
action research 14–15
aims and nature of 15
see also investigating

advantages and disadvantages of a topic
81, 196

agreeing, or disagreeing 41, 83–5, 237
Applying our learning: a checklist (47) 

282
looking back and looking ahead (5.5)

135–8, 210–14, (46) 281
Are we speaking the same language? (1.7)

43–5, 170, (12) 238
articles

advantages and disadvantages (6.39.1)
218

publishing (5.8) 146, 287
assumptions, examining 53, 68, 76–9,

192–3
attitude 7

see also teachers’ attitudes
audio-diaries 115
audio-recordings 115
autonomy, of teachers 12

beliefs, examining 76–9, 192–3
Benefits of investigating in class: teachers’

perspectives (4.1) 101–2, 200–1, (33)
262–3

bibliographies 63–6, 158–9, 182–4
sample for teachers (6.20.2) 182–3
suggestions for trainers (6.20.1) 182

blackboard/whiteboard 26
books

recommending and sharing 63–6
reviews (2.6, 3.8) 16, 66, 97

bottom-up approach 141, 152
defined 46

brainstorming 81

case studies
extract from a formal (6.32.1) 203–4
framework for mini 117 Fig. 4.2
ineffective in-service training (6.3)

153–4

teacher classroom research project (6.4)
154–6

cassette recorder 26
change

defined 46
extracts from a conversation about

professional (6.36) 210–13
and teacher learning 9–10

change agents, defined 46
change in education 45–7

promoting 45–7
classroom research see investigating
collaborative learning 161
community of learning 17
comprehensible input, defined 92
concepts

mapping 38–40, 235
sample list (6.10.1) 164
use of teaching 43–5
using key 39

conceptual frameworks (6.10) 38–40,
164–5, 235

confidence 12, 72–4, 101
connections, making 133–5
consciousness raising 11, 54–5
Consulting our learners (1): planning

administering and evaluating a simple
questionnaire (4.4) 110–13, 201–2,
(35) 266–7

Consulting our learners (2): What did you
learn today? (4.5) 113–16, 202–3,
(37) 270–1

cooperation 11
correction

as inhibiting learning (2.1) 16, 18
techniques for oral mistakes (3.6) 

16–17
see also errors

coursebooks, examining 97
critical awareness 11, 68
critical incidents

defining 52
examining 52–4, (6.15) 174–6, 

244
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curriculum
example of a school curriculum

information leaflet (6.11.2) 166–9
extract from an official Spanish

curriculum document for secondary
education (6.11.3) 169–70

official 41, 42–3
whole school 9

data collection
classroom 100, 201–2
informal interviews as 119–21
methods 102–5, 264–5
selecting and evaluating methods 102–5,

201–2
see also recording

debate
implications in wider social context

97–9, 198–200
motion in 98, 198, 199–200
preparing for a formal 97–9

Debate: understanding the wider
implications of a topic (3.9) 97–9,
198–200

decision-making
evaluating learning to inform 126
skills 6, 10

decisions
evaluative 6
interactive 6
planning 6

developmental error, defined 92
dialogue, between trainers and teachers 25
diaries (2.7) 16, 18, 67–9, 115, 184–5

discussion based on 70–2
prompts (6.21) 184–5
sample of classified extracts (6.22)

185–6
Diploma for Overseas Teachers of English

(DOTE) examination (RSA/UCLES)
146

disagreeing, or agreeing 41, 83–5, 237
discourse, academic 43–5, 91–2
discussing 20, 135
Do we agree that...? (3.4) 83–5, 197–8,

(30) 259
drawing 109

education, purpose of 8–9
educational change see change in

education
Effective educating, teaching and learning

in the language classroom

What are my priorities? (2.3) 57–8, (20)
247

What are our priorities? (2.2) 54–6,
176–7, (19) 246

effectiveness, of teaching 10, 12
enabling skills 7, 64
English

use in teaching 40–3, 166–70, 236
use in training programme 25

English language teacher education, action
research in 14

environment
creating a suitable 25
wider educational 144–7

errors (3.7) 16–17
and correction (2.4) 16–17, 192

pupil’s attitudes to, questionnaire
(4.4) 16
teacher’s attitudes and assumptions
(3.1, 3.9) 16

developmental error 92
overgeneralization error 93

evaluating 6, 10, 12
defined 125
see also formative evaluation

Evaluating informal presentations (50) 285
evaluating learning 17, 125–47
Examining critical incidents (2.1) 52–4,

174–6, (17) 244
examples, using 116
experience

sharing 122–4
teachers’ own previous 30

experiential learning 20, 126
Kolb’s cycle 12, 89

experimenting 12, 20
experimenting in class 122–4

moral dimension 122
motivation 122

Experimenting in class (4.8) 122–4,
205–7, (40) 274

exploring
teachers’ professional knowledge 28–49
a topic 16, 75–99

‘fastwriting’ 86
feedback

summary feedback letter 87–9
trainer’s 86–9

files/ring-binders 26
Find someone who (3.3) 32, 82–3, (29)

