which information is relevant for the reader to provide continued care?

Which information is irrelevant and would distract the reader from understanding the purpose?

Organisation

Telling students that healthcare professionals are time-poor, and don't have the luxury of reading through
every letter in a leisurely way, gives them a good context to think about organisation. Their letters need to
aid retrieval of information in the quickest time possible. Questions that can help them do this are:

* What is important for the reader to know at the beginning?
What will be the effect of my choice of organisation on the reader?
Does the way | have organised the information in my letter convey clearly what the reader needs to
do for this patient?

e Does the way | have organised my letter help the reader to quickly extract relevant information about
continued care?

Consistency with this approach is important. So, ensure you follow this throughout, rather than introducing
it later in the course when it would be a little more difficult to break students out of their old habits.

If you find that your students’ writing skills are not up to the mark in the first place, you can include
additional sessions on writing which aren't directly related to OET Writing. You can plan these as per your
students’ language needs. For example, you may find that they may need more help with paragraph
formation or certain aspects of grammar in Writing. If students feel that they don’t require these classes,
you may have to show them evidence of areas that they need to improve in, using their existing writing
samples.
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Usually in writing classes where the focus is on academic essays, skills such as writing topic sentences or
use of linkers are deemed necessary. However, that is not the case in OET Writing. Bear this in mind if
you'd like to provide additional classes on general writing.

The learners can be introduced to writing paragraphs, but as long as the paragraphs are logically
organised and help aid the retrieval of key information, they don’t need to meet the generally accepted
academic standards for general purpose tests. Help your students understand early that this test isn't
about ‘showing off writing skills. This has been explained in the Student’s Book as well, on page 116 in the
chapter ‘Preparing to Write the Letter’.
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Chapter objective

The Writing section has been divided into three chapters: Introduction to the Writing sub-test, Preparing
to Write the Letter and Writing the Letter. If students are using the book as a self-study guide, then the
sequence of tasks suggested in the book is fine, but if you would like to use it in class, you will find that
you don't have to follow the order suggested and can intersperse tasks from ‘Preparing to Write the
Letter’ with those from "Writing the Letter’. You can take students through the process of writing the
letter using the tasks in the book as well as by creating activities around the Practice Tests. The lesson
sketches here use the tasks in the Student’s Book but not necessarily in the same order. In addition, for
classroom teaching, you can simultaneously finish tasks from Chapter 2 and Chapter 3. For example, on
Day 1 of your Writing classes, you can do Tasks 1 and 2 from ‘Writing the Letter’, followed by any of the
grammar topics in ‘Preparing to Write the Letter’, such as Tasks 6a and 6b about tenses.

Preparing to Write the Letter (Chapter 2 of the Student’s Book)

The majority of the topics here are focussed on grammar (except for Tasks 1a, 1b, 1c and Task 2) in

an OET context so this assumes that your students are aware of how to produce the grammatical
structures. If they struggle with producing the structures, then it is advisable to ensure they get a good
grasp of these before you do the tasks in the book.

Tasks 1q, 1b, 1c Scaffolded OET tasks based on selecting case notes
Summarising case notes

Linking words

Conjunctions

Using appropriate vocabulary

Tasks 6a, 6b Tenses
Tasks 7a, 7b Modals

Tasks 8a, 8b Active and passive sentences

Tasks 9a, 9b Arficles
and 9¢

Tasks 10a, 10b Punctuation

Task N Spelling

Task 12 Layout of the letter

Please note that Tasks 1a, 1b, 1c and Task 2 from Chapter 2 are focussed on writing the letter (selection
and summarisation of case notes) and so, for classroom purposes, it is recommended that they be done
after Tasks 1 and 2 from Chapter 3. The lesson sketches here suggest the same order and also how you
can exploit them in class.
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Writing the Letter (Chapter 3 of the Student’s Book)

These tasks are directly focussed on the letter and students who are using the book for self-study may
have automatically done them after completing Chapter 2. However, suggestions for using the tasks for
classroom use have been given in the lesson sketches and this may not necessarily be in the order that
you find them in the book.

Awareness of audience: Use these tasks as suggested in the lesson sketfch but also add
in an infroduction to the western healthcare context in case your students aren’t familiar
with this.

Selection of case notes
Writing a paragraph to consolidate learning from both chapters

Checklist for writing: Use this towards the end of the course to help students learn what to
look out for while checking their letters at the end.

Organisation of ideas based on a transfer lefter and a letter to a layperson

=8| Chapter notes

Before you begin teaching, you can orientate your students to the western healthcare context in terms
of different roles (district nurse, social worker, home health nurse, community nurse, etc.) and systems
of care (transitional care, nursing home, etc.). This is useful especially if your students have no previous
knowledge of this. You can design fun activities around this but the purpose of this is only to orientate
them and there is no need to make a reference to the letter at this stage. The lesson sketches here
highlight some important stages in the process of writing the letter. They are:

Creating an awareness of audience / thinking about your reader
Identifying and expanding on purpose

Selecting case notes

Organising case notes

It is highly recommended that you use the same order of the lesson sketches suggested here.

§53 Creating an awareness of the audience: Tasks 1 and 2 from Chapter 3 (page 147)

Understanding the recipient of the letter is an important first step to being able to write the letter. You
may have to do a little reading to orientate yourself with the western healthcare context which will also
help you answer students’ questions about some of the roles that are different or not present in their
healthcare context.

Setting the context /  Ask some lead-in questions related to the healthcare scenario:

Warmer  Where do you work? What is the system like there?

e How do you think the healthcare system in the country where you're going to work is
different from the one in your country?

¢ Do you think anything would be similar?

Elicit target responses which may range from references to structure, roles and
responsibilities, patient-healthcare professional ratio, efc.
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Divide the class into groups and tell them you're going to describe a scenario where they
need fo imagine themselves in the role of a healthcare professional.

Give each group one of the following situations and ask them to put themselves in the
shoes of the healthcare professional.

e |Imagine you're a community nurse. There’s a patient who has come to you with a
left knee replacement. The patient is elderly, about 90 years old. What are the things
you'd need to know to provide continued care for this patient?

e |Imagine you're a physiotherapist. There’s a patient who has come to you with a
fractured arm and leg. The patient is an athlete. What are the things you'd like to
know to provide continued care for this patient?

e |Imagine you're a lactation consultant. A mother who recently delivered a baby is
being referred to you. What do you need to do to provide continued care for this
patient?

e |Imagine you're an endocrinologist and a patient is being referred to you for
management of hypothyroidism. What do you need to do fo provide continued care
for this patient?

¢ |magine you're a social worker. A single mother who has just delivered a premature
baby is being referred to you. What do you need to do to provide continued care for
this patient?

Invite a representative from each group to share what the group discussed.

Notes

As groups present their answers on what information is required fo continue care, make
sure you probe ‘why’ for each of their explanations. This prevents students from thinking
that there are specific types of information that should be given to medical professionals
in certain roles. For example, students often think that a physiotherapist doesn't need to
know about dietary recommendations or that a dietician doesn’t need to know about
medical background.

Ask the students to read the teaching content on page 146. Check their understanding by
asking questions.

In the same groups, ask them to discuss:

e What kind of language do you need to use when writing to these professionals?
e Can you use medical terminology when writing to all these professionals?

Invite a representative from each group to come to the front and share what the group
discussed.

Consolidate the discussion by highlighting that ‘what is required for continued care’ is
key to the letter.

Notes

Avoid giving students the impression that the same medical terminology can be used
with all medical professionals just because they’re medical professionals. If writing fo a
specialist, terms from their field of specialisation are appropriate; however, when writing
to a medical professional who may not be familiar with those specialist terms, it is befter
to explain or expand them, or not to use them at all.

Ask students to continue working in groups and finish Task 1. Discuss answers as a
class. Also probe ‘why’ for every response given by students.
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Applying the skillto  Review the learning from the previous stage by asking students what they need to

an OET task

Doing an OET task

Following up

remember when thinking about their reader. Then, ask them to complete Task 2 on page
147 individually. After they have finished the task, they can share their answers with the
rest of their group members.

Nominate students to give their answers, but ensure you ask students to explain the
‘why’ of their answers.

Check the answer key of the Student's Book for an explanation of why each item should
or should not be included.

Ask students to look at the Writing task on page 160. Give them a one-line description of
the patient: A young woman who has being discharged after having a baby. Students
shouldn't look at the case notes at this stage.

Ask them to analyse the recipient by asking themselves the following questions:

e Who is the reader?
e What does the reader need to know for continued care of this patient?
e What kind of language is suitable for the reader?

The goal of this task is to get students to anticipate what their reader would need to
know based on the task and their patient.

Ask students to ‘think-pair-share’ on this question:

e How will I know what my reader needs to know about the patient when I'm writing a
letter in the workplace?

Nominate pairs to share their ideas with the class.

The section on ‘Organising ideas’ on page 117 looks at how students can write to four different
recipients (a general practitioner, a physiotherapist, an occupational therapist and a home health nurse).
You can use these letters in class to focus on different aspects of the letter as shown in the following

lesson sketches.

§32 |dentifying purpose for writing: Letters from Chapter 2 (pages 117-121)

The purpose of the letter is evident in the Writing task; it can also be found in the case notes, mostly

in the discharge plan. There are two aspects to the purpose. The first is to make the purpose evident
early on in the letter and the second is to expand the purpose through the rest of the letter. Official OET
resource material on the website is a good source to learn more about the purpose of writing in the
healthcare context and how it applies to the letter.

Setting the context /  Ask students fo imagine that theyre a busy medical professional with very little fime to

Warmer

Exploring the skill

waste. If they were to receive a letter about a patient, what would they expect from it?
You can also project a relevant picture if your class has space for visual aids.

Elicit responses and guide them to understand that since a medical professional has
very little time, they need to read a letter quickly. They don‘t want to waste time searching
for the purpose of the letter.

Ask students to discuss in pairs naming one student ‘A" and the other ‘B’. Tell students
that they are going to read the introductions of two lefters addressed to two different
medical professionals.

Hand out only the introduction of the letter to the students. Give the lefter to the home
health nurse to Student A in each pair and the letter to the physiotherapist to Student B.
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You can access these introductions from the answer key for the Student's Book and have
them photocopied and cut beforehand. Don’t mention who the recipients are but ask
students to identify the purpose of the lefters based on the infroduction. Ask them to
share with a partner, what they think the purpose is. Nominate one pair to explain their
responses to the rest of the class.

Ask them to discuss what they think those letters could contain for the recipient to
continue care for the patient. You don't have to go into details with this as there is an
activity in the lesson sketch on ‘Selecting case notes — 2’ that covers this.

End with a class discussion.
Notes

It is important to hear what students say rather than label their answers as ‘correct’ or
‘incorrect’. At this stage, they haven't seen the case notes, so they are merely anticipating
based on the purpose mentioned in the infroductions.

Applying the skill to  Hand out the Writing tasks for these introductions to the pairs. Ask them to match each
an OET task task with its infroduction. Elicit answers.

For further practice, hand out the Writing task and introductions for the letters to the
general practitioner and the occupational therapist and ask them to match again.
Discuss answers with the whole class.

Notes

Some students may not understand the difference between a physiotherapist and an
occupational therapist, so it may be worthwhile to check that they do.

Doing an OET task  Ask students to look af the Writing task for Practice Test 1 on page 225 and identify the
purpose for writing. They may look at the information in the Discharge plan section of the
case notes for further information on purpose.

Following up Ask students to brainstorm different purposes for writing in healthcare. For example,
letters can be written to ask medical professionals to make a further assessment, to
provide education on a certain aspect of management of a condition, to create a diet
plan, to refer to a specialist, and so on.

§53 Writing an effective introduction: Letters from Chapter 2 (pages 117-121)

There is no single format for writing an introduction; however, a good introduction has certain elements
which are discussed in this lesson sketch.

Setting the context /  Give students a list of features and ask them to pick which ones make an effective
Warmer infroduction. You can mix features of good and bad introductions such as the ones given
below. (v') indicates a feature of a good infroduction and () indicates a feature of a bad one.

e The next stages of care are communicated to the reader. ()
e The reader knows why they need to read the letter. (v)

¢ The patient’s medical history is mentioned clearly. (X)

® The phrase ‘I'm writing to” is used. (X)

¢ The introduction contains a definite format of medical diagnosis, name and age of
the patient and past medical conditions. (X)

e The introduction is personalised to the situation of the patient. ()
e The introduction gives a high-level overview of the reason for writing. (v)

Discuss answers with the class, nominating different students to explain why they think
an item does or doesn’t make an effective infroduction.
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Exploring the skill Begin by emphasising that there is no single way to write an infroduction and that
all infroductions that contain the ‘good’ features discussed in the previous stage are
acceptable.

For students who require language help, you can infroduce a few sentence starters to
write introductions. For example, ‘I'm writing to ... *, ‘Thank you for seeing ..., ‘Ms Shaw
is being referred to you for ..., efc.

Ask students to work in pairs and hand out or display two good infroductions and two
bad ones. Ask students to identify which ones are good and which ones are bad, based
on the discussion in the first stage of the activity. You can create these on your own,
perhaps using introductions from letters written previously by students. Bad introductions
should be ‘bad’ from the point of view of the features discussed in the previous stage.
For example, a very generic introduction such as ‘I'm writing to refer this patient to your
care / I'm writing to refer Ms Shaw info your care’ or an introduction with either too many
details or a set format that sounds like a template.

You can create a class checklist af the end of this stage that students can use to check
whether their introduction is effective or not. If your students have picked this up well, ask
them to create their own checklist or create one on the board with the whole class.

Applying the skill to  Hand out / display only the infroductions of the letters to the general practitioner,

an OET task occupational therapist, physiotherapist and home health nurse on pages 117-121.
The introductions of letters to the general practitioner, occupational therapist and the
physiotherapist are available in the answer key of the Student’s Book. The infroduction of
the letter to the home health nurse is on page 120.

Form groups of three and ask each of them to rewrite the four infroductions in another
way. The group can vote for the best introduction in their group for each recipient. After
they have voted, ask groups to read out to the whole class the infroductions that they have
voted as the best for each recipient. After groups have finished reading their introductions
for one recipient, the class can then vote for the best infroduction for that recipient.

Notes

Voting for one infroduction doesn’t mean that the others are incorrect. Make sure students
get the message that introductions can be written in different ways and all of them are
acceptable as long as they meet the features discussed in the first stage of the lesson.

Doing an OET task  Ask students fo write the infroduction for the Writing task from Practice Test 1 on page 225.
Allow them to glance over the case notes for two or three minutes to get a better idea.

Monitor and pick out a few introductions for discussion. Check first with students if they
are comfortable with having their work analysed by the class. Otherwise, monitor and
provide feedback.

Following up Ask students if their understanding about what makes an effective introduction has
changed in any way after the class. Ask them to reflect on how it has changed and
share their thoughts with a partner. End with a class discussion.

§53 Selecting case notes: Task 3 from Chapter 3 (page 149)

Selecting case notes is a skill that may take several classes to develop, so ensure that you give your
students enough time to become comfortable with the skill. When discussing selection of case notes
with your class, always walk through the reason why a case note is relevant or irrelevant, considering
the purpose of the letter and continued care. Remember that some case notes may be semi-relevant,
i.e., they are pieces of ‘nice to know’ information that don’t distract the reader from retrieving relevant
information. However, they aren't critical to helping the reader understand how to continue care. Some
questions to keep asking students:
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* What do you think the reader needs to know to continue care for this patient?
* What does the reader not need to know?

Setting the context /  Prepare an example of a ‘bad’ letter for the following situation beforehand (or any other
Warmer situation you can think of).

The reader is a lactation consultant who receives a letter from a nurse on duty in the
maternity ward where a mother has recently given birth to a baby via C-section. Break
the class into groups and distribute a copy of the bad example to each group. Ask them
to imagine they're the lactation consultant reading the letter. In their group, they should
discuss whether the letfter provides information of how to continue care for the mother.
They must justify their answer and if they feel it doesn’t contain relevant information, they
should suggest what information it should contain.

Elicit responses and end by highlighting to students that a reader would feel frustrated
not knowing what they’re supposed to do or not having enough information to continue
care.

Notes
The example can contain irrelevant details of the history of scans, C-section, and the
mother’s recovery but nothing about the baby or the mother’s issues with lactation.

Exploration Tell students that they're going to help you select case notes for the lactation consultant.

Write these on the board or display them or hand them out as a worksheet. The
worksheet can include relevant case notes for the professional in this particular case,
irrelevant case notes that are part of the case but not necessary for the lactation
consultant, case notes that are relevant to other healthcare professionals in this case.
Put in one case note which is semi-relevant. The idea here is not fo have a whole set of
case notes but little chunks of case notes.

