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NOTE: Tasks are in bold print. Worksheets are in italics.

abstract conceptualisation 45-7
ACT model 30-3
associative stage 31-2
autonomous phase 32-3
cognitive stage 31
action plans
individual 204-5 (8.4) , 259-61
providing 58, 75, 115-17, 118
SMART acronym for 116-17
action research 19-20, 81n 108, 130, 191
active experimentation 45-7, 116
adult learning 46
advice
contexts of 8-25
effective 176-7 (4.2)
institutional vs. professional 22
person-centred 69-70
purpose of 10, 12
the terminology of 21-3
advising
case studies in 150-1 (1.2) , 212-13
psychodynamics of 61-76
advisor
different terms for 21
as facilitator 49, 52, 59, 70, 130
role during lesson observation 49-50,
168-9 (3.3), 221
roles in teaching practice cycle 47-8 Fig. 7,
166-7 (3.2) , 220
see also coachy; critical friends; mentors;
supervisors; tutors
Africa, French-speaking 22
agendas
consciousness-raising about 113-14, 136-7
different
causing crossed intentions 145 Fig. 36
in the feedback session 142-7
and types of intervention 81-3 Fig. 20
emotional 81, 83
Heron’s types, and relationship with culture,
institution and individual 143-4
Fig. 35
interpersonal 83

278

personal 10, 12, 16, 81
technical 10, 12, 16, 74, 81
alternatives approach 61-2, 108, 120, 176
(4.1)
andragogy 46
animateurs 22
anxiety 83-35, 91, 98-101
dealing with 101-4, 180
effect on performance 98, 99 Fig. 24
factors affecting levels of 99-100 Fig. 25
recognising 98-100
‘shutdown’ 98, 103
apologising 96
applied linguistics 28
appraisal see teacher appraisal
apprenticeship schemes 35-6
appropriation 52
Arabic 22, 23
assessment
collaborative, Heron’s three-stage model of
131 Fig. 30
degree of, in different advice contexts 24
Fig. 3
effect on advisory process 149 (1.1), 150-1
(1.2)
of level of development 38
vs. development 10, 12, 16, 17, 114, 150
(1.2)
atmosphere
creating the right 87-97, 198, 199 (8.1) ,
251-2
effect in advisor questions 129 Fig. 29
attending
effective 87-9, 124, 179
SOLER acronym 88
to non-verbal signals 91-2
attitude scale, and functional scales (Jung) 134
authoritative interventions 78-81, 182-7

(5.1), 236-8

beliefs
about teaching 157-8 (2.2), 216
cultural, and counselling theory 141-2
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body language
attending to teacher’s 92, 99, 101
communication through 193-4 (6.1), 243-5
possible unintended effects 88-9 Fig. 22,
193—4 (6.1), 243-5
brainstorming 210-11 (10.1)

Cambridge RSA 8
CELTA (Certificate in English Language
Teaching to Adults) 35
DELTA (Diploma in English Language
Teaching to Adults) 37
care, expressing 96—7
case studies in advising 150-1 (1.2), 212-13
catalytic interventions 78, 79, 115, 120-9 Fig.
27
critical incidents as 129-30
strategies in 122-4, 163-5 (2.5), 219
catalytic tool kit 97 (Heron) 124-7
Categories for Comment, checklist 37
cathartic interventions 78-9, 92, 101-3
Central Europe, teacher education 11
certification courses 8, 12, 35, 37
checklists 36-8, 58, 118, 170
classroom management 28, 81, 110, 183
list of competencies 37
clients/practitioners, use of terms 23
clinical supervision approach 49
‘clobbering’ 85
co-operating teachers see mentors
co-tutoring 50
coach 23, 38-41
coaching, and reflective practitioner 38—41
cognitive development, and expert-novice
research 34
cognitive styles 134
collaborative approach, classical 49
collaborative assessment, Heron’s three-stage
model of 131 Fig. 30
collectivism, individualism vs. 140-2
colleges of education, primary teacher
education 11
commentaries on tasks, role of 6-7
communication
breakdown in effective 144-7
cultural barriers to 210-11 (10.1)
see also cross-cultural communication; non-
verbal communication
communication skills
core 87
danger of training approach based purely on
94
communicative language teaching 53
competencies
lists of 36-8, 159-61 (2.3), 170, 217