258
fluency (3.7) 16
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foreign language teaching, curriculum
document (6.11.3) 169–70

formative evaluation, self-directed as
teacher development 126

formulaic patterns, defined 92
fossilization, defined 92

Getting to know each other (1.1) 29–32,
225–8

focus on me as a teacher (3) 160, 228
questionnaire (1) 225–6
something about us (2) 227

glossaries 44, 239
of specific terms 92–4

goals
clarifying 41
of teaching 41–2

group, professional development as a 32
group discussion, mindmap summary

137–8
groups, and sub-groups 17, 43
groupthink 41

Has this task helped me/us to learn? (5.1)
127–8, (42) 276

High-priority topics for the group to
investigate (2.1) 52–4, (18) 245

How do I learn? (1.2) 32–3, (4) 229

ice-breaking 29–32, 82–3
ideal self 73
ideas 12

organising, clarifying and developing
85–9

sharing 60–3
identifying topics 16, 50–74, 127–8
identities see teachers’ identities
images, exploring teachers’ 35–8, 234
imperative form 21
‘In her element’ (6.19) 180–1
in-service, defined 151
in-service teacher education, effective 2–10
in-service training, case studies of

ineffective (6.3) 153–4
individual learners

informal interviews with 119–21
profiles of 116–19

Informal interview with a learner (4.7)
119–21, (39) 273

innovation
analysing 47–9, 171
defined 46, 48
promoting 47–9, 171–4

Innovation in our schools: How can we
help to promote it? (1.9) 47–9,
171–4, (16) 243

input 20
defined 93

instructions, giving in class 81
interaction in the classroom 3 Fig. 1
interactive skills 6
interlanguage (3.7) 16

defined 93
International Association of Teachers of

English as a Foreign Language
(IATEFL) 145

interviewing skills 119–21
interviews

informal (4.7) 119–21, 273
semi-structured, defined 120
structured, defined 120

intuitions, verifying 101
investigating 7, 14–19

an overview (1.3) 33–5
benefits of 101–2
defining 33
guidelines for writing a formal report

about (6.39.3) 221–2
key features and benefits of 15–19
learner autonomy, sample (6.5) 157–60
Possible stages of investigating (6, 7)

162, 231–2, 233
practical example of 15, 16–17 Fig. 5
stages of (6.8) 162

investigating in class 14, 16, 34, 100–24
teachers’ perspectives 101–2

investigating cycle 13 Fig. 4; 28 Fig. 1.1;
50 Fig. 2.1; 75 Fig. 3.1; 100 Fig. 4.1;
125 Fig. 5.1; 148 Fig. 6.1

It’s quite obvious the teacher’s a gardener:
exploring teachers’ metaphors (1.4)
35–8, (8) 234

jigsaw reading activity 95
journals, classroom 67–9

Keeping a classroom diary (2.7) 67–9, (25)
253

knowledge see teachers’ professional
knowledge

language acquisition, defined 93
language learning

compared with language acquisition 93
defined 93
strategies 128–30
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language teaching
task-based materials 19–20
use of English in 40–3, 236

learner autonomy
reading extracts for 95–6
sample sequence of tasks, activities and

options for investigating (6.5) 157–60
learner profiles (4.6) 116–19, 272

example of a baseline (6.32.2) 205
learners

consulting 110–13, 113–16
passive 152

learning
active 20, 57
evaluating 17, 125–47
list of ways of professional learning for

teachers (6.7) 161
strategies 128–30, 177–8, 213–14
transmission model of 152
ways of 32–3

learning society 144
lecture, by trainers 26
lesson, recording information about a

60–3, 122–4
lesson plan 41, 123–4, 275

example (6.33.2) 206–7
Lesson plan sheet (4.8) 123–4, 206–7, 

(41) 275
libraries, class 63–6
life-long learning 9, 11
listening, reflective 85, 197–8
listening skills 55, 85, 197–8
logs, classroom 67–9

Making sense: reviewing and finding
connections (5.4) 133–5, (45) 280

mapping, concepts 38–40, 235
Mapping the whole (1.5) 38–40, (6.10)

164–5
materials 12

learner-produced 119
workshop 90

Meister, Sandra 154–6
mental maps 38–40, 235
metalanguage 43
metaphors, exploring teachers’ (6.9) 35–8,

162–4, 234
methodological skills 6
methods, shortlists of priorities 6
mindmap summary, of group discussion