For example:

e Weight at birth 1.67 kg (relevani

e Mother - stressed due to husband’s absence at birth, unexpected C-section
(relevant

e Mother - fall in second trimester (tripped over stone, landed on hands) (irrelevani

e Ear and eye tests — normal (semi-relevant — could be more relevant fo a
paediatrician, but it gives information about the baby’s condition which is ‘nice
fo know)

e Stitches — 3 (irrelevant — could be relevant to a gynaecologish

e Mother's weight — 52 kg (normal) (irrelevant

e Estimated foetal weight at 33 wks — 2™ centile (irrelevant as this was before birth)

e Severe foetal growth restriction (irrelevant as this was before birth)

e Born at 34 wks (relevant as this shows baby is premature and needs fo reach target
weight

Divide students info groups and discuss which case notes they think are relevant,

irrelevant and semi-relevant. Nominate groups to share their answers as you discuss

each case note with the class. Spend time on discussing why the case notes are relevant

or irrelevant, probing students on the ‘why’ of their choice.

You can repeat this exercise with another small set of similar case notes using another
medical professional.
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Applying the skill to  Explain to students that they’re going to continue imagining themselves as healthcare

an OET task

Doing an OET task

Following up

professionals. This time, they need to imagine that they're the nurse at the transitional
care home described in the Writing task on page 150. What information would they like
to know about the patient, Ms Evelyn Burt, to provide care to help her recover?

Ask students to work individually first and finish Task 3. After they have finished Task 3 on
their own, ask them to compare with a partner. Discuss answers with the whole class.
You can nominate pairs to share their answers.

Notes

At this stage, it is very important to probe students to ask them why they think a case
note is relevant, irrelevant or semi-relevant. Instead of giving them a direct ‘yes, that's
correct’ or ‘no, that's incorrect’ response to their answers, ask them why they think a case
note should be included and how that impacts continued care.

Ask students to work in groups and write the letter to the fransitional care home nurse
who is going fo be looking after Ms Evelyn Burt as given in the Writing task. Ask them to
apply what they've learnt about purpose and introductions when writing. Collect letters
to provide feedback to them later.

Ask them to finish Task 12 from Chapter 2 on page 144 in groups. Explain that while this
task contains a sample letter, it is not the only way to write the lefter. Check answers and
ensure that students read the explanation for each part of the letter on page 145.

You can also assign this task for homework and check answers the next day.

§52 Selecting case notes — 2: Tasks 1a, 1b and 1c from Chapter 2 (pages 117-121)

After having looked at a selection of case notes with one recipient in mind, you can continue to build
the skill by giving students one set of case notes but with different recipients. This has been done with
the case notes for Ms Cindy Shaw on pages 117-121. You can continue to use these here even though
you have used them to teach purpose and introductions.

Setting the context /  Ask students to imagine that they're in the country that they would like to ultimately work

Warmer

in, and that they’re writing home after a month of living there. They're writing one letter to
their parents, one to their childhood friend, one letter to a fellow nurse who also wants to
move and work abroad, and one to their professor.

Ask them to discuss in pairs what information they might include in these different letters.
You can nominate a few students to give an example of what they would include in each
lefter, but it isn't necessary to spend a lot of time on this.

Then ask them:

¢ Did you include the same information for everyone?
e Why didn't you include the same information?

Elicit responses and then link this to the healthcare context. Ask them if physiotherapists,
occupational therapists and general practitioners need to know the same things to
continue care. Consolidate the discussion by highlighting that different recipients would
need to know different things about a patient depending on the situation and their role in
continuing care for the patient.
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Divide the class into two groups, one side is the ‘general practitioner’ and the other side
is the ‘physiotherapist'.

Describe the patient’s situation briefly to them, but don’t allow them to look at the case
notes at this stage. You can tell them:

Ms Shaw is a 75-year-old patient who has just undergone a left hip replacement surgery
and is being discharged.

Then, to the ‘general practitioner’ side of the class, say:

You're Ms Shaw’s general practitioner who will be responsible for moniforing her
condition and providing immediate medical assistance if she requires it.

To the ‘physiotherapist’ side of the class, say:

You're a physiotherapist who will be responsible for providing post-operative
rehabilitation for the first few weeks after surgery.

Explain that they should imagine themselves as the general practitioner / physiotherapist
and that they haven't seen the patient yet, but they only know that a patient named Ms
Shaw is coming to them.

Ask students to work individually and make a list of things they (as the general
practitioner / physiotherapist) would like to know about this patient fo continue care.

Some target responses:

e |fthe surgery was successful or not The patient's condition

e Complications, if any e Patient's mobility at discharge
e How the patient is doing e What specific exercises need to be
e Ifthere is any medication that needs performed

to be monitored e Alittle about the level of physical

activity before surgery (nice to know)

Ask students from the general practitioner’s side to find a partner from the
physiotherapist's side and compare ideas. Nominate pairs to share their thoughts and
record responses on the blackboard to see the comparison.

Notes

Remember that students haven't seen the case notes yet so these responses aren’t
about what is contained in the case notes but only what they think these healthcare
professionals would expect to know. Therefore, it is important to keep the discussion
tentative and ask students why they think that the medical professional would like to
know a specific information about the patient. Probe ‘why’ rather than focussing on
whether a response is correct or incorrect.

Let students continue working in pairs and tell them that they’re now going to read parts
of the case notes for Ms Shaw. Ask them to finish Task 1a together. Discuss answers with
the class, asking volunteers to share their answers. Repeat for Tasks 1b and 1c.
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Doing an OET task

Following up

Divide the class info four groups. Assign each group a Writing task from pages 117-121
(general practitioner, physiotherapist, occupational therapist and home health nurse).

Ask them to read the complete case notes on pages 117-118 and write to their recipient.
You can give them a suitable time allowance to account for a group discussion too. (You
can make this fun by asking them to write on a large chart paper.)

Invite a representative from each group fo present the letter in front of the class. Ask
them to focus on which case notes they chose and why.

Notes

Although there is a sample letter to the home health nurse and an explanation of the
case notes that are relevant to the occupational therapist and the home health nurse on
these pages, ensure you ask students not to look at them.

Ask them to finish Task 5 on page 152 for homework or in class.

§53 Organisation of case notes: Tasks 7 and 8 from Chapter 3 (pages 153-157)

It is very important to emphasise to students that there is no uniform way to organise a letter, and that
different ways of organising are acceptable. While there are things that everyone will agree are most
important, there are different ways to organise other parts of the letter.

Setting the context /  Ask students to imagine they're an orthopaedic surgeon who needs to perform an

Warmer

Exploring the skill

emergency procedure on a patient who has had a sports injury on the football field. The
patient is being transferred from another hospital.

As the orthopaedic surgeon assigned to this patient, they receive a letter about the
patient. The letter begins with a lot of information about the patient’s past injuries and
how they were treated. The information about the patient's current injury and his/her
condition comes at the end of the letter. Ask students:

¢ As the orthopaedic surgeon, how would you feel on reading this letter?
e Why would you feel that way?

Lead a class discussion and consolidate responses. Highlight that as the orthopaedic
surgeon, you would feel a little frustrated at not finding the relevant information easily.
Tell students that there are different ways of organising a letter but if relevant information
doesn’'t come early in the letter, it is likely to waste the recipient’s time.

Divide students info small groups. Ask them to look at the jumbled letter on page 155
(Task 7) and reorder it, keeping in mind the recipient and the purpose. They may refer to
the case notes and the Writing task to understand the purpose for writing but the focus
here is not on selection, but on organisation.

Discuss the answers with the class and ask them:

e What is the organisation followed here?
e Why is it suitable for this reader?

Students can continue working in the same groups and complete Task 8. Discuss
answers with the class and ask them:

e What is the organisation followed here?
e Why is it suitable for the reader?
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Notes

In Task 8, although Option 1is the most obvious organisation, Option 2 isn't incorrect
either. There may be a situation where Option 2 would be suitable; for example, if
precautions are very important because the patient is in a delicate condition or is prone
to doing something that may cause harm.

Applying the skillto  Divide the class into two groups A and B. If your class is small (5-10 students), you can have
an OET task two groups, but if it's bigger then divide them into more groups but still label them A or B.

Ask students to turn to the Writing Practice Test 1 on page 224. Tell them that they're
going fo write this letter but that you're going fo help each side of the class organise the
letter in a different way.

Allow them time to read the case notes and then provide a scaffolded structure to
each side. Remind them that this is not a template which can be used for any letter but
a suggestion for this particular task. Ask them to write the letter using the suggested
organisation.

You may refer to the sample answer to help you for group A and then you could come
up with another way to organise the lefter for group B.

Ask the groups to write their letter. After they have finished, stick the letters around the
class and ask students to walk around, looking at the different organisation used.

Doing an OET task  Ask students to do the Sample Practice Test on pages 159-160.

After you correct their letters, spend some time discussing organisation and let this be
the focus of your feedback to them.

Following up Ask students to reflect on the impact of organisation on the reader.

The class can come up with some questions that will serve as a checklist for organising
the lefter. For example:

e Does the most important information come at the beginning of the lefter?
e Will the reader be able to understand what they're supposed to do from the way I've
chosen to organise the lefter?

e Have | put any information at the beginning of the letter that could distract or
frustrate the reader?

Alternatively, you could ask them to brainstorm their ideas to the following questions:

e What does organisation mean? Why is it important?
e Whatis a well-organised letter?

Grammar for OET

Students will benefit from grammar lessons and there are plenty of grammar activities in the book on
specific topics such as tenses, active vs passive voice and types of sentences. However, when teaching
grammar in an OET class, it is important to highlight the impact of structure on the reader.

Because the level of this book is targeted at students who are already reasonably good at writing, you
will notice that the grammar activities in this book assume students already know how to produce the
grammar accurately, but may have trouble applying it in the right situation. For the passive voice, for
example, it is assumed that students know how to write a passive sentence but they aren’t sure why or
when to use it. If you find that your students still need assistance with producing the grammar discussed

in this chapter accurately, it's recommended that you teach them this before using the activities in
this book.

PHOTOCOPIABLE © Cambridge University Press and Cambridge Assessment 2020 71



Preparing for the Writing Sub-test

An example lesson sketch for a grammar class on compound and complex sentences is given here. You
may use the same approach when teaching other points of grammar too.

§52 Compound and complex sentences: Tasks 4a and 4b from Chapter 2 (pages 128-130)

Setting the context / Describe the following situation:

Warmer . . : : .
Mr Black lives in a retirement home and is returning after a knee replacement operation.

The charge nurse, who is writing this letter, wants to tell the resident nurse about the
patient's current condition. The resident nurse is responsible for his overall health and
safety at the home.

Then, write fwo case notes on the board:

e Can ambulate independently
* Needs a walker when outdoors (in the garden)

Ask students to discuss in pairs:
e Which piece of information deserves greater attention from the resident nurse?

Elicit answers from the class and tell them that the lesson is going to be focussing on
how to highlight information to the reader by using complex and compound sentences.

Exploring the skill Continue the scenario from the previous stage. Write fwo sentences on the board:

A. Mr Black is able to ambulate independently but he still needs a walker when he is
outdoors.

B. Although Mr Black is able to ambulate independently, he needs a walker when he is
outdoors.

Ask them which of these sentences they would choose to highlight the information that
deserves greater attention (needs a walker). Elicit answers and provide an explanation.
Refer to page 127 of the Student's Book for a detailed explanation.

Once the impact on the reader has been established, you can spend time providing
input to your class on structure. For example, you can give a list of coordinating and
subordinating conjunctions and use a worksheet (there are many such worksheets
online) to help them fo practise joining sentences with these conjunctions. You can even
create your own, using a medical context. At every stage, get students to focus on the
importance of highlighting information to the reader.

Once students are comfortable with changing sentences from compound to complex,
complex to compound, ask them to finish Task 4b.

Applying the skill to  Ask students to finish Task 4a in pairs. Discuss answers with the whole class focussing
an OET task the discussion on the information that needs to be highlighted.

Doing an OET task  Ask students to bring an OET letter they have written recently in class. Ask them to look
at the types of sentences they've used and if there are any sentences that could be
improved by highlighting information. Ask them to rewrite these sentences in one or
more ways to provide clearer information.

72 PHOTOCOPIABLE © Cambridge University Press and Cambridge Assessment 2020



The Cambridge Guide to OET Nursing: Teacher’s Book

Following up You can ask students the following questions to check whether they’ve understood the
lesson:

e |f you want your reader to pay attention to some information where would you put it
(in the dependent or independent clause)?

e What are some subordinating conjunctions you can use?

e Give an example of a conjunction you would use when you want both pieces of
information to get attention?

The other grammar topics in the book have teaching content which you can use to present the grammar
points. The tasks provide an OET context. However, as mentioned earlier, you may need to supplement
these tasks with more focussed grammar activities according to the needs of the class. There is an
editing checklist in Task 6 on page 153 which you can use to consolidate learning and help students to
become aware of the kinds of errors they are making.

@D Extension tasks and sourcing material

&

You may find it difficult to find authentic OET material for the Writing sub-test. The focus should be on
exploiting a set of case notes as much as possible, so that you don’t need to keep having to find more
and more material. For example, if your students have finished one Practice Test, then use the same
case notes to design activities around grammar. A few other ways you could exploit case notes are:

e Break one set of case notes into the different aspects of the letter described here (purpose,
introduction, selection, organisation, etc.) and spread these topics over the week rather than using
one set of case notes every day.

* Design comprehension questions around a set of case notes to check students’ understanding of the
case notes.

* Exploit case notes and their respective sample letters to highlight tenses or any other grammatical
aspect. You can even use the students’ own writing to illustrate grammatical points that they need to
work on and do some error correction in class.

* Cut up sentences from sample letters and let students organise them after they have read the case
notes. This is especially a good activity for weaker students who need extra scaffolding.

Trainer tips

The focus of the Writing sub-test has been mentioned under ‘Notes’ in each lesson sketch.

Timing: Each of the lessons described here range from 45-90 minutes. You may choose to extend some
classes beyond 120 minutes too, especially if there is written work involved. You may then for example,

complete the ‘Applying the skill to an OET task’ and the ‘Doing an OET task’ stages of a lesson the next
day. This is perfectly fine.

Mock test: The Writing sub-test from Practice Test 2 can be used in a mock test whereas Practice Test 1
can be used to help students write a letter at the end of one of the lessons.

Wrap up: Create some ‘myth busters’ about the Writing sub-test and ask students to answer them. This
is a good way of revising the teaching, but in the form of a game.
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CHAPTER 1 . A
N

The Speaking sub-test is quite different from other general English tests. One of the most important
differences is that it calls for the candidate to take the lead in the role play because this is what they
would do in a real-life situation as a healthcare professional. This may seem a little alien to some
candidates who may have done other tests, but it is an important difference they should be made aware
of. If you think about the role your students take in teacher-led classrooms, you may find that students
often do not not take the lead in conversations. The teacher is usually in control of the direction in
which conversations are going. In a classroom situation, the teacher is traditionally the more dominant
presence and asks questions which the students then answer. In a healthcare context, it is the nurse

who usually plays the dominant role in a conversation and initiates questions which the patient answers.
Candidates worried that this may put too much pressure on them can be reassured by reminding them
that this is what they do every day at work. They should also be reminded that the interlocutor is not the
Assessor but is trained to act like a patient during the role play.

The other significant difference is to do with the focus. In the Speaking sub-test the focus is on effective
communication rather than just a display of language. The sub-test assesses if a candidate can show the
ability to conduct patient-centred communication. So, grammatical accuracy is only one aspect of the
assessment criteria. Your feedback/general approach to Speaking classes should be informed by this
approach. Showing off language or an accent for the sake of doing so could be counterproductive to
communication and should be avoided. The same principle applies to learning phrases or templated
responses. These quickly become evident to Assessors and students should be discouraged from using
empty, stock phrases. Giving students phrases to use during the Speaking sub-test may help in a limited
way, but what is more useful is to help them to develop the communication skills to know what to do,
and therefore, what to say.

You will observe that a single role play card may be used in more than one lesson sketch. This has been
done to demonstrate how one role play card can be exploited to explore different aspects of the clinical
communication criteria. Looking at a single role play from different angles adds a lot of depth to your
class and develops students’ own understanding of how a role play works.

Speaking classes offer a great opportunity to help you train your students to be independent learners
through peer feedback and reflection. To this end, it is good to establish early on that peer feedback

is constructive. Peer observation of role plays and student-created checklists are one way of helping to
provide structure to this process, and you could perhaps decide on two or three different ways of how
to conduct such classes. For example, in one format, the whole class can observe a pair doing a role
play and give feedback. In another format, you could divide the class into groups of three, with the third
person being an observer who gives feedback, so that several role plays happen simultaneously.

Students can be provided some guidelines for feedback, for example, providing ‘sandwich feedback’ with
positives being the top and tail of the feedback. It is also important to train students to focus feedback on
specific criteria rather than everything at once. Asking students to reflect on their own performance before
you give your feedback is also good practice that is useful in OET Speaking classes.