Index

role in teacher education 36-8, 205
schedules of 10, 59, 118
for self-evaluation, 204-5 (8.4)
conceptualisation 53
abstract 45-7
concrete experience 45-7
confidence 16, 33, 83, 183
confronting interventions 78, 79, 92, 112, 129,
130
conscious control 32-3, 40
consciousness, theory and language 54-5
consciousness-raising, about the agenda
113-14, 136-7
conseilleurs pedagogiques 22
consultative prescriptions 108-9
consulting 123
contact, physical 88, 92, 103
content knowledge 27
contexts
of advice 8-25, 151-2 (1.3)
of advice, degree of assessment in different
26 Fig. 3
effects on advice 9-10
knowledge of institutional 29
continuing professional development 41-2
and inner dialogue 55-6
coping strategies 40
counselling
behavioural 66
cognitive-behavioural 66, 67, 69
democratic models of 17, 65, 70, 94, 141,
148
different approaches to 66-7
Egan’s eclectic model of 67-8 Fig. 14
potential difficulties with 69-72
humanistic/person-centred approach 2, 3—4,
10, 45, 49, 66, 67, 69-70, 132, 141,
148
non-judgmental approach 10, 72
psychoanalytic 66
Western approaches to 23, 141
counselling theories 2, 65-6
and cultural beliefs 141-2
coursebooks, effect of new on teacher thinking
28
craft model 35
critical friends 19-21, 151 (1.2), 154-5 (1.5),
191, 216
use of term 8, 20, 23
see also peer observation
critical incidents, as catalytic interventions
129-30, 177
critical reflection 2, 105, 120-32
see also self-awareness, critical
critical thinking, developing 121-2
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cross-cultural communication 138-42
crossed intentions 144-6 Fig. 36
‘crossed/uncrossed’ game 180-2 (4.5)
cultural attitudes, effects 140 Fig. 34
cultural differences

dimensions of 140

exploring 210-11 (10.1)

in formality 9

sensitivity to 88, 92, 102, 103, 110, 193
cultural expectations 139-42, 146-7
cultural factors 133-48
cultural influences 133, 138-42
cultural knowledge 27
cultural profiles, different 139-41
cultural values, embedded in language 54
culture 131, 140
curriculum experts see methodisti
curriculum knowledge 28
curriculum models, and assessment/

development 12, 204

Czech 23
Czech Republic, teacher education 11

data collection
descriptive 49
during lesson observation 49, 172-3 (3.6),
227-8
debriefing 1, 49, 57
action planning stage 58
evaluation 59
in inspection situation 19
declarative memory 30
deep structures of learning 36, 51, 173
defensive reactions 83-5, 98-101
dealing with 101-4, 113
recognising 100-1, 113
deficit model 95
degenerative interventions 83-3 Fig. 21, 98,
101, 126, 144
misunderstandings and 138
demonstration 109, 174
development, assessment vs. 10, 12, 16, 114,
150 (1.2)
developmental model 95
dialogue
inner 55-6
role of 45-60, 2056 (9.1), 2624
social construction of knowledge through
51-3
Socratic 56
directive approach 107-20, 176 (4.1)
directors of studies 17, 18
discourse
changes in and changes in social practices
21-2

counselling 23
institutional 10, 21
methodological 53
professional 55, 56
discussion 3-4, 42, 57
frameworks for 4, 77-86
negotiation of meanings through 53, 55
of problems 209 (9.3), 266-8
see also feedback session
distance, interpersonal 9, 12, 88, 92, 100
drilling 53, 91

Eastern Europe, teacher education 11, 13
echoing 124-5
selective 125
educational contexts, knowledge of 29
educational objectives, knowledge of 29
educational services, monitoring provision of
19
educational systems, curriculum changes in
national 28
educational values, knowledge of 29
Egypt, teacher education 20
emotional agendas 81, 83, 98
emotional intelligence 81, 104-5
emotions
being in touch with 104-5
dealing with 91, 94, 98-106, 179-80 (4.4),
235
giving permission for 102-3
probing 103-4
empathetic divining 101, 126, 198
empathy 73, 86, 93, 124
creating 94, 111-12, 179
English 11
linguistic forms for giving advice 107-8
English language teaching (ELT)
categories of knowledge necessary for 27-9
cognitive factors and language learning 134
English as a second language (ESL) 108, 134,
138
errors, dealing with 31, 32 Fig. 4; 160 (2.3)
evaluation
debriefing 59
emotional effects of 100, 114
self vs. tutor 205
see also assessment; self-assessment
‘exam cheat’ role play 178-9 (4.3), 233-4
examination bodies, private 15
expectations, cultural see cultural expectations
experience
concrete 45-7
as essential in learning 45-8
experiential learning 3, 136
and theory-practice tensions 50—1
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Experiential Learning cycle (Kolb) 5, 45-8 Fig.
6; 68,116