137–8, 214
mini case studies 117
mistakes see errors

mother tongue
informal interviews in learner’s 121
status of teacher’s 25

motion, debating 98, 198, 199, 200
motivation

and correction techniques 16, 18
experimenting in class 122
teachers’ 135

My best lesson/teaching ideas (2.5) 60–3,
180–1, (22) 250

National Curriculum 168–9

open forum, on reading 63–6
oral mistakes, and correction techniques

16–17, 192
Our current professional practice (2.4)

59–60, (21) 248–9
Our English teacher will explain: role-play

(5.8) 146–7, (52) 288
Our experience of the training programme

(2.8) 70–2
Our learners in action: using photographs

of learners (4.3) 105–9
outcomes 20, 22n
output 20
overgeneralization error, defined 93
overhead projector 26

parents
communicating and cooperating with 6
explaining work to 146–7, 288

pedagogic manifesto 57–8
example of (6.17) 177–9

performance gap 101, 116
Personal glossary of key terms related to

educating teaching and learning (1.7)
43–4, (13) 239

personal theories 4–5, 10–11, 28, 37, 53,
57–8

defined 54
relating to public theory 5, 52
writing about 85–9

photographs, using (4.3) 16, 18, 105–9
from local context 108
to introduce a topic 109

plagiarism 77
plain English 22
Planning an informal presentation (49)

284
planning decisions 6
portfolio

defined 138
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stages of a 138 Fig. 5.2
see also teacher portfolios

Possible stages of investigating 162, (6, 7)
231–2, 233

poster
advantages and disadvantages (6.39.1)

217–18
producing a (5.8) 145–6, 286

Preparing a debate: instructions (3.9)
97–9, (32) 261

presentation skills 7, 140–3
framework for developing teachers’ 141

Fig. 5.3
general strategies for developing

(6.38.1) 215–16
presentations

characteristics of effective (6.38.2) 
216

effective (6.39.2) 219–20
informal 140–3, 284–5

evaluating 140–3, 285
planning 140–3, 284

presenting results 24
primary teachers, task-based materials 20
principles 54–8

practice contrary to 101, 116
priorities

establishing shared 54–6
examining 52–4
listing 51
personal 57–8

procedures 20
Producing maps of key concepts related to

our training programme (9) 235
professional development 11–12

as a group 32
strategies for 137
of trainers 26

professional literature, using 63–6
professional practice

current 59–60
future 135–8
sharing 82–3

public talk
advantages and disadvantages (6.39.1)

217
giving a (5.8) 145, 286

public theory 5, 12
academic discourse of 91–2

pupil profiles 138
pyramid discussion 43

questioning 41

questionnaires
characteristics of an effective 111–12,

268–9
on pupils’ attitudes to mistakes and

correction (4.4) 16
summary of advantages and

disadvantages of classroom (6.30)
201–2

using 110–13

ramification 97n
reading 7, 20

example of completed review sheet
(6.20.3) 183

jigsaw reading activity 95
targeted 94–7
as a way of learning 63–6

Reading survey: review sheets (2.6) 63–6,
182–4, (23, 24) 251–2

real people 116–19
recording

classroom data, methods 115
information about a lesson 60–3, 

122–4
results 19

records of achievement 138
reference skills, developing 44, 239
reflecting 8n, 10, 20, 32, 45–7, 53, 67–8,

70, 113, 127, 135, 166–70
Reflecting on the nature of change in

education: factors which will help us
to change and/or innovate (1.8) 45–7,
171, (15) 242

What helps us to change? (1.8) 45–7,
171, (14) 240–1

reflective listening 85
report writing (5.8) 146, 287

advantages and disadvantages (6.39.1)
218

guidelines for formal about investigating
(6.39.3) 221–2

resources 12, 148–222
list for the trainer 149–51
necessary 25–6

results, sharing 19, 24
review of book (2.6, 3.8) 16, 66, 97
ring-binders 26
role-play (5.8) 146–7, 288
routines, formulaic 92
RSA/UCLES, Diploma for Overseas

Teachers of English (DOTE)
examination 146

rules, establishing ground 25
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scheme of work 41
school curriculum, information leaflet

example (6.11.2) 166–9
selecting 20, 51
self-disclosure 67
self-esteem 8, 12, 72–4, 186–91

practical recommendations for
enhancing learners’ (6.23.2) 187

self-image 73
sentence completion (6.34) 208–9, 

(44) 279
sequences of tasks 21
sharing learning 140–7

wider educational environment 144–7
Sharing our learning (1): giving informal

presentations (5.7) 140–3, 215–16
Sharing our learning (2): joining forces in

the wider educational community
(5.8) 144–7, 217–22, (51) 286–7

skills 5–7 Fig. 3
see also teachers’ professional skills

social constructivism 4, 6, 17
personal interpretation of (6.2) 152–3

social context 4 Fig. 2
social skills 6
Spanish, extract from secondary education

curriculum document (6.11.3) 169–70
specialist terms 91–4

sample 92–3
strategies

analysing, evaluating and selecting
129–30, 131–3

defined 128n
stress, strategies for fighting 74, 188–91
sub-groups 17, 43
subject matter skills 5–6
suggestions 25–6
summarising key points (40) 16
summary feedback letter 87–9
supervisors see trainers
support 17
syllabus 41
systematicity 18