There is plenty of scope to introduce realia through video/audio to the Speaking class. Some
suggestions have been given at the end of the chapter. Students should also be encouraged to speak
English outside class and your lessons can include elements that will help them do this.
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PREPARING FOR
CHAPTER 2 PEAKING SUB-

Chapter objective

The section ‘Speaking in OET’ of the Student’s Book details both the linguistic and clinical
communication criteria with tasks you can use and replicate in the classroom. The overall objective is not
to focus on a set of phrases but to build overall proficiency and competency.

Task profile
Chapter 1

Task 1a, 1b How to use preparation time effectively

Chapter 2

Linguistic criteria

Pronunciation tasks related to Intelligibility

Skills task on using pauses related to Fluency

Skills tasks related to Appropriateness of language

Skills tasks related to Resources of grammar and expression

Clinical communication criteria
Relationship building

Tasks 12a, 12b Scaffolded OET tasks focussing on initiating the interaction
Task 13 Skills task on demonstrating a respectful aftitude

Tasks 14aq, 14b Skills task on adopting a non-judgemental attitude

Skills task on showing empathy
Understanding and incorporating the patient’s perspective
Skills task on eliciting the patient's concerns/ideas/expectations
Skills task on picking up patients’ cues
Skills task on relating explanations to elicited concerns/ideas/expectations

Providing structure

Task 19 Scaffolded OET task on sequencing the interview purposefully and logically
Task 20 Skills task on signposting changes in topic

Tasks 21, 22, 23 Skills tasks on organising techniques in explanations

Information gathering

Tasks 24, 25 Skills tasks on active listening

Tasks 26, 27, 28 Skills tasks on effective questioning

Information giving

Tasks 29, 30 Skills tasks on pausing periodically when giving information and using
response to guide next steps (chunking and checking)

Task 31 Skills task on information giving sub-criteria
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OET Role plays for practice
Additional OET Sample Practice Test

=8| Chapter notes

As with the Writing sub-test, it would be useful to orientate your students to some of the aspects of
the western healthcare context which are different from the students’ present context. A lot of these
could be cultural factors. This lesson could be an introductory one that uses interesting experiences

of healthcare professionals from social media, articles, or even your own experience. Conducting a
discussion on the differences and similarities of two healthcare contexts is useful because it helps you
understand students’ beliefs about patient-centred communication and care which is the foundation of
the role play.

You can use the tasks in the Student’s Book to build lessons that focus on one criterion per class or,
where possible, break it down further to focus on one sub-criterion at a time. If you find that your
students struggle with producing certain structures, you will need to take them back to lessons that
focus on those grammatical aspects before bringing them back into the context of the role play in the
Speaking sub-test. In classes directly focussed on the role play, it is important to emphasise that it is
patient-centred communication which will help students achieve their desired score, and not showing
off their language and pronunciation.

§32 Using preparation time effectively: Tasks 1a and 1b from Chapter 1

Training students to use the three-minute preparation time effectively is very important. Highlighting
different aspects of the role play card will help them understand what they should pay attention to.
Students often like to underline words on the role play card. By using the three steps in Task 1b, you can
use this student tendency to train them to pay attention to certain aspects of the role play card, making
the act of underlining an even more effective use of preparation time. While discussing answers to Task
1b, highlight the following:

e Step 1: The role play card always reveals two types of needs of every patient: medical needs and
emotional needs. Candidates must pay attention to both in their role play. It is also important to
alert students to the fact that both role plays could be very different from each other in this aspect.
Encourage them to notice any adjectives that describe how the patient is feeling. This is a good
indication of the emotional need of the patient.

* Step 2: The verbs in the bullet-point tasks tell students what they must do. They need to pay
attention to these and think about what kind of clinical communication skills they will need to be
able to successfully address the tasks in each bullet point. For example, they may need to chunk and
check information where tasks require that they should explain something to the patient.

* Step 3: Remind students that there are several ways of beginning a role play. While thinking of a
few expressions to use is helpful for their
confidence, they must remember that the Kl'rainer tip
phrases they use must be contextualised to
the scenario. Instead of having a set, pre-
decided approach to how they begin the
role play, encourage students to read the
background information and use it to frame
their opening question.

Spending time discussing how to use preparation
time effectively is important. You can also invite
students to share their ideas on how they would

use preparation time. J
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After you finish Tasks 1a and 1b, put this into practice by choosing any of the role plays in Chapter 3.
Give students three minutes of preparation time with specific instructions on how to use their time
efficiently. You can write the following checklist points on the board for them to refer to during the three
minutes:

Decide if you need to ask the patient’s name.

Decide if you should ask a closed or open-ended question.

Decide if there is something you need to respond to in the role play card.

Underline the adjectives, if any, that give information about the emotional need of the patient.
Write an expression or two for your role that you can use to begin the conversation, or write useful
vocabulary that you can use during the role play.

After the three minutes are up, ask students to discuss their answers with a partner. Then, discuss the
five checklist points with the class. Nominate a few pairs of students to write their opening questions
and any other useful vocabulary they may have thought of on the board. These shouldn’t be stock
phrases but should be contextualised to the scenario. If your students aren’t able to generate any, it's
a good opportunity to discuss one or two examples with them to show them how you were able to
contextualise vocabulary to the situation.

§53 Appropriateness of language: Tasks 7, 8 and 9

Appropriateness of language is more than simplifying technical jargon to lay language. Task 5
addresses this aspect of the criterion. Students need to understand that to demonstrate awareness

of appropriateness of language, they need to think about the patient they are speaking to and the
situation. This is especially important when deciding the tone as well as using indirect questions. The
lesson sketch here details indirect questions, but if your students dont have much proficiency with the
structure of indirect questions, it may be a good idea to spend a little time going over the grammar in a
separate class.

It is useful to discuss cultural differences in the way healthcare professionals may ask questions in
their countries. It is possible that asking indirect questions won't be culturally relevant to one group of
students, so bear this cultural aspect in mind.

Sefting the context /  Ask students fo tear a piece of paper from their notebooks or hand out small slips of

warmer blank paper for them to write on. Ask them to think of a situation when they visited any
healthcare professional and were asked an embarrassing question or a question that
made them uncomfortable.

They must describe this situation in 3—4 sentences on the blank slip of paper and
answer the questions:

e What did the healthcare professional ask?
e Why was it embarrassing or uncomfortable?

Ask them not to write their names on it. At the end of five minutes, collect all the slips
and put them info a bowl. Tell the class that you will revisit these later.

Narrate an embarrassing question you were asked and explain why it was
uncomfortable for you. To streamline this with the objective of the class, point out how
the embarrassing or uncomfortable question was direct (don‘t mention grammar here)
and why it wasn't appropriate.
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Exploring the skill

Applying the skill to
an OET task

Divide the board info two halves. On one side, write a direct question, ‘Do you drink
alcohol?” and on the other side, an indirect form of the same question, ‘May | ask if you
drink alcohol? Elicit the difference between the two in terms of both effect and structure.

Next, present the class with the language structure of indirect questions. You can do this
using the teaching content from the Student’s Book on pages 173 and 174. Allow time
for questions on how to change direct questions to indirect questions. You could even
prepare an additional 4-5 examples, similar fo the ones in the tables, to use as drills
with the starting phrases ‘Would you mind telling me ..." or* May | ask ... ’, etc.

Divide the class into pairs and ask students fo finish Task 7 together. The pairs will need
to use two starting phrases to make the direct question an indirect question. Discuss
answers with the class.

Ask students to continue working in pairs and finish Task 8. Discuss answers and ask for
more examples from the class. Provide more examples if required.

Ask one pair to team up with another pair to make groups of four fo do Task 9. When
groups discuss answers, they also need fo discuss which situations may require
them to justify the line of questioning. For example, in case 3, the 43-year-old man
may need fo be provided with a line of questioning because he is defensive. A line

of questioning could also be provided to the schoolgirl in case 4 as this is her first
examination, so helping her to understand why the questions are being asked would
make her feel more comfortable.

Notes

For students at a lower level you can scaffold Task 7 by providing the indirect question in
jumbled order. For example,

tried / 1/ have / ever / ask / you / weight / past / the / in / may / losing / if

May | ask if you have ever tried losing weight in the past?

For students who are very comfortable with these starting phrases, you can introduce
a couple of more examples such as, ‘In your own time ....", I'm afraid | need o
ask ....., efc.

Make pairs. Ask students to go to Role play Set 1in Chapter 3. Give them 2-3 minutes
to read the Candidate Card and determine if indirect questioning would be required. If
they think it would be required, ask them to explain why. Nominate individual students
to answer. (Yes, it would be needed for the first task ‘Find out when and why the patient
stopped using the walker.” Because the patient may be reluctant to use one.)

Ask pairs to come up with three different indirect questions for the first task. Ask them
to practise in pairs only the first task in the role play. They should take turns being the
nurse and the patient.

Monitor and make a note of a couple of pairs doing it well. You can nominate students
to demonstrate only that part of the role play in front of the class. Provide feedback on
the appropriateness of their indirect questions as well as structure.

Notes

If you have previously finished Tasks 5 and 6, draw students’ attention to these aspects
of appropriateness of language (fone and lay language).
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Doing an OET task  Ask students to turn fo Role play Sef 2 in Chapter 3. Give them three minutes of
preparation fime and ask them to role-play in pairs. Nominate/ask for volunteers
to role-play in front of the class. Other students can watch and note down feedback
related to appropriateness of language used. If you have covered other criteria in a
previous class, assign one criterion to each group and ask them to provide feedback
related only to that one. Discuss feedback with the whole class.

Notes

If you feel your class still needs extra help at this stage, provide some hints or clues. In
Set 2, the patient is upset and so the nurse will need to ask indirect questions and even
justify the line of questioning.

Following up Randomly hand out the slips collected in the warmer stage of the lesson to the groups.
Two slips per group is ideal. Ask them to read their slips and discuss:

e Why was the patient feeling uncomfortable or embarrassed?
e What could have helped the situation?

¢ Do you think that using indirect questions and justifying the line of questioning could
have helped the patient feel less uncomfortable/embarrassed?

Ask students to provide a solution for the situation and one or two groups can share
their solutions with the class.

Notes

In this activity, students’ own experiences to provide scenarios for indirect questions was
used. You can however collect or create more examples of direct language/questions
and use them to create worksheets for further practice and revision. The idea is fo give
them sentences with very direct, unhedged examples and ask them to convert them
into softer language using indirect questions and starting phrases.

Relationship building

In the Speaking sub-test, there are opportunities for relationship-building throughout the role play. Tasks
12a and 12b provide some practice with initiating the interaction. The teaching content in the Student's
Book also provides some excellent advice on the different techniques you could use to begin a role
play. While doing Task 12b, you can elicit several different student responses and, if possible, write

them up on the board or on a slide to show that a variety of responses are acceptable. It is important to
emphasise this, since a lot of students often get preoccupied with creating a standard beginning that
they can use for all role plays.

To scaffold the tasks, you could prepare a list of appropriate and inappropriate beginnings for each

of the role plays and hand this out to students. They could discuss which beginnings are suitable and
which ones aren't suitable. If they think a beginning is unsuitable, they also need to discuss why it is
unsuitable. For example, the beginning may be too general in scenarios where the reason for a visit is
already known, or the nurse asks the patient’s name (if the patient has been admitted in hospital), or if it
is a follow-up visit.

For example, for the second test scenario in Task 12a, you could list the following beginnings:

* Good afternoon, I'm Anita, the nurse on duty here today. Can | have your first and last name, please?
How can | help you today?

* Good afternoon (patient’s name), I'm Anita, and I’'m one of the nurses on duty in this ward. | see that
you rang the buzzer. What can | do for you?

e Good afternoon (patient’s name), I'm Anita, the nurse on duty here today. You seem unhappy about
something. Can | ask what your concern is?
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The first beginning is inappropriate
because the role card says the patient was
admitted the previous day in which case
the nurses on duty would be aware of the
patient’s name and reason for admission.

Task 13 helps students see how they
can build opportunities for rapport
throughout the role play. This can

be supplemented with several more
examples from you. You could also
extend this further by linking it to the
appropriateness of tone.

KStudent pitfalls

Students get nervous about how they begin the role
play because many of them feel that if they don’t begin
well, the rest of the role play will not go well. Remind
them that while initiating the interaction is important,
there are other opportunities within the role play to
build rapport. They shouldn’t worry if the beginning
hasn’t been perfect; instead they should think about
how they would deal with the situation if there was a
real patient in front of them, and continue the role play
in a patient-centred manner.

/

Adopting a non-judgemental approach: Tasks 14a and 14b

Setting the context /  Present the following statements made by patients to the class by displaying or reading

warmer

listening to the patient in each scenario.

them. Tell them that they are going to pretend that they are the healthcare professional

e | don't think cigarettes are bad for you, nicotine patfches are just as bad. (a 50-year-
old patient after being diagnosed with Stage Il lung cancer)

e | haven't thought about having children yet. It's never been a priority. (a 37-year-old
patient on a routine visit fo a gynaecologist)

e /can't be on a diet that doesn't allow me fo have rice, five cups of tea a day and the
occasional peanut butter chocolates. Please devise a diet that allows me to have
these. (a 25-year-old patient who has come to a dietician to lose 4 kgs)

Ask students to discuss in pairs how they would react to each patient as the healthcare
professional, i.e., what they would say to them. Ask them to write the exact words they

would say fo the patient on a slip of paper. Elicit answers from the class and write one

or two examples on the board for each statement. Then, collect their slips.

Exploring the skill

time as they read, they need to pretend to be the patient.

Once they have finished reading the healthcare professional’s responses, distribute
fresh slips. Ask them to write on the new slips what they would feel as the patient.

(If resources permit, you can present this in an engaging way by distributing blank
‘thought bubbles’ and ask them to write the patient’s feelings in those thought bubbles
instead of slips.) Display both the thought bubbles/slips with the patient's feelings and
the slips that contain the words of the healthcare professional side by side on a wall or
table. Ask students to walk around the class and read them. The students should be
able to see what the healthcare professional has said and what the patient feels about
what has been said. After they have read all the responses, discuss the impact of the
healthcare professional’s words on the patient in a class discussion.

Explain that using a non-judgemental approach would mean keeping value
judgements and personal opinions to oneself.
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Atfter this, present a list of dos and don'ts, such as the one given below, to demonstrate
a non-judgemental approach:

e Accept a patient’s views as valid. (do)

e Come down heavily on a patient’s non-compliance. (don‘t)

e Explore the reasoning behind their ideas by asking open-ended questions. (do)

e Scare the patient by giving them a list of things that could go wrong if they don't
comply. (don*t)

e Explain your concerns about why something might not be good for them. (do)

e |dentify ways to retain positives from what the patient has said. (do)

e Make suggestions using indirect language. (do)

e Invite the patient’s reaction. (do)

Ask students to identify the dos and don'ts from this list. Then, play audio 5.15 and ask
their opinion on the nurse’s attitude towards the patient. Elicit their opinions, making
connections to the list of dos and don’ts wherever possible. After this, they can attempt
Task 14a. You can play the audio again so that they can finish the task. Elicit answers.

Next, give them the audio script of audio 5.15. Ask them to rewrite the role play to make
it non-judgemental. They don't need to rewrite everything; they can make notes in the
audio script that you've provided.

Then, ask them to do Task 14b and compare their versions with the one in the audio.
Emphasise that they shouldn’t focus on whether their versions match the audio script
word-for-word. The important thing is to communicate a non-judgemental attitude
through the choice of words/expressions.

Explain that patients may not agree with their views even if their advice is medically
sound. Therefore, they can apply the list of ‘do’ techniques in the dos and don'ts list that
you discussed earlier, to help a patient see their point of view.

Applying the skill to  Ask students to open Role play Set 1in Chapter 3. Give them two or three minutes fo

an OET task read the Candidate Card and determine when they may need to be non-judgemental.
If they think it would be required, ask them to explain why. Nominate individual students
to answer. (In this case, the patient may be reluctant to use the walker and therefore,
although you as the nurse know that a walker is necessary, you must refrain from
adopting a judgemental attitude.)

Using the ‘do’ techniques discussed in the dos and don'ts list above, ask groups to
brainstorm how they would deal with this patient. Then, ask groups fo take turns
practising this in pairs. Monitor and make a note of a couple of pairs doing it well. You
can nominate them to demonstrate only that part of the role play in front of the class.
Provide feedback on their ability to convey a non-judgemental aftitude.

Notes

You could model this part of the role play with a student. Alternatively, you could write a
sample dialogue for this part and ask students to identify which techniques have been
adopted by the nurse to be non-judgemental.

Doing an OET task  Ask them to turn to Role play Set 2 in Chapter 3. Give them three minutes of preparation
time and ask them to role-play in pairs. Nominate/ask for volunteers fo role-play
in front of the class. Other students can watch and note down feedback related to
appropriateness of language. Discuss feedback with the whole class.
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Following up

Notes

If you feel your class still needs exira help at this stage, provide some hinfs. Discuss with
them situations where they may be tempted to express their own views as a healthcare
professional, such as when a patient is being discharged against the doctor’s advice.
Brainstorm ways in which they could be non-judgemental before they do the role play.