expert teachers, life-cycle approach 33-5

expert-novice research, skill acquisition 34

extroversion-introversion 134-5

face, loss of 92, 100
facilitative interventions 78—81, 108, 182-7

(5.1), 236-8
failure 113-15
feedback

educative 114
intentions and statements in 188-90 (5.2,
5.3), 239-40
negative 114
coping with 83-5 Fig. 21; 180-2 (4.5),
199 (8.1), 251-2
providing in non-punitive atmosphere 112,
113-15
non-judgmental, and trust 73-4
and observation 20
and observation instruments 48
oral 96, 197-8 (6.4), 249-50
personal constructs of roles 175-6 (4.1),
231-2
reinforcement vs. 32
role plays 199 (8.1),251-2;207-8 (9.2), 265
styles and individual differences 134-8
written 59, 96, 118, 200—1 (8.2), 2534
feedback session 8—10
active listening during 91
different agendas in 136, 142-7
dimensions affecting 9 Fig. 2
emotional climate 98-106
factors affecting 147 Fig. 37
goal of 119
importance of manner 111, 129
scaffolding learning from 173-4 (3.7),
229-30
theory and practice 50-1
transcript 182-7 (5.1), 236-8
use of first or second language in 139, 190
feelings see emotions
following 122, 205-6 (9.1), 2624
foreign language teachers 55
formal reports, inspection 202-4 (8.3), 255-8
formality
cultural differences 9
levels of 9
in in-service teacher education 18
in mentorship 14-15
in TEFL intensive courses 15

games
cathartic reactions 102

Index

‘crossed/uncrossed’ 180-2 (4.5)
use in lessons 126
gender issues 103
general pedagogic knowledge 28
group discussion 3-4
groups, monitoring 173-4 (3.7), 229-30

heads of department 8, 17, 18
headteachers 17, 21
help
practical, or psychotherapy 71-2
providing, frameworks for 64-5
helping
aims of 75
as client-centred 67, 69
as cognitive-behavioural 67, 69
as collaborative 67, 69, 74
as educative 67, 69
Egan’s eclectic model of counselling 67-8
as problem-solving 67, 68
three-stage model of 61-76, 115
historical issues, knowledge of 29
HMIs (Her Majesty’s Inspectors) 19
‘hot slips’ 1613 (2.4), 218
humanist approaches 2, 3-4, Fig 1; 45, 49, 66,
67, 69-70, 132, 141, 148

I-R-E (Initiation, Response, Evaluation)
exchanges 51
illocutionary force 108, 138, 188
imitation 33
implementation 57-9, 116-17
in-service teacher education
action planning 118
alternatives approach 61-2
approaches in relation to stage of
development 61-2 Fig. 10
context 8—-9, 16-21
critical friends 19-21
functions of inspection systems 19
internal appraisal 17-19
non-directive approach 61-2, 63
peer observation 19-21
private sector TEFL Diploma courses 16-17
staff development 17-19
supervisory approach 61-2
theory/practice dualism 50-1
individual differences
and feedback styles 134-8
learning styles 133-7
personality types 134, 136-8
individualism, vs. collectivism 140-2
informative interventions 78, 79, 90, 96,
109-12, 114, 130
inner dialogue 55-6
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inspecteur 22
inspection 8, 19
change in UK system 21
feelings about 149 (1.1)
formal reports 202-4 (8.3), 255-8
functions of 19
inspector, use of term 21, 22
institutional role 9, 10, 29, 143, 147
intelligentsia, educational 11
intentions
crossed 144-6 Fig. 36
and statements 188-90 (5.2, 5.3), 239-40
interactive model of learning, Vygotsky’s 3—-4,
5,51-3, 70, 93
internalisation 54-3
interpersonal agendas 83
interpersonal relations 9, 21-2, 94
see also distance, interpersonal
interpersonal skills, development of 62
interpretation
personal 111, 114
possible of interventions 183-7 (5.1), 236-8
interventions
affected by personality traits 137 Fig. 33
choosing approach based on agenda 81-3
Fig. 20; 109, 131
choosing types of 64 Fig. 12
difference between intentions and perceived
meaning 188-9 (5.2), 239
directive or non-directive 79, 107-8
possible interpretations of 183-7 (5.1),
236-8
sequencing the 130-1
types
and different agendas 81-3, 164-5 (2.5),
219
and role relationships 191-2 (5.4), 241-2
see also authoritative interventions; catalytic
interventions; cathartic interventions;
confronting interventions; degenerative
interventions; facilitative interventions;
informative interventions; prescriptive
interventions; supportive interventions
intuitive knowledge 40, 55
ipsative scales 12
issues 9-10