Talking about real people: writing a
learner profile (4.6) 116–19, 203–5

Targeted reading: key extracts (3.8) 
94–7

task format 21–2
background information 21
pedagogic procedures for 21
preparation for 21
task aims 21

tasks 19–22, 75
adapting 20
combining 22
further reading 22
more options 22
selecting 20
sequences of 21
using the 20–1

teacher classroom research project, case
study (6.4) 154–6

teacher development, defined 152
teacher education

defined 152
method: ‘approach, design and

procedure’ model (6.10.2) 165
reflective model for (6.10.3) 165
social constructivist model 152–3

teacher educators see trainers
teacher learning, and change 9–10
teacher portfolios 138–40

benefits of 139
Teacher portfolios (5.6) 138–40, 215, (48)

283
teacher training

defined 151–2
learning needs 151

teachers
autonomy 12
collaborating with trainers and other

colleagues 17
improving practice 17–18
as individuals 2
as learners 89–91
as protagonists 15
as reformers 19
as social beings 3–4
use of tasks by 21n

teachers’ attitudes 7–8, 12
to change in education 45–7

teachers’ expectations, of the training
programme 30

teachers’ feelings about their work 
7–8

teachers’ identities 2–4
teachers’ perspectives, on investigating in

class 101–2, 200–1
teachers’ professional knowledge 4–5

exploring 28–49
teachers’ professional skills 5–7, 10
teamwork 140
Ten characteristics of an effective

questionnaire (4.4) 111–12, 119, (36)
268–9
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terms
collecting key (3.7) 92–4
key (6.1) 151–2
related to language acquisition (31) 20
related to a specific topic 91–4
use of teaching 43–5

theorising 7, 20, 39, 54–6
thinking, ways of 35–8, 234
tides of change, defined 46
time, lack of 18
top-down approach 151–2

defined 46
topics

advantages and disadvantages of 81,
196

breaking down into manageable units 51
exploring 16, 75–99
high-priority 16, 52–4, (18) 245
identifying 16, 50–74, 59, 127–8
sample list to investigate (6.18) 179
small-scale and realistic 18
suggestions for 51
trainer’s shortlist 60

trainers
danger of imposing topics 51
investigating model for 26
participation in worksheet responses 24
professional development of 26
sharing 26
use of tasks by 21n

training programme
discussion based on diaries 70–2
favourite aspects 130–3, 208–9
sample list of components (6.35) 133,

210
transfer 92

defined 93
tutorials, general recommendations

concerning (6.37) 215
tutors see trainers

understanding 11, 79–81
Understanding key terms related to a

specific topic (3.7) 91–4, (31) 260

video materials
published 109
teacher-produced 109

visual data 109

Ways in which we can learn together (1.2)
32–3, (5) 230

We can do it!
Practical recommendations for … (2.9)

72–4, (27) 256
Self-esteem, us and our learners (2.9)

72–4, 186–91, (26) 254–5
wh-questions 79–83
What do I understand by the topic ‘x’?

(What? Why? Who? etc.) (3.2) 79–81,
193–6, (28) 257

What do we already do in school or class
regarding the topic ‘x’? Find someone
who... (3.3) 82–3, 196, (29) 258

What I most like about our training
programme is... (5.3) 130–3, 208–9,
(44) 279

What we agree about and what we
disagree about (1.6) 40–3, (11) 237

Which data collection method? (4.2)
102–5, (34) 264–5

Which learning strategies are helping us?
(5.2) 128–30, (43) 177–8

whole-learner development 8
Why, why, why? Examining our

assumptions and beliefs about a topic
(3.1) 76–9, 192–3

Why teach English? (1.6) 40–3, (6.11),
166–70, (10) 236

‘Why? Challenge’ 76
worksheets 22–5

access to 23
comparing responses to 23–4
example of completed (6.6) 160
explaining intended use of 23
list of 223–4
practical uses of 24–5
purpose of 22–3
recording results on 19
signing and dating 24
time needed for 23
understanding 23
using the 23–5

Workshop: experiencing teaching ideas as
learners (3.6) 89–91

workshops 89–91
teaching materials 90

writing 85–9
Writing about a topic: organising,

developing and clarifying my ideas
(3.5) 85–9

Writing a learner profile (4.6) 116–19,
(38) 272

299

© Cambridge University Press www.cambridge.org

Cambridge University Press
0521596890 - Teachers in Action: Tasks for In-Service Language Teacher Education and
Development
Peter James
Index
More information

http://www.cambridge.org/0521596890
http://www.cambridge.org
http://www.cambridge.org