Ask them to think of ways they would improve their own responses to the statements
infroduced in the warmer stage. They can role-play their new responses in front of
the class.

As an extension, you can conduct a group discussion on the topic: What effect does a judgemental
approach or attitude have on the outcome of a healthcare professional’s advice?

Understanding and incorporating the patient’s perspective

There are a lot of opportunities for students to do this every time they listen to a patient giving

their opinion or saying something about treatment advice, symptoms, concerns about a course of
medication, and so on. The teaching content on picking up a patient’s cues before Task 17 contains
four important techniques and students should be trained on how to use them effectively. In role-play
feedback, make sure you tell students how successful they are at using these techniques.

Eliciting and exploring a patient’s ideas/concerns/expectations and relating
explanations to them: Tasks 16 and 18

Setting the context /  Present a case study / patient story that highlights the difference that exploring and

warmer

incorporating the patient's perspective by a healthcare professional can make to
patients’ compliance.

You can use any case study / story, but here’s an example:

A 34-year-old patient (Patient A) was diagnosed with hypothyroidism and was put on
medication by an endocrinologist, Dr Y. Before the consultation, Patient A had been
reading articles about how thyroid can be controlled by lifestyle changes in exercise
and diet, but since the patient had been suffering from hair loss and joint pain, he/
she decided to comply with the medication. However, after three months the patient
felt that there wasn't a marked difference in symptoms and so decided to discontinue
the medication and focus on eating healthier. When the patient went to see a dietician
regarding this, the dietician advised him/her to see an endocrinologist. This time, the
patient went to see Dr Z, another endocrinologist. Dr Z ran some tests fo investigate
the problem further and asked Patient A some questions about how he/she felt about
thyroid medication. Patient A described his/her concerns to Dr Z after which Dr Z
prescribed the same medication Dr Y had. After that visit, Patient A has been compliant
with the medication.

Ask students to think about why Patient A was compliant with Dr Z's medical advice.
Give them some thinking time and then ask them to share their thoughts in an onion
ring format, i.e., ask them to make two concentric circles such that students in both
circles face one person from the other circle. The outer circle moves at regular intervals
every time you say ‘Change’. This means that they get to hear the opinions of different
classmates in a short period. Continue with the onion ring for about 3-5 minutes and
then conclude the activity with a class discussion on what they felt the difference was,
highlighting that Dr Z explored the patient’s concerns and so this helped compliance.
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Notes

If your classroom doesn’t permit movement, ask them to share with a partner or in
small groups.

Introduce the concept of eliciting the patient’s ideas/concerns/expectations using the
teaching content that explains the sub-criterion B1.

Divide the class info groups and ask students to do Task 16. Ask groups fo think of one
more example of their own under each heading. If you have a board large enough,
divide it info three columns and ask a volunteer from each group to write their example
on the board.

You can present the following task as a worksheet / display it on a slide / write it on the
board / read it from your notes. Tell students to think back to the case study from the
warmer stage of the lesson.

Ask them to imagine they are Dr Z and Patient A tells them this:
| was taking 50 mcg of levothyroxine. .. then | stopped.
Which response would they use to explore the patient’s perspective?

A. Oh! | see, it looks like that's the problem. Well, we must get you back on your
medication as soon as possible. Right?

B. Do you mind if | ask why you stopped taking the medication?

Discuss which response is appropriate (Response B) and why. Then, move on to
showing them what Patient A says next.

I didn't feel that it was working and | didn’t see the point of it. | thought that | could
control my thyroid levels with exercise and diet.

Which response would they use to explore the patient’s perspective?
A. How did that work for you?

B. Unfortunately, your type of hypothyroidism can’t be controlled with exercise and
diet. Do you understand this?

Again, discuss answers with the class focussing on why Response A is more
appropriate.

Next, explain the teaching content under the explanation for sub-criterion B3. Show
students the following explanations and ask them to choose the explanation that relates
to Patient A's concerns.

A. Well,  understand that you feel you could control thyroid levels because there are
many people who are able to do that. This is possible when low thyroid levels are
a result of stress and improper diet. However, the hypothyroidism which you have
is created by the body’s own unfavourable response to thyroid-producing cells.
Therefore, it is vital that you continue medication because this is something your
body cannot do on its own anymore. The medication works slowly but surely.

B. Yours is not a case of lifestyle-related hypothyroidism. Medication is important
because if you don't take it, there could be some serious damage fo your body’s
thyroid-producing cells. You need to continue thyroid medication for your whole life.
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Applying the skill to
an OET task

Doing an OET task

Following up

Discuss which response is appropriafe (Response A) and why. Then ask students to do
Task 18. If ime permits, a fun way to do this task would be to ask all the students in the
group to pass a slip of paper around and write their response to Task 18. Ask them to
then fold it and pass it on. After all the members of the group have finished, one person
from the group can unfold the paper and read out all the responses. They can choose
the best one and present it to the class. Discuss answers with the whole class.

Ask students to open Role play Set 1in Chapter 3. Tell them to read the Candidate Card
and determine where they have opportunities fo elicit the patient’s concerns.

Atfter students have done that, ask them if there is any opportunity in the role play for
them to relate the elicited concerns from the patient o an explanation which they need
to give the patient. Once they have identified that, they could relate elicited concerns

to the explanation that they need to provide in the last task on the card. Ask groups

to read the patient card and brainstorm different things they can say fo the patient to
relate the elicited concerns to the explanation they are giving about using the walker.
Nominate individual students from groups to answer.

(In the first task ‘Find out when and why the patient stopped using the walker’, students
need to explore the patient's concerns/ideas/thoughts. They can relate the patient’s
concerns when they get fo the last task on the role play card ‘Encourage the patient

to use the walker until his/her follow-up appointment.” For example, they could

relate concerns by saying something like, ‘| appreciate that you feel you can walk
independently, but I'd like to encourage you to use the walker until your follow-up
appointment, because this will help speed up the recovery process and you'll feel
better sooner.)

Once they have done this, ask groups to take turns practising in pairs these two tasks
from the role play card. Monitor and make a note of a couple of pairs doing it well. You
can nominate them to demonstrate only that part of the role play in front of the class.
Provide feedback.

Ask students to turn to Role play Set 2. Give them three minutes of preparation time
and ask them to role-play in pairs. Nominate/ask for volunteers to role-play in front of
the class. Other students can watch and note down feedback related to eliciting and
exploring a patient's ideas/concerns/expectations and relating explanations to them .
Discuss feedback with the whole class.

Notes

If you feel your class still needs exira help at this stage, provide some hints. Discuss

with them where opportunities exist to elicit the patient’s concerns and relate them to
explanations. For example, the first task asks the nurse to find out why the patient wants
to be discharged. This is where the nurse could elicit concerns and then relate these
concerns to the last two tasks: ‘Try to persuade the patient to remain in hospital.” and
‘Suggest home help be organised by the hospital social worker for the family’.

You can ask students to share their experiences with patients and how they think
eliciting concerns would help both patients and healthcare professionals.

Providing structure

Giving students some helpful phrases/expressions and helping them understand where they can use
them is one method that could help students demonstrate this criterion. Language functions and
exponent-matching type tasks that involve cutting up exponents of different ways to provide structure
and having students match them with their functions like the one in Task 20 is an effective way to do
this. However, in your feedback to students, be sure to encourage them not to sound robotic and
repeat empty phrases.
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§32 Using organising techniques in
o explanations: Tasks 22, 29 and 30

Students will need to know the
technique of categorisation before they
do Task 22. You may choose to explain
this during the lesson or introduce it at
an earlier date through the function-
exponent activity mentioned above,
along with other examples of using
organising techniques in explanations.
There are examples you can use to
create a language function—exponent
matching activity in the teaching content
under sub-criterion C3.

Chunking and checking can also be be penalised as long as they didn’t go off track. j
employed to demonstrate Information
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KStudent pitfalls

Students often think they need to rush through the
role play to finish all the tasks on the role play card and
therefore hesitate to ask questions to incorporate the
patient’s perspective or use pauses to allow the patient
to speak. While the healthcare professional in the role
play, i.e., the student, is expected to take charge of the
role play, this doesn’t mean they need to rush through
the tasks. They won't be penalised for not finishing all
the tasks on the role play card as long as they have
conducted the interaction in a patient-centred manner.
That means that if they weren't able to finish, say, the
last task on the role play card because they spent time
exploring why a patient felt concerned, they wouldn't

giving. Therefore, the lesson sketch

below combines tasks under both criteria — Providing structure and Information giving. (This includes
sub-criteria C3: Using organising techniques in explanations; E2: Pausing periodically when giving
information; E3: encouraging the patient to contribute reactions/feelings and E4: checking whether the
patient has understood the information).

Sefting the context /  Tell students to imagine that they are a diabetic patient who has been referred for

warmer

guidance on how to self-administer insulin injections. You are the nurse who is now
going to explain the process to them. Proceed to read the explanation in Task 29 very
quickly without pausing. After you have finished reading, ask them:

e Was this explanation easy to understand?

e What can you do to improve the explanation?

e How would you check if this patient understood the information?

e How would you check if this patient felt comfortable with the information?

Give students a minute to make a list of ways in which it can be improved. Tell them to
focus on techniques which they can use to improve delivering the explanation and not
the explanation itself. Ask them to mingle and share their lists with at least three other
students. Nominate/ask for volunteers to read out their lists.

Notes

The explanation in Task 29 has been used here but you could use any explanation
given to a patient by a healthcare professional (for example, reports of a recent test,
medication/discharge instructions). If you can find a video clip of someone explaining
any sort of instructions very quickly, then you could show that instead. You could also
explain instructions from a hobby or interest that you have, but your students do not
have. The idea is to show them how a patient with poor medical knowledge might feel
when given a set of instructions without any pauses, opportunities to ask questions or fo
indicate that they are not able to follow the instructions.
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Exploring the skill

Applying the skill to
an OET task

Doing an OET task

Following up

Introduce chunking and checking using the teaching content under the explanation for
the sub-criterion C3.

Divide the class info groups and ask them to finish Task 22 together. After they have
finished, ask two groups to compare their answers with each other. Discuss with the
whole class, inviting students to share their ‘chunks’. Repeat with Task 29.

Ask students to refer to their lists made in the previous stage and make a list on

the board of different techniques which students said they had followed to check
information. Point out examples of good techniques and not so effective techniques.
For example, asking, ‘Do you understand?” is not effective but pausing periodically or
inviting a reaction such as "How do you feel about the information | have shared?” is
more effective. Ask students to finish Task 30. They can then come up and write their
answers on the board so that the class can see the variety of ways to check if a patient
has understood or been given enough opportunities to ask questions or express their
concerns.

You can introduce the ‘teach-back” method as a tool to help check patients’
understanding. Refer to teaching content under the sub-criterion E4.

Notes

The more practice you provide for this skill, the befter students will get at it. To do this,
provide small pieces of dialogue to chunk. Ask students to practise chunking regularly,
not just in a single class.

Ask students to look at Roleplayer/Candidate Card 2 from the Sample Practice Test for
Speaking in Chapter 3. Tell them to read the Candidate Card and make notes on the
card. This is an opportunity for them to use chunking and checking.

Next, nominate a student to be your ‘patient’ and demonstrate/model the role play for
them. Ask the rest of the class to make a note of the number of times you chunked and
checked information. Ask them to compare their notes with the notes they made when
you demonstrated chunking and checking.

Change partners and tell students to practise only that part of the role play card with
their new partners. During the role play ask partners playing the patient to make a
mental note of the different ways in which the nurse checked understanding. Ask them
to provide feedback to their partner after the role play.

Ask students to turn to Roleplayer/Candidate Card 1from Practice Test 1. Give them
three-minutes’ preparation fime and ask them to do the role play in pairs. Nominate/
ask for volunteers to do the role play in front of the class. Other students can watch and
note down feedback related to organisation techniques in explanations, specifically
chunking and checking. Discuss feedback with the whole class, focussing on other
techniques for organisation that you have already done in class.

Notes

If you feel your class still needs exira help at this stage, provide some hints. Discuss
with the class where they can find opportunities to chunk and check. For example, the
second task on the role play card asks the nurse to explain the mother’s needs for the
first eight weeks and the last task also asks the nurse o explain the painkillers and
NSAIDs to the carer. These are good opportunities to chunk and check information.

Ask students to make a list of different examples in patient interactions where they

can use chunking and checking. For example, when explaining medication needs to a
patient or carer, when explaining the recovery process, when explaining the procedure
before a surgery, efc.
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Information gathering

The main communication skills for information gathering are questioning and active listening. While
students may have the necessary knowledge of structures used to form questions, it is important to help
them understand that as healthcare professionals they need to work on developing a command over
specific question types. They need to be able to ask open-ended questions at the appropriate time in
the interaction, as well as avoid certain kinds of questions such as compound/leading questions. Tasks
26 and 27 provide practice but it is strongly recommended that you help students understand the effect
or result of using a certain kind of question. You could do this in the form of a discussion with the class
after you introduce the question type.

It is important to help students understand that there can be observable ways in which to demonstrate
active listening that go beyond non-verbal aspects such as nodding the head or facial reactions. In

the context of the OET Speaking sub-test, this is particularly significant because the test is marked by
assessors who listen to an audio recording. Therefore, it is vital that the student has a good range of
active listening skills.

§:2 Facilitating patients’ narrative with active listening techniques and minimising
interruption: Tasks 24 and 25

This lesson sketch calls for students to record their role plays (audio only). It may be worthwhile to alert
students to this so they can install relevant software on their phones. If your students do not have access
to phones/internet connections, you can conduct the ‘Applying the skill to an OET Task’ using the same
pattern of peer observation and feedback, but without the audio.

Setting the context /  Ask students to ‘think-pair-share” an experience with a patient where they encouraged
warmer the patient to talk during a consultation. Ask them:

e Can you think of a time when you encouraged a patient to speak or share
their concerns?

e What techniques did you use (both verbal and non-verbal)?

Nominate two or three pairs of students to share their experiences and write the
relevant active listening techniques they used on the board. If your class is at a lower
level, you could spend some time first explaining the difference between passive and
active listening using pictures.

Exploring the skill Fillin any gaps to the list from the previous stage by adding from the list below. (This is
based on the teaching content under sub-criterion D1).

¢ Silence and pausing

e Using words like, ‘Okay’, ‘I see’, ‘Go on’ and sounds such as ‘Uh-huh” and ‘'Mmm’.

e Repeating what someone has said using other words.

e Echoing a word that the patient uses. For example, the patient says, ‘| experienced
chest pain’ and you echo ‘chest pain?’ to encourage them to share more
information.

e Summarising what the patient has said to encourage them to continue.

Ask students to tick the active listening techniques that they use regularly with patients,
or even in everyday communication. (Since there may be cultural variations with back-
channelling, for example with expressions such as ‘Okay’, ‘Right’, ‘Uh-huh’, you may
need fo familiarise some students with this aspect. You could explore if and why they
use similar expressions in their mother fongues and then give them some examples of
back-channelling in English.)
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Applying the skill to
an OET task

Use Task 24 to check if students have understood these techniques before
proceeding further.

Make pairs for the next activity. Play each of the following audios and ask students to
focus on what the healthcare professional is saying, not on what the patient is saying.
Ask students to make notes about what they ‘hear’ the healthcare professional doing to
demonstrate active listening. They can refer to the list on the board to help them decide
which active listening technique is being used. After each audio recording, pause and
give students a minute fo discuss their notes with their partner. Then, discuss examples
with the whole class.

Audios:

1. Back-channelling: Audio 5.17, Task 25

2. Paraphrasing/Summarising: Audio 2.3 from Listening Part A (includes some
back-channelling)

3. Paraphrasing: Audio 2.2 from Listening Part A (paraphrasing as well as a rise in
infonation at the end of the sentence, ‘Just fo be clear, the griping pains start after
you've eaten, while the food is being digested? to indicate that the patient should
keep talking)

4. Echoing: Audio 2.5, play only 2:53 seconds to 3:30 seconds. (Healthcare
professional echoes ‘Benzoyl peroxide?’ using rising intonation when the patient
says, ‘... something peroxide’)

Ask a pair to join another. Tell students that they are going fo practise these active
listening techniques in their groups. The group needs fo choose one member to tell
a story to the others about a memorable patient experience. Each of the other group
members should choose a different active listening technique they want to use while
listening to this story. While this member tells the story, each of the other members

in the group need to use their active listening technique. (To add a little fun into the
lesson, you can ask them to exaggerate their active listening techniques especially
back-channelling and echoing.)

Notes

Paraphrasing and summarising are important skills and deserve a dedicated class, but
if you want to add in Task 23 after students have listened to the audios, you can do so.