Japan 92, 141

knowledge
social construction of, and social interaction
52
types necessary for teaching, Shulman’s
categories 27-9
knowledge-in-action 39

282

labelling, political 22
language
and socio-pragmatics 138-9
theory and consciousness 54-5
language competence 27, 109-10, 111, 138
language comprehension, and short-term
memory 30
language proficiency see language competence
language teacher training 11
laughter 102, 182
leading 10719, 123-4, 205-6 (9.1), 262—4
learner types, and personality 134 Fig. 31
learners
as active and self-directed 46
characteristics of 28
independence of 55-6
knowledge of 28
learning
characteristics of successful 155-7 (2.1)
experiential enquiry model 3, 136
factors affecting 53-4
interpersonal factors 53, 54
intra-individual factors 53, 54
Kolb’s types of 45-7
relationship between personal and social
factors in 53-4 Fig. 8
socio-historical factors 53
Vygotsky’s interactive model 3-4, 5, 51-3,
70, 93
learning cycle, as a feedback control system 39
learning skills see skill learning
learning strategies 28
learning styles 28, 134-7, 157 (2.1)
learning styles
and personality types 134-8
possible influences on teacher response to
feedback 135 Fig. 32
raising awareness of 136
learning to teach 26-44
‘on the job’ 38-9
role of dialogue in 45-60
lesson 1, 57
chronological record of 173, 201
differentiation 183
execution 58
lesson observation
body language during 89
checklist-driven 36-8
data collection 49, 172-3 (3.6), 227-8
for development 48-50
feelings about 149 (1.1)
listening 90-1
note taking 172-3 (3.6), 227-8; 200-1
(8.2), 2534
peer observation 58
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purpose of 195-7 (6.3), 247-8
role of advisor during 49-50, 168-9 (3.3),
221
lesson plans 31, 201
lesson transcripts 117, 130
life-cycle approach 33-5 Fig. 5
listening
active 89-93, 179, 198
effective 87-9
exercise 114
helpful and non-helpful behaviour 194-5
(6.2), 246
to the verbal account of the teacher 90-1
tough-minded 93
and understanding the teacher in context 93
lists of competencies see competencies, lists of
Local Education Authorities (LEAs) 19, 21
logical marshalling 127

Madagascar 22
management approach 21
managerial context, for in-service teacher
education 18-19
mediation
bottom-up approach 50
through ‘tools’ 52, 53, 54
top-down approach 50
memory see declarative memory; procedural
memory; short-term memory
mentoring 13-15, 153 (1.4)
mentors
definition 14
as guides, formal vs. informal 14-15
personal/developmental roles 13
in pre-service teacher education 13-15
roles of the 13-14
technical/assessment roles 13
use of term 14, 22
methodisti 11,22
Middle East 19, 108, 202
mirroring 115, 194
motivation, understanding the teacher’s 94,
101
muffatish (Arabic) 22
muwajah (Arabic) 22

newly qualified teachers (NQTs) 17

nomination strategies 172

non-judgmental approach 10, 49, 72, 73-4

non-native speakers 27, 108, 109-10, 190,
195, 199

non-verbal communication (NVC) 88, 91-2,
101, 103, 179

through body language 193-4 (6.1), 243-5
norms, embedded in language 54

Index

note taking 49, 89, 91, 118, 1723 (3.6),
227-8;200-1 (8.2), 2534

objectivity, in peer observation 20, 169-70
(3.4), 222-5

observation 8

empathy in 73

and feedback 20

objectivity 20, 169-70 (3.4), 2225

reflective 45-7

scenarios 168-9 (3.3), 221

see also lesson observation; participant

observation; peer observation

observation forms 169-70 (3.4), 222-5, 234
observation forms, designing 171-2 (3.5), 226
observation instruments 58, 108, 117

effect on perception 48, 169-70 (3.4),

222-§

suggestions for 171-2 (3.5), 226

for training of advisors 48
official reports, inspection 202-4 (8.3), 255-8
Oman 22, 28, 160
ownership, of advice 52, 87