Tell students that they are now going to apply this to an OET task and the focus is on
demonstrating active listening. Split the class into groups of three and ask them to
practise Role play Set 1 from Chapter 3. While two members of the group finish the role
play, the third member records the interaction on their phone or messaging app. They
then take turns to record until all three in the group have finished the role play as the
nurse.

Each group sends its three audios to another group for review. The reviewers should
give feedback on which active listening techniques have been used and if they were
successful in facilitating the patient's narrative.

Notes

You may need to think about the logistics / time management of how this could work,
as it may take time for each group to finish their role plays with partners and then
review the three audios from another group.
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Doing an OET task  For this stage, students can confinue sitting in the same groups of three. While two
of them do the role play, the third observes and makes notes on active listening
techniques and any other feedback. They swap roles until all three have finished
role-playing the Candidate Card.

Groups can choose from Role play Set 2 from Chapter 3 or Roleplayer/Candidate Card 1
from Practice Test 1, or use both. Follow the three-minute preparation time allowance.

After all the three members of a group have finished role-playing the Candidate Card,
ask them to share their feedback with each other. Nominate one or two groups to share
what kind of feedback they gave each other.

Following up Ask students to draw three columns in their notebooks:

Active listening techniques  Active listening skills | know Why | use / don't yet use
| use regularly about but don't use (can this technique

include new skills learnt in

the class)

Allow them time to reflect and fill in the table. Then, ask them to ‘think-pair-share” with
their partner.

Information giving: (Student Pitfalls

Tasks 29-31 Students often use stock phrases such as ‘| understand’
As mentioned earlier, chunking and or 'l understand your concern’ to show empathy.
checking is an important skill that However, you need to help them understand that

can also be used to demonstrate using such templated phrases does not show empathy,
information-giving skills (sub-criteria but rather a lack of it, because the person using such

E2 and E4). You can use Tasks 29 and a phrase may not really be in a position where they

30 with the lesson on ‘Organising understand what the patient is feeling. This is where
techniques in explanations’ and round echoing or summarising can help. Tell students that they
off or reinforce learning with Task 31. can use the phrase but must explain to the patient what
Along with this, training students to they understand by echoing or summarising their words.
check information using skills such as For example, ‘I understand your concerns about making
the "teach-back’ method mentioned in a change to your existing medication. It can be scary
the teaching content under sub-criterion but | can assure you that there will be no side effects.’
E4 is also important. /

Extension tasks and sourcing material

Clips from medical dramas and movies: Using short clips to show examples of good clinical
communication skills works well for warmers as well as skill development. There are plenty of shows
available on streaming services set in a healthcare context that you can bring to class to show students
examples of good clinical communication skills as well as linguistic criteria. You can also exploit these
shows for consolidation activities by asking students to note down examples relating to the lesson from
a particular episode for homework and share it with the class.

Hospital/university health education videos: Hospitals and other healthcare education bodies put a
significant amount of training material online for students. Visit these sites/channels for videos on topics
such as breaking bad news or dealing with difficult patients, which can be used as good models in the
classroom and also used to reinforce skills. For example, students often have difficulty managing
turn-taking. Showing them good examples as well as non-examples helps them. The official OET
YouTube channel also contains example role plays. You could find examples of successful and
unsuccessful communication and have students discuss how the speaker has fared in a certain criterion.
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Group discussions/presentations: Group discussions on healthcare topics are an excellent way to help
students open up and practise general fluency, outside of their OET role play format. This will help build
their fluency and confidence.

Interview with an ex-student: Conduct an interview over a video call with an ex-student who has
moved to a western healthcare context and have them share their experiences on cultural differences
in the workplace. If this isn't possible, then the ex-student could even send an audio recording on chat
which you could ask students to listen to prior to class. Follow up with a discussion in class.

Pronunciation: There is a plethora of ESL material available online to help students develop
pronunciation and other linguistic criteria. You can use them as they are useful for lessons on Linguistic
criteria. You could also adapt the examples to give them a medical flavour.

Peer observation checklist: Ask students to create a checklist for observation/peer feedback based on
the clinical communication criteria. This activity is best done after you have taught a few lessons on the
criteria. Ask students to work in groups to create their own checklist. The goal is not to copy the criteria
from the book but to add items they have learnt to use. To help scaffold this for students, you could
phrase each criterion/sub-criterion into a question and have them list the techniques they learnt to use
under each. For example, ‘How can | encourage the patient to share their concerns or expectations?’
Ask students to do this on charts and display the charts for quick reference. Items can be added to the
checklist as they progress through the course.

Function cards to build vocabulary: Students can be given blank function cards at the beginning of the
class (one card per function) with a few examples of important functions such as disagreeing politely,
explaining, signposting, etc. They can be encouraged to add examples to their collection as they notice
examples of the language used to express different functions. They can update their card after each
lesson and review it from time to time. Students can be encouraged to add to the examples whenever
they notice relevant language being used. If resources are low, you can ask students to dedicate a page
in their notebooks to each function and keep adding to it.

] Trainer tips
Conducting mock tests: Provide feedback to students using the clinical communication criteria and
the linguistic criteria. Assigning a band score as well as explaining why you gave them that score will
give students a clear sense of what they are doing well and what needs improvement. Recording mock
tests with students’ permission may help the marking process since you will also be able to access
the recordings later. If this isn't possible, you can make qualitative notes quickly after each role play.
While giving feedback, encourage students to reflect on the areas they did well and areas where they
need improvement. If you do this before providing your own feedback, this will help students become
independent learners.

Feedback: Standardisation of feedback across a language school is critical in giving students a clear
picture of progress. With students’ permission, record a sample role play. Each trainer can assess the
same role play using the assessment criteria descriptors. Trainers can come together and then share
their marks and rationale, thereby improving accuracy of assessments. It is important to avoid giving a
grade (such as a B or C+). Instead giving marks and qualitative feedback under each criterion can help
students to improve. In your feedback, always remember to show students where they are doing well
along with where they need to improve.
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PRACTICE TESTS

Administering the Practice Tests

Practice tests are an opportunity to do a lot more with students than mock tests. Each practice test can
be exploited to help students track their progress and improve their skills with support from a skills-based
curriculum. Students often have the expectation that the more practice tests they do, the more they will
improve. So, it is important to orientate them to the importance of taking practice tests in a way that will
benefit them the most. It is not the number of practice tests they do that will help them improve, but how
they prepare themselves by learning the necessary skills and then working on the feedback provided.

Scheduling practice tests

The number of times you schedule a practice test depends on where the students are in their preparation
journey. A placement test should be administered at the beginning of the course to determine a student’s
CEFR level. Any standardised general English placement test can be used for this purpose. If your course
caters to students who are new to OET and teaches all the test skills and tips students need to be ready
for the test, then using an OET Practice Test as a placement test is strongly discouraged. This is because
you only want to measure the student’s language proficiency on entry into your course. Using a practice
test will mean that test familiarity will distort the score that students achieve in your placement test.

As a teacher, you need to consider what the reason for a student not reaching their desired OET score
after they complete your course could be. If your course only covers the necessary OET test skills and

not language skills (such as basic grammar and other foundational English language skills), then your
placement test needs to test language skills since they are not being covered in your course. An OET
practice test will not sufficiently measure if prospective students have these language skills.

Beginning-of-course: In the first week, use the skills lessons that contain opportunities for guided practice
of OET task types. Using a complete practice test at this stage is unnecessary since students may be
unaware of the test format and task types. Even if they have this knowledge, it is better to introduce a
practice test along with the skills and approach recommended in the lesson sketches. This helps them see
the relevance of the skill to the task type and helps ensure that they perform better in the tasks.

Mid-course: As students begin to consolidate their skills, practice tests can be scheduled once every
week. This can be done at the end of a week of classes or at the start of the following week.

End-of-course: As students go into the final leg of their preparation journey, practice tests can be
administered more frequently, up to two or three times a week. However, it is equally important to give
students feedback between each practice test, so they know which areas they need to improve in. It is
also important to boost students’ confidence before Test Day by providing as much constructive feedback
as possible. There is no need to do a practice test immediately before Test Day — leave the last couple of
days for rest and confidence-building activities.
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Allowing some concessions for students earlier in the course when providing practice tests, such as extra
time to read questions or discussing questions with classmates, can be useful. But it's important that

you remove these concessions by the time you provide practice tests at the end of your course so that
students receive an authentic test experience.

Practice tests in the Student’s Book

There are two full practice tests in the Student’s Book. Practice Test 1 has been largely used in the
Listening and Reading lesson sketches to provide scaffolded practice during the Applying the skill to

an OET task stage of the lesson. There are free practice tests on the OET website that you can also use
during your course. Preliminary and Premium Preparation providers have access to more free practice tests
from the shared OET library. When administering a practice test as a mock test, remember to create OET
conditions such as switching off all devices, administering the tests in order of how they are administered
on Test Day (L,R,W,S), etc.

Evaluation and sharing results

How you evaluate, share results and discuss feedback makes a significant difference to how much
improvement your students can make through the administering of practice tests. Students should be
aware of the purpose of assessments and feedback. Practice tests can be used to show students how far
they have progressed and to help them understand the quality of their responses. You can make mock test
feedback even more effective if the classroom feedback you give students during the Applying the skill to
an OET task and Doing an OET task stages in the lesson sketches makes it clear to them which areas they
need to work on and how they can improve. This will help them relate classroom feedback to mock test
performance and feedback. Students can be encouraged to maintain a diary for reflection, and you may
also provide extra material to help them improve a specific skill or language point.

On-time feedback: Feedback should be shared as soon as possible so that students can recall their
performance. Two or three days after the test is administered is ideal.

Feedback: During feedback discussions, the focus should not be on how many answers students got
wrong/right but on which of the answers they got wrong/right and why. The discussion should also focus
on what they can do to improve their performance and avoid making similar mistakes in the future.

Listening and Reading

e Discuss why an answer option was correct and why the other options were incorrect.
Explore students’ reasoning for their choice of answer and encourage them to voice the method they
used to arrive at their answer.

e Use transcripts or play select sections of the audio recordings when discussing answers.

Speaking and Writing

* Give students feedback using the assessment criteria and descriptors available in the chapter
'‘OET Fact File’ of the Student’s Book as well as the OET website. Provide concrete examples from
their responses when explaining why you awarded them the band.

Assign a band as described in the assessment criteria and not a grade (A, B, C, C+) or a score from 0-500.
Record mock Speaking sub-tests with the consent of students to help them see why you assigned a
certain band.

® Focus feedback on what has been covered so far, particularly on what was covered during the week
preceding the test, so that students understand how they performed in what has been taught.

e Provide audio feedback for the Writing sub-test in the form of a recorded message if possible, so
that students can go back to it and understand how their response was marked according to the
assessment criteria.

® Encourage students to rewrite their letters based on the feedback they have received from you.
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Individualised feedback and counselling: Having counselling sessions and one-to-one student-teacher
discussions after the results is a useful tool to help students gain confidence. Each session can be about
10-15 minutes and during these sessions you can ask students to:

identify their strengths in performance on this test and the course so far

reflect on areas where they need to improve

voice any concerns they have about the course, test, performance, etc.

give your feedback on the course content

ask questions that they may not have had an opportunity to ask during the class

develop an individual study plan in consultation with other teachers that helps them address areas of
improvement through easy-to-access online resources.

You can also use this time to make students aware of their learning style and give them tips on how they

can practise in a way that suits it. These sessions can be recorded on an Excel sheet, so that teachers

can track development, while students can be encouraged to keep a diary for their own reflection on the
counselling session, where they may also record areas of strength and improvement after each mock test.

Self-evaluation: Students are generally aware of where they have made mistakes. Giving them time

to self-evaluate their letters using the criteria before you hand out your corrected version will build
confidence and autonomy. Make a photocopy of each letter before you mark any corrections and give this
correction-free copy to students. Alternatively, make all your corrections separately. If you think that your
class is not comfortable with the idea of self-evaluation, you can first model using an example. Students
can prepare a checklist for the next week/test based on their performance. If the rapport and confidence
between your students is strong, you could consider having students evaluate each other’s letters rather
than their own.

Standardisation of feedback: It is important that students receive standardised feedback. To achieve this,
your school can organise a standardisation of the marking exercise that involves all teachers. Set aside a
day in the week where all teachers can evaluate a Writing and Speaking sample from a student, selected
randomly. Teachers can first assess it individually and then compare their corrections, including their
interpretation of the band descriptors.

Publishing: Results can be collated in an Excel sheet and emailed to students. Unless your language
school already has a policy, you can ask your students whether they are comfortable with having their
results displayed in a central location or sent as individual sheets, or both.
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Listening Sub-test

Although students may have already answered the question and know if their answers are correct or not
because you have marked them, checking answers with them is a good way to reinforce the approach that
you taught them in class. It is also an opportunity for you to learn how students are answering questions,
so it is a good idea to ask them to explain how they arrived at their answers. A few select questions from
the Listening sub-test have been discussed here from each practice test. The approach for each question
is consistent with the lesson sketches recommended for each part of the Listening sub-test.

Practice Test 1

&‘7 Listening Part A

PT=1" During the thirty seconds’ reading time, students should be anticipating what kind of information will
fit in the blanks, using the context sentence, sub-headings and incomplete notes to help them. In the
discussion below, the bracketed information in italics is possible predictions for each of the blanks.

Extract 1

The context sentence tells us that this is a consultation between a neurologist and a patient called Vincent
Cheung. Using this and the incomplete notes, it's clear that the patient is talking about facial pain, caused
by problems with nerves. The information in brackets here indicates what kind of prediction a student
might make after looking at the notes. It's important to use the key information in the notes to anticipate
answers.

Questions 1-6

Initial symptoms

facial pain — started three months ago

® pain described as (1) (description of nerve pain such as tingling or burning)

* mainly affects right side of the face (cheek, teeth and (2) ) (part of the face such as
forehead, nose)

e compares the sensation to (3) (something that can cause pain such as a slap across
the face, a knife stabbing in the side)

Triggers

e washing face, brushing teeth and (4) (an action that may apply pressure to the face

such as putting on cream, applying makeup)

anything touching the face (including (5) ) (something that comes in contact with the
face, especially something that’s not expected to cause pain)

eating or drinking

spontaneous or lengthy (6) (an action associated with the face, such as laughing,
smirking)

Anticipating is important because it prepares students to listen. Predictions do not have to be accurate as the
purpose is to help students prepare to listen, not make correct guesses. The answers to Questions 1-6 are:

searing
jaw

(an) electric shock(s)
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(4) shaving
(5) (the) wind
(6) smiling

Remember that in the Listening sub-test, a candidate can get marks for an answer as long as the meaning
is clear. So, it is important to convey that some errors may still be accepted. Look at each error and

award the mark if the word is recognisable and the meaning is unaffected. If students still have questions,
you could explain this to them, emphasising that Assessors are trained to mark errors in the Listening
sub-test. Though students should be alerted to the spelling errors they have made, avoid giving them
the impression that all spelling errors are treated the same way and if a word is even slightly misspelt, it is
marked incorrect. When checking answers, discuss the kinds of spelling errors that students have made
and help them understand why the spelling was incorrect.

&P Listening Part B

PT-1" During the 15 seconds that students have before each recording is played, they should actively think
about the context sentence, the question and answer options. They can anticipate what they may hear as
they think about each of these.

Question 25
e ook at the context sentence.

The context sentence indicates that the conversation is between a nurse and a patient who is going
to have a mammogram. The nurse could be discussing different things about the mammogram, such
as how long it will take, what the side effects are, if it is painful, etc.

® Read the question with the context in mind.

The question asks, "What is the patient’s main concern?’. So, we are asked to listen for what is
worrying the patient the most about the mammogram.

e Think about the answer options.
o Option A suggests that the patient wants to have the results soon, probably for personal reasons.

o Option B suggests that the patient may be concerned about the risks or side effects, for example,
the radiation. Possible expressions would be, ‘What are the risks?’, ‘Is it harmful?’, ‘Can | expect
any side effects?’ etc.

o Option C suggests that the patient’s concern is with the pain, and you might hear her saying
things such as, ‘Will it be painful?’, ‘How painful will it be?’, ‘I'm scared of the pain’, etc.

® Choose the option that matches your own answer.

While the patient begins by discussing the idea in Option B, this is not her main concern. She says,

‘I do have a few questions actually,” which hints that while these are simply questions that she has,
they may not necessarily be something she worries about. Next, she goes on to discuss the idea
presented in Option A, but we know this isn't the main concern since she was reminded of her trip by
something the nurse said. If this was her main worry, she wouldn’t need something to ‘remind’ her.
Option C is the correct answer because she clearly indicates this as her main concern by saying, ‘the
big question is, is it going to hurt?'. She goes on to explain the cause of this worry by saying that she
has heard terrible stories and her ‘anxiety levels are going through the roof’. This shows that she is
really stressed and worried about the pain, making it her main concern.

PHOTOCOPIABLE © Cambridge University Press and Cambridge Assessment 2020 99



Practice Tests

Question 27
e ook at the context sentence.

The context sentence states that a dentist and her assistant are talking about a problem with some
sterilising equipment. Possible problems with the equipment could be that it is not working properly,
it needs regular maintenance or that a part is damaged.

e Read the question with the context in mind.

The question asks, ‘What does she ask her assistant to do?’. So, we are listening for an instruction
that the dentist gives her assistant in relation to the problem with the equipment.

e Think about the answer options.

Option A suggests that the assistant needs to tell other staff through email, a notice or a message
that it isn't working. We can expect to hear an instruction from her to the effect of ‘write an email” or
‘put up a notice on the equipment’.

Option B suggests that the assistant is supposed to call the company that maintains the equipment, so
the instruction would be something such as, ‘call the maintenance company to come and have a look’.

Option C suggests that the assistant must check the insurance document to see if repairs are covered,
so the instruction would be something such as, ‘look at the insurance document and see if it's covered'.

® Choose the option that matches your own answer.

The assistant offers to have a look at the manual and see if he can fix it himself, but the dentist says
that this may cancel the warranty. She suggests that the assistant ask the receptionist to call the
maintenance company. So, Option B is incorrect because the instruction to the assistant is not to call
the company himself but to ask reception to call them. Option A is the correct answer because the
dentist asks the assistant to send ‘a quick group email’ to let everyone know it's ‘out of order’ (not
working) until the maintenance people come. The dentist says that ‘it’s still under guarantee’, which
suggests that the repairs are covered and there is no action required from the assistant regarding it.

&P Listening Part C

P11 Students have 90 seconds to read the questions for each Part C extract before the audio begins. During
this reading time, students should focus on the context sentence that gives them an idea of the topic or
theme of the interview or presentation. The second half of the context sentence, for example ‘the time
she spent working as a volunteer in South Sudan’ in the extract, is especially important as it narrows
down the discussion further. With this theme in mind, students can continue reading the question and
answer options. While reading the questions, students should be encouraged to pay attention to what the
question is asking, especially if questions are focussed on identifying attitude and opinion. Understanding
the questions will help them know what to look out for in the answer options and, subsequently, in
the audio.

Extract 1

The context sentence tells us, "You will hear an interview with a midwife called Christina Morello, who is
talking about the time she spent working as a volunteer in South Sudan’. From this we understand that she
will probably share her experiences, observations and reflections as a midwife volunteer there. A cursory
look at the questions should give students the overall flow of the interview.

31. When she was thinking of applying to go to South Sudan, Christina was most concerned about
whether ...

32. What aspect of her role in South Sudan surprised Christina?

33. Christina suggests that complicated deliveries in South Sudan are related to ...

34. Christina talks about her patient called Margaret in order to highlight the ...
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35. Christina says that the hardest thing to adapt to in South Sudan was ...

36. In Christina’s opinion, what is the most valuable skill for a midwife working in South Sudan?
Once students understand the overall flow of the interview, they can underline the relevant words
in the answer options. Because this is an interview, the interviewer’s questions will clearly indicate
when the student should move from one question to the next.

Question 31

Read the question.

The question stem states, ‘When she was thinking of applying to go to South Sudan, Christina was
most concerned about whether ..." so we need to listen for what worried her the most during the
application phase.

Underline words in the answer options to help you focus.

A. her skills would be required.

B. she would miss her home and family.

C. she would be put in a dangerous situation.

Discuss the answer.

The interviewer begins with the question, ‘Christina, could you tell us why you wanted to go and how
you felt?’. When Christina described her reasons for going, she said she wanted to make a difference
and also felt it would be an adventure. After explaining this, she introduces what concerned her

by saying, 'l was just worried that the charities wouldn’t need midwives’, and later goes on to say,
'you always hear about the huge demand for nurses and my experience lies in delivering babies’.
This relates to her skills being different than was in demand and this concerned her. So, Option A is
correct. She mentions Options B and C, but this is what her family members were worried about, not
what she was worried about.

The interviewer moves to the next question, which should be a cue for the student to move to the
next question in the booklet.

Question 32

Read the question.

The question asks, ‘What aspect of her role in South Sudan surprised Christina?’. So, we are looking
for what part of her job as a midwife came as a shock to her.

Underline words in the answer options to help you focus.
A. the long working hours

B. the impact on the local people
C. the number of births she had to deal with

Choose the option that matches your own answer.

Christina begins by saying she did a lot of different tasks that were demanding, which means they
challenged her, but she also states that all this was ‘satisfying’ and ‘rewarding’. Up to this point we
haven’t been told what surprised her. However, she introduces what did surprise her with the words,
‘But what really shocked me was ..." and then goes on to describe it, ‘the sheer volume of deliveries
| was dealing with — it was astonishing! There seemed to be a never-ending stream and a lot of them
were complicated. | regularly worked 36-hour shifts.” Option C is correct because we are clearly told
that it is the number, or volume, of the births that shocked her. Option A is incorrect because the
long working hours didn't surprise her, they were a result of the large volume. Option B is incorrect
because she does speak about the difference she made in her role and therefore the positive impact
she had, but this impact is not shocking or surprising — it is rewarding.

PHOTOCOPIABLE © Cambridge University Press and Cambridge Assessment 2020 101



Practice Tests

Extract 2

The context sentence tells us, "You hear a GP called Dr Edward Symes giving a presentation about how
the condition called Myalgic Encephalomyelitis (ME) affects young people.’. From this we understand

that the GP will be talking about the impact of this condition on young people, which could include its
symptoms, difficulties faced by young people who had ME, and perhaps something about treatments. A
cursory look at the questions should give students the overall flow and possible topics in the presentation.

37. How did Dr Symes feel about the girl called Emma having ME?

38. Dr Symes decided to specialise in ME because he came to realise that ...

39. Dr Symes feels that a reliable diagnostic test for ME would be helpful because ...

40. Dr Symes thinks that the most challenging aspect of the illness is the way ...
41. What does Dr Symes think GPs should do to help patients manage ME?
42. What reservations does Dr Symes have about the use of CBT?

Once students understand the overall flow of the presentation, they can underline relevant words
in the answer options.

Question 37

e Read the question.

The question asks, ‘How did Dr Symes feel about the girl called Emma having ME?". This means we
need to listen for his feelings about a patient called Emma.

e Underline words in the answer options to help you focus.

A. concerned about the effect it was having on her life

B. curious about what her actual symptoms were

C. upset about how her teachers had reacted
e Choose the option that matches your own answer.

Dr Symes begins by describing how the ME first began in his daughter’s friend, Emma. He explains
how this affected both her social and physical wellbeing because she could not cope with the
exertion. He reveals his feelings about this when he says, ‘The impact of this on her physical and
mental health troubled me ...". Therefore, Option A is the correct answer because Dr Symes' feelings
towards Emma are of concern. Option B is incorrect because he does not indicate his curiosity about
the symptoms which are, in fact, noticeably clear, i.e. exertion. Although Dr Symes describes that
people did not understand and tolerate her condition, Option C is incorrect because it describes the
cause of his worry rather than the worry itself, i.e. why he was worried, and not what his feelings were.

Question 38

Dr Symes gives the cue for this question when he says, ‘It was a chance meeting that resulted in me
deciding to specialise in ME ...".

e Read the question.

The question stem states, ‘Dr Symes decided to specialise in ME because he came to realise that ...’

so we are listening for the reason for his decision to choose ME as his specialisation.
e Underline words in the answer options to help you focus.

A. no effective treatment existed for it.

B. so many families were affected by it.

C. there was a lot of ignorance surrounding it.
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® Choose the option that matches your own answer.

Dr Symes describes meeting Emma’s mother at the local pharmacy. After listening to Emma'’s
mother describe the problems they were facing, it became clear that Emma not only struggled with
the physical aspect of the sickness, but also had to deal with the attitude of her peers who didnt
understand the sickness and thought Emma was using it as an excuse to stay away from school and
other activities. Hence Option C is the correct answer because Dr Symes felt that a person with ME
shouldn’t have to worry about justifying themselves to others. Dr Symes does mention that there is
no cure for ME but that this wasn’t his reason for specialising in it, so Option A is incorrect. Option B
is incorrect because Dr Symes only describes how Emma'’s family was affected by it.

Practice Test 2

&P Listening Part A

PT-2" During the 30 seconds’ reading time, students should anticipate what kind of information will fit in the
blanks, using the context sentence, sub-headings and incomplete notes to help them.

Extract 1

The context sentence tells us that this is a consultation between a gastroenterologist and a patient
called Martin Rush. The sub-headings and incomplete notes indicate that the patient has a problem with
digestion and is managing the problem on his own.

Questions 1-7

Symptoms

e troubled by severe (1) (especially after meals) (could be a symptom such as heartburn
or indigestion that relates to the stomach)

e brings up (2) (could be food or anything else from the stomach)

e frequent belching and burping

e constantly feels (3) (a feeling related to the discomfort caused by belching or burping;
gassy)

® painon(4)___ (where or when the pain occurs)

e discomfort when lying down (especially at night)
® no sickness or diarrhoea
Management of condition

e taking (5) (over the counter) (name of medication that treats the symptoms described)

e dietary changes

e reduced (6) intake (a food or drink that aggravates stomach problems such as
heartburn or indigestion)

e having a (7) after dinner (some sort of remedy to help with the symptoms)

Anticipating is important because it prepares students to listen. Predictions do not have to be accurate as the
purpose is to help students prepare to listen, not make correct guesses. The answers to Questions 1-7 are:

(1) heartburn
(2) bile
(3) bloated
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4
(5
(6
(7

)
)
)
)

swallowing
antacid(s)
alcohol

walk

&7 Listening Part B

PT-2 Question 25

Look at the context sentence.

The context sentence tells us that a patient’s baby has come in for childhood immunisations. The
conversation could be about things such as what the immunisation is for, how the baby will feel
afterwards, whether a booster is required or not, how many years of protection it offers, etc.

Read the question with the context in mind.

The question asks us, ‘What is the nurse emphasising?’ so we need to pay attention to what the nurse
is trying to stress about the immunisations. The nurse may use language such as ‘I'd like to stress
that ..., ‘It's vital to understand that ...", ‘It is important that you understand that ..." etc.

Think about the answer options.

o Option A suggests that the nurse is stressing that the procedure is safe, especially if the parent
has voiced concerns. You may hear the nurse say, ‘there are no side effects / the side effects are
mild’ or ‘the procedure is safe’.

o Option B suggests that the nurse is telling the parent which adverse reactions could be dangerous
for the baby. Perhaps the nurse is educating the parent on how the baby might react to the shot
and which reaction(s) would necessitate medical attention.

o Option C suggests that the nurse wants the parent to understand that booster shots are important
and shouldn’t be missed. The nurse may say, ‘it is important to remember to bring the baby back
for boosters’ or ‘you shouldn’t miss the boosters’.

Choose the option that matches your own answer.

Option A is the correct answer because the nurse begins by using language to emphasise the point,
‘Now, before | go any further, I'd like to make it clear that there is no risk whatsoever of your baby
contracting any of these diseases from the vaccination’ and also explains the reason why it's safe,

‘as it (the vaccine) doesn’t contain any live organisms.” Option B is incorrect because while the nurse
describes the different side effects, there is no danger associated with any. In fact, the tentative
language used (may, might) suggests that they are only a possibility. Option C is incorrect because
this is mentioned as a requirement, but the nurse does not use any language to emphasise this.

Question 29

Look at the context sentence.

The context sentence tells us that the GP is talking to a patient in the setting of a community practice
where patients come in for a variety of health problems.

Read the question with the context in mind.

The question stem states, ‘The patient wants to establish whether ..." so we need to understand what
the patient’s main question to the GP is.

e Think about the answer options.

o Option A suggests that the patient is asking whether she can come with her daughter on visits
in the future, which probably means there has already been a visit. You may hear the patient say
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something such as, ‘I'd like to know if | can come with her next time.” or ‘Am | allowed to come
with her?’.

o Option B suggests that she's asking if it is legal for her to know information about what happens
during a visit or any another information related to her daughter’s treatment.

o Option C suggests that the patient wants to know if the daughter, on a previous visit, was
informed about her rights as a patient. She may say something such as, ‘Was she told that ...".

Choose the option that matches your own answer.

From the conversation we understand that her 15-year-old daughter visited the community practice
on her own before the mother’s visit. The mother has come to ask what rules or laws exist in the
country regarding confidentiality. In other words, the mother is asking if the laws allow her to access
information because she says, ‘| mean, surely as her parent I'm allowed to know what’s going on?".
Therefore, Option B is the correct answer. Option A is incorrect because under 15s are allowed to
come and see the community practice without letting anyone know. So, the daughter is entitled to
go alone on future visits without being accompanied by her mother. Option C is incorrect because
although there is a discussion on the rights of under 15s, it is clear that the daughter knew of her
rights to visit a GP at a community practice.

&7 Listening Part C

PT-2 Extract 1

The context sentence says, 'You hear an interview with a bio-engineer called Mark Kendall, who has
developed a new method of administering vaccinations called a ‘nanopatch’. From the second part of the
context sentence we can anticipate that the bio-engineer is probably going to be interviewed about how
these 'nanopatches’ are different to conventional vaccinations and how they are beneficial. A quick look at
the questions will give a better idea of the content of the interview.

31.
32.
33.
34.
35.
36.

Mark says that the needle and syringe vaccination method needs to be updated because ...

Mark says the nanopatch is particularly successful at delivering vaccines due to ...

What does Mark see as a key advantage of the nanopatch?

Mark thinks that the low cost of the nanopatch means that ...

What challenges in transporting needles and syringes does Mark identify?

Papua New Guinea was chosen for nanopatch trials mainly because ...

Once they understand the overall flow of the interview, students can underline relevant words in the
answer options. Since this is an interview, the interviewer's questions will clearly indicate when the student
should move from one question to the next.

Question 31

Read the question.

The question stem states, ‘Mark says that the needle and syringe vaccination method needs to
be updated because ...". This means we need to listen to why he thinks the traditional method of
vaccination needs to be reviewed.

Underline words in the answer options to help you focus.

A. patients are complaining that it's too painful.

B. it's becoming less effective in protecting against new diseases.

C. people who are frightened of needles are not being immunised.
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e Choose the option that matches your own answer.

Option C is the correct answer because Mark says that people’s fear of needles stops them from getting
vaccinations. Option B is incorrect because although he mentions herd immunity being lowered against
life-changing diseases, this is not because of the method of delivery of the vaccination, i.e. needle and
syringe, but because people are reluctant to receive vaccinations due to their fear of needles. Option A is
incorrect because while phobia of needles is mentioned, Mark does not get into the reasons that caused
the phobia, one of which may be pain.

Question 32
® Read the question.

The question stem states, ‘Mark says the nanopatch is particularly successful at delivering vaccines
due to ...". So, we are listening for why the nanopatch is an effective method of vaccination.

e Underline words in the answer options to help you focus.

A. the size of the equipment that’s needed.

B. the way the substance is delivered.
C. the material from which it's made.

e Choose the option that matches your own answer.

Option B is the correct answer because Mark explains that the patch directly targets the skin which
contains more immune cells than muscles which are the target of a needle. Option A is incorrect
because while he does mention the size of the patch, this is not the reason for its effectiveness in
delivery of the vaccine. Option C is incorrect because while Mark does mention certain properties of
the patch such as the projections and the vaccine powder, there is no direct reference to the actual
material the patch is made from.
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Reading Sub-test

Practice Test 1

&7 Reading Part A

PI-1 Matching questions: The purpose of the matching questions in Reading Part A is to assess if students
can locate where to find the information they need. The best way to approach the matching questions is
to use different features of the four texts to understand what kind of information they are likely to contain.
When checking answers to Reading Part A matching questions from the practice tests, ask students to
share which of the features they used to help them understand the content of the text. Some tests may
have seven matching questions while others may have eight.

Note: In this Teacher's Book, we have chosen to focus the discussion on analysis of the matching
questions in Practice Test 1 and short answer and sentence completion questions in Practice Test 2.

Questions 1-7

Question

1. ThetypeoflVlinetouse B
for a transfusion

2. What fo check before A
administering a
transfusion

3. Recognising the severity D
of adverse reactions

4. Transfusion rates for C
different blood products

5. What patient information A
to record

Text features

The title ‘Intravenous Access’ indicates that this text contains
information on IV and therefore information on what kind of IV line
should be used. The other texts are not specifically about IV.

The heading ‘Management of Blood Component Transfusion’
indicates that this text appears to be advice on managing the process
of blood transfusions. Therefore, it is more likely to have advice on
pre-transfusion checks. The sub-headings ‘Pre-transfusion procedure’,
‘Step 1" and ‘Step 2’ confirm this.

The heading ‘Adverse Transfusion Reactions’ indicates that this fext
deals exclusively with adverse reactions. A further look at the table
confirms this as it shows the categorisation of these reactions as
‘Mild’, ‘Moderate/severe’ and ‘Life-threatening’.