PACE/PRINCE/FASTTRACK projects 11
paralinguistic factors see non-verbal
communication (NVC)
paraphrasing 126, 127
participant observation, vs. non-participant
observation 49-50
pedagogical-content knowledge 28
pedagogy 28, 46
peer observation 58, 154-5 (1.5)
peer observation
advantages and disadvantages 20-1
in-service teacher education 19-21
objectivity in 20
and observation instruments 48
see also critical friends
perlocutionary force 138, 188
personal, and social, interaction in practice
53-4 Fig. 8
personal agenda 10, 12, 16, 81
personal construct theory 175-6 (4.1)
personal factors 133-48
personality, and learner types 134 Fig. 31
personality factors 137-8
personality traits, interventions affected by 137
Fig. 33
personality types, and learning styles 1348
philosophical issues, knowledge of 29
photocopiable resources 212-68
planning 31, 72
pre-observation conference 58
see also action plans
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Poland, teacher education 11
post-graduate programmes, TEFL training
courses 15
post-lesson discussion 57
power asymmetries 21-2, 195
practice
intermediate zones of 41, 52
reflective, and teacher autonomy 41-2
and theory, feedback session 50-1
theory vs. 11-12, 26-7
practicum 39, 50
pre-lesson discussion 195-7 (6.3), 247-8
role play 179-80 (4.4), 235
pre-observation conference 1, 48, 57
listening during 90
planning 58
pre-service teacher education
action planning 118
context 8-9, 11-16
mentoring 13-15
private sector TEFL certification 15-16
teaching practice supervision 11-12
theory/practice dualism 50-1
training for reflection 161-3 (2.4), 218
prescriptive approach, classical 49
prescriptive interventions 78, 107-9
consultative prescriptions 108-9
priorities, establishing 117
private language schools 15, 18
private sector TEFL certification
Diploma courses, in-service teacher
education 16-17
pre-service teacher education 15-16
trainer-trainee relationship 15-16
probing 103-4, 115, 163
problem-solving
by discussion 209 (9.3), 266-8
and Egan’s eclectic model of counselling
67-8
moving on beyond 104
questions in 114-15
problems
of participants 209 (9.3), 266-8
in supervision 152-3 (1.4), 215
procedural knowledge 39
procedural memory 30-1
profession, theory integrated with practice 26
professional development 16, 118
prompts, use of 108-9
proposing 123
psychoanalysis 66
psychodynamics, of advising 61-76
psychology, of skill learning 29
psychotherapy, or practical help 71-2, 89
‘pussyfooting’ 84-5
284

quality of teaching 19
questions
catalytic 127-9 Fig. 28, 164—5 (2.5), 219
direct 108, 114-15, 127
effect on teacher interpretation 129 Fig. 29;
162-3 (2.4), 218
open and closed 125-6, 127-8

reflection
in and on action 39-41
self-critical 120-32
training for 161-3 (2.4), 218
reflective observation 45-7
reflective practitioner approach
and coaching 38-41
and teacher autonomy 41-2, 163-5 (2.5),
219
Reflective Practitioner model 2, 3, 17, 23,
39-42
reinforcement
and feedback 51
vs. feedback 32
Repertory Grids 175
resources, photocopiable 212-68
role play 109, 110, 138, 144
‘exam cheat’ 178-9 (4.3), 2334
feedback 199 (8.1), 251-2; 207-8 (9.2), 265
listening behaviour 194-5 (6.2), 246
pre-lesson discussion 179-80 (4.4), 235
roles, relationships and intervention types
191-2 (5.4), 241-2
Romania, teacher education 20
Russia, Pedagogic Institutes, methodisti 11, 22
Russian 11