The heading ‘Blood component administration to adults” hints that
this text contains specific instructions on how to administer blood.
The ‘Blood component’ column indicates the different blood products
and a quick glance at the content under ‘Administration notes’
shows rates such as 4 mL/kg, 12-15 mL/kg, etc. Together, this helps
one understand that this table shows different transfusion rates for
different blood products.

The student should already know that Text A contains general
information on managing the process of blood transfusion after
answering Question 2. Therefore, a quick look at Text A indicates
that all vital signs must be recorded under ‘Blood transfusion
observations'.
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6. How to respond if a D The title ‘Adverse Transfusion Reactions’ should clearly tell the student
patient becomes unwell that this text contains information on adverse reactions. A look atf the
during a fransfusion three columns confirms this since the third column ‘Management’

tells the medical professional what to do in the event of a reaction in
any cafegory.

7. Storage of blood A ‘Management of Blood Component Transfusion’ contains information
products on the process, including what pre-transfusion steps fo follow for

patients undergoing fransfusions. The sub-heading ‘Technical advice’
provides information on storage and one can understand this from
the mention of ‘removal from fridge".

As students find the answers to the matching questions, they become more familiar with the content and
purpose of these texts, so halfway through the questions they should understand that Text A contains
generic information related to the pre-transfusion process for patients, and the storage and checking of
vitals; Text B contains very specific information on how to use an IV during transfusions; Text C contains
details on the administration of doses for different blood components; and Text D tells the medical
professional what kind of adverse reactions may occur, their symptoms and what to do. Students should
now use this knowledge to decide which text they need to look at to find answers to questions 8-20.

&7 Reading Part B

PT-T The Student’s Book encourages students to approach the question using the context provided in the

question, the audience, and the purpose for reading. Question 2 has been discussed here using the
same approach.

Question 2
o What kind of extract is this and who are the intended readers?

This is an extract from a policy document regarding decontamination of equipment. The extract
deals with decontamination prior to service or repair. Intended readers are probably supervisors or
healthcare staff directly or indirectly involved with equipment maintenance.

e Why would readers need to read this sort of communication?

This sort of communication might help readers to check the document to understand the steps to
take in order to decontaminate a piece of equipment before sending it for service or repair.

e What is the question asking you to do?

The question stem states, ‘The extract from the policy document states that decontamination of
equipment...". So, from the three answer options provided, we are looking for information on what
this specific extract advises on decontamination.

e Now, answer the question.

Option C is the correct answer because the policy document advises that decontamination should
take place prior to inspection, repair or transportation, and that paperwork is required except in the
case of equipment that is the subject of an investigation. Option A is incorrect because this part

of the extract does not deal with who should be decontaminating the equipment. The extract also
states that the supplier should expect the equipment to reach them with accompanying paperwork
that gives its contamination status. Option B is incorrect because the second paragraph clearly
indicates that there may be a situation where equipment is dispatched on the hospital premises and
if such equipment is sent without contamination status, it may be rejected, clearly indicating that
decontamination can be done on the premises.
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A Reading Part C

PT-1 Questions 7 and 11 from Text 1 have been discussed here.

Question 7

Read the question.

The question states, ‘In the first paragraph, the writer suggests that egg freezing will make it easier
for women to ...". This means we are being asked to identify what the writer thinks the result of egg
freezing will be.

Go to the relevant part of the article.
The answer is in the first paragraph as the question indicates.
Read the text and try to answer the question in your own words.

The writer says that egg freezing could help women delay having children for as much as a decade.
So, the result would be that they have more of a choice about when to have children. The writer
suggests the result of egg freezing is the choice to have children later in life.

Read the answer options.

o Option A suggests that egg freezing allows them to decide if they want to have children at all.
o Option B suggests that women can manage time efficiently with egg freezing.

o Option C suggests that they can have more children because of egg freezing.

o Option D suggests that they can lengthen the window of fertility.

Choose the option that matches your own answer.

Option D is the correct answer because this is the direct result of egg freezing. Option A is incorrect
because egg freezing is for women who want to have children, so it has no bearing on if women want
to have children, but does affect when they want to have children. Option B is incorrect because
although there are references to time in the paragraph, they are all related to extending the amount
of time a woman is fertile. Time management is not the intended result. Option C is incorrect
because the number of children one chooses to have is inconsequential to egg freezing; its main
outcome is having the choice to have children later.

Question 11

Read the question.

The question asks, "What reservation does the writer express about the programme in Urayasu?’,
so we are looking for why the writer thinks the programme may not work as well as planned.

Go to the relevant part of the article.

The fourth paragraph begins with the words, ‘The city of Urayasu in Japan...” which indicates that this
is the part of the article we need to read.

Read the text and try to answer the question in your own words.

The text describes how the city has planned to sponsor an egg freezing programme in an effort

to boost fertility rates and a dwindling population. However, the writer’s reservation is clear in the
second half of the paragraph where the writer explains that egg freezing is only a short-term solution
and does not address the root of the problem, i.e. fundamental changes to society such as allowing
flexible work schedules, childcare, paid parental leave and cheaper housing that will encourage
people to have children when they are younger.
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Read the answer options.

o Option A suggests that the writer’s reservation with the egg freezing programme is that it does
not pay attention to the reasons why the population is shrinking in the first place.

o Option B suggests that the writer’s reservation is that taxpayers’ money should be spent on
something else.

o Option C suggests that the egg freezing programme is likely to make the problem of a low
national birth rate worse in the future.

o Option D suggests that the programme needs more time to be effective.
Choose the option that matches your own answer.

Option A is the correct answer because the egg freezing programme does not address the
underlying or fundamental reasons for the current low birth rate which are contributing to the fact
that couples are delaying having children or not having children at all. Option B is incorrect because
the writer does mention ‘public money’ being used to cover the costs of the programme but does
not express any reservations about the fact that it was being used. Option C is incorrect because

the writer mentions that egg freezing is a short-term solution, so it will work for a while after which it
won't yield results, i.e. it will stop being effective but it won’t make the problem worse. Option D is
incorrect because the writer’s reservation is that egg freezing is not really the solution to the problem
it is trying to solve, so it won't work regardless of how much time is given to it.

Practice Test 2

&7 Reading Part A

P1-2 For the purpose of this Teacher’s Book, we have chosen sentence completion and short answer questions
as the focus of discussion in Practice Test 2. When students have finished the matching questions, they
should be somewhat familiar with the four texts and the kind of information they can expect to find in
these texts. Using this knowledge, they can proceed to answer the short answer and sentence completion
questions.

Short answer questions: Using the approach recommended in the Student’s Book, we can find the
answers to these questions. Questions 8 and 14 have been discussed here.

Question 8

Read the question carefully.

The question is "Which type of MRSA is most responsive to antibiotics?’. So, we are looking for the
MRSA strain that can be treated with antibiotics easily.

Understand the kind of information you need to find.
We need to find the type of MRSA, so we are looking for the name of a type of MRSA.
Find the relevant section.

This information is likely to be in the text that describes the two types of MRSA, i.e. Text B which is a
table. Using the table row headings, we see that there is a row called "antibiotic susceptibility’ so this
is the section that most likely contains the information.

Read the surrounding text.

We read information about both types of MRSA and we see that CA MRSA is ‘susceptible to more
antibiotics’ versus HA-MRSA which is ‘often multi-resistant’ and results in a ‘limited choice of agents'.
This information answers the question because it tells us that between the two types of MRSA, the
CA MRSA type responds to antibiotics better.
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Copy the relevant information.

We need to copy the information we find in the text as the answer, so we write ‘CA (Community
Associated) - MRSA!. This answer is acceptable because the meaning is not affected; it means the
same as ‘CA-MRSA (Community Associated)'.

Sentence completion questions: The questions progressively require more careful reading from
students, but by the time they reach these questions, they should be more familiar with the texts.
The same approach can be used effectively to find these answers.

Question 14

Read the question carefully.

You can administer without needing to set up another IV." The question is asking us
what can be given to a patient without having to set up another IV.

Understand the kind of information you need to find.

The information we are looking for is the name of something that we need to ‘administer’ through
an |V, so we are likely to be looking for the name or type of medication because medication is often
administered through this method.

Find the relevant section.

Since we are looking for the name or type of medication, this information is likely to be in the
‘Antibiotic treatment’ text (C). In the ‘Administration’ column of the table, we see ‘IV'. Although there
is nothing mentioned about setting up an IV, we can see that the name of one of the medications has
an asterisk against it. If we follow the asterisk to the bottom of the table, it says, ‘administrated via
existing IV (piggyback).’

Read the surrounding text.

The rest of the names of medication in the IV’ section of ‘Antibiotic treatment’ do not mention this
‘piggyback’ method of administration so we can conclude that this is the only medication for which
this is possible. This answers our question because it tells us that there is one medication for which a
separate |V does not have to be set up.

Copy the relevant information.

We need to copy the information as the answer without changing it in any way, so we write
‘Daptomycin (Cubicin)’ as the answer.

&;, Reading Part B

P12 The Student's Book encourages students to approach the question by using the context provided in the
question, the audience, and the purpose for reading. Question 1 has been discussed here using the same
approach.

Question 1

What kind of extract is this and who are the intended readers?
The extract is a memo on a staff flu vaccination programme that has been sent out to all hospital staff.
Why would readers need to read this sort of communication?

Hospital staff would read this memo to understand more about the conditions and requirements of
the vaccination programme.

What is the question asking you to do?

The question stem states, ‘According to the memo, staff requiring a free flu vaccination must ...’
so the question is asking us to find out what staff should do if they want a free flu vaccination.
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Now, answer the question.

Option A is the correct answer because all the categories of staff mentioned in the memo - general
staff, staff in community settings and staff under 18 — need to contact an on-site body such as

Peer Immunisation or Occupational Health to have their vaccination as mass vaccination clinics are
no longer available. Option B is incorrect because the fourth bullet point clearly says, ‘the above
information applies to staff aged 18 and over only’ which means that responding electronically for
an appointment is not an option for staff who are 17 or younger. Option C is incorrect because the
memo is addressed to all staff, including those under 18.

&P Reading Part C

PT-2 Questions 9 and 12 from Text 1: Medical Cannabis are discussed here.

Question 9

Read the question.

The question states, ‘In the second paragraph, the phrase ‘nipped in the bud’ is used to express the
idea that ..." so we are looking for what the phrase refers to in the context of the article.

Go to the relevant part of the article.
The phrase is in the last part of the second paragraph.
Read the text and try to answer the question in your own words.

The paragraph speaks about how cannabis was introduced and used in the West as a mainstream
drug from 1850 to 1915. The writer then introduces a contrast ‘however’ and states that scientific
innovation stopped with prohibition of the drug. So, the phrase refers to a sudden end to scientific
enquiry that could have been possible.

Read the answer options.
o Option A suggests that there was a therapeutic trial involving cannabis which was unsuccessful.

o Option B suggests that there could have been further study with cannabis which could not take
place.

o Option C suggests that another discovery changed people’s attitudes to cannabis.
o Option D suggests that a theory involving the use of cannabis in medicine was shown to be false.
Choose the option that matches your own answer.

Option B is the correct answer because the article states that further scientific study and
breakthroughs with cannabis could not take place because of the rise of a series of laws prohibiting
its medical use. Option A is incorrect because there were ‘experiments’ undertaken to treat different
medical problems with cannabis but these were not ‘trials’. There is also no direct reference to their
success or failure although we can infer that the experiments were successful because cannabis found
its way into the mainstream. Option C is incorrect because it was the subsequent prohibition and not
a new discovery that changed people’s attitude to cannabis. Option D is incorrect because scientific
studies related to cannabis had only begun and its use as a treatment was being accepted in the
mainstream until the prohibition took effect.

Question 12

¢ Read the question.

The question stem states, ‘In the fifth paragraph, it is suggested that the study of children with
ASD...". This means that we need to understand what the writer thinks about this study. The writer
may not say anything directly, but we need to understand what is being implied.
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* Go to the relevant part of the article.

In the first part of the fifth paragraph the writer explains the study and reports its findings. We find
the writer's comments on the study in the second half of the paragraph.

¢ Read the text and try to answer the question in your own words.

While the first half of the paragraph reports that the results were positive, it also reveals that the
study was ‘observational’ and parents who took part in it had voluntarily opted in. Although the study
was still promising, the results may have been favourable due to the parents’ own opinion or bias.
Hence there is a need for a standardised trial. Therefore, the writer is suggesting that the study was
influenced by the participating families and that more work needed to be done.

e Read the answer options.
o Option A says that the study was not required to follow standard clinical procedures.
o Option B suggests that the study was influenced by the participants’ own hopes.
o Option C suggests that the results of the study were especially applicable.
o Option D suggests that the study produced results that people were not expecting.
e Choose the option that matches your own answer.

Option B is the correct answer because the writer suggests that the limitation to the study was that it

was influenced by the families who participated. Option A is incorrect because the study followed the
observational method of reporting results and was not exempted from following clinical procedures.

An observational study is different from a controlled clinical trial but that does not make it exempt from
following protocol, although this may not be the protocol required for a clinical trial. Option C is incorrect
because the writer calls the results encouraging but also calls for more trials showing that more evidence
was required. Option D is incorrect because the beginning of the fifth paragraph suggests the opposite.
Since cannabis is used across the world to treat different medical problems which ‘read like a medical
encyclopaedia’, it should come as no surprise that it would be effective in treating ASD as well.
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Writing Sub-test

When discussing letters for OET Writing tasks, it is important to remember that there are several ways to
write the letter. If you use the sample answer in class, then discuss it and talk about the following:

e How students’ letters are similar or different to the sample
e Why they think there are differences
e How including or excluding information makes an impact on the reader

Even with the sample letters given in the Answer Key, it is important to remember that it is, after all, a
sample, so you cannot assume that it contains absolutely all the relevant information and that anything

it excludes is all irrelevant. Sample letters can be used as guides but remember that a student may also
include a semi-relevant case note which may not be found in the sample letter. If Assessors can see from
the candidate’s letter the reason for its inclusion, it is acceptable in any OET Writing task. Moreover,
students often get fixated on certain case notes but it is important to remind them that the measure of a
‘good letter’ is not whether a case note has or has not been included but whether the letter communicates
the purpose and message to the reader efficiently.

Students can be encouraged to mark their own letters against the assessment criteria and level descriptors
in the chapter ‘OET Fact File'. After reading the criteria, they can be asked to match the description they
think fits their letter.

The annotated notes here comment on the relevant and irrelevant case notes. Remember that there are
times when the case note may be relevant but needs to be summarised for the reader. There are also
times when only a part of a case note is relevant to the reader.

Practice Test 1

&7 Purpose of the letter

PT=1 Mrs Gillian Dorey, the community nurse, is responsible for providing continued care for Mr Bob Warren
immediately after his discharge for a total knee replacement. Community nurses are involved with caring
for elderly patients like Mr Warren and when they do so, they perform several different tasks such as
dressing, administering medication, ensuring compliance, checking blood pressure, setting up drips and
monitoring ongoing care. In the case of Mr Warren, the discharge plan sets out specific responsibilities
such as dressing of wounds, monitoring of pain medication and compliance with the exercise programme
which will help to achieve the purpose of continued care.

&7 Relevant notes

P-1 Name and age of the patient are generally mentioned in the Reference (RE) line of the letter.

Case notes Annotation

Patient details We know that the community nurse Mrs Dorey has not interacted with
Mr Warren before, so this is relevant information to include because
the nurse needs to know the main medical issue for which the patient
requires continued care. While the sample letter mentions that ‘he is
being discharged home today info his wife’s care’, this does not mean
his marital status itself is a relevant detail for continued care.

e Reason for admission: Right Total
Knee Replacement (TKR)
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Medications

Rivaroxaban 10 mg orally one
per day

Atorvastatin 40 mg orally*
Aspirin 75 mg orally once per day

Tylenol 3; 360 mg four times
per day

Fludrocortisone (for hypotension)

Nursing management and progress

Exercises set by physiotherapist —
needs encouragement with
compliance due fo pain

Attend clinic in 2 weeks for full
review and removal of stitches

Assessment

Mobility limited — uses stairs with
considerable difficulty

Mobility on flat ground good with
frame*

Very low BP post-op

Discharge plan

PHOTOCOPIABLE © Cambridge University Press and Cambridge Assessment 2020

Community nurse to visit home
and change dry dressing daily
until removal of stitches

Monitor compliance with exercise
programme

Use pain medication when
necessary (patient reluctant —
please monitor)

Keep BP diary for review in 2
weeks

Compression stockings to be worn
until review
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The community nurse is responsible for monitoring the patient's pain
medication as the case notes in the Discharge plan clearly indicate
the patient’s reluctance. Therefore, the pain medication along with
the dose is important for the nurse to know so that she can effectively
monitor this.

Hypotension was a post-op complication and will affect his current
condition. We know this is an area of concern as the notes indicate that
the patient has been advised to maintain a blood pressure diary. Since
the case notes indicate that the hypotension has a significant bearing
on his current health and treatment, it is necessary for the nurse fo
know that the patient is on medication for it. The rivaroxaban can be
mentioned, along with the dose, as this is generally given after knee
replacements and aids recovery.

*Since the notes indicate that compliance seems to be an issue for
only the pain medication, students may mention that Mr Warren is on
atorvastatin, without mentioning the dose; the specific instruction is to
monitor the pain medication. Therefore, you could consider this as an
example of semi-relevant information.

The Discharge plan states that the patient's compliance with exercise
needs to be monitored but this case note also gives us the information
that the patient is hesitant fo do the exercises because of pain. Since
both the pain medication and exercise programme need to be
monitored, it is important for the nurse to see the link.

The note about the review is also relevant as the nurse needs to
continue home visits and change dry dressings until the stitches are
removed.

This is relevant information to give the nurse some background on the
current condition of the patient, because one of her responsibilities is fo
monitor compliance with the exercise programme. The mobility status
will help her understand the degree of compliance to the programme
while the case note about hypotension will help her provide continued
care by informing her of an issue which she needs to stay alert to while
ensuring compliance with exercise.

*The case notes about mobility can be summarised into a single
sentence as has been done in the sample answer.

To continue care for the patient, the community nurse needs to dry
dress the wound until the stitches are removed, monitor compliance
with the exercise programme given by the physiotherapist, and monitor
pain medication because of the patient's reluctance. Because she
needs to stay alert to the complication with hypotension, understanding
what measures are in place to help him (compression stockings; BP
diary to help in the review) is relevant.

115



Practice Tests

&7 Irrelevant notes

PT-1

Case notes Annotation
Patient details The date of the letter is the date of discharge so there is no need to
e Date of birth mention this again separately. The admission date and marital status

are not relevant to the community nurse because this information does
not impact the care she needs to provide. Age of the patient or date of

Admission date

* Discharge date birth are already mentioned in the RE line so there is no need to include
e Marital status this in the body of the letter.

All the information under social The community nurse is responsible for providing continued care after
background surgery. None of these has a significant bearing on the care the nurse

needs to provide which is primarily fo do with wound care, monitoring
exercises assigned by the physiotherapist and also ensuring that
other related medical issues are under control. If this information
were included in the letter, it would distract the reader from getting fo
understand what the community nurse needs to do to continue care.

Nursing management This section contains information which is irrelevant because it has
been mentioned in the Assessment or Discharge plan in a way that is
; o directly relevant to the community nurse. The fact that the dry dressing
* Post-op complicated by significant ¢ changed daily in the hospital does not need to be included
postural hypotenspn (8§/ 60 Mgl pecquse the case note in the Discharge plan indicates that it needs
* Compression stockings issued to be changed daily after discharge. Mentioning how often it was
changed earlier would be repetitious and a waste of the reader’s time.

e Dry dressing changed daily

The post-op complication has also been mentioned in the Assessment
and the case note under that section is enough for the nurse to know.
The nurse does not need to be informed of the exact condition (postural
hypotension), nor does the nurse need to know the BP reading.

The compression stockings have also been mentioned in the Discharge
plan with more relevant information for the nurse, i.e. they should

be worn until the review. Most of the information in the Nursing
management section is superseded with directly relevant information
for the nurse in the Discharge plan.

Assessment The community nurse is not going to be providing care that focuses on

Approximately 15 kgs overweight weight reduction/control and therefore this is irrelevant.

Discharge plan In this case, there are no instructions to the community nurse fo help
the patient in activities of daily living that would require her to know that
these aids have already been provided fo the patient. The prohibition
regarding driving does not impact any of the areas of continued care
that the nurse needs to provide.

¢ Medical equipment provided:
frame, crutches, and toilet raiser

¢ No driving for six weeks

Practice Test 2

&7 Purpose of the letter

P12 Ms Leyla Ward, a community nurse, is responsible for providing ongoing care for Mrs Charlotte Price,
who is being discharged from the hospital after a two-day precautionary admission that was necessitated
because of a mild concussion following a fall at home. From the notes it is evident that Mrs Price is not in
danger from the mild concussion she had, but requires ongoing care for other issues which were noticed
during hospitalisation.
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&7 Relevant notes
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P12 The patient’s name and age or date of birth are usually mentioned in the RE line.

Case notes

Diagnosis

Mild concussion (following a fall
at home)

Infected right toe (discovered
during hospital stay)

Medical history

Severely infected right toe since
approximately 9/18 (result of
untreated ingrown toenail)
Conjunctivitis and gastroenteritis
— both possibly associated with
poor hygiene

Medical background

Urinary incontinence
Mild scoliosis

Walks with stick
Heavy smoker

Medication

Ramipril 10 mg (hypertension)

Ibuprofen (as required for
scoliosis)

Amoxicillin (500 mg x 3 daily x
2 weeks (for toe infection)

(concerns re. compliance)

Nursing management and progress

48 hours precautionary
admission, monitoring and rest —
now to be discharged home

Right toe cleaned and dressed

Annotation

The community nurse needs to know the diagnosis, so that she
understands the basis for continued care, especially for a patient who
has not been under her care prior to this. In the case of Mrs Price, she is
not in danger from the mild concussion but the infected right toe that was
discovered during hospitalisation requires medical aftention as the later
case notes indicate.

The case note about the toenail is relevant because this was the medical
issue discovered during hospitalisation and this also helps the nurse
understand the current condition of the patient, i.e. a certain degree of
self-neglect.

The fact that she had two infections is relevant to continue care because
it provides background for the advice related o food and hand hygiene.
However, mentioning the dates of the infections is not necessary. The
sample answer has summarised it effectively as ‘bacterial infections
over the past year’ but mentioning the names of the two infections is not
irrelevant.

The nurse needs to help the patient with showering and dressing so it is
important for her to know that the patient may have problems walking or
standing without her stick and that the scoliosis may leave her vulnerable
to falls. Urinary incontinence can be embarrassing and since the nurse
will need to help her shower and dress, it is important for Ms Ward to
know this so that she can be sensitive. Being a heavy smoker at the age
of 86 is significant and could have an impact on recovery from infections
so it is relevant to alert the nurse to this as this could impact the healing
of the wound.

The Discharge plan indicates that the nurse needs to monitor amoxicillin
and ramipril because they are critical to the recovery of the infected toe.
Ibuprofen for scoliosis is relevant because the case note here indicates
that there is concern about overall compliance to medication.

This gives information to the nurse about the patient's current condition
because it tells the nurse that the concussion was not severe, the patient
is fit for discharge and that the problem discovered during the hospital
stay has been addressed.
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&7 Irrelevant notes
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Speaking Sub-test

Every role play is different and requires the student to demonstrate a unique combination of skills. Hence
there is no template that can be applied when evaluating responses. The notes in this section are meant
to serve as a guideline to help you assess a student's responses based on the assessment criteria, with

a focus on the clinical communication criteria. The notes list all the possible clinical communication skills
that can help a student fulfil the task; however, it is not necessary to display everything listed in the notes
to complete a successful, patient-centred interaction. Giving students qualitative feedback on their
performance in addition to their band score is important because it helps them understand their strengths
and weaknesses.

The sub-criteria are mentioned against each skill (for example, A4: Showing empathy for a patient’s
feelings, predicament or emotional state). A student may handle a role play equally well by demonstrating
two or three skills listed against each task. The success of an interaction should be measured by how
patient-centric it is, rather than how many of the criteria they are able to display. The focus must always be
on the patient and any attempt to show off language or skills may sound like students are depending on a
template rather than communicating with the patient in front of them.

Practice Test 1

&7 Roleplayer Card No 1

PT-1 Background information: During the three minutes’ preparation time, students should be able to identify
that this is the first time the nurse is interacting with the relative, and that the reason for the consultation
is known to the nurse because the setting is a ward where the nurse needs to counsel the relative before
discharge. This means that after greeting the patient and clarifying his/her role, the nurse can ask the
relative’s name and confirm the reason for the consultation. (Your mother is coming home to stay with you
today after her surgery, is that right?) (A1: Initiating the consultation appropriately). Then, the interaction
can be initiated with a sentence that tells the relative how the conversation will progress. (I'm going to
be discussing some basic care you'll be responsible for providing during the next eight weeks.) Seeking
the carer’s consent before proceeding by asking a question such as, ‘Is that okay?" also demonstrates a
respectful attitude towards the relative (A2).

Role play tasks

Task Clinical Communication Criteria Notes
Find out how prepared the e BI1, D2: Begin with an open-ended question to assess how the relative feels
son/daughter feels about about their preparedness to have the mother in their home.
their mother's dischargeto e A4: Their answer to the open-ended question will reveal their feelings, and it
their home may most likely be feelings of anxiety regarding the patient's wellbeing and

future care. Therefore showing empathy with sensitive appreciation of their

predicament during the beginning of the consultation would aid relationship

building.

D1: Demonstrate active listening as the relative explains their feelings.

Active listening techniques could include one or some of the following as

appropriate.

o Back channelling: As the relative explains how they feel, saying ‘Uh-huh’,
‘Go on’ or ‘Okay’ will demonstrate active listening and help the relative
speak as much as possible.
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o Mirroring/repetition/echoing: If something needs fo be probed or clarified,
then use these. For example, if the relative says, ‘I'm worried because the last
time she came to stay with us, it didn't go very well,’ the nurse could mirror,
‘didn’'t go well?". If the relative responds to that by saying, ‘Yeah, | was really
busy with the kids and my partner was on a tight deadline so she missed her
medication a lot.". The nurse can clarify further, ‘So, if I've understood correctly,
you're saying that she missed her medication because you couldn't keep an
eye on whether she was taking it because you had a busy schedule? This
can also be an example of picking up on patient cues.

Note that the ferms mirroring, repetition and echoing are often used
interchangeably but they all refer to repeating the last few words of the patient
using a rising infonation to encourage them to elaborate.

e D5: Summarise/paraphrase when the relative has finished speaking to invite
them to speak more or to show that you were listening and have understood.

e D4, B2: Use clarifying statements (if something is vague) and pick up on the
patient’s cues if what the patient says provides opportunities to do this. For
example, picking up on cues such as hesitation or change in volume, or
by mirroring or echoing the words of the patient as given in the mirroring/
repetition/echoing example above.

Explain the mother’s e El: Check if the patient already knows something about caring for someone

needs for the first eight after a surgery.

weeks (NSAIDs/painkillers, e C3: Signpost to indicate that an explanation will follow; can signpost even

dressing changes, mobility, within the explanation.

personol' hygiene, meal e (3, E4: Chunk and check information in the explanation (for example, the

preparation) information regarding wound care can be chunked together followed by
mobility and personal hygiene as a second chunk and meal preparation as
a third chunk).

e B3: Relate the explanation to what the relative has said earlier about
preparedness where relevant. For example, if the relative has said they
feel their mother may experience a lot of pain, you can say, 'You mentioned
concerns about pain. Well, you won't have to worry about that since she will
be on mild painkillers for the first eight weeks'.

e E3: Encourage the relative to share their feelings about the information they
have just received.

¢ Simplify the explanation and avoid using medical jargon (appropriateness of
language).

Reassure the son/daughter e A4: Offer reassurance by echoing the relative’s feelings and show empathy.
that itis manageableand e  C3: Use categorisation fo indicate to the relative that you are going to offer

give de_ice on sfrategies advice on how fo manage things, ‘I'd like to offer some advice on a few
which will make caring for strategies that will help make things easier’.

their mother easier (§9' UP e E2:Pause periodically when giving advice and respond to anything the
a routine, get a medicine relative may say.

organiser, ensure she
has everything she needs
nearby, wear a surgical
boot)

C3: Signpost the advice, ‘First, I'd like to suggest a routine. You can both
decide on specific times ...".

B3: Relate the advice to the concerns expressed by the relative.
e E3: Encourage the relative to contribute reactions and feelings to the
advice given.
Avoid condescending statements such as “You should take care of your mother /
she has cared for you your whole life when the relative expresses concern about
the amount of care required (A3).
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Explain the role of the
surgical boot (protects the
foot)

Explain the painkillers and
anti-inflammatory drugs
x 1 naproxen (painkiller
and anti-inflammatory)
every 12 hours, ibuprofen
(painkiller and anti-
inflammatory) x 2 every

4 hours, not to exceed
8/day

Practice Test 2

&7 Roleplayer Card No 2

The Cambridge Guide to OET Nursing: Teacher’s Book

B3: Relate the explanation to elicited concerns. For example, ‘The boot
protects her foot and so it should give you peace of mind that even if you're
not physically around her all the time, the wound is protected'.

E5: Discover if there is any further information the relative needs.

C3: Use categorisation to tell the relative that there are two medicines that
need to be administered, ‘There are two tablets that she needs to take. They
help manage pain and reduce swelling. The firstis ...".

C3: Use chunking and checking to explain the medication, pausing between
each one.

C3: Use labelling to highlight the importance of not giving more than

eight tablets of ibuprofen per day, ‘It is very important that you remember not
to give her more than ...".

E2, E4: Check if the patient has understood the information by using the
teach-back method.

C2: Signal the end of the consultation by using signposting language (‘Before
| wrap up ...") and discover if there is any other information the relative needs.
Ensure that language is simplified, and no complicated medical terms are
used when explaining medication (appropriateness of language).

PT-2 Background information: During the three minutes’ preparation time, students should be able to identify

that this role play takes place in an accident and emergency department and therefore the nurse and
patient do not know each other. The background information indicates that the patient has been waiting
for some time and so the nurse may politely apologise for the delay at the beginning of the interaction (A2:
demonstrating an attentive and respectful attitude). The nurse can begin by greeting the patient, stating
his/her role and then asking the patient’s name. The nurse can then initiate the interaction with an open-
ended question (What brings you here today? How can | help you today?) that helps fulfil sub-criterion

A1, but he/she must remember that the patient has been ‘waiting for some time’ which probably means
that they could be a little anxious to receive treatment. The roleplayer card also indicates that the patient
seems to want an X-ray but the hospital is busy. So, the nurse may need to handle this expectation
carefully (A2: demonstrating an attentive and respectful attitude; A4: showing empathy for feelings/

predicament/emotional state).

Role play tasks
Task

Find out what happened to

the patient’s foot and their
mobility/pain

Clinical Communication Criteria Notes

e D2: Begin with an open-ended question about what happened to the foot.
¢ DI: Use active listening throughout the explanation as this will also help the

anxious patient to feel cared for because they have been waiting a long
time. Here are some examples:

o Back-channelling: As the patient describes what happened, saying
‘Uh-huh’, ‘'Mmmm’ or ‘Aha’ is appropriate. This shows attentiveness and
could help the patient feel less anxious.

o Mirroring: If the patient says something that isn't very clear or does
noft fully explain something, using repetition or echoing can help. For
example, if the patient says, ‘l was feeling a little giddy as | was walking
down the stairs and that's how | fell’, the nurse can mirror ‘giddy?’ to
encourage the patient o say more about why they were feeling giddy.
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Explain that you do not
know whether it is broken
but the procedure is the
same for a badly hurt or
broken foe (dress and tape
it to the next toe)

Explain that an X-ray would
mean a very long wait and
have no bearing on the
treatment. The hospital is
busy with emergencies
tonight

Tell the patient that it usually
takes about 6 weeks fo

heal if cared for properly.
Provide information about
caring for the toe (ice pack
every 20 minutes for the first
few days, elevate the foot
above heart level to reduce
swelling and pain, try to
rest if)

Reassure the patient that
painkillers (ibuprofen and
paracetamol) usually work,
but to contact his/her GP

if there is no improvement
after 2-3 weeks
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o Paraphrasing what they have said in your own words to show that you
have listened and understood.

D5: Summarise what the patient has said to invite further response/

encourage correction.

A2, A3: Demonstrate a respectful aftitude and adopt a non-judgemental

approach.

A4: Show empathy for the patient’s feelings (1 understand that knowing
whether the toe is broken or not will help you understand to what extent it
has been damaged ...").

E3: Encourage the patient to contribute reactions/feelings based on what
you have just said.

A2, A3: Demonstrate a respectful aftitude and adopt a non-judgemental
approach, even if the patient insists on getting an X-ray.

A4: Show empathy for the patient's feelings as he/she might be in pain and
anxious about the state of their toe.

E3: Encourage the patient fo contribute reactions/feelings based on what
you have just said about the X-ray.

C3, E2: Use chunking and checking to provide the information.

E2: Pause periodically when giving information and respond to anything the
patient may say.

B3: Relate the advice to relevant concerns expressed by the patient (if any).
C3: Use signposting to signal the chunks.

e E4: Check whether the patient has understood the information (can use the

teach-back method if the patient is feeling less anxious now).

E3: Encourage the patient to contribute reactions and feelings to the
advice given.

A4: Show empathy for the patient's feelings.

C2, E5: Signal the end of the consultation by using signposting language
(Before we end, ...) and discover if there is any other information that the
patient needs.
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