scaffolding 51, 52, 56, 93, 112, 1734 (3.7),
229-30
and the Zone of Proximal Development
(Vygotsky) 52, 70, 122
schedules of competencies see competencies,
schedules of
schools
inspection as institutions 19
organisational structure 18-19
seating arrangements 9
self-assessment 17
and target-setting 204-5 (8.4), 259-61
written 59
self-awareness
critical 97, 105, 120-32, 163-5 (2.5), 219
development of 64
self-directed learning 55-6, 120-1 Fig. 27;
124-7
self-disclosure, and sharing 94, 96, 111-12
self-esteem 69, 74, 102
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self-evaluation see self-assessment
sensation-intuition 134-3§
sensitivity
to cultural differences 88, 92, 102, 103, 110,
193
to personal and cultural factors 74, 133-48
sharing, and self-disclosure 94, 96, 111-12
short-term memory 30, 40
Six Category Intervention Analysis (Heron) 5,
65,77-86 Fig. 18
skill learning 155-7 (2.1)
Anderson’s ACT model 30-3
description of 33-5
and expert behaviours, the life-cycle
approach 33-5
process of 30-3
psychological perspective 29
stages in 30-3
theoretical perspectives on 29-35
zone of individual development 33
Slavonic languages 23
SMART acronym 116-17 Fig. 26
social, and personal, interaction in practice
53-4 Fig. 8
social constructivism 51-3
social interaction, and social construction of
knowledge 52
social practices, changes in and changes in
discourse 21-2
socio-pragmatics, and language 138-9
SOLER acronym 88, 194
staff see teacher
standards, educational 10, 19
status differentials 21-2, 196
and intervention types 191-2 (5.4), 241-2
stereotypes, avoiding cultural 92, 139
supervision
choices available 62-3
collaborative 62, 87
connotations of 21, 22
creative 62
criteria for choosing styles of 64 Fig. 12
directive vs. non-directive 61-4
mentor-based 11
problems in 142-3 (1.4), 215
self-help explorative 62
stages of 1
styles of 61-4
teaching practice 11-12
stages of 57 Fig. 9
theory vs. practice 11-12
and the three-stage model of helping 61-76
supervisors
dual role 12
institutional role of 10

Index

non-judgmental role 49
traditional system 11-12
supportive interventions 78, 79, 94-7 Fig. 23;
102
SWOT analysis 151-2 (1.3), 214

Tanzania 27
tape recordings 58, 190
targets
negotiating 117
setting, in self-assessment 204-5 (8.4),
259-61
tasks 149-211
rationale for design 6
role of commentaries on 6-7
ways of using the 7
teacher appraisal
demonstration in 109
in-service teacher education 17-19
institutional role and purpose 18-19
peer-driven 20
teacher autonomy
and inspection systems 19
and reflective practitioner model 41-2
teacher cognition 42
teacher development
in-service teacher education 17-19
independent 41-2, 55-6
lesson observation for 48—50
stage of
and criteria for choosing styles of
supervision 64 Fig. 12
differential descriptions of performance 38
stage theory of 33-5
see also continuing professional development
teacher education
approaches 35-42
theory vs. practice 26-7
Teacher Training Agency (TTA), list of
competencies 37, 38
teachers
developing trainees
and associative stage of skill learning 31-2
and life-cycle approach to skill learning
33-4
experienced
and autonomous phase 32-3
and life-cycle approach to skill learning
34-5
good, competencies of 159-61 (2.3), 217
life-cycle 33-5 Fig. 5
novice
and cognitive stage of skill learning 31
and life-cycle approach to skill learning
33-4
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teachers (contd)
see also newly qualified teachers (NQTs);
Reflective Practitioner Model
teacher’s perspective, valuing the 71, 73, 93,
127, 144-7
teaching by example tradition 15
teaching English as a foreign language (TEFL)
see TEFL
teaching English as a Second or Other
Language (TESOL) see TESOL
teaching practice 38-9
gateway function 12
supervision 11-12
stages of 57 Fig. 9, 166-7 (3.2), 220
technical vs. personal roles 12
teaching practice conference 14
teaching practice cycle
implementation 165-6 (3.1)
implementation problems 57-9, 116
and Kolb’s Experiential Learning 45-8, 116
roles of the advisor in 47 Fig. 7
and the three-stage model of helping 72-4
Fig. 17
teamwork approach 18
technical agenda 10, 12, 16, 74, 81, 109
TEFL
courses 8, 15
examination bodies and external assessment
16
intensive training programmes 15-16
lack of government-recognized qualification
in UK 15
private sector certification 15-17
terminology 21-3, 53
TESOL courses 50
text, generation of new dialogic meanings 56
theory
consciousness and language 54-5
as cultural signs and symbols 53
and practice, feedback session 50-1
vs. practice 11-12, 26-7
think aloud protocols 40
thinking-feeling 134-5
three stages of feedback and related generic
skills 62-3 Fig. 11; 68
Three-Stage Model of Helping 5, 68-9 Fig.15;
131 Fig. 30
and supervision 61-76
and the teaching practice cycle 72-4 Fig. 17
timescales 117

tips, offering 90, 101
Togo 22
traditional societies, compared with western
